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VY 30ipHuKY npeactasiaeHo Matepianu [ MixxuaponHoT HayKOBO-IIPaKTUYHOT KOH(DepeHIiT
«HoBiTHI TeHAeHIIiT HaBUaHHS 1HO3€MHOT MOBH 32 Npo(ecitHUM CIIpsIMyBaHHIMY, sIKa BiI0yacs
y M. Opeca 23 xoBtHs1 2025 p. 1 Oyia nmpucBsiYeHa HOBITHIM TEHJICHIIISIM HaBYaHHS 1HO3EMHOI
MOBH 32 IPOQECIHHUM CIIPSIMYBAHHSIM.

Marepianu 30ipHUKa po3paxoBaHi HAa HAyKOBO-TIEJAArOTiYHMUX MPAIlIBHUKIB Ta 3/100yBayiB
BUIIIOT OCBITH.

HoBiTHi TeHaeHLIi HaBYaHHS 1HO3eMHOI MOBH 3a MpodeciiiHuM crpsiMyBaHHSIM [301pHUK
marepiainis [l MixuaapogHOi HayKOBO-IpakTHYHOT KoH(pepeHii (23 sxoBTHs 2025 p., M. Oneca)].
— Opneca: XepcoHChKa JiepikaBHa MOpchKa akazaemis, 2025. — 286 c.
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The collection presents the proceedings of the III International Scientific and Practical
Conference «Modern tendencies in teaching foreign language for specific purposes», which took
place in Odesa on October 23, 2025 and was devoted to the latest trends in teaching foreign
languages for professional purposes.

The materials of proceedings are designed for teachers and students of higher educational
institutions.

Modern tendencies in teaching foreign language for specific purposes [proceedings of the
IIT International Scientific and Practical Conference, October 23, 2025, Odesa)]. — Odesa: Kherson
State Maritime Academy, 2025. — 246 p.
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HEPE/MOBA

LllanosHi npeocmasruxku Haykosoi cnintoromu!

[Tepen Bamu — 36ipHuK Te3 [1I Mi>kHapo1HOT HAYKOBO-TIPAKTHYHOT KOHGEpeHI il «Hosimmi
MeHOeHYii HABYAHHA [HO3eMHOI MO8U 34 NPOGheCiliHuM CHPAMYBAHHAM», METOK SKOi €
CUCTEMAaTH3aIlisl, y3aralbHEHHS Ta MOIMyJIspr3allis HOBITHIX TEHCHITI HABYaHHS 1HO3E6MHOI MOBH
3a mpodeciiHUM CHpSAMYBaHHSIM, OOMIH CY4YacHMM TIEJarOoTi4YHWM JOCBIIOM, iAesIMH Ta
pe3yJbTaTaMy HayKOBUX JOCIIJKEHb, BCTAHOBJIEHHS Ta PO3BUTOK HOBHUX KOHTAaKTIB Yy cdepi
HAYKOBOT'O CHiBPOOITHUITBA MK HaBYAJIbHUMHM 3aKJIaJaMU YKpaiHU Ta 3apyOiHOKs, 3alydeHHs
MOJIOJIUX HAYKOBIIIB JI0 PO3POOKH aKTyaJIbHMX HaIPsSMKIB HAyKOBHX JOCIHIDKEHb y cdepi
HaBYaHHS 1HO3eMHOI MOBH 32 IPOQECIHHUM CIIPSIMYBaHHSIM.

Kondepenuis BigOyBaeTbcsi Ha 0a3i XepCOHCHKOI JepaBHOI MOPCHKOI akaaemii y
TUCTaHIIHHOMY (hopmari.

[IpencraBHUKM HAYKOBHX CcNTbHOT YKpainu, [lonsmii, ['penii, ['py3ii, Jluteu, CroBeHii Ta
XopBarii 6epyTh aKTUBHY Y4acTh B Oprasizamii Ta po0oTi KoH(pepeHIlil, sKa € TIaTOPMOI0 IS
O0OMiHYy OCBIIOM, iJIeIMU Ta HAYKOBHUMH JOCATHEHHSIMH. OCHOBHHUM 3aBJaHHAM KOH(EpEeHLii €
OOTOBOpPEHHS IIMPOKOTO KOJAa HAYKOBHUX Ta MPAKTHYHUX NHTaHb, 30KpeMa BHUKOPUCTAHHS
uudpoBux 1wIatGopM, IHCTPYMEHTIB IITYYHOTO 1HTENEKTY, 1H(GOpPMAIIHHUX TEXHOJOTIH mpu
BUBYCHHI IHO36MHOT MOBH 3a IpodeciiHuM cripsimyBaHHsM, (hopmyBanHs soft skills Ta po3BuTok
KPUTUYHOTO MUCJTICHHS MailOyTHiX ¢axiBI[iB, IMIUIEMEHTAlli] 1HHOBALIMHUX METOJIB HaBUAHHS
1HO3eMHOT MOBH 32 TIpOoQeciiHUM CrIpsIMyBaHHAM Ta iH. OcoOMUBICTIO KOH(DEpeHIii € 3amy4eHHs
MOJIOJMX HAyKOBILIB 1 3700yBayiB OCBITU JO pO3POOKHM aKTyaJIbHUX HampsMiB HAayKOBHX
JOCTIIKEHb, SIKI € IPEMETOM OOrOBOPEHHS 1]l 4ac KOH(PEPEHLIIi.

[Tporpamoro koH(pepeHLii neperdayeHo MPOBEAEHHs IUIEHApHOTO 3acifiaHHs Ta poboTa
YYaCHUKIB KOH(PEPEHLIi y TEMAaTUYHUX CEKIISX:

1. JIiHrBICTMYHI Ta MeNaroriyHi acleKTH HaBYAaHHSA 1HO3€MHOI MOBM 3a mpodeciiiHuM
CTIPSIMYBaHHSIM.

2. lludposi TexHonorii Ta oHNaiH-1aTGopMu B podeciiiHoMy MOBHOMY HaBYaHHI.

3. Inctpymentu Il ansg BUkianaHHsA Ta HaBYaHHS 1HO3EMHOI MOBH 3a NMpOQeciiiHuM
CHIPSIMYBaHHSIM.

Mu nepekoHaHi, M0 IIMPOKAa TEeMaTHKa HAYKOBUX JOCHIIKEHb, IPEICTAaBICHA Ha
KOH(EpeHIIii, CTBOPIOE YMOBH JUIsl TPYHTOBHOTO aHaji3y Ta OOTOBOPEHHS aKTyaJIbHUX IUTaHb,
IPOAYKTUBHOIO OOMIHY HAayKOBMMH IiJ€sIMM Ta MOMIAJaMM, BHU3HAYEHHS IEPCIEKTUBHUX
HanpsIMIB JOCITIKEHb, PO3IIMPEHHS] HAYKOBOI CHIBIIpalli i 3a1y4eHHs MOJIOJUX HAYKOBIIIB /10
JOCHIJKeHHsI HOBITHIX TEHJEHIIH y cdepi HaBYaHHSA 1HO3eMHOI MOBHM 3a MpodeciiiHuM
CTIpSIMYBaHHSIM.

Maemo crnofiBaHHs, IO IbOrOpiuHa KOH(EpeHIis BiIOYyAEThCS YCIHILIHO Ta 30epexe
Kpali Tpaauiii HayKOBO-MPAaKTUYHUX 3aXO0J[IB MUHYJIUX POKiB. OpraHizatopu MmMHpO ISKYIOTh
yCiM yYaCHMKaM 3a aKTUBHY y4acTh, HayKOBHUH iHTEepec 1 BHECOK Yy PO3BUTOK IpodeciiiHoro
CHUIKyBaHHs. Bipumo, 1o KoH(pepeHIisl cTaHe BarOMUM MPOJOBXKEHHSIM IUIAHOIO HAyKOBOTO
CIUJIKYBaHHsI, 3a1I0YaTKOBAHOT'O y MOTMEPETH] POKH.

Bucnosntoemo mupy moAsKy BCIM aBTOpaM JOMOBIAEH 3a PO3YMIHHS, HMIATPUMKY Ta
KOHCTPYKTHBHY CHIBIpAIlIO 3 OpraHizaropaMu KoHgpepeH1ii. baxaeMo BciM ydacHUKaM TBOPUYOTo
HATXHEHHSI, HAYKOBUX JOCSITHEHb, Ta HOBUX BiJIKPHUTTIB.

3 nosaeoro, Opeanizayitinuti ma [Ipoepamuun komimemu
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FOREWORD

Dear members of the academic community!

We are pleased to present the Proceedings of the 3rd International Scientific and Practical
Conference “Modern tendencies in teaching foreign language for specific purposes”. The purpose
of the conference is to systematize, summarize, and promote the latest trends in teaching foreign
language for specific purposes, as well as exchange modern pedagogical experience, ideas, and
scientific research findings, establish and develop new contacts in the field of scientific
cooperation between educational institutions of Ukraine and abroad, involve young scientists to
develop current trends of scientific research in teaching foreign language for specific purposes.

The conference is held on the basis of Kherson State Maritime Academy in an online
format.

The representatives of the academic communities from Ukraine, Poland, Greece, Georgia,
Lithuania, Slovenia and Croatia take an active part in organizing and participating in the
conference, which becomes a platform for sharing experience, ideas, and scientific achievements.
The main objective of the conference is to discuss a wide range of scientific and practical issues,
in particular: the use of digital platforms, artificial intelligence tools and information technologies
in teaching foreign languages for specific purposes; the development of soft skills and critical
thinking of future professionals as well as the implementation of innovative methods of teaching
foreign language for specific purposes etc. A distinctive feature of the conference is the
involvement of young researchers and students in exploring the relevant areas of scientific research
that form the basis of the discussions at the conference.

The conference program includes a plenary session and activity of the representatives
within the following conference panels:

1. Linguistic and Educational Aspects of Teaching Foreign Language for Specific
Purposes.

2. Digital Technologies and Online Platforms in Professional Language Learning.

3. Al-based Tools for Teaching and Learning Foreign Language for Specific Purposes.

We are confident that a wide range of scientific topics presented at the conference creates
favorable conditions for in-depth analysis and discussion of current issues, productive exchange
of ideas and viewpoints, identification of perspective research directions, expansion of academic
cooperation, and engagement of young researchers in studying modern trends in teaching foreign
languages for specific purposes.

We sincerely hope that this year conference will be successful and will uphold the best
traditions of the scientific and practical events of previous years. The organizers express their
heartfelt gratitude to all participants for their active involvement, scientific interest, and
contribution to the development of professional dialogue. We believe that this conference will
become a meaningful continuation of the fruitful academic interaction initiated in previous years.

We extend our sincere thanks to all authors of the conference papers for their
understanding, support, and constructive cooperation with the organizers. We wish all participants
inspiration, new scientific ideas, significant achievements, and further findings.

Kind regards, Organizing and Program Committees
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CEKIIIS:
JIHTBICTHYHI TA IIEJATOTTYHI ACHEKTH HABYAHHS
ITHO3EMHOI MOBM 3A MPO®ECIIHHUM CIIPSIMYBAHHSM

SECTION:
LINGUISTIC AND EDUCATIONAL ASPECTS OF TEACHING FOREIGN
LANGUAGE FOR SPECIFIC PURPOSES
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COACHING AS AN INDIVIDUALIZED TEACHING STRATEGY

S. Barsuk
Kherson State Maritime Academy
Ukraine

The results of several surveys conducted by numerous projects launched regarding the
transitional skills that seafarers consider most important indicate that respondents have valued the
knowledge of the English language and communication skills (oral, aural, and written
communications) as the most important over the next ten years. Indeed, the accidents and multiple
investigations have shown that effective interaction in the English language can make the
difference between safety and an emergency onboard. The effectiveness of teamwork depends
significantly on the ability of the individuals involved to negotiate and find better solutions in
complex situations, as well as persuade others to follow a mutually agreed-upon decision (SkillSea
Project, 2023).

Based on the project findings, industry experts have recommended several solutions to
ensure an adequate level of communication skills. Among these, language courses are designed to
upgrade seafarers’ communication and language skills, and embed new instructional strategies to
promote active learning and communicative interaction.

As there is no one-size-fits-all approach to follow, the author shares their experience in
teaching Maritime English courses to young adults online. Offering numerous benefits, the most
significant of which is wide and easy access to learning resources, studying online has some
limitations, particularly in terms of student interaction choices. By adopting coaching as a learning
strategy to enhance intrinsic communication and language mastery and improve language
knowledge when teaching online courses, the author has observed increased student engagement,
greater linguistic autonomy, and improved communication skills (Kudryavtseva, Barsuk &
Frolova, 2023).

The aim of the current study is to investigate how online language coaching, as an
instructional strategy, can be utilized to enhance students’ learning motivation, increase online
interactivity, and, consequently, improve overall language proficiency.

Initially emerging from the realm of sports, the coaching technique has subsequently found
its way into the business sector and has also been adopted within the field of education,
demonstrating its versatility and effectiveness across various domains. Since the early 2000s,
coaching in education has seen significant growth, particularly accelerated by COVID-19 and the
shift towards online learning, resulting in heightened recognition from educators and researchers.
The growing body of research on the evidence of embedding coaching into educational settings
over the last two decades provides valuable academic support for education practitioners.

Determining educational coaching as an act of giving special classes in a school subject,
especially to one person or a small group (Cambridge Dictionary), with the aim to unlock people’s
potential to maximize their own performance (Whitmore, 2009; van Nieuwerburgh & Barr, 2016)
through structured conversations (van Nieuwerburgh, 2014).

Parsloe, E., and Wray (2000) have proposed the generic coach-mentoring process
characterized by four stages: 1) analysis of the trainee's needs; 2) sharing responsibilities for the
learning progress and encouraging self-study; 3) introducing relevant learning techniques to
develop skills required; 4) evaluating learning outcomes (Parsloe & Wray, 2000).

The variations between coaching, teaching, tutoring, and mentoring have been a subject of
study for many authors. Bresser and Wilson (2010) have determined the role of a coach as both
an assistant in revealing a trainee's own knowledge and skills, and a facilitator introducing relevant
learning techniques. In his research, van Nieuwerburgh (2014) has differentiated mentoring and
coaching, focusing on the criteria of the knowledge transfer. Thus, he has determined mentoring
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as sharing knowledge and expertise with less experienced learners, and if “the purpose of the
relationship is self-discovery, then this is coaching” (van Nieuwerburgh, 2014, 510-512).

Consideration has been given to the critical role of solitary and productive engagement
between coach and coachee, along with the acquisition of crucial skills. Scholars have addressed
leadership, active listening, provocative questioning, and constructive feedback as essential
competencies for fostering encouragement, motivation, and autonomy in learners (Parsloe &
Leedham, 2009; Lofthouse, Leat & Towler, 2010). Practitioners have emphasized the importance
of building rapport and, thus, establishing a “coaching culture” among participants, as well as
shaping learning expectations (van Nieuwerburgh & Passmore, 2012; van Nieuwerburgh & Lech,
2015).

Another recognized coaching component is an ongoing process of language goal-setting,
with follow-up evaluation. It should be organized as a repetitive cycle of establishing short-term
and long-term realistic targets, then making progress towards those goals, accomplishing them,
and setting new goals to help individuals become aware of their learning style and strive for
personal development (Paling, 2017).

Substantial research has been conducted to evaluate the effectiveness of coaching as an
instructional approach in online courses (Knight, 2022; Gamage, Perera & Wijewardena, 2021).

When we think about language learning, the typical association that comes to mind is a
group of students engaged in various learning activities, accompanied by a teacher who shares
their knowledge, facilitates and monitors the process, and assesses their performance. Language
mastery with a coach, focused on filling knowledge gaps in grammar, enriching vocabulary, and
improving communicative skills, has long been provided as educational assistance by language
experts to meet individuals’ needs. Focused on individual training, coaching is directed toward
achieving definite results and, in our case, is based on tailored training courses created by a coach
to meet a trainee’s expectations.

Typically, a language learning environment consists of a group of twelve students,
presenting individuals with different levels of language proficiency, learning styles, and cultural
backgrounds. Consequently, some students experience negative feelings or might be embarrassed
or anxious about making mistakes. As a result, they are prone to avoiding active participation in
the learning process. Having been directed on preventing unproductive practices and adapting the
learning style as much as possible to the learner, language coaching is essential to boosting
students’ confidence and empowering better performance.

The efficient coaching process is characterized by its spiral structure. It begins with
determining the students’ motives for studying language and setting personal goals relevant to the
individual learner. To identify self-motivators, a discussion should be organized first in break
rooms on Zoom, followed by an ideas exchange with the entire group to create a list of factors that
will encourage students to improve their language skills. The bank offers students the opportunity
to choose their motivation, which will drive learners’ active engagement.

After learners have recognized their motives, they need to become aware of individual
areas for improvement. A continuous evaluation of knowledge and skill deficiencies, followed by
a goal-setting procedure, represents another essential aspect of coaching. It can be structured as a
self-reflection activity in the Forum on Moodle, where individual learners outline their strengths
and weaknesses, while their peers respond with practical strategies to address particular barriers.
The coach guides the evaluation process with challenging and facilitative questioning and supports
learners by introducing them to various learning strategies. The coach's leadership skills, active
listening, and guiding questioning, along with providing constructive feedback skills, have become
a primary instrument for coaches.

Peer coaching is another important component of a coaching approach, which can be
organized into various techniques. The simplest way is to divide students into non-homogeneous
pairs, where a more experienced student shares their knowledge and expertise with a less
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knowledgeable one to complete the assigned task. Examples of tasks can vary from controlled
grammar activities, such as completing sentences with the proper form of verbs, to more
sophisticated tasks that develop critical thinking, like finding a solution to a problem that emerges
from a case. Inquiry techniques or project tasks can also be organized as peer coaching in small
groups, where responsibilities are divided among the participants, and one of them acts as a
manager to monitor and facilitate the group activities. When completing the task, “a manager”
should be encouraged to assess the performance and provide constructive feedback on the peers’
contributions. Another way to promote peer coaching is to use a Forum on Moodle, where the
teacher submits a provocative question to trigger group discussion. Individuals first reflect on
previous responses and then provide their own. Despite the differences in language expertise, all
students benefit from such cooperation, as they engage in genuine interaction and develop
language mastery. They are trained to reflect on their involvement, thereby gaining a better
understanding of their own learning style and taking responsibility for their learning outcomes.

Language learning can be seen as a never-ending process, so when the goal has been
accomplished, the student is directed to define a new one. By employing the coaching approach,
the teacher organizes a learning environment where students are driven by their personal motives
and design their own learning path. Students are regularly encouraged to reflect on their
performance and skills development, sharing responsibilities for their learning progress. A
coaching strategy requires a teacher to be flexible and creative, focusing on developing skills,
responding to students' needs, and tailoring learning materials rather than strictly adhering to the
course content.
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POJIb IHHHIOMOBHOI KOMIIETEHIII B IPO®ECIMHIA
ABLIBHOCTI MAMBYTHIX O®ILEPIB 36POMHUAX CHAJI YKPATHA

benbkoBcbka H.b.
IacrutyT BilickkoBo-Mopcebkux Cuit HarfioHansHOTO yHIBEPCHTETY
«Onecbka MOpChbKa aKaeMish»
Ykpaina

CyvacHuii ertam po3BUTKY 30poitHmx Cun YkpaiHU XapaKTepU3YEThCS TIIHOOKUMU
TparcopmariissMu y cdepi MiIroToBKA BIHCHKOBUX KaApiB. [HTErpamis y €BpoaTIaHTUYHUN
Oe3nexoBuii pocTip, mocmwieHHs crhiBmpami 3 HATO ta y4acte y MiXKHApOJIHUX MHPOTBOPUHX
OTIepallisiX 3yMOBJIIOIOTh HOBI BUMOTH JI0 PiBHS MPOodeciiiHOT MiArOTOBKH MaiOyTHIX odilepis.
Oco0nuBoi akTyanbHOCTI HaOyBae (hopMyBaHHS 1HIIOMOBHOI KOMIIETEHIl, ajpke BiHCHKOBUI
¢axiBenp XXI CTOJITTS HE MOKE OYTH OOMEKECHHM JIMIIIE 3HAHHSIM HaIliOHAJIbHOT MOBH — BIH Ma€
OyTH 3IaTHUM J0 MDKKYJIBTYPHOI KOMYHIKaIlii, OIepaTHBHOrO OOMiHY iH(oOpMaIli€ro Ta
e()eKTUBHOI B3a€EMO/I1 Y MXKHAPOTHOMY CEPEIOBUIIII.

[HIIOMOBHA KOMITETEHIlII — IIe HE TPOCTO 3HAHHS 1HO3eMHOI MOBH. BOHa oXoIuTIOE
3IaTHICTh BHUKOPHUCTOBYBAaTH MOBY SK I1HCTPYMEHT MpOQeciiHOl TisTIbHOCTI, KPUTHYHOTO
MHUCJICHHSI Ta KOMYHiKaIlii. ¥ CTpyKTypi IHIIOMOBHOI KOMIIETEHI[II BUILISIOTH: JIHTBICTUYHUN
KOMITOHCHT (3HAHHS JIEKCUKH, TPaAMAaTHKH, ()OHETHUKH); KOMYHIKATUBHUN KOMITOHCHT (yMIiHHS
BECTH JIiaJioT, NUCKYCito, O(QiIiiHE CIUIKYBaHHS); COLIOKYJIBTYPHHNA KOMIIOHCHT (3HAHHS
KyJIbTYPHHX OCOOJMMBOCTEH Ta BIMCHKOBHMIX TPAIMINM IHIIMX KpaiH), CTPATEriYHUNA KOMIIOHEHT
(3maTHICTH OOMpATH ONTHMAJIBHI KOMYHIKaTUBHI CTpATeTii 3aJIe)KHO BiJ CUTYAIII1).

Jliia MaitbyTHIX odinepiB IHIIOMOBHA KOMIIETEHIIIS CTa€ 3ac000M iHTerpaiii y cBiTOBUM
BiliCbKOBHIA MTPOCTIpP, BAYKIMBUM YHHHUKOM JTiJIepCTBa Ta MPOQeciitHoi MOOITEHOCTI.

MaiiGyTHiit odinep, sIKHi BOJIOAIE 1HO3EMHOIO MOBOIO, OTPUMYE J0/IATKOB1 MOMJIMBOCTI,
a came:

1. YyacTb y MI>KHapOJJHUX OIlEpallisx 1 HaBYaHHAX. AHIUINChKa € po6oyoro moBoro HATO,
ToMy 0e3 Hel HeMOXKJIMBa e()eKTUBHA KOMYHIKaIlisl.

2. JlocTyn 10 BifiCbKOBO-HAyKOBUX JiKepell. BUTbIIICTh TeXHIYHUX 1HCTPYKILIN, HACTAHOB,
JOCTIIKEHb MyOIIKYyEeThCS aHTIIHCHKOIO.

3. BukonanHs komMaHAHMX (QYHKIIHA. Y OararoHaiioHadBHUX MiApo3aiIax odimep mae
BMITH KOOPJMHYBATH Aii, BIJJAal0YM HaKa3u 3p03yMLIO Ui IHO3EMHUX KOJIET.

4. TlpencraBHUITBO iHTepeciB VYKpaiHH. YuacThb y TE€peroBopax, MiKHAPOIHUX
KOH(EpeHIIisiX, CeMiHapax BUMarae BIEBHEHOTO MOBHOTO BOJIOIIHHSI.

5. HaBuaHHs 3a KOp1oHOM. B0oJIOAIHHS 1HO3€MHOIO MOBOIO BiJIKpHUBA€ JIOCTYII 10 IMpOTrpam
npodeciiHOro 3pocTaHHs y BINCHKOBUX aKaJeMisiX KpaiH-TIapTHEPIB.

Takum dYMHOM, I1HIIIOMOBHA KOMIIETEHINSI OE3MOCEPEeHhO BIUIMBAE HA YCIINIHICTh
BUKOHAHHS CJTy’)kOOBHX 3aB/IaHb Ta Kap’ €pHI MepCIEeKTUBU odirepa.

3rigao 31 crangapramu HATO (STANAG 6001), odinepun MaoTh JocAraTH pPiBHS
BOJIOAIHHS MOBOIO He HUWXk4e 2+/2+/2+/2+ (aymitoBaHHS, TOBOPIHHSA, YWTaHHS, MUCHMO). Lle
3a0e3nevye:

— 3JIaTHICTb JI0 MI>KOCOOMCTICHOT KOMYHIKAIIii;

— OTPAIFOBAHHS CKJIAIHOT TEXHIYHOI JJOKYMEHTAIIIl;

— y4acTh y IITAaOHUX MPOIEAYypax;

— BEJICHHS MIEPETrOBOPIB 1 MIATOTOBKY 3BITiB.

OTxe, BIAMOBITHICTS MDKHAPOJAHUM CTaHJApPTaM € HE JIUIIE BUMOTOIO, a i 3alOPyKOI0
1HTerpanii ykpaiHcbkux oilepiB y CrijibHUN O€3MeKOBHUI MPOCTIp.

dopMyBaHHsI IHIIIOMOBHOT KOMITETEHIII] Y BINCHKOBUX 3aKJIaJIax Ma€e CBOI OCOOJIMBOCTI:

— HaBYAIBHUH TIPOLIEC OPIEHTOBAHMM Ha MPOQeCiiiHy TEPMIHOJIOTIIO;

— BUKOPHUCTOBYIOTHCSI aBTCHTUYHI MaTepianu (Hakas3u, IHCTPYKIIii, parmopTu);

— 3aCTOCOBYIOTHCSI aKTHUBHI METOJIM HAaBYAHHS: POJBOBI IFPU, CUMYJIALIT, MOJECIIOBAHHS
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MIEPErOBOPIB;

— BIIPOBAJKYEThCS 3MillIaHE HaBUaHHS (TMO€AHAHHS AayAUTOPHUX 3aHATh 3 OHJIANH-
MIPAKTHUKOIO);

— BEJIMKE 3HAYCHHS Ma€ 103aayIUTOPHA MIsUTBHICTH (MOBHI KiIyOH, MI>KHAPOIHI OOMIHK).

VY migcyMKy, MOBHA IiJIrOTOBKA IHTEIPYETHCS 3 BIHCHKOBO-()aXxOBUMH JWCIUILTIHAMH,
(hopMyI0UH MUTICHUN KOMILIEKC KOMIIETCHITIMH.

[Torpy MO3UTUBHI 3pyIIEHHS, ICHYIOTh MPOOJIEMHI TUTAHHS 11010 PO3BUTKY 1HIIOMOBHO1
KOMITETEHIIi1 MaitOyTHIX odinepiB 30porinux Cun Ykpainu:

1. Hectaua HaBYaIbHUX FOJIMH HA BUBYEHHS 1HO3EMHOI MOBH.

2. HemocraTHs KUIBKICTh BUKJIQ/1a4iB, K1 BOJIOIIIOTh BIHCBKOBOIO TEPMIHOJIOTIEHO.

3. OOMeXeHICTh CydacHHX MiIPYYHUKIB Ta IEKTPOHHHUX PECYpPCiB.

4. Pi3HOpIBHEBHIA MOYATKOBU PIBEHb 3HAHH KYyPCAHTIB.

5. OOMexeH1 MOKIIMBOCTI JIJISl CTaXKYBaHb 32 KOPJAOHOM.

Ili mpoGnemMu MOTPeOYIOTh CHUCTEMHOTO BUILIEHHS 3 OOKYy JIep>KaBU Ta BiICBKOBHX
OCBITHIX 3aKJIaiB.

MonuBi HampsiMH BIOCKOHAJCHHS IHIIOMOBHOI KOMIETEHIii MaiOyTHIX odimepiB
30poitanx Cun Ykpainu BOa4aemo y:

— 30UIbIIIEHH] 00CATY MOBHOI ITiITOTOBKHU y ITPOrpaMax BIHCHKOBUX aKaJeMii;

— PO3poO0IIi crieliaai3oBaHuX IMiIPYYHHUKIB 3 BIHCHKOBOI aHIIIHCHKOT;

— iHTerpamii CydacHHUX TEXHOJOrid (IITYy4HUN IHTENEKT, OHJIAMH-IIaTPopMu,
CUMYJISITOPH);

— aKTUBI3aIlil MDKHAPOJHUX OOMIHIB Ta CTA)KyBaHb;

— CTBOpPEHHI YMOB /11 He(OpMaJIbHOTO HaBUYaHHs (MOBHI T'YPTKH, 1e0aTH, MOBHI TaHEM-
porpamu);

— MIATOTOBIII BUKJIaJa4iB 10 POOOTH 3 aBTEHTUYHUMH MaTepiaiaMH.

VYce 1e cnpusTUMe MiJBUILEHHIO KOHKYPEHTOCIIPOMOXKHOCTI YKpaiHChKUX O(ilepiB y
MDKHApOAHOMY B1IICBKOBOMY CEpPEIOBHILL.

Takox HEOOXiTHO BpaxOBYBaTH MDKHApOJAHMNM JOCBiJ (OpMyBaHHS 1HIIIOMOBHOI
koMmreTeHlii. Y mnpoBigHuX kpaiHax HATO wMoBHa miAroroBka BiiICBKOBOCTYKOOBIIIB
3MIIHCHIOETHCS HAa BUCOKOMY piBHI. Hampukman:

— CIIA: ¢ynkmionye Defense Language Institute, ne BilicbkOBi BUB4arOTh ToHaT 30 MOB.

— IMonpmia: AiFOTH MOBHI LIEHTPH MPHU BIMCHKOBHX aKaJeMisiX, SKi TOTYIOTh odimepiB 10
MIDKXHApPOAHOI CITyXKOu.

— HiMewunHa: mMpoOKO 3aCTOCOBYIOTHCS MPOTPaMH 3MIIIAHOTO HABYAHHS 3 aKIIEHTOM Ha
BilICbKOBY TE€PMiHOJOTIIO.

Ileit noceig Moxke OyTH BHUKOPUCTaHMU B YKpaiHi 3 ypaxyBaHHSM HalllOHAJIbHOI
crienupiku.

[TincymoByrouM BUIll€3a3HAYEHE, MOXHA CTBEP/KYBaTH, 110 1HIIOMOBHA KOMIIETEHIS
MaiOyTHIX odimepiB 30poiHnx Cun YKpaiHu € KIIOYOBUM €JIEMEHTOM iXHBOI MpodeciitHol
miarotoBku. BoHa 3a0e3neuye eeKTUBHICTh BUKOHAHHS CITY>KOOBUX 3aBJaHb, MIJBUIIYE PIBEHBb
MOOITFHOCTI, CIPUSE PO3BUTKY JIIEPCHKUX SKOCTEH Ta I1HTEerpamii 10 €BpOaTIaHTHYHOTO
mpocTopy. Y CydacHHX yYMOBaX IHIIOMOBHA MiArOTOBKA MAa€ CTATH CTPATEriYHUM MPIOPUTETOM
BiliCbKOBOi OCBITH YKpaiHH.
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JIIHF?OKYJIBTYPOJIOFI‘IHI/IIZ MIIXII IK OCHOBA
MOJIEPHI3AIIII BUKJIAJTIAHHSI IHO3EMHUX MOB JUUISI ®AXIBIIIB
MOPCBKOI TAJTY3I

Bainosceka P.1.
Harmionanenuii yHiBepcuTeT «Oiecbka MOPChKa aKaaeMis»
VYkpaina

CyuacHui eran po3BUTKY METOAMYHOI HAyKH BiJ3HAYAE€THCS NMapagurMallbHUM 3CYBOM,
TOJIOBHUM UYMHHHMKOM SIKOTO € TEpexifi M0 MDKKYJIbTYPHOI (IHTepKYJIbTYpHOI) MapagurMu y
BUBYCHHI 1HO3EMHHMX MOB 1 KyJbTyp. Lla rioGambHa TEHACHIS, CIIPUYMHEHA NMPUCKOPESHUMU
rnofami3amifHUMU  Ta IHTETpalliiHUMM TpolecamMH, OO'€KTHBHO BHMAarae IPYHTOBHOTO
IEPEOCMUCIIEHHSI BCbOI'O KOHLIENTYaIbHO-KaTEropiajibHOIO arapary METOJIMKH BHUKJIAJlaHHS.
Takuii mepernsg 3000B'I3y€ O METAIBHOI PeBi3ii CYTHOCTI YMHHHMX TUAAKTHYHUX ITIIXOIB,
30KpeMa KOMYHIKaTUBHOT'O Ta KOMIIETEHTHICHOTO, 3 METOIO IMOCHJICHOI Ta e()eKTUBHOI iHTeTparii
COLIIOKYJIBTYPHOI'O KOMITOHEHTA, 1110 € BAKJIMBUM JJIS MIATOTOBKHU (haxiBI[iB A0 A1aJIOTy KYJIbTYP.
Jist miAroTOBKM BUCOKOKBaJi(pikoBaHMUX (haxXiBIiB MOPCHKOI Taiy3i, 4ust mpodeciiiHa MisiIbHICTh
HEPO3pUBHO TOB'SI3aHA 3 IHTEHCHUBHOI MIXHAPOJHOIO KOMYHIKAIi€l0, TPAAMIIIHI METOIU
BUKJIQIAaHHS € HEJOCTATHIMHU. 3aCTOCYBAaHHS JIIHTBOKYJIBTYPOJIOTIYHOTO TIiIXOJYy BHCTYIIA€
HEOOX1IHOI0O OCHOBOIO MOJEpHi3allii, OCKUIbKM BiH 3abe3meuye HE JUIIE 3aCBOEHHS
cmemiaiizoBaHoi  TepMmiHOJiOrii, a © (opMyBaHHA MDKKYJbTYpHOI ~KOMYHIKaTHBHOI
KOMIIETEHTHOCTI, 3JaTHOCTI JO «Jialory KyJabTyp» Ta e(exTuBHOI B3aeMonii B
OaraToHamioHaJILHOMY MOpPChKOMY cepenoBumii. lle BuMarae rpyHTOBHOTO MEPEOCMHUCICHHS
3MICTy Ta METO/IIB BUKJIaJJaHHA 3 ypaxyBaHHsM npodeciitHoi cneungiku. [Ipore, He3BaXkaroun Ha
3HaYHUM 1HTEpeC HAyKOBIIIB Ta ICTOTHY 3HAUyIICTh BXK€ OTPUMAaHHUX pe3yJbTaTiB, Mpodiema
(dopMyBaHHS JIIHTBOKYJbTYPOJIOTIYHOI KOMIIETEHTHOCTI 3700yBadiB BHUIINOI OCBITH, 30KpeMma
MOPCBHKHUX CIIEI[iaIbHOCTEH, Ha CHOTO/IHI He OTpUMalia HaJIe)KHOT HAYKOBOI yBaru i 3aJIMIIA€THCS
HE BUPILIEHOIO JI0CTaTHBHOIO Miporo. Llel (akT Bka3ye Ha ICHYBaHHS CYTTE€BOTO METOAWYHOIO
mpoOiTy, 110 BUMArae mpoBEJACHHS MOAATBIINX, OLTBII CPOKYCOBAHUX JTOCIII>KEHb.

MeTta goctieHHs OJSATae y TEOPETUYHOMY OOIpYHTYBaHHI JIIHTBOKYJIBTYPOJIOTTYHOT'O
H1X0AY y IpOoLeci BUKJIaJJaHHs 1HO3€MHUX MOB (paxiBIISIM MOPCHKOI rajry3i 3 METOI0 €()eKTHUBHOTO
(bopMyBaHHS iIXHbOT MIKKYJIBTYPHOT KOMYHIKaTUBHOI KOMIIETEHTHOCT1, HEOOX1THOT JUIsl YCHIIIHOT
npodeciiHOT AITIBHOCTI B yMOBAaX MIXXKHAPOJIHOTO MOPCHKOTO CEPEAOBHUIIA.

CyuyacHMii eTanm pPO3BUTKY CHCTEMH BHIIOi OCBITHM XapaKTePH3Y€ThCS 1HTEHCUBHUM
IIParHEHHSIM HAyKOBOI CHUJIBHOTH M0 IUIECHIPSIMOBAHOIO BUPIIIEHHS HaralbHUX HpoodiIemM
3a0e3meueHHsT SIKOCTI OCBITHIX mociyr. lle € dyHImaMeHTanbHO BaXKIUBUM IS TiABUIICHHS
KOHKYPEHTOCIIPOMOKHOCTI BHUIIYCKHHMKIB Ha MDKHapogHOMy pHHKY mnpami. Came y I1boMmy
KOHTEKCTI, aJallTOBAHOMY JI0 IJ100a1i30BaHUX BUMOT, JIIHTBOKYJIbTYpPOJIOTIUHUH MiaXia HaOyBae
0COOJIMBO1 aKTyaJIbHOCTI y TPOIECI BHKIQJaHHS 1HO3EMHUX MOB, OCOONMBO s (paxiBIliB
MOpchKoi Tamy3i. Lleill migxix BUXOIWUTh 32 MKl CyTO JHTBICTHUHUX 3aBJaHb (TpaMaTHKa,
JIEKCUKa), 3a0e3ledyyloun KOMIUIEKCHE (OpMyBaHHS MDKKYJIbTYPHOI  KOMYHIKATHBHOI
KOMIIETEHTHOCTI 37100yBaya. Lle no3Boisie MailOyTHIM (haxiBIsSM HE JIMILIE BUIBHO BOJIOJITH
1HO3€MHOI0 MOBOIO SIK TEXHIYHMM 1HCTPYMEHTOM CHIIKYBaHHS (HAIpPUKIAJ, Y Padio3B's3Ky 4u
HaBiramii), a ¥ OyTM TOBHICTIO TOTOBMMHU [0 €(EKTHMBHOTO JiajJory KyJbTyp ¥y
OaraToHalllOHAIBHUX €KiNakax. Taka TOTOBHICTh BKJIIOYA€E PO3YMIHHS COLIOKYJIBTYPHUX KOZIB,
HOPM TOBEJIHKH Ta NpoQeciiHOi eTUKH, 110 € 3aM0pyKOI0 YHUKHEHHS! KOH(IIIKTIB Ta YCHIIIHOT,
0e31meuHoi poOOTH Y MIKHAPOTHOMY MOPCHKOMY CEPEIOBHIII.

VY cydacHOMY MOBO3HABCTBI TE€PMiH JIIHTBOKYJIBTYPOJIOTiSl aKTHBHO 3aCTOCOBYETHCS SIK
MOPIBHSHO MOJIOJIC BiATaTy>KeHHS €THOMHTBICTUKHA. L5 inonoriuna Hayka BUHHUKIIA HA TEPETHHI
JIHTBICTHKY 1 KyJIbTypoJiorii 1 coKkycoBaHa Ha BUBUEHHI 3B'SI3Ky MOBHHX 1 KYJIbTYPHUX SIBHIIL.
Bona nmocmimkye, sk MOBHI OJIMHHUII, MOBJICHHEBA ISUTBHICTh Ta AUCKYPC BiAOOpakaroTh 3HAHHS
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PO CBIT 1 CBIOMICTH HOCIIB MOBH (iXHI BIATIHKH, KOHOTAIl Ta acomiamii). Y THeaaroriyHux
JOCITIJDKEHHSX 11€ TMiITBEPHKY€E BAKIIMBICTh MOJIIKYJIBTYPHUX aCIEKTIB MPOodeCiHHOT MiArOTOBKU
Ta PO3BUTKY MOJIKYJIBTYPHOI OCBITH.

VY cyuacHiii METOJI0JIOTiT BUKJIJIaHHS 1HO3€MHOT MOBH TPAJAMLINHO PO3IJISIAETHCS Yepe3
OpU3My KUIBKOX B3A€EMOINOB'SA3aHUX acmekTiB. llemaroriyHuid 1 NPAaKTUYHUN —aCIEKTH
30CepeKYIOThCS Ha (hOpMyBaHHI KOHKPETHOTO PiBHS JIIHTBICTHYHOI KoMIieTeHTHOCTI (TopocsiH,
[enskina, 2019). e nependaydae MOCITHEHHS HEOOX1THOTO BOJIOMIHHS TPhOMA acCIIeKTaMH MOBU
(amexBaTHMI CIIOBHMKOBHH 3amac, KOpeKTHa ()OHETHKa, IPYHTOBHA IpaMaTHKa) Ta e()eKTUBHE
BUKOPUCTaHHS YOTHUPHbOX BH/IB MOBJIEHHEBOI MIisUIBHOCTI (BIEBHEHE ayJiIOBaHHS, IIBHIKE
YUTaHHS, BUJIbHE TOBOPIHHS Ta IPaMOTHE MUCHhMO). BoHOYAaC, OCBITHIN aCIIEKT BUXOIUTD 32 MEXKI
CYTO MOBHHMX HaBUYOK, CTABJISIYM 32 METY MPHILIEIUICHHS CTYIEHTaM TOJEPAHTHOCTI Ta rIMO0KO1
MOBAry JI0 1HIIUX HapOiB, IXHbOI KyJIbTYpH, 3BHUAiB 1 Tpaauuii (Macno, 2022). Lle migkpeciioe
MDKKYJIBTYPHY (QYHKIIIO BUKIaJaHHS MOBH.

Kiro4oBi 3aBaHHS METOJMKM BHKJIQJAaHHS 1HO3EMHOi MOBHU MOJISTalOTh Y HAYKOBOMY
OOTpyHTYBaHHI BCI€T TUIAKTUIHOT CHCTEMU: B/l YiITKOTO BU3HAYCHHS I[1JICH, 3MICTY Ta MIPUHIIUITIB
HaBYaHHS JI0 PO3POOKH Halie(heKTUBHIIIMX METOIIB, MpUtOMiB, (hopM 1 3aco0iB. Peanizaiis boro
KOMILIEKCHOTO 3aB/IaHHS Ma€ 00OB'SI3KOBO BiZJOYBaTHCS 3 ypaxXyBaHHSM CHEIH(IKA KOHKPETHHX
YMOB HaBYaHHS (HAIPUKIIAJ, JOCTYIHICTh PECYpCcHOI 0a3M Ta MOBHOTO CEPEOBMILA), & TAKOXK
BIKOBHUX Ta IICUXOJIOTTYHIX 0COOIMBOCTEH 3/100yBayiB OCBIiTH. TaKUM YMHOM, Cy4acHa METOJIMKA
MparHe A0 XOJICTUYHOTO MiAXOAYy, IO MO€JHY€E JIHTBICTUYHY, MPAKTUYHY 1 COLIOKYJIBTYPHY
IiJITOTOBKY.

Amnani3 HayKOBUX JOCITIJIKEHb JI03BOJISIE 3pobutu BUCHOBOK, 10
JTIHTBOKYJBTYPOJIOTIYHUMA MiAXiA € He3aMiHHUM Ui PO3BUTKY €(QEKTHBHOI MIKKYJIbTYpPHOI
KOMYyHiKallii MailOyTHIX ¢axiBLiB MOpChKOT raiy3i. Hacammnepen, BiH CTBOproe HEOOXi/1HI YMOBU
JUIsL KOHCTPYKTHUBHOTO Jlaliory, podeciiiHol CIiBIpalli, B3aEMOPO3YMIHHS Ta eMIIaTii B yMOBax
OaraToHaliOHAJILHUX MOPCBKMX eKimaxiB. L{e BakinuBo st 6e3neKH Ta 371aroKeHOCTi poOoTH
Ha cyaHi. OgHouacHO 1eH Mmiaxig crupusie 30€peKeHHIO Ta YCBIJJOMIICHHIO CaMOOYTHOCTI BIIACHOT
KyJbTypH, IO MIATPUMYE HAIIOHAIbHY I1JEHTUYHICTh B TJ00ajli30BaHOMY CEpelOBHILI
(3abinonpka, 2025). Y paMkax 11i€i MoJiei JJIHTBOKYJIBTYPOJIOTYHA 1 KOMYHIKaTUBHA KOMITETEHIIIT
TICHO 1HTETPYIOThCS 3 JIIHI'BOAMJIAKTUKOIO, 1110 JJO3BOJISIE KypCaHTaM MOPCBKUX CHEliaJbHOCTEeH
He [IPOCTO 3aCBOIOBATH MOPCHKY TEPMIHOJIOTIIO, a i BU3HAUaTH CYCIUJIBHO KOPUCHI Ta IpodeciiiHi
LIHHOCTI, TAMOOKO PO3YyMITH MPUXOBAHUN COLIOKYJIBTYPHHUH 3MicT iH(opMallii B mpodeciiiHomy
OUCKypCl (HampUKIaJ, Y CYAHOBHUX IHCTPYKLIAX 4YM MDKHAPOJHUX perjlaMeHTax) Ta,
HalroyoBHilIe, TEMOHCTPYBAaTH BUCOKUI piBEHb TOJIEPAHTHOCTI W MOBArk O Pi3HUX KYJIBTYD 1
HaIllOHAJTFHOCTEH Y TpoIIeci MOACHHOTO BepOaTbHOTO CIIIKYBaHHS Ha O0OPTY.

VYcenimHa peaiizartis Jianory KYJbTYp 3a0e3meuyeThest KOMILIEKCOM
JHTBOKYJIBTYPOJIOTIYHUX Ta KOTHITUBHUX YMOB. [l yMOBHM BKITIOUAIOTh CHCTEMATUYHE 3aCBOEHHS
GbakTiB KyJIbTypH, L0 mNepeadadyae iXHE YCBIIOMJICHHS, 31CTABJIEHHS 3 PIAHOIO KYJIbTYpOIO,
aKCIOJIOTIYHUN aHali3 Ta MOJANbIIy IHTErpalild B OCOOMCTY CUCTEMY 3HaHb. BaxiuBum €
(opMyBaHHS JOCBITy TOJIEPAHTHOTO CTaBJICHHA /0 IHUIOKYJbTYpHUX (PEHOMEHIB, a TaKOX
PO3BUTOK METAaKOTHITUBHUX YMiHb: 3/IaTHOCTI 1AEHTU(]IKYBaTH CHIIbHI PHUCH, 31HCHIOBATH
JeleHTpalio (MOrIs] 3 MO3MLIi 1HIIOI KyJbTypH), KOPUTYBAaTH OLIHKH Ta €(PEeKTHBHO JOJaTH
KyJbTYPHI CTEPEOTUIN Y IPOLEC] MIKKYJIBTYPHOI KOMYHIKaLIii.

JlocmiokeHHsT TIATBEPIUKYE, M0 JIHTBOKYJIBTYPOJIOTIYHMHA MiAXiA € OCHOBOIO
MOJIepHi3allii BUKJIaIaHHS 1HO3eMHHUX MOB JIJIs1 (haxXiBIliB MOPCHKOI ramy3i. Lle minxin 3abe3nedye
HE JIMIIe HEeoOXiJHEe BOJOIHHS MpodeciiHO TepMiHOJOri€, a i edexkTuBHEe (OpMyBaHHS
MDKKYJBTYPHOI KOMYHIKaTUBHOI KOMIETEHTHOCTI. Lle mo3Bossie MaitlOyTHIM MOpsKaM yCHIITHO
peamizyBaTh  «JiaJor  KyJbTyp», JEMOHCTPYBAaTH  TOJIEPAHTHICTH Ta  €MIIATil0 B
OaraTtoHaIllOHATBHUX €KiMaxkax, 110 € 3aIOPYKOI0 OE3MEeKH Ta 3JIaroPKEHOCTI poOOTH B yMOBaX
MDKHApPOJHOTO MOPCHKOTO CEpPEIOBHIIIA.
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METO/NYHI 3ACA/IN MO%[I/I(I)IKAIIIi BITPAB 3 TOBOPIHHSA J1JIA
OHJIAUH-CEPE/IOBHUIIIA

boiiko K.JI.
XepcoHChKa JiepykaBHA MOPChKa aKaIeMist
VYkpaina

CydacHa ykpalHChbKa OCBITa CTHKAETHCS 3 HU3KOK BUKIHUKIB, SIKI MOTPEOYIOTh IIBHIKOT
ajanTallii HaB4aJIbHUX MPOIIECIB I 3a0€3MeUeHHS BUCOKO1 IKOCTI MIATOTOBKH (PaxiBIliB. YMOBH
BOEHHOT'O Yacy, BUMYIIIEHA MIrpailisi, BIUIMB [I00aTi3aliifHUX TEHACHIIIM Ta €BPOIHTErpaIiiHi
BUMOTH CTaBJISITh IE€pell OCBITSIHAMM 3aBJaHHS CTBOPEHHS €(QEKTUBHOTO, TOCTYIMHOrO Ta
MOTHBAIIIITHOTO OCBITHROTO cepenoBuiiia. OcoOIUBY pOJIb Y IIbOMY KOHTEKCTI BIJIrpae pO3BUTOK
HABUYOK YCHOTO MOBJICHHSI CTY/ICHTIB, aJ)Ke BIJIbHE BOJIOJIIHHA aHTJIIHCHKOI0 MOBOIO € KPUTUYHO
BXJIMBUM JUJIsI MAOYTHIX CYTHOBO/IIIB SIK Ha OOPTY CyJIHA, TaK 1 Ha CYIII.

JucranuiiiHe HaB4YaHHS, 30KkpeMa y chepl MOPCHKOI aHTiChKOi, Mae crenudiky, 1o
00yMOBJIEHA HE JIMIIE TEXHIYHHUMHU aCIEKTaMH, a i MpoQeciiHOI0 CIPSIMOBAHICTIO MiATOTOBKH.
Peanictuune BiATBOpPEHHS YMOB poOOTH Ha CyJIHI, MOJENIOBaHHS NpodeciiHuX CUTyalid Ta
KOMYHIKaTUBHHUX CIIEHapiiB BIMarae BiJl BUKJIa[adiB iHTErpalii poJIbOBUX irop, CAMYJIATOPIB Ta
TpEeHa)KepiB, 110 B OHJIAWH-()OpMaTi MOTpedye KPeaTUBHUX PIllIeHb A7 MIATPUMAHHS aKTHBHOCTI
Ta B3a€EMOJII1 CTY/ICHTIB.

BoaHovac ncuxosoriyHi Ta comiainbHi (aKTOpU JUCTAHIIHHOTO HABYAHHS, TaKi sSIK BTOMA
BiJl €KpaHa, OpaK >KUBOTO CIUIKYBAaHHS Ta 130JIsMis, MOXXYTh HETaTUBHO BIUIMBAaTH HA PO3BUTOK
MOBHHUX HaBUYOK. TOMy 3aBlaHHs BUKJIa/1aya MOJIATAE HE JUIIE Y MiA00pi TEXHIYHUX 3aC001B, ae
 y CTBOpeHHI 0e3MeYHOro Ta CTHUMYJIIOYOr0 CEpeloBHUIlA, 10 CHpUsE aKTHUBHINA ydacTi,
(bopMyBaHHIO MOTHBAIII] Ta BIIEBHEHOCTI Y BUKOPUCTAHH1 aHTJ1IIChKOT MOBH.

AHaii3 HayKOBHX JKEped CBIIYUTH, 10 MHUTAHHA AMCTAHLINHOI OCBITM Ta PO3BUTKY
KOMYHIKaTUBHOI KOMIIETEHTHOCTI PO3IJISIAIOTHCS Y Pi3HUX cdepax 1 KpaiHax, MpoTe METOANYHI
MiIXOMW A0 HaBYaHHS BIUILHOTO TOBOPIHHS AHTJIHCHKOI Y MOPCBHKIN cdepl 3aIMIIaoThCs
HE/I0CTaTHBO JIOCIIKEHUMHU. BBa)kaeMo, 1110 aKTyallbHICTh MPOOJIEMHU 3yMOBIIEHA HEOOX1IHICTIO
e(eKTUBHOI OpraHizaiii OHJIAWH-3aHATh Ta 30€peXKEHHS BHCOKOIO PIBHS MOBHOI MIATOTOBKHU
MaiOyTHIX Cy/IHOBO/IIB.

Mertoro HociKeHHS € OOTpyHTYBATH METOAMYHI 3acaau MOAUGIKaIlli KJITaCHYHUX BIPAB
3 PO3BUTKY YCHOTO MOBJEHHS A €(pEKTHMBHOTO BUKOPHUCTaHHS B OHJIAMH-CEPEOBHUILl IMpPH
MIITOTOBII MalOyTHIX CYTHOBO/IIB.

P03BUTOK KOMYHIKaTUBHOI KOMIIETEHTHOCTI MalOyTHIX CYAHOBOJIIIB y MpoOIleci OHJIaiH-
HaBYaHHs mependavae BpaxyBaHHS SK TEXHIYHUX MOKJIMBOCTEH CTYNEHTIB, Tak 1 crenudiku
Mopcbkoi anrniiicekoi MoBu. IMO Model Course 3.17 Bu3Ha4yae ycHe MOBJICHHS SIK IIPIOPUTETHY
HAaBUYKY JJs TIATOTOBKM MOPSKIB, TOMY ajamTallis BOpaB y AUCTaHUIHHOMY (opmari Mae
BiOyBaTHCA 3 JOTPUMAHHIM MPUHIMITIB KOMYHIKaTUBHOCTI, IHTEPAaKTUBHOCTI Ta HAOIMKEHOCTI
1o npodeciiHuX cuTyarii.

Cepen kJaCMYHHMX BIIpaB JJISi PO3BUTKY TOBOPIHHS OCOOJMBE Miclle 3aiiMaroTh pOJIbOBI
irpu, cuMyssmii npodeciiHux cuTyauii, nedaTu, rpynoBl AUCKYcCii Ta 3aBlaHHS Ha BLIbHE
roBopiHHs. Y Tpaauuiinomy (odmaiin) popmaTi BoHH €(EKTUBHO MOETHYIOTH MOBHY NPAKTHKY 13
npodeciiiHoio miaroroBkor. IIpore B yMoBax oHiaiiH-HaBYaHHS BUHUKAIOTh MEBHI TPYIHOIIL:
oOMexxeHa HeBepOalbHA KOMYHIKAIS, TEXHIYHI MpOOJIeMH, 3HIDKEHHS TUHAMIKU B3a€EMOJII,
CKJIAJTHICTh KOHTPOJIIO 3 OOKY BHKJIa/1a4a.

MetoaunuHi 3acaau aganTanii KJIaCMYHUX BIpaB J0 OHJIAH-HABYaHHS IPYHTYIOTbCSA Ha
TaKuX TPUHOUNAX: 30epekeHHS KOMYHIKAaTHBHOI ITIHHOCTI  3aBlaHb;, 3a0e3MeueHHs
IHTEpaKTUBHOCTI Ta aKTHBHOI Y4YacTi; YiTKe CTPYKTYpyBaHHs iHCTPYKLIH 1 4acy BHUKOHaHHS,
CTBOpEHHS 0€3MeYHOro CepeloBUIlA AJIi MOBHUX €KCIEPUMEHTIB; BUKOPUCTAHHSI Bi3yaJbHOI Ta
TEXHIYHOI MIATPUMKH; 000B’A3KOBE HAJJaHHS 3BOPOTHOTO 3B’SI3KY. JlOTpUMaHHS UX MPUHIIUIIIB
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CHpusie MiIBUIIEHHIO €()EeKTHBHOCTI MOBIEHHEBOI MPAKTHKH Ta (OPMYBAaHHIO BIIEBHEHOCTI
CTYJICHTIB.

Came MeTOHONOTIYHI CTpaTerii pO3BUTKY HABUYOK TOBOPIHHS B AHTJIIHCHKI MOBI
nependavaroTh aKTUBHE 3ay4€HHS CTYACHTIB JO KOMYHIKATHBHOI NMPAKTHKH Ta IHTErPAIliio
npodeciitaux crenapiis y Hapuanpuii npouec (Molina Vera & Alvarez Calderén, 2024).

[TponioHyeMO pO3IIISTHYTH y3araJibHEHY TaOJIMII0 METOIMYHUX 3acaj]] MoaudikaIlii Bpas
JUTSL PO3BUTKY TOBOPIHHS HA OCHOBI HayKOBUX TMIJXOJIIB, BIIOMUX Y MEIAroriii Ta BUKJIaJaHHI

aHIChKOi MOBHU (uB. Tabm.1).

Tabmuus 1 — [IpuHIMNN OHNIAlH-aqanTalii BOpaB s MPAKTUKU TOBOPIHHA

Kaacunuyna Apnanrauisi 119 oHJIaiiH-cepenoBuma | MeroanuHi 3acaau Mmoaudikaunii
BIIpaBa
Role-play | Buxopucranus  breakout rooms 'y 30epeKeHHsT KOMYHIKaTHBHOI
Zoom/MS Teams, poralis YYacHHUKIB, I[IHHOCTI, aKTUBHA y4acTh,
3aIuc AiajoriB JUIs aHATIZY KOHTPOJIb Ta (igodek
Debates Mini-guckycii y  Maaumx — Tpymnax, [HTEepaKTUBHICTb,
acMMeTpU4Hi 1ebatu B YaTi, pPOJIHOBI CTPYKTYPOBAHICTh, PO3BUTOK
Je0aTH 3 YITKUM PO3MOALIOM poJiei KPUTUYHOT'O MHUCIICHHS
«Designa | Buxkopucranus Canva, Miro, Google | BizyanpHa migTpumKa, iHTETpamis
poster» Jamboard s CHHXpPOHHOI  CHiNIBHOT TBOPYOCTI, KOMaHIHAa poOoTa
pobotu
Storytelling | BukopucTtanHs iHTEpaKTUBHUX ILIaT(HOpM AKIICHT Ha YCHY MPaKTHUKY,
JUisi BUOOpPY KapTHUHOK/CHIB, pO3MOBiAbL Y MOTHBALis, MIITPUMKA
breakout rooms, 3anuc icTopii KPEaTUBHOCTI
«Find OmnnaiiH-aHKeTH, iHTepakTHBHI | CollaiabHa B3a€EMO1s, PO3BUTOK
Someone | onuryBanHs  (Mentimeter,  Kahoot), | HABUYOK CHOHTaHHOTO MOBJICHHS,
Who...» | kopoTtki cecii B breakout rooms 3aJIy4eHHS BCIX CTYJIEHTIB
Role-play | Cuenapii B Mmanux rpynax uepes breakout MopentoBanHs npodeciiHux
«Emergency | rooms, JAeMOHCTpalis pilleHb dYepe3 CHUTYaIlil, IiABUILICHHS
on Board» | mpe3zenTarrii BIIEBHEHOCTI Ta TOYHOCTI
MOBJICHHS

Iicepeno: asmopcwre y3acanvrenns, 2025

Moaudikaris KIaCHYHUX BIpaB AJIS PO3BUTKY YCHOI'O MOBIIEHHS Y AMCTaHIIHHOMY
HAaBUaHHI TIPYHTYEThCS Ha HU3II METOAMYHMX 3acaj, SKi 3a0e3MedyroTh e(PEeKTUBHICTh
KOMYHIKaTUBHOI MPAaKTUKU Ta 3alIy4eHICTh CTyJeHTiB. Ilo-mepiie, KIIOUOBHM HPUHIUIIOM €
30epekeHHsl KOMYHIKaTHBHOI IIIHHOCTI BripaB. HaBuanbHi 3aBAaHHS NOBUHHI IMITYBaTH peajbH1
npodeciiiHi cutyarii Ta nependayaTi akTUBHE BUKOPUCTAHHS MOBH CTYJEHTaMH, IO J103BOJISIE
dbopMyBaTH CTiIKI MOBHI peakilii Ta MiJBUILYBaTH PiBEHb YCHOT0 MOBIIeHHs. Hanmpukia, poiaboBi
IrpH, K1 TPAJAUIIIMHO BUKOHYIOTHCS B KJaci, y OHJIaiH-GopMarti peanizyroThes depes breakout
rooms, 110 3a0e3neuye MOKIMBICTh CIIUIKYBaHHS B MaJIUX Ipynax Ta BiATBOPEHHS MpodeciiHuX
CIIeHapiiB.

Jpyrum BasKJIMBUM IPUHIIMIIOM € aKTUBI3allisl CTYJICHTIB Yepe3 IHTePAKTUBHICTh Ta Y4aCTh
y HaBuaJgpHOMY TIporieci. OHJIaliH-cepeJOBUIIEe BUMAra€ BUKOPUCTAHHS ITU(POBUX TIaTHOpM Ta
iHTepakTUBHUX iHCTpyMeHTiB (Canva, Miro, Jamboard, Mentimeter), 110 103B0oJIsi€ CTyAEHTaM
BUKOHYBAaTH 3aBJaHHS CUHXPOHHO, CIIJIbHO CTBOPIOBATH MPOAYKTH AISUIBHOCTI Ta B3aEMOJISTH
OIUH 3 OAHMM. Taki TeXHOJOril CTHUMYJIOIOTh KpPEaTHBHICTh, MiATPUMYIOTh MOTHBAIUIO Ta
3HIDKYIOTh IICUXOJIOTIYHI 6ap’epH, MOB’s3aH1 3 0OMEKEHUM JKMUBUM CITIJIKYBaHHSIM.

[Ile onHUM BaXXJIMBUM acCIEKTOM € CTPYKTYPYBaHHs 3aBIaHb 1 YiTKE pEriIaMeHTYBaHHS
4yacy BHKOHAHHA. Y IUCTaHIIMHOMY (opMaTi CTyJIeHTaM HEOOXiJHa 3po3yMija IHCTPYKIIis Ta
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YacoBl paMKH ISl BUKOHAHHS BIIpaB, IIO CHpHsi€ €PEKTUBHOCTI poOOTH Ta 30epekeHHIO
koHmneHtpanii. Hanpuknan, mini-gedbarn abo «Find Someone Who...» y breakout rooms 3a
JOTIOMOT 00 TaiiMepa MiATPUMYIOTh TUHAMIKY B3a€EMOJIT Ta JO3BOJIAIOTH BHKJIAJauy €(PeKTHBHO
KOHTPOJIIOBATH MPOIIEC.

He meHm 3Hauymow € miarpuMka 0e3MeYyHOro HaBYIbHOTO CEPeOBUIIA, A€ CTYIACHTH
MOXKYTh €KCIIEPUMEHTYBATH 3 MOBOIO, HE OOOIIOYUCH MOMUJIOK. 3aliC BUKOHAHUX 3aBJIaHb 1
Ha/JIaHHS KOHCTPYKTMBHOTO 3BOPOTHOTO 3B’A3KYy JIOTIOMara€ pO3BUBATH BIIEBHEHICTh Ta
CaMOCTIHHICTh Yy BUKOPUCTaHHI aHTJIIHCHKOT MOBH.

Hocmimxennss Llumpes miaTBepaKye, L0 CTPYKTYpOBaHI OHJIAHH-BIIPaBH 37aTHI
MIATPUMYBaTH €(pEKTUBHUN PO3BUTOK HAaBUYOK FOBOPIHHS, 3a0€31€UyI0OUM aKTUBHY B3a€MOJII0
CTYZACHTIB y AucTaHiiiHoMy ¢gopmari (Shymray, 2023).

TakuM 4YMHOM, JOTPUMAaHHS 3a3HAYEHUX METOJUYHHUX 3acall J03BOJiA€ 30epertu
Me/IaroriuyHy LiHHICTh KJIIACHYHUX BIIPAB, MiJBUIIUTH €(PEKTUBHICTH MOBJICHHEBOI NMPAKTHKH Ta
CTBOPUTH YMOBHU JII PO3BUTKY BIEBHEHOCTI 1 KOMYHIKATUBHOI KOMIIETEHTHOCTI CTYJIEHTIB y
JTUCTAHIIIMHOMY HaBYaHHI.

Ha namy aymky, egextuBHa moaudikailis BIpaB rnepeadadae BUKOPUCTAHHS Bi3yalbHOI
Ta TEXHIYHOI MIATPUMKH, IO JOMOMAarae CTyACHTaM Kpaile crnpuidMaTd iHdopmario Ta
OpleHTyBaTHCs Yy 3aBJaHHI. BisyanbHi Marepiaiv, iHTEpakTHUBHI KapTu, HU(POBI IJIaKaTH Ta
MpEe3eHTAIlil CHPUSAIOTh OUIBII MOBHOMY PO3KPUTTIO KOMYHIKATMBHOTO TOTEHIATy 3aBJaHb i
HAONIMKAIOTh OHJIAH-3aHATTS 10 YMOB peaibHO1 podeciitHOl MisIBHOCTI.

Apantamiss KJaCMYHHMX BIIPAaB 3 PO3BUTKY TOBOPIHHS IS OHJIAMH-CEPEAOBUINA €
HEOOXITHOI0 yMOBOIO 3a0e3NeueHHs SKICHOI MOBHOI MiJATOTOBKM MaiOyTHIX CYJHOBO/IIIB.
[IpakTrka noBena, 0 HAaBITH TPAAULINAHI oQIaiiH-3aBIaHHSI MOXKYTh OyTH YCIIIIHO aJarTOBaHi
70 BIpTyaJbHOIO HABYaHHS 3a yYMOBM BHMKOPHUCTaHHs I1HTEPaKTHUBHMX IUIaT(OpPM, YITKOTO
IUTaHYBaHHS Ta 3aCTOCYBaHHS CydyacHUX HU(poBUX 1HCTpyMeHTIB. Lle no3Boinse 30epertu ix
Ne/1aroriyHy e(peKTUBHICTh, 3a0€3MeUUTH peasliCTUYHICTh HaBYAIbHUX CUTYAIllll Ta MiATpUMAaTH
PO3BHUTOK KOMYHIKaTHBHOI KOMIIETEHTHOCTI KypcaHTiB. TaKuM YHHOM, KOMIUIEKCHE TTO€THAHHS
TEOPETUYHUX TNPUHIMIIB 1 MPAKTUYHOTO JIOCBIy CTBOPIOE OCHOBY JUISI IOJAIbIIOTO
BJJOCKOHAJICHHSI METOIMKH JTMCTAHIIHHOTO BUKJIaITaHHS MOPCHKOT aHTIIIHCHKOI MOBH.
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IMPLEMENTATION OF CRITICAL THINKING THROUGH WRITING
ACTIVITIES IN MARITIME ENGLISH

V. Bondarenko
National University “Odesa Maritime Academy”
Ukraine

Effective communication aboard the ship is a crucial component of marine safety. The
communication occurs not only among the crewmembers but also between ships and shore.
However, to achieve this, seafarers have to demonstrate proficiency in both spoken and written
English as required by STCW 95 Convention. Such requirements ensure seafarers can perform
their routine duties safely and the chances to avoid the accidents are higher. Courses of Maritime
English are therefore designed to develop such language skills as reading, listening, speaking and
writing. Among these, writing has always been regarded as the most advanced and the hardest skill
to master.

Although speaking and writing can both be used as productive activities, writing is the
most challenging to perform. While teachers are unsure how to teach this skill and assess the
works, students struggle due to insufficient guidance and uncertainty on how to achieve accurate
product. Consequently, the activity is either avoided or is assigned as home task. If writing is
practiced in class, the tasks are typically controlled, grammar- or vocabulary-based. Moreover,
they are at the level of single sentences that cannot result in production of complete meaningful
texts. Such exercises may be beneficial for students with low proficiency in reading, listening and
speaking, yet they do not contribute to the development of free writing on the given topic.

“Writing is a multidimensional process which includes planning what to say, how to say,
translating ideas into written text and revising what has been written” (Ahmed, 2018). This idea is
supported by IMO Model Course 3.17, which highlights that effective written communication in
'real life' requires us to be able to plan the content of our response before writing it, have a clear
idea of the purpose of the text, organise our thoughts in a logical, linear sequence, signal the
organisation of information by using paragraphs and cohesive markers, use an appropriate register
of language, draft, check, edit and revise our own writing (Model Course 3.17, 2015). These
requirements emphasize the need of a more comprehensive approach to teaching writing and
choice of activities that treat writing as a process rather than as the finished product.

Writing can be integrated at any stage of the lesson and at different proficiency levels,
however it should be combined with other skills. In reality, writing is often done in response to
reading, listening or speaking (Model Course 3.17, 2015). Maritime industry demands effective
usage of all four skills, e.g. speaking is essential for VHF communication, weather forecasts, and
giving or responding to instructions, listening is crucial for understanding orders and instructions
in routine operations, receiving oral messages from native and non-native speakers, while reading
is required for reports, correspondence, navigation publications and manuals (Aminah & Refnaldi,
2019). Writing can be the response to any of these activities from filling in the logbook to writing
the reports and emails.

Challenges arise when the teacher makes the decision what to focus on. The priority is
either what to write or how to write since both are important. IMO Model Course 3.17
differentiates two approaches such as product writing and process writing. From the product
perspective, the foreign language teacher lays emphasis on the form or how to write. In this
approach, the student is taught mechanics of writing involving punctuation, capitalization,
spelling, and sentence structure. The process theory emphasizes stages of writing like pre-writing,
drafting, evaluating and revising (Alidmat & Ayassrah, 2017). Consequently, different approaches
require different types of activities as one is aimed at accuracy while the other is at planning and
producing meaningful texts.
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As writing is considered to be one of the productive activities, it cannot be apprehended
only as accuracy and form. The process of writing involves not only linguistic skills, but also
cognitive activity that demands higher order thinking from students. In maritime education, it’s
impossible to separate writing from critical thinking as the profession is closely connected to
decision-making, problem-solving and risk evaluation. Fisher (2001) describes critical thinking as
"a type of thought that is evaluated, which involves criticism and creative thinking and which is
specifically concerned with the quality of reasoning and arguments presented in support of a belief
or action" (Kusumaningrum, 2025). This cannot be ignored while teaching writing as it is not only
communication, but also one of the means to develop logical reasoning and judgement.

Bloom’s taxonomy can be used as a framework for developing and encouraging high order
thinking through writing. At the stage of analysis students make initial steps towards independent
thinking by supporting ideas with evidence. At evaluation stage students make reasonable
judgements about the given information. Finally, at the stage of creation students are able to apply
the received knowledge to create new ideas, solutions, etc. At these top-three stages critical
thinking becomes relevant. Though not all the tasks are suitable for critical thinking, so the choice
of tasks is crucial. We can teach language without critical thinking elements, for example, we teach
vocabulary only by using the listen-and-repeat technique. However, when students face the
obligation to perform tasks using the target language that contains instructions to personalize,
investigate, report, and solve problems, then they must think critically using vocabulary to perform
the task (Kusumaningrum, 2025; Hazaymeh, 2021). However, low proficiency students will not
be able to cope with the critical thinking tasks as they struggle to learn basic structure of the
language. Consequently, the challenge arises what writing tasks should be given for such students.
It is crucial that the writing activities combine linguistic and cognitive components.

The authenticity of the material is a key factor in making the material suitable for
promoting critical thinking in language learning (Kusumaningrum, 2025; Yuan et al., 2022). Such
approach increases students’ motivation and makes them more engaged in the studying process.
Moreover, it can give them insight of the real documentation used on board, basic rules on how to
fill such documents and practice of written communication. Yet the curriculum is usually
organized in such a way that students work with correspondence on the final year of their studying
having had already their practice aboard. Their experience and level of responsibility make their
activity more productive and reasonable. Such organization of studying processes makes practical
sense, but it also means that the opportunities for developing critical thinking in the previous
courses could be minimal.

Marine industry has a wide range of documentation to complete. During the course of
Maritime English students are introduced to them. Effective maritime communication relies
heavily on written documents such as business letters, notices, and sea protest notes. To enhance
their writing abilities, cadets should be exposed to well-structured writing models and given tasks
that help them practice writing in a maritime context (Kusumaningrum, 2025). Most of the
documents belong to controlled writing tasks, e.g. weather reports, checklists, logbooks,
instructions, since the seafarers onboard do not compose them but rather fill in standard forms with
brief information. Such tasks are usually used as gap-filling, matching or multiple-choice activities
in the classroom. However, each activity may be transformed to encourage higher order thinking.
For example, comparing two weather forecasts to plot the safest route, or writing a safety notice
after the accident, or preparing written instructions for safety drills engage students in decision-
making, problem-solving and justifying.

The most popular kind of document students work on the lessons of Maritime English is
Maritime Accident Report (MAR). Among various kinds of documentation, MAR combines
technical characteristics with potential discussion. In the classroom MAR is usually presented as
an oral activity but still can be adapted for written tasks. Similarly to other maritime documents,
MAR tasks are used as controlled activity since the structure of the report is rigid including date,
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time and place of accident, description of the accident and post-accident actions. Initially, after
reading the report, controlled tasks are given such as answer comprehension questions or complete
a table with key actions/events/information. After analyzing the report, they are tasked with filling
out a structured report form based on the details they have read. This exercise not only helps
students understand the format and content of accident reports but also familiarizes them with
technical English terms used in maritime reporting (Kusumaningrum, 2025). With all the benefits
students receive from controlled tasks, such tasks do not stimulate critical thinking. However,
students may be asked to appraise the situation and identify the main problem, select actions that
led to a chain of mistakes, and suggest preventive measures. Such tasks shift the focus from
mechanical actions to developing analytical skills that are essential for maritime profession.

In conclusion, writing activities in courses of Maritime English cannot be presented only
as controlled tasks as the development of writing skills is inseparably connected with the
development of critical thinking skills. With all the value the controlled tasks have, the need of
transforming them into the activities that require decision-making and problem-solving skills is
obvious. The balance between such tasks should be reached as it will help the students to meet the
international requirements and contribute to their future professional communication.
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STUDY PATTERN FOR MOULDING LEGAL ENGLISH
COMPETENCIES WITHIN THE DISCIPLINE “ENGLISH FOR
SPECIALTY”

N. Vasylyshyna
State University “Kyiv Aviation Institute”
Ukraine

There is a perception that teaching English to lawyers is essentially teaching legal studies
to those learning the language. While this may be true in some cases, a significant number of
students are already working within their own linguistic environment. The role of the teacher in
both cases is not to offer legal concepts to students. On the contrary, it is to provide students with
opportunities to develop their language skills in a specific legal context. Teachers of English for
lawyers are first and foremost teachers of English. Teaching legal English differs from teaching
general English. It involves the selection of texts for listening and reading, tasks, vocabulary in
grammar and vocabulary exercises. In addition to important linguistic issues, there are a number
of relevant factors that affect the teaching of English to lawyers. Introducing specific legal
concepts in English gives the student important practice in his or her field of law. In addition, at
the request of students, the teacher can expand their understanding of a specific area of law, legal
research.

Most modern methods of teaching foreign languages are communicatively oriented. One
of the main features is the creativity of students. It is precisely creative tasks that are today a feature
of modernity. They allow us to build work in a new way not only in terms of oral expression, but
also during other types of speech activity.

As a consequence, to shape foreign language skills and competencies in students studying
the university discipline “English for Specialty” in teaching practice the study pattern of nine
interconnected creative, problem solving, critical thinking assignments have been developed in
order not only to expand students’ knowledge in legal English, but also to motivate them to think
critically, express personal opinions, views towards certain law issues.

Assignment #1: Open the group discussion by paraphrasing the quotations below. Which
one do you agree with? Why?
— Justice will not be served until those who are unaffected are as outraged as those who are.
Benjamin Franklin.
— In matters of truth and justice, there is no difference between large and small problems, for issues
concerning the treatment of people are all the same. Albert Einstein.
— There may be times when we are powerless to prevent injustice, but there must never be a time
when we fail to protest. Elie Wiesel.
— Where justice is denied, where poverty is enforced, where ignorance prevails, and where any
one class is made to feel that society is an organized conspiracy to oppress, rob and degrade them,
neither persons nor property will be safe. Frederick Douglass.
— Justice that love gives is a surrender, justice that law gives is a punishment. Mahatma Gandhi
(Vernoft, E. and Shore, R., 2022).

Assignment #2: Read the article and translate it into Ukrainian.

PART 1 “WHY DO WE NEED THE LAW?”

Almost everything we do is governed by some set of rules. There are rules for games, for
social clubs, for sports and for adults in the workplace. There are also rules imposed by morality
and custom that play an important role in telling us what we should and should not do. However,
some rules — those made by the state or the courts — are called “laws”. Laws resemble morality
because they are designed to control or alter our behavior. But unlike rules of morality, laws are
enforced by the courts; if you break a law — whether you like that law or not — you may be forced
to pay a fine, pay damages, or go to prison.
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Why are some rules so special that they are made into laws? Why do we need rules that
everyone must obey? In short, what is the purpose of law?

If we did not live in a structured society with other people, laws would not be necessary.
We would simply do as we please, with little regard for others. But ever since individuals began
to associate with other people — to live in society — laws have been the glue that has kept society
together. For example, the law in our country states that we must drive our cars on the right-hand
side of a two-way street. If people were allowed to choose at random which side of the street to
drive on, driving would be dangerous and chaotic. Laws regulating our business affairs help to
ensure that people keep their promises. Laws against criminal conduct help to safeguard our
personal property and our lives (Lave, j. and Wenger, E., 2021).

Assignment #3: Discuss the meanings of the underlined words and phrases.

Assignment #4: Write the plan to the text and summarize it in a written form using the
linking devices from task #4 on page# 7.

Assignment #5: Prove the content comprehension of the article with 10 questions for
groupmates’ discussion. Exchange the list of enquiries with other partners and make up dialogues
with them.

Assignment #6: Using paper dictionaries, on-line translation, on-line dictionaries change
the following article into Ukrainian putting it in your own words. Comment on what you have
read.

CTATTAN22 ETUYHI ITHTAHHA B FOPHJIUYHOMY BI3HECI

ETtuka — ne HaOip MOpaNbHUX MPHUHIUIIIB, SKi 3MYIIYIOTh JIFOACH TOBOJAUTHUCS TakK, a HE
iHakmte. KOpuctu npuilMaroTh pilleHHs, 10 MOB’A3aHI 3 €TUYHUMM IUTAHHSAMM, IOJHS, KOJIU
IYyMaloTh, SK 3aXWUCTHTH, SK IPEICTaBUTH iHTepecH KiieHTa. KopmopaTuBHI IOpUCTH, KOTpi
HPALIOIOTh Y BEIUKUX (pipMax, B CBOIN MPaKTHII TAaKOK MOBUHHI TIITH €TUYHO.

Kondghnixm inmepecis. FOpuctu He MOXKyTh HaJaBaTH MOCIYTH y THX CIIpaBax, MO SKUX y
HUX icHye KOH(IIKT iHTepeciB. Hampuknaa, mpamoroun B OaHIA (ipmi, BOHM HE NMOBMHHI
MPEJICTaBIISITH KJIIEHTIB, KOTP1 MAlOTh IPOTHIIEKH] IHTEPECH.

HOpunnyHi hipmu — 11e BeJIMKI Oprasizaiii, ki IpeACTaBIsAI0Th COTHI KII€HTIB. Y 3B’S3KY
3 UM 0araro 3 HUX BUKOPUCTOBYIOTH CHEI[laJIbHI KOMIT FOTEpPHI IPOTPaMH, 3a JOIIOMOTOI0 SIKHX
NEepeBIPSIIOTh, Y1 HEMA€E Y HUX KOH(JIIKTY IHTEPECiB MO KOKHIH KOHKPETHIN CIpaBi.

Ha cphoroani mpaBmi1 €TUKH I0pUCTa B YKpaiHi HIXTO HE IPUIIMaB, a OT /1JIsl a/JBOKATIB BOHU
icHyt0Tb. Munysnoro poky Pana anBokariB YKpaiHU po3IUisiHyJla Ha CBOEMY 3acCiJaHHI IMUTaHHS
CTOCOBHO KOH(JIIKTY IHTEpPECIB JIJIs a/IBOKaTa 1 HaJlaja BiroBiiHI pekomeHaamii (ETuani nutanus
B IopuaIu4HOoMy OizHeci, 2014).

Assignment #7: Write a opinion essay based on topic “The Main Determinants of
Committing Crime by Modern Person” applying the following linkers: to express opinion, in my
opinion, personally, I think/ I believe (that I strongly believe that, it is clear (to me) that,
I(completely) agree/disagree with, it seems to me that, as I see it, in my view, from my point of
view, as far I am concerned, I am sure/ convinced that, I (dis)agree with the statement, because
my main reason is/another reason, one reason for is, many people say/ believe that, because, since,
because of/ due to.

Assignment #8: Make a project on theme “Global Justice: Barriers and Opportunities” in
three possible deliveries: a) presentation in front of audience with personal speech and comments;
b) written report-analysis based on collective data from various sources; ¢) multimedia option
presented by means of selected topical videos.

Assignment #9: Write down your own profile as a modern lawyer, using the information
below.

In summary, it worth mentioning that the outcomes of teaching Legal English are that
future legal students will be able to construct speech and understand and interpret foreign legal
texts using specific terminology and vocabulary. In this context, encouraging discussion of
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situations and role-playing games is useful in order to improve the oral skills of the candidates. An
excellent method of developing listening skills in the absence of native speakers is authentic
speaking materials. The use of the communicative method in the educational process has proven
to be very effective in achieving communication goals.

Therefore, teachers should develop different types of exercises for students and apply them
during classes in order to deepen their legal English skills. In addition, language learning is more
effective when it is integrated into the study of law, and not separately from it or as a supplement
to it. This means that the language is not studied in isolation, but only in direct connection with
the tasks that students have to perform while working in legal enterprises or studying at university.
Moreover, the linguistic focus stems from the actual legal materials used.
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BUKJAJTAHHSI MOPCBKOI AHIJIIMCBKOI MOBU HA OCHOBI
AHJIPATOI'TYHOTI'O HIAXOXY I3 3BACTOCYBAHHSIM CYYACHHUX
OCBITHIX TEXHOJIOI'TA

Bonkosa A.C.
XepcoHChKa JiepyKaBHA MOPChKA aKaieMis
VYkpaina

AHJIparoriyga ocBiTa J0pociux y cdepi MOPChKOI aHTIIIMCHKOT CIIPSMOBaHA HAa PO3BUTOK
npodeciiiHnX KOMIIETEHI[Ii MOpPSKIB BIJMOBIJHO 10 BUMOT TIJI00aTi30BaHOTO PHHKY. BoHa
oxoruoe dopmaiibHe, HehopMaibHe Ta 1H(QOpMaabHE HaBYaHHS, IHTErpye cydacHi IUdpOBi
TexHoorii Ta BpaxoBye cranaaptu IMO (CranaaptHi ppasu Mmopcbkoi komyHikanii SMCP) s
nigBuIIeHHs Oe3neku i edekTuBHOCTI komyHikaiii (Maritime English, 2000).

[TpoGemaruili yJOCKOHAICHHS BUKIIAJIaHHS MOPCBHKOI aHTIIMCHKOI MOBH B KOHTEKCTI
iHTerpanii OCBITHIX IHHOBAIi HpHUCBAYEHO pPoOOTH ydeHuXx-cydacHukiB (Kynpssuesa, 2009;
bosipcbka-Xomenko, 2020; IlyxoBcbka, 2021; Jlyk’ssHoBa, 2015). [Totenuian inpopmansHoi Ta
HePOPMAIBHOI OCBITH B KOHTEKCTI IHIIOMOBHUX KOMIIETEHIIIH PO3KPHBAIOTH Y CBOIX pobOoTax
(Maptuneup, 2015; Laupichler et al., 2022). Melnychenko (2020), Castro and Tumibay (2021),
Cherchata (2023) BHW3HA4YarOTh KIIOYOBI HANpsIMH Ta METOJMYHI 3acagdl aHAparoridyHol
IHIIOMOBHOI OCBITH. JlaHi HayKOBi JOCHIPKEHHSA MiAKPECIIOITh HEOOXIIHICTh CHCTEMHOTO
MiIXOAY JI0 BIPOBAPKECHHS IHHOBAIIHHIX METOMK, 10 3a0e3MeuyroTh Oe3nepepBHe mpodeciiine
BJIOCKOHAJICHHS Ta KOHKYPEHTOCIIPOMOXKHICTh MOPSIKIB.

MeTo10 € TOCHTIKSHHS aHIParoriYHuX METOIIB BUKJIAJaHHS MOPCHKOI aHTITHChKOT MOBH
Ha OCHOBI IHHOBAIIIMHUX OCBITHIX PIillICHb.

OcBiTa NIOpOCIUX € Ba)XJIMBUM YWMHHUKOM IIJBUIIEHHS SKOCTI TPYAOBUX PECYPCIB,
0cO0MMBO y cdepl By3bKOTady3eBUX AaHIJIOMOBHUX KOMIIETEHLIH, 10 BHU3HAYAIOTh
KOHKYPEHTOCIPOMOXKHICTh (paxiBlis Ha Mi>KHapoJHOMY puHKY. EdexTrBHa aHparorika MOTUBYE
JIOPOCIIHX JI0 CAaMOCTiMHOro Ta 6e3nepepBHOro MpogeciifHoro po3BUTKY.

CyuacHa npakTuka TATBEPAXKY€E AOLUIIbHICTh BIPOBAKEHHS aHAPATOTYHUX MIIXOAIB Y
BUKJIA/IaHHI MOPCBKOI aHIJIIMCHKOI 4Yepe3 1HHOBAIliiiHI METOJMKH MOJYJIbHOIO, 3MIIIaHOTO Ta
IHTEpAaKTUBHOTO HaBYAHHS, 110 3a0€3MeUyIOTh MEPCOHANI3AIlII0 OCBITHBOTO MTPOIIECY Ta PO3BUTOK
KOHKYPEHTHUX KOMIETeHIH (axiBIis.

OnaHyBaHHS MOpPCBHKOI aHIJIHCBKOI mependayae 3acBOEHHSI BEJIHMKOTO  00CsTYy
CHeliaai30BaHol JEKCUKH, HEPaBUIIbHE TIIyMaueHHs AKOi MOXKe CIIPUYUHUTH HETIOPO3yMiHHS YU
HaBITh 3arpokKyBaTu Oe3mell eKimaxky Ta BaHTaxy. Mopcbka JIeKCHKa B1JI3HAYAETHCS
TEPMIHOJIOTIYHOKO TOYHICTIO Ta YITKUM 3B’SI3KOM MK T€PMIHOM 1 BH3HA4YEHHSM (HAIpPUKIAJ,
forecastle — HocoBa HanOyoBa, headline, breast line — mBapToBi kanatu Tomo (Blakey, 1987).
AHparor Mae aklEHTYBaTH yBary 3100yBadiB Ha MPAaBMWJIBHOMY BXKHBaHHI CIIELiali30BaHUX
TEpPMIHIB.

B Mopchkiii  aHIJIOMOBHIN — JIeKCHIl BHOKPEMIIIOIOTH  OCHOGHY, npogecitiny Ta
Hanienpoghecitiny.

OcnosHa nexcuka — 3aralbHOBIIOMI CJIOBA, SIKI B CIIEIiaJIi30BAaHUX MOPCHKUX TEKCTax He
TpaHc(hOPMYIOTh BIACHOTO 3HaYeHHs (HAMpHUKIad, equipment, tool, device ToIo).

Hanienpogbecitina nexcuxa — 3arajibHa JIGKCUKa, HaJ{lJIeHa KOHKPETU30BAHUM 3HAUYEHHSM,
JIENIO BIJIMIHHUM BiJl 3BUYAMHOTO, Y MEXaX CIEIiaTi30BaHUX MOPCHKUX TEKCTIB (HANpUKIa,
transverse TOIIIO).

Ilpoghecitina nexcuxa cxnaaeHa BY3bKOMPO(DIUILHOI TEPMIHOJOTIEI, SKa XapaKTepHa
JIMIIE MOPCHKIN Tamy3i, i1 nediHimii € 00OMeXeHUMH i TOYHUMU.

daxoBa KOMYHiKaIlisl 0a3yeThCsl HA TEPMIHOJIEKCHUIll Ta JOMOBHIOETHCSA MPOQeCiHHUMU
XKaproHizmMamu, npogecioHani3sMaMu i HOMEHKIATYPHUMHU OAMHULISIMH.
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Ilpoghecionanizmu — 1e cinoBa i BUpa3H, MPUTaMaHHI MOBI MeBHOI mpodecii, Mo YacTo
3aMIHIOIOTh TEPMIHU Ta pOOJIATH MPOodeCiiiHe CIIKYBaHHS JTAKOHIYHIIIIM.

Ipogpeciiini  scapeonizmu CAyryrOTh HEODIMIMHUMH 3aMIHHUKAMHU TEPMIHIB U
CIPOIIEHHS BHYTPINIHBO-GaxoBOi KOMYHiKamii 1 3a3Bu4ail (GOpPMYIOThCS 31 3BHYAKHOI,
HECTIeLiaTbHOT JIEKCUKH.

EdexkTuBHICTh aHAparoriyHUX IMAXOMIB y BUKIAJaHHI BY3bKOTAIYy3€BOi aHTJIIHCHKOL
3aJIeKUTh BiJ OpraHizauii B3aeMOJii YYaCHUKIB OCBITHBOTO Ipolecy. Y T100aai30BaHOMY
CEPENIOBHUIIII MOTHBAIISl CTa€ KIFOYOBUM (DaKTOpOM Oe3MepepBHOIO IMiJABUIICHHS 1HIIOMOBHOT
KOMIIETEHTHOCTI MOpsAKiB. PiBeHp MoTuBamii 3700yBayiB AOLUIBHO MiJBUILYBaTH dYepe3
e(eKTUBHY OpraHi3ailif0 HaBYaHHS, BIJIKPHUTY JIBOCTOPOHHIO KOMYHIKAIll0 Ta BUKOPHUCTaHHS
€MOIIITHOTO 1HTEJIEKTY Ta KPeaTUuBYy.

CripusiTiivBe ICUXOJIOTIYHE CePEeIOBHUIIE CTBOPIOETHCA Yepe3 MIATPUMKY Ha ayJAUTOPHHUX
KOHCYJIbTAIlIIX YU BiJCOKOH(EPCHINsIX, a TAaKOX 32 YMOBH IHII[IaTUBHOCTI, BiJIOBIIaIBHOCTI,
PIBHOMPABHOCTI Ta B3aEMHUX MOCTYNOK YYaCHUKIB OCBITHBOTO MPOILIECY .

MoTHBaIiiiHiii KOMIIOHCHT BiJIoOpa)ka€ yCBIIOMIICHY MOTPe0y CaMOCTIMHO BU3HAYaATH
il Ta METOAM OIMAaHyBaHHS MOPCHKOI aHIIIKWCHKOi, (DOPMYIOUM JOBTOCTPOKOBHM PO3BUTOK
immomoBHuX HaBu4ok (Laupichler et al., 2022). BaxiuBoo OCHOBOIO €(PEKTHBHOTO
BIIPOBA/DKEHHS 1HHOBAIIi B aHAPAroriyHy OCBITY MOPSIKIB € I[IHHICHI Opi€HTalii 1010
NPAaKTUYHOTO BUKOPUCTAHHS AHTJIMCHKOI, TOTOBHICTh IIIMTHCS 3HAHHSAMH 3 KOJETraMH Ta
MIparHeHHs aHaji3yBaTH MPOOJIeMH HEAOCTATHHOI IHIIIOMOBHOI KOMIETEHTHOCTI 1 IIYKaTH IUTSIXU
iX BHpIIICHHS.

AHIparoriydi mMiAXoau 3 BUKOPUCTAHHSM OCBITHIX 1HHOBallild y BHUKJIaJaHHI MOPCBHKOI
aHTJIACHKOI 3a0€3MeUyr0Th: aKTyali3allil0 Ta PO3BHTOK IHIIOMOBHHX HABHYOK; OBOJIOIIHHS
KOMYHIKalIHHUMH Ta [U(PPOBUMHU IHCTPYMEHTaMM; KPUTHUUHHUNA aHai3 iH(opMalii; epeKkTUBHY
B3a€EMO/IIO 3 IHIIMMH YYaCHUKaMU KOMYHIKaIli; IPaKTHYHE 3aCTOCYBAaHHS 3HaHb 1 YMiHb; y4acTh
B IHTEpHET-CIUIBHOTAX Ta 3aJy4eHHsI €KCIIEPTHOI JOITIOMOT'H BiJIOBIJAJILHO M €TUYHO.

EdexTuBHICTh aHIparoriyHoi OCBITH B I1HIIOMOBHHMX KOMIIETEHI[ISIX 3HAYHOIO MIpOIO
BHU3HAYAETHCS KOTHITUBHUM Ta peduiekcuBHUM acniekTamu (Castro & Tumibay, 2021), 3oxpema
3IaTHICTIO 3700yBaya KOHTPOIIOBATH PE3YJbTaTH MPOQECIiHHOT MISUTBHOCTI Ta YCBITOMIIIOBATH
pPU3UKH, TOB’S3aHI 3 KOMYHIKali€lo. BOHM BKJIIOYalOTH YMIHHS CTBOPIOBATH BIIACHHUN
KOMYHIKallliHUI KOHTEHT, O€3Me4HO MpaloBaTy 3 LU(ppoBoro iHhopMalli€ro, BUSBIATH (Herku Ta
YCB1JIOMJTIOBATH BILIMB LM (poBi3alii Ha KOMyHiKalliifHI IpoLecH.

PednexcrBHMIT KOMITIOHEHT OXOILIIOE OCOOMCTICHI SIKOCTI Ta 3/IaTHICTh 10 caMopeddiexcii,
BH3HAYa€e CTaBJIEHHS MoOpska 0 ce0e, OTOYEHHS Ta MNpodeciiiHOl IisUNIBHOCTI, BKIIOYAIOUU
CaMOKOHTPOJIb, CAMOOITIHKY, CAMOCBIIOMICTbh, BiJIITOBIIaJIBHICTh 33 PE3YyJIbTaTH, YCBIIOMIICHHS
3HAYyIIOCTI B KOJIEKTHBI, Mi3HaHHS ce0e Ta camopeaii3alilo 4yepe3 iHHOBAIiliHI MOXKIMBOCTI
iHmomoBHoi komyHikartii (Cherchata, 2023).

1. Bminene ma npaxmuune HaguanHs POOUTH IMPOILEC IFPOBUM 1 MOTHUBYIOUUM, 3allydyae
KOTHITUBHY Ta pedieKCuBHY chepu 0COOMCTOCTI, MABUIIYE €(PEKTHBHICTh 3aCBOECHHS 3HAHD 1
3aCTOCYBaHHA iX y MpogeciiiHii qisIbHOCTI.

2. Imepcusni mexnonoeii TMIABUIIYIOTh €(DEKTUBHICTH HaBYaHHS, 3a0€3MEUYYIOTh
Bi3yali3alilo CKJIAIHUX TOHATh, CTUMYJIIOIOTh AaKTHBHY B33a€MOJII0 3 BIpTyaJIbHUMHU
CEpEeIOBUIIIAMHU, PO3BHBAIOTH KPEATHBHICTH, MPOOJIEMHO-OPIEHTOBAHE MHCIICHHS Ta HaAJalOTh
peaicTUYHUM JOCBII.

3. Ocsimui oHaatiH-nram@opmu A03BOJSIIOTE JTOPOCIUM 3700yBadaM pO3BUBATH Ta
BJIOCKOHAJIIOBaTH KOMIIETEHIIi{, a aHJAparoriyHuMi MiAXiJ BHUKOPUCTOBYE iX M MPAKTHUKO-
OpIEHTOBAHOTO HABYAHHS 1 OMAaHyBaHHS HABUYOK BUPIIICHHS peaibHUX 3aBJaHb aHTIIIHCHKOIO.

4. Ketic-memoou T03BOJSAIOTH aKYMYJTIOBAaTH Ta BIIOPSIKOBYBATH HaBYAbHO-TIPAKTUYHUN
JOCBIiI, IHTETPYBaTH aHTJIOMOBHI HAaBUYKH y MPOGECIHHUA PO3BUTOK 1 JETAII30BAHO 3aHYPIOBATH
3100yBaviB y mpodeciiiHe cepeaoBHUIe MOPCHKOI [iSIBHOCTI, MOKPAIIYyIOYH JEKCHYHI Ta
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KOMYHIKaI[ifHI KOMIIETEHIIIi.

5. Ilpaxmuko-opicnmosane Ha8YaHHs MOTHUBYE 3aCTOCOBYBAaTH TEOPETHYHI 3HAHHS B
pearbHUX CUTYalisiX, cripuse Oe3nepepBHiil caMOOCBITI Ta MiABUIILYE €(pEeKTUBHICTH HABYAHHS.

[lepcrieKTUBHUM HAmpsSIMOM aHAPAroriyHOro HaBYAHHS € BUKOPUCTAHHS JOJATKiB
JOTIOBHEHOT ~ peajbHOCTI JJIi MOJENIOBAHHS  CHUTyalliii, pO3BUTKY KpEaTHBHOCTI Ta
IHIMBIIyadIbHOTO CTHJIIO BHPIINICHHS 3aBlIaHb. BipTyalbHi cepenoBHUIa  ITiIBUILYIOThH
pe3yJIbTaTUBHICTh HaBYaHHA, (OPMYIOTH TpOQeciiiHy CcaMOCBIIOMICTh, MOTHBAIlI0 Ta
3aITy4eHICTh 3/100yBadiB, PO3MIMPIOIOYN MOKIMBOCTI TpaauIliiHux TexHonorii (Olaru, 1996).

AHIparoriyHi miaXoau 0 BUKIAJAAHHS MOPCHKOI aHTIINCHKOI 0COOJIMBO €(EeKTHUBHI Y
dopmari s3miwanoeo HagwawmHs, 1O 3a0e3medye 1HIWBIAyadbHY MIATPUMKY, CTUMYJIIOE
CaMOCTIHHY JiSUIbHICTB, IHTETPY€E IU(PPOBI IHCTPYMEHTH, 3MIHIOE aKLIEHTH B3a€MOJIi1 yUaCHHUKIB
Ta AKTUBHO BHUKOPHCTOBYE TpymnoBy poOoTy. JlogaTkoBi mepeBard 3MIlIAaHOTO HaBYaHHS
BKJTIOYAIOTh ONTHMAaJIbHE BUKOPUCTAHHS Yacy, PO3BUTOK KPUTHYHOTO MHUCICHHS Ta €MOLIHHOTO
1HTENeKTy, e(eKTHUBHY KOMYHIKallil0 Ta IOJETHICHHs aJamnTaiii Jopociux a0 Iudposizaril
(Squire, 20006).

[IpiopuTeTHUM 3aBIaHHSM aHJIPAroTiKH y BUKJIaIaHHI MOPCHKOT aHIIIIMCHKOI € IHTerpallis
JICKCHKH B CHCTEMY IHIIOMOBHOi KOMIIETEHTHOCTi, a CTpaTeris HaBYaHHS 3 BHKOPHCTaHHIM
IHTEPAKTUBHUX TEXHOJIOTIN I'PYHTY€EThCS Ha MPUHIMIIAX CUCTEMATH30BAHOCTI Ta y3TOKEHOCTI
OCBITHBOTO ITPOIIECY.

Inmepakmueni mexuonoeii B aHAparoriii 0a3ylOTbCsl Ha MOJYJIbOBaHIA MOBHIM
JisutbHOCTI, O (opMye mpodeciiiHi HaBHYKK Ta J03BOJISAE IHTETPYBAaTH Pi3HI 3aBHAaHHS IS
PO3BUTKY CIIPUUHSATTS 1 3aKpirieHHs iH(popMalii.

[HHOBAIIHUN TiAXiA B aHAPAroriyHOMy HaBYaHHI MOPCHKIM aHTIIHCHKINA mependadae
NPaAKmuKo-opicHmoeane Haguanus, Ne 3100yBaul BUPILIYIOTh peaybHI MpodeciiiHi 3aBaaHHsA
AHTITICHKOI0, a MPOIEC yIOCKOHAJIICHHS MOBHHUX KOMIIETEHIIIH CHCTEMHO KOHTPOIOETHCS IS
ajanTanii HaBYaHHS.

Inousioyanizayis naguanHs NO3BOJIIE MOPSIKaM OIIIHIOBATH BJIACHI 3HAHHS Ta HABUYKHU
yepe3 TeCTH W 3aBJaHHs, CAMOCTIHHO AOOMpaTH AOJATKOBI MaTepiajdu BiANOBIAHO A0 PiBHA Ta
noTpeO, IO MiABUIIYE MOTHUBAIIIO 1 €()EKTUBHICTh HABYAHHS.

Meton eukopucmanns ouaauH-nAam@opm il KEPIBHULUTBOM aHJparora e(peKTUBHO
PO3LIMPIOE JUJAKTUYHI MOXKIIMBOCTI, 30Kpe€Ma B ay/il0BaHHI Ta KOMYHIKAIll, J03BOJIAIOUU
3100yBayaM HaBUATHUCS B iHAMBIAyaTIbHOMY TEMIIi, BIIMOBIHO 0 PiBHS MOBHUX HaBHUOK.

MoOinpH1 10o1aTKU €()eKTUBHO BUKOPUCTOBYIOTHCS B aHAPAroriii MOPChKOI aHTIIIHCHKOI,
HaJIal04YM JIOCTYM JI0 HAaBYAJIHUX MaTepiaiiB JUIsl BUBYEHHS JIEKCUKM, TpaMaTUKU Ta ¢pa3 y
npoueci npodeciiHoi AisIbHOCTI. BOHM 103BOJISAIOTH aanTyBaTH BIIPaBHU, TECTH Ta B1I€OYPOKHU
i moTpedu KOpUCTyBaya Ta MPOMOHYIOTh 1HAMBITyalbHI peKOMEHAAllli Ha OCHOBI TOYAaTKOBOTO
TECTYBaHHS.

[{imb0B1 OCBITHI JOJATKH MiIBUIIYIOTh MOTHUBAIIIIO, CIPUSIOTH TpodeciitHiil KoMyHIKaIlii
Ta OCOOMCTICHOMY pO3BUTKY, 4YacTO BKJIIOYaIOTh (opyMH Ta uYaTH 1 3a0e3medyroTh
nepcoHatizalio HaByaHHsA. He3anexxHo BiJl oOpaHOi TEXHOJOTIi, IHTErpalilo BYy3bKOTraly3eBOl
JIEKCUKHU CJI1/1 MOYMHATH 3 MOCIIIJOBHOTO KOHTEKCTY: pO3Mi3HABAHHS CJIOBA, BIITBOPEHHS (hopmu,
BUOKPEMJIEHHS CJIOBOCIIOJIyYE€Hb Ta CaMOCTiHHE X BHKOpPHCTaHHS. Y pa3i BEIHKOro oOcsry
CIeliaIbHO1 JIGKCUKH JIOIUIBHO J0JaBaTu MpakTW4H1 3aBnaHHs B ii koHTekcTi (Van Kluijven,
2003).

[HTerpamito JeKCHMKM JIOLUIBHO 3JIMCHIOBATH 4Yepe3 Bi3yadi3alilo Ta ayAllOBaHHS,
BCTAHOBJIIOIOYM 3B 530K HOBOTO CJIOBA 3 YK€ BIAOMUM. MopcbKa JIEKCMKa MICTUTh YHCIIEHHI
TepMiHH, CTaHAApTHI (pasw, iMIOMH Ta MAOJOHHI KOMAaHIW, TOMY €QEKTHBHI BIPaBU 3
(ikCOBaHMMU CIIOBOCTIONYYEHHSIMH IMOJIETIYIOTh 3anam’ sitoByBaHHs (Olaru, 1996). Po3narkosi
MaTepiajgl CHPUAIOTh OCMHUCIEHHIO KOHTEKCTY, CTUMYJIOIOTh aKTUBHY Y4acTh Y INpPaKTHUKO-
OpIEHTOBaHMX 3aBJaHHSX, MPE3EHTALIAX, JOMOBIIAX TA MPOEKTAX.
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AHparor Mae 1mojiaBaTé MOPChbKY JIEKCUKY TOYHO Ta 3p03yMiJI0, 3aCTOCOBYIOUHM THYUYKUI
CUCTEMHHUN MiaxXia. BukopucTaHHsS iHHOBAIIMHUX METOIUK 1 CyYaCHHUX OCBITHIX TEXHOJIOTIH
CTBOPIOE €(pEeKTUBHE CEPEOBHUIIE JUTS MMiIBULICHHS MPO(ECiifHOT KOMIIETEHTHOCTI MOPSKIiB. J{ist
MaKCUMaJIbHOTO €(eKTy CJIiJl BpaXOBYBaTH MOTPEOU Ta piBEHb MOBHHMX HaBHYOK 3700yBadyiB, a
MOEIHAHHS MYJIbTUMENia, I1HTEPAaKTHUBHUX Ta TPAAMLIHHUX METOAIB 3HAYHO MiJABHIILYE
pe3yIbTaTUBHICTh HABYAHHSI.

Cucrema aHIparoriyHoi OCBITH 3 MOPCHKOI aHITIHCHKOT MOBU 0a3yeThCsl Ha MPUHIIUIIAX
iHTerpamii Ta riaobanizarlii, cipsMoBaHa Ha IiJBUIIEHHS KOHKYPEHTOCIIPOMOXKHOCTI (haxiBIIiB
yepe3 MOTHBAIi, MpodeciiHy camopeami3aiilo Ta OINAaHyBaHHS HEOOXITHUX HABUYOK.
[IpiopureToM € BOPOBAPKCHHS TEXHOJOTIM  3MINIAHOIO HAaBYaHHA Ta  CTBOPCHHS
TpaHcopMaIlifHOrO cepeloBUIla 3 IHTEPAKTUBHUMH, IMEPCHBHHMH Ta MOOUIBHHMU
THCTpPYMEHTaMH, 1110 CTUMYJIIOE Oe3TepepBHE HABYAHHS Ta CAMOBJIOCKOHAJICHHS.

Jns edeKTUBHOTO 3aCBOEHHS MOPCHKOI JIEKCHKH 3700yBadi IMOBHUHHI BHKOHYBAaTH
MIPAKTUYHI 3aBAaHHA, JU(EPEHIII0OBaTH OCHOBHY, HamiBOpodeciiiHy Ta mpodeciiiHy JeKCUKY, a
aHjparor 3a0e3redye MpaBWJIbHE PO3YMiHHS Ta BHMOBY TepMiHiB. JlekcmuHuii marepiai
BHKJIQIA€ThCS BIAMOBIMHO J10 mpodeciiHuX moTped i pekoMeHmanii MixHapoaHoi MOPCHKOI
oprasizaii, o miABHUIY€e KOHKYPEHTOCIIPOMOKHICTh HA MI>)KHAPOIHOMY PUHKY.

IHHOBAIIIIHI OCBITHI TEXHOJIOTii ONTHUMI3YIOTh BUKIAIaHHS BY3bKOTally3e€BOi JIEKCHUKH,
(bopMyIOTh SIKICHMH TEPMIHOJIOTIYHMN Te3aypyCc Ta CTUMYJIOIOTh MOJAJIbIIE CaMOCTilHE
BJIOCKOHAJICHHSI MOBHHMX HaBUYOK. [IpoTe MOCTiHHHMI PO3BUTOK MOPCHKOI Tany3i morpelye
MOJTATBIINX JIOCIIPKEHb Ta OHOBJICHHS] HABYAJIbHUX MaTepiaiB.
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AHI'JIIACBKA MOBA SIK BA3OBUI IHCTPYMEHT BUKJIA JAHHS
YKPAITHCBHKOI MOBH JIJIS1 IHO3EMHUX CTYJIEHTIB

I'anenko JI. B.
HamionansHuii TpaHCOPTHUN YHIBEPCUTET
VYkpaina

VY cydacHMX yMmoOBax ryo0Oaimizamii Ta IHTEpHANOHATI3aIii OCBITHM BHWINA IIKOJIA Mae
HEOOXIJIHICTh MOITYKY €(peKTHBHUX 3ac00iB opraHizallii HaBUYaHHS JJIl 1HO3EMHHX CTYCHTIB.
Huni omHUM 13 KIIIOYOBHMX BUKJIMKIB € NMUTaHHA BUKJIAJAHHSA YKPAiHCbKOI MOBH SIK 1HO3EMHOI.
OcoOJUBICTIO IILOTO MPOIIECY € TE, 1[0 3HAYHA YaCTUHA 3/100yBadiB OCBITH HE BOJIOJII€ JKOTHOIO
CIIOB’SIHCBKOIO MOBOIO, a, OTXKE, MOTpedye TEBHOIO MOBHOTO IOCEpEeIHHKA. Takum
yHIBEpCaJIbHUM 1HCTPYMEHTOM y Cy4YyaCHOMY CBITI BHCTyMHae aHrmiiicbka moBa. [Ipu 1mpomy
aHTITICbKa MOBA Y BUKJIAIaHH] YKPAiHCHKOT [T IHO3EMHHX CTYACHTIB BUCTYIIA€ HE CAMOLIJLIIO,
a 3aco0oM, 1[0 TMOJIETIIYE CTapT HABYAJIBLHOTO MPOIIECY Ta MiABHILYE HOro pe3ylbTaTUBHICTS.
BoHa cTBOpIOE YMOBH JIJIs1 JOCTYITHOCTI MaTepially, CIPUsi€ MIXKKYJIbTYPHOMY JIalIOTy Ta CIyTrye
CBOEPIIHUM «MICTKOM» JI0 3acBO€HHS yKpaiHcbkoi MoBH (IIpockypkina, 2020). MeToro Hamoro
JOCTIDKEHHSI € OOIPYHTYBAaTH POJIb aHTIIHCHKOI MOBH SIK 0a30BOTO IHCTPYMEHTa B TPOIECI
BUKJIaJJaHHS YKPAiHChKOI MOBHM 1HO3EMHHUM CTYJEHTaMm; MpOaHalli3yBaTH SK IEpeBard, Tak 1
TPYAHOII BUKOPUCTAHHS aHITICHKOi MOBH y BUKJIaIaHH] YKPaTHCHKOI.

PosrisiHeMo 0CHOBHI IMOJI0KEHHS AOCTiPKEHH. AHIUTIMICbKa MOBa BiJlirpa€e pojib 6a30BOTo
KOMYHIKaTHUBHOTO MIiCTKa M)k BUKJIa/IlaueM Ta CTyAeHTOM. J[iist OibIiocTi iHo3eMHUX 3/100yBaviB
OCBITH caMe aHTJIIHChKa € CI1JILHOI0 MOBOIO, SIKOIO BOHU BOJIO/IIFOTh HA IOCTaTHHOMY PiBHI, 1100
PO3YMITH TOSICHEHHS, OINpalbOBYBATH TpaMaTH4YHI Ta JIGKCHYHI SBUIIA YKPAiHCHKOI MOBH,
BUKOHYBAaTH MPaKTU4Hi 3aBJaHHs. Lle 103Bossie onTUMI3yBaTH MpoLeC HaBYaHHS Ta CKOPOTUTH
nepioJ] NEPBUHHOIT aJlanTallii 10 HOBOIO MOBHOT'O CEPEIOBHILA.

[TpoananizyBaBiu okpemi HaykoBi gociikenns (boiiko, 2018; Craanivenko et al., 2023),
MO’KEMO BiJ3HAUUTH, III0 BUKOPHCTAHHS aHTIICHKOi MOBH Y BUKJIaIaHH] YKPAaiHCHKOT Ma€ HU3KY
IIepeBar, a caMe: YHiBepCalbHICTh aHTJIIChKO1, JOCTYIHICTh HOSCHEHb, IICUXOIOTTYHUH KoMpopT
CTYJCHTIB, TOPIBHSUIBHUN TIAX1J, MOXJIMBICTH JIBOMOBHUX MaTepiajiiB, MIDKKYJIbTypHa
KOMYHIKaIlis, TiATOTOBKA JI0 aKa/IeMIYHOI MOOITbHOCTI.

— YHIBEpCaIbHICTh aHTIIHCHKOT

— JIOCTYITHICTD TIOSICHEHD

— MICUXOJIOTTYHUI KOM(OPT CTYICHTIB

MTOPIBHSIIBHUH TT1IXiT

— MOJKJIMBICTh JBOMOBHUX MaTepialliB

BUKJIAJ[aHHI YKPaiHChKOT

— MDKKYJIbTypHa KOMYHIKaIlis

IepeBaru BUKOPUCTAHHS aHTTIHCHKOT MOBH Y

— MIiZITOTOBKA JI0 aKkaaeMidHOl MOOUIBHOCTI

Pucynok 1 — [lepeBaru BUKOpUCTaHHS aHTJIIMCbKOT MOBU Y BUKJIaIaHH] YKPaiHCHKOT
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Vuisepcanvnicme aneniticokoi. AHTIIACHKA — MIXKHAPOIHA MOBA, SIKOIO BOJIOI€ OUIBIIICTh
1HO3eMHHMX CTyACHTIB. BoHa 3a0e3mnedye croijbHE KOMYHIKaTUBHE TOJIE JJIA CTYACHTIB PI3HHUX
HaIllOHAJILHOCTEH.

Hocmynuicme nosicnens. CkJIaJHI TpaMaTU4HI KaTeropii yKpaiHCbKOi MOBH JIETIIE
NOSCHUTH 4Yepe3 aHrfiiicbki ananorii. [Ipukiagm Ha OCHOBI AHTJIHCBKHX CTPYKTYp pOOJISATH
HaBYaJIbHUN MaTepian 3p03yMUTIIIINM.

Icuxonoziunuii komgpopm cmyoenmis. BUKOpUCTaHHS aHTITICHKOI 3HUKYE PIBEHb CTPECy
MiJ] Yac 3aHypeHHS B HOBY MOBY. CTyJIEHTH MOYyBalOThCS BIIEBHEHIIIE, KOJIM CKJIalHI MOMEHTH
MO>KHa IMOSICHUTHU 3HaHOMOIO MOBOIO.

Topiensanvruti nioxio. Bukiamad Moke OyayBaTH Tmapayeili MK aHIJIHACBKOI Ta
yKpaiHChKOI0 MoBaMu. lle crpusiec po3BUTKY HAaBUYOK KOHTPACTUBHOIO aHAI3y 1 HIBHIKOMY
3aCBOEHHIO BIAMIHHOCTE.

Moocnusicms 06omosHux mamepianie. BukopuctaHHs aHTJIIHCHKOT NOJIETTITY€ CTBOPEHHS
HAaBYAJIbHUX TOCIOHHKIB, CIIOBHUKIB, TIJOcapiiB maisi mouaTKiBliB. J[BOMOBHI pecypcu
JIOTIOMAraroTh CTYJICHTa IIBU/IIIE aJalTyBaTHCA.

Misckynomypna komynikayis. I1osicCHEHHS yKpaTHCbKUX KyJIbTYPHHX peaiiil aHITiiChKOI0
pOOUTH X MOCTYMHUMH Ui MHPOKOI ayautopii. Lle cripusie inTerparii iHO3eMHUX CTYACHTIB Yy
HaBYaJIbHE CEPEIOBHILE Ta YKPATHChKE CYCIIIBLCTBO.

Iliocomosxka 0o axademiynoi mobinbHocmi. BUKOpUCTAaHHS aHMIMCHKOI J0moMarae
CTYJEHTaM MapayeIbHO BJIOCKOHAIOBATU ii SIK MOBY MiKHApOJHOI Hayku. BoHU OTpUMYIOTH
NOBIHMI OOHYC: 3HaHHS YKPaiHCHKOI Ta yIOCKOHAJIIEHHS aHTJIIHCHKO].

Boanouac, sk mokasyrooTh OOCHiPKeHHsS ocTaHHIX pokiB (Cramuivenko et al., 2023),
ICHYIOTh 1 TIEBHI TPYAHOCTI BUKOPHUCTAHHS AHIIIMCHKOI MOBM y BUKIAQJaHHI YKpaiHCHKOI s
1HO3eMHHUX CTYJEeHTIB. PO3IisiHEMO OCHOBHI 3 HMX, a camMe: MOBHa iHTep(depeHLis, JIEKCUYHI,
KyJbTYPHI Ta PEeNiriiiHi BIAMIHHOCTI, pIBEHb BOJIOJIIHHS AHIJIIMCHKOIO y CTYJEHTIB, (JOHETHYHI
npo0aeMH, ICUXOJIOTTYHUH aCeKT, METOJMYHI OOMEXEHHS.

— MOBHa iHTepdepeHLis

— JIEKCUYHI, KyJIbTYPHI Ta peiTiitHi BiAMIHHOCTI

— piBEHb BOJIOJIHHS aHTJTIMCHKOIO Yy CTYJCHTIB

— (dhoHETHIHI TTPOOIEMHI

BUKJIQJ[aHHI YKPaiHCHKO1

— IICUXOJIOTITYHUN ACIIEKT

— METOINYHI OOMEKEHHS

TpyaHOIII BUKOPUCTAaHHS aHTITIHCHKOI MOBH Y

Pucynok 2 — TpyaHOIII BUKOPUCTAHHS aHTJIIHCHKOI MOBH Yy BUKJIaJJaHHI YKPATHCHKOT

Mosna inmepgepenyisa. Aurmiiicbka Ta yKpaiHCbKa MOBHM MalOTh pi3HI TpaMaTH4HI
CHCTEMH, 1110 MOKE€ YCKIIJHUTH MOsICHEHHA. CTyZEHTH IUTyTalOTh CTPYKTYPHU Yepe3 «IOABIMHUI
nepekyan (3 piIHOI MOBH Yepe3 aHIIINHCHKY 10 YKPaiHCHKOT).

Jexcuuni, xkynemypni ma peniciuni 6iOminHocmi. B aHrmiHCBKI HeMae TOYHHX
BIJIMIOBITHUKIB JESIKUX YKPAaiHCBKUX CIIIB 1 MOHATH (Hampukiaa, Gopmu 3BepTaHHs «Bu/tuy,
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BiIMIHKH TOIIO). TaKkoX IiJl 9ac BUKJIAJaHHS aHTIIHCHKOI0 MOBOIO YKPaiHCHKOI AJIsI 1HO3EMHHX
CTYJICHTIB B)KJIMBO BPaXOBYBATH KyJIbTYPHI Ta peJiriiiHi BIAMIHHOCTI, 100 ITpoiiec HaBYaHHs OyB
KoMpopTHUM Ta edekTUBHUM. Tak, HarioHanbHUIl TpaHCHOPTHUH YHIBEPCUTET 3IIMCHIOE
IiIFOTOBKY 1HO3€MHHUX CTYACHTIB CIleiaibHOCTI J5 Mopchkuii Ta BHYTPIITHIN BOJIHUN TPAHCIIOPT
3 A3zepbaiipkaHy, fKi BHBYAIOTh «YKpAiHCbKYy MOBY JUIA 1HO3EMIIiB» 2 pokd. Y poOoTi 3
azepOailPKaHCHhKUMH CTYJCHTaMH, SIKi € MyCyJbMaHaMH, JOIUIBHO T0OMpaTH Marepiaau Ta
NPUKIAAM, Ki HEe Cylepedarh IXHIM peNiriiHuM MepeKOHaHHSM, 30epiraround HEeHTPaIbHICTH 1
noBary Ao ixHix Tpaauiiil. Hanpuknaa, BaxIuBo YHUKATU Oy1b-IKOTO 3ralyBaHHs PO BXKUBAHHS
aJIKOT0JII0, CBUHUHHM a00 perniriiiaux crepeotumnis (Benukaens, Pi3nBo, Icye Xpucroc, [liBa Mapis
TOII0), HATOMICTh BUKOPUCTOBYBATH JIMIIIEC KYJIbTYPHO HEHUTpasibHI a00 MO3UTHUBHO 3a0apBiieHI
TEMH.

Pigenv 60100inns aneniticokoro y cmyoenmis. He BCl 1HO3eMHI CTYJIEHTH JIOCTaTHBO J00pe
BOJIOZIIFOTH AHTJIIMCHKOIO, 100 OMaHyBaTH YKpaiHChKY Yepe3 Hel. AHTIIIHChKa caMa CO00K0 MOKe
CTaTH JOJIATKOBUM Oap’epoM.

@onemuuni npoobremu. TlosicHeHHS YKpaiHCBKHX 3BYKIB HE 3aBXKIH 3pO3yMiJe JUIs
CTYICHTIB (HAlpHUKJIaA, 3BYK «I», M’SKi HPUTOJIOCHI, CHPOIICHHS MPUTOJIOCHUX, ACHMIIALIS
3BYKiB). AHIUIIHChKa ()OHETHYHA CHCTEMa 3HAYHO BiJIPI3HAETHCSA BiJl YKPaiHCHKOI.

Memoouuni obmedsicenns. HemocTaTHbO cCHEIiaIbHO PO3POOJICHUX MIAPYYHUKIB, [€
aHIITICbKa BHUKOPHUCTOBYETBCS SIK IIOCEPETHUK. BuKiIagauaM JOBOIUTHCS CaMOCTIHHO
CTBOPIOBATHU IMOSICHEHHSI Ta a/IalITOBaHI MaTepiaii.

Icuxonociunuii acnekm. CTYAGHTH 4acTO CXWIbHI «TPHUMATHCS» 3a AHIJIIMCBKY W He
3aHypIOBATHUCS MOBHICTIO B YKpaiHCbke MOBHe cepefopuiie. Lle Moxke ranpmyBatu hopMyBaHHS
HaBUYOK MPSMOTO MUCIICHHS YKPaiHCHKOIO.

BukopucTtanHs aHI1iHCEKOT MOBH SIK 0230BOT0 IHCTPYMEHTY BUKJIaIaHHS YKPATHCHKOT AJIst
1HO3€MHHUX CTYJEHTIB Ma€ K Oe33arnepedHi IepeBard, Tak 1 MeBHI TPYAHOIIl. 3 OJHOro OOKY,
aHITIMCbKa BUCTYNA€E YHIBEPCAIBHUM MOCEPEIHUKOM, SIKUI 3a0e3neuye TOCTYNHICTh MOsICHEHb,
CTBOPIOE TCUXOJOTTYHUNA KOMMOPT JUIsl CTYAEHTIB Ta CIpUS€ MDKKYJIbTYpHIH KOMyHiKaii. 3
iHIIOro OOKY, HasBHI IEBHI MPOOJIEMH — MOBHA 1HTep(epeHIis, OOMeKeH!H piBEHb BOJIOAIHHS
AHTIIMCHKOIO y CTYJEHTIB, HEMAa€ IOCTATHHOI KIJTHKOCTI METOAMYHHMX MaTepialiB — MOXYTh
YCKJIQAHUTU Tporiec HaByaHHA. OTxe, €()EeKTUBHICTh BUKOPUCTAHHS AHIJINCBHKOI SIK MOBH-
MOCEepEeHNKA 3HAYHOIO MIpOI0 3aJIeKHUTh Bl Mpo(deciiiHOl KOMIETEHTHOCTI BHUKJIagaya, PiBHS
HiATOTOBKM CTYACHTIB Ta NPaBWIBHO OOpaHMX METOAWYHMX cTpateriii. Ha Hamy nymky,
HaWOLIBII MPOAYKTUBHUM ITIJIXOJIOM € IMOETANHE 3MEHIICHHS YaCTKU BUKJIAJAHHS aHTJIIHCHKOIO
MOBOIO 3 IOCTYIIOBUM II€PEXOJIOM JI0 MOBHOI'O 3aHYpPEHHs B yKpaiHOMOBHe cepenosuile. Lle
JT03BOJISIE TIOETHATH TIEPEBArkl aHTITIHCHKOI K TJI00AIbHOT MOBH CITUIKYBaHHS 13 TOJIOBHOIO METOIO
— (opMyBaHHS CTIHKMX KOMYHIKaTUBHUX HABHUOK YKPaiHCHKOIO.

[Tonanpiii HayKOBO-METOJIWYHI TMONIYKM MOBUHHI OyTH CHpPSIMOBAaHI Ha BHUPOOJIEHHS
ONITUMAJILHOTO OaJlaHCy Mi>K BUKOPUCTaHHIM aHTJIIHCHKOT MOBH SIK JOTIOMI>)KHOTO IHCTPYMEHTA Ta
PO3BUTKOM MOBHOIIIHHOI YKPaiHOMOBHO1 KOMIIETEHTHOCTI 1HO3€MHHUX CTYJICHTIB.
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DERIVATION: A KEY TO LEXICAL ENRICHMENT
FOR HIGHER EDUCATION LEARNERS
(OWN TEACHING PRACTICE)

Yu. L. Hlavatska
Kherson State Agrarian and Economic University
VYkpaina

The problem of effective acquisition and enrichment of vocabulary is one of the key issues
in contemporary linguodidactics. In the context of the rapid development of information
technologies and globalisation processes, the need for proficiency in a significant volume of
vocabulary for comprehensive communication and effective knowledge acquisition across various
fields is increasing. Traditional methods of memorising individual words often prove ineffective,
as they do not promote the formation of systematic thinking and understanding of the mechanisms
of language creation (Refat, 2015, p. 17-26). In this context, derivation (word formation) emerges
as a powerful and promising tool, enabling learners to expand their vocabulary and gain a deeper
understanding of the structure of the language, its logic, and potential. Moreover, derivation (word
formation) is essential when preparing for National Multi-Subject Test and the Unified Entrance
Exam with a Foreign Language Test, particularly in the “Use of English” section.

The aim is to investigate and substantiate derivation as a key and systematic means of
enriching learners’ vocabulary, as well as to propose practical methodological approaches for
integrating it into the educational process to foster a deep understanding of the structure of the
language and to develop linguistic thinking. The material is based on my pedagogical experience
working with students mastering financial terms and their usage in practical professional contexts,
particularly those studying “English for Specific Purposes”.

1. Derivation as a systematic mechanism for expanding vocabulary.

Derivation forms new words using affixes (prefixes, suffixes), compounding, conversion,
and other methods. Unlike simple memorisation of individual lexical units, derivation facilitates
systematic language acquisition. As research results from foreign educators show (Refat, 2015, p.
17-26; Afri, Putra, 2021, p. 519-534; Rupley et al., 2012, p. 299-320), understanding derivational
patterns enables learners:

- to predict the meanings of unknown words: knowledge of the root of a word and the
meanings of typical affixes enables learners to deduce the meanings of derived words logically.
For example, knowing the meanings of the root and the suffixes -ness, -ity/-ty, -dom, -hood allows
for easy understanding of the meanings of words: competitive — competitiveness, decisive —
decisiveness, responsible — responsibility;

- to recognise the semantic connections between words: derivation demonstrates how
words of different parts of speech or with varying shades of meaning can be formed from one root
(pay — payer — payment;, manage — manager — management). It contributes to creating a
coherent picture of the lexical system of the language;

- to activate the passive vocabulary: students can independently create new words based
on the roots and affixes they already know, thus transforming passive knowledge into active usage;

- to develop linguistic sense and intuition: regular work with derivational models
sharpens attention to the morphemic structure of words, an essential prerequisite for developing
linguistic abilities.

2. Methodological aspects of using derivation in the educational process.

Effective implementation of derivation in the process of enriching vocabulary requires the
use of specific methodological approaches:

2a. Analysis of word formation chains: teaching students to construct word formation
families (for example, audit — auditing — auditor — audited, unaudited) promotes systematic
acquisition of vocabulary in general and financial vocabulary in particular.
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2b. Working with prefixes and suffixes: systematically studying the meanings of the
most productive prefixes and suffixes and their role in forming new meanings. It is essential not
only to name affixes but also to show how they change the semantics of a word. For example, the
prefix re- has two meanings: “again” or “anew” (finance — refinance) and “back” or “backwards”
(pay — repay).

2c. Contextualisation: tasks involving the formation of words using specified affixes
should be accompanied by their use in sentences or texts to reinforce meaning and usage rules. For
example, while mastering financial terminology based on lecture materials, we suggest performing
such exercises, emphasising the general rules of word formation to learners. We recommend using
the authentic textbook (Moutsou, 2009).

Table 1 — Make up word families

Verb analyse | manage pay finance account invest
Noun
Adjective
Adverb
Exercise 1. Organise the provided words into their respective word families and translate them
into Ukrainian: customary, management, devalue, value, reasoning, valuation, financially,
manager, customise, custom, undervalue, accustom, unmanageable, relatively, finance, reason,
evaluate, manageability, relation, reasonably, manage, relative, overvalue, financing, relate,
availability, customer, reasonably, managerial, valueless, accustomed, available, financial,
unavailable, relationship, reasoned, manageable.

2d. Creating one’s own words: stimulating a creative approach to language, encouraging
learners to form their own, albeit non-existent, words using familiar morphemes, to demonstrate
an understanding of word formation patterns. For example, uninvestor:

- formation: un- (not/opposite) + invest (put money into) + -or (person who does);

- potential meaning: a person who refrains from investing; someone who does not engage

in investment activities, or perhaps withdraws from them;

- it demonstrates understanding: a student correctly applies the negative prefix un- to

the concept of an investor.

2e. Playful and interactive exercises: the use of games such as “word formation lotto”,
“word chain”, and “guess the word based on morphological structure” increases learners’
motivation and makes the process of vocabulary acquisition more engaging. For example, the
“financial riddle”: securities — I give you the right to a share of the company’s profit — my value
can fluctuate in the market — I am part of the company’s capital — a share.

2f. Use of dictionaries: teaching learners to work with word formation dictionaries, affix
dictionaries, and etymological dictionaries, which helps to understand better the origin and
structure of words (Online Etymology Dictionary, 2025; Word Formation, 2025).

3. Advantages and challenges of implementing derivation in the educational process.

Advantages:

- effectiveness: derivation allows for the acquisition of a significantly larger volume of
vocabulary through understanding the mechanisms of word formation rather than through
mechanical memorisation;

- depth of understanding: students do not simply know words; they understand their internal
form, semantic connections, and potential for creating new meanings;

- development of analytical thinking: derivational analysis requires learners to break words
down into their components and identify patterns, which fosters the development of logical and
analytical thinking;

- formation of linguistic competence: understanding word formation processes enhances
all aspects of linguistic competence — reading, writing, speaking, and listening;

- independence in learning: students, having mastered the principles of derivation, become
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more autonomous in expanding their vocabulary.

Challenges:

- the complexity of some derivational models: not all word formation processes are
transparent and logical; some words have a complicated or historically altered morphemic
structure, which can pose difficulties for learners. For example, the term mortgage. Its etymology
and original meaning are not at all obvious. They can create challenges for those studying financial
terminology or even native speakers who do not delve into the word’s history. The word mortgage
comes from Old French, specifically from mort and gaige. Their literal meanings are described as
follows: mort = dead, gaige = pledge or security. Regarding the historical context and “altered
morphemic structure” (semantic), it’s worth mentioning that in the Middle Ages, when this term
emerged, mortgage was used to describe a pledge that became “dead” (invalid) in two cases: 1) if
the debt was paid: then the pledge returned to the owner, and the obligation “died”; 2) if the debt
was not paid: then the pledgee’s right to the property became unconditional, and the debtor’s right
to reclaim the property “died”. It should also be noted that the components mort- and -gage are
not productive roots in modern English in this sense, to provide a clue about the meaning of the
word. Unlike re-finance or un-invest, where prefixes and roots immediately indicate meanings,
mortgage is a lexicalised idiomatic expression in terms of its origin. Moreover, the meaning of the
word has evolved from describing the state of the pledge (its “death”) to the name of the type of
financial transaction itself. This historical shift is not intuitively understandable;

- the necessity of systematising knowledge: the teacher must organise the material,
highlight the most productive models, and explain exceptions;

- time expenditure in the initial stages: in the early stages of learning derivation, it may take
more time than simple memorisation; however, in the long term, this pays off.

Derivation is not just one means of expanding vocabulary, but a key element of a systematic
approach to language learning. It allows students to broaden their vocabulary and delve deeper
into the essence of linguistic phenomena, develop linguistic thinking, and form robust skills for
independent work with words. Integrating derivational analysis into the educational process should
become essential to linguistic-didactic practice, contributing to a more effective and conscious
language acquisition. The use of derivation makes the language learning process dynamic, logical,
and engaging, transforming it from simple word accumulation into an intriguing journey into the
world of language creation.
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®OPMYBAHHS COLIOKYJIbTYPHOI KOMIIETEHTHOCTI Y
MPOIIECI HABUAHHS AHIJIIMCBKOI MOBH

I'opaiecoka FO.B., bonornikoBa A.IL
Hamionansuuii yaiBepcuteT «llonTaBcbka nomitexHika imeHi FOpist Konapatiokay
VYkpaina

VY cyuacHMX yMmoOBax rioOaii3amii Ta iIHTEHCHBHOI MIKKYJIbTYpHOI KOMYHIKaIlil 3HaHHS
1HO3EMHUX MOB IlepecTae OOMEKYBATUCS JIMIIE 3HAHHAM TpaMaTHUKU Ta JekcHku. OcoOnuBoi
3HayyniocTi HalOyBae (opMyBaHHS COIIIOKYJIBTYpHOI KOMIIETEHTHOCTI, fKa mependadae
PO3yMiHHS KYJbTYPHHX OCOOJIUBOCTEH, TPAIUIIIH, IIHHOCTEH 1 HOPM MOBEIIHKH KOXKHOT OKpeMOoi
JTIHTBOKYJIBTYpH. BUBUEHHS aHTIIHCHKOI MOBHU SIK MIKHAPOJHOI BiIKpUBae 3700yBa4aM BUIIOT
OCBITH HIMPOKI MOXJIMBOCTI JUISi MDKKYJIBTYpHOI B3a€MOJii, akageMi4HOi MOOUIBHOCTI Ta
npodeciitHoro  po3BuTtky. CdopMoBaHa COLIOKYJIbTYpHa KOMIIETEHTHICTH 3a0e3meuye
e(eKTUBHICTh CHUIKYBaHHsS, YyCiBa€ KOMYHIKaTUBHI ©Oap’epu Ta crpuse ¢GopMyBaHHIO
TOJICPAHTHOCTI ¥ MOBaru A0 iHOIOT KyJIbTypH. ToMy akmyanbHum € MOMYyK ePeKTHBHUX METO/IIB
13ac001B PO3BUTKY I1i€] KOMIIETEHTHOCTI y CTY/ICHTIB y MPOIIeCi BUBUEHHS aHTTIIHCHKOT MOBH.

MeTo0 pO3BIAKM € TEOpPETHYHE OOIPYHTYBaHHS Ta NpAKTHYHE BU3HAYCHHS MUIAXIB
dbopMyBaHHS COIIOKYJIBTYPHOT KOMIIETEHTHOCTI 3/100yBayviB BHILOI OCBITH Y MPOIEC] BUBYCHHS
AHTITICBKOI MOBH, @ TAKOX 3’ ICYBaHHS MEAATOTIYHUX YMOB, METO/IIB 1 TEXHOJIOTIH, IO CHIPUSIOTH
e(eKTUBHIN MDKKYJIBTYPHIM KOMYyHIKaIlii.

VY cyuacHiif iHIIOMOBHIHM OCBITi 3/100yBa4iB MPIOPUTETHOIO CcTaja morpeda y GaxiBusx —
AKTUBHHMX YYaCHUKaX MDKKYJbTYPHOIO Jianory. AHrjiiicbka MOBa, SK MOBa MIXHapOIHOIO
CHUIKYBaHHs, € He Juiie 3aco0oM mepenayi iHpopmarii, ajge W BaXJIUBUM I1HCTPYMEHTOM
1HTerpauii y CBITOBMH KyJIbTYpHHMH Ta mpodeciiiuuii mpoctip. ¥ 3B’s3Ky 3 MM (OpMYBaHHS
COITIOKYJIbTYPHOT KOMIIETEHTHOCTI HaOyBa€ CTpATEriuyHOrO 3HAYEHHs, OCKUIBKM caMe€ BOHa
3a0e3mnedye TOTOBHICTh CTYJIEHTIB aJIeKBAaTHO JIATH B YMOBaxX KyJbTypHOrO pi3HOMaHiTTs. Tak,
A. Bijioyc mporoHnye ColioKyJbTYpPHY KOMIIETEHTHICTh PO3TJIAIATH K MEPIIOYEPTrOBUN €IEMEHT
METOJUYHOI MIATOTOBKM MaiOyTHIX YYHUTENiB iHO3eMHHX MOB. JIOCHITHUK HAroiomye, 10
dbopmyBaHHS 111€1 KOMIIETEHTHOCTI BiJOYBa€TbCS uUepe3 O3HAMOMIIEHHS 3700yBadiB OCBITH 3
JIHTBOKYJBTYPHUMH pealisiMU aHIJIIMCBKOMOBHHUX KpaiH, pO3BUTOK YMiHb aHalli3yBaTH
KyJbTYPHI BIJIMIHHOCTI Ta aJ€KBAaTHO pearyBaTd HAa HUX y PI3HOMAaHITHUX KOMYHIKaTHBHHX
curyanisx. KpiM Toro, aBTOp akIeHTye yBary Ha B@)KJIMBOCTI IO€JHAHHS BJIACHE MOBHOI
HIATOTOBKM 3 KYJIbTYPOJOTrIYHOK, M0 3a0e3leyye TOTOBHICTh MailOyTHIX NeAaroriB Jao
MDKKYJIBTYPHOI B3aemofii y mpodeciiiHiit aisuibHocTi (binmoyc, 2021, ¢. 104-111). 3riano i3
3aranbHOEBPONENCHKUMH PEKOMEHAALISIMU 3 MOBHOIT OCBITH, COLIOKYJIBTYpPHAa KOMIIETEHTHICTh
BKJIIOYA€ Pi3HI cepu KUTTEAISIIBHOCTI, MOAaH1 HUk4e Ha puc. 1 (Bapsuko & IBanuenko, 2018,
c. 103-107).

JOTPHMAHHS Ta
BHKOHAHHS
TpamuIiHHEAX
puTyams

BHKOPHCTaHHS
HeBepOaNbHIX

3ac00iB CHiNIKyBaHHS
(»MOBa KecTIB)

0CcoGMmMBOCTI
TIOBCAKIEHHOTO
KATTA

Cdepu
JKATTENBUIBHOCTI
COLIOKYIIETYPHOL
KOMIIETEHTHOCT]

CHCTeMa IiHHOCTE,
IIepEeKOHAHE 1
TIOTIIAJIIB Ha ABUINA
Ta TOHATTA

YMOBH Ta
P1BEHB JKHTTA

ocobmaBoCTL
MDKOCOGHCTICHHK

CTOCYHKIB

Pucynok 1 — Cepu KUTTEAISITBHOCTI COLIOKYJIBTYPHOI KOMIIETEHTHOCTI
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@opmyBaHHS COLIOKYJIBTYPHOT KOMIETEHTHOCTI 3100yBayiB BHIOi OCBITH PO3TIIAIAIOTH
AK 0araTOBEKTOPHHUH MPOLEC, 110 OXOIUIIOE TPU B3a€EMOIOB’SI3aH1 CKJIAJHUKU: KpaiHO3HABYMH,
JIHTBOKPaiHO3HABYMI Ta COIIOJNIHTBICTHYHUN, KOXKEH 3 SKUX BHKOHYE BaXUIMBY (PYHKIIIO Y
PO3BUTKY BMIHHS HE JIMIIE BOJIOJITH 1HO3EMHOIO MOBOIO, aJIe i aIeKBaTHO MOCIYTOBYBAaTUCS HEIO
y IpoLeci MKKYJIbTYpHOI B3aemo/ii (Bapsako & IBanuenko, 2018, c¢. 103-107).

KpaiHo3HaB4Ya KOMIIETEHTHICTh Iependadyae 3HAHHS MPO HApoa — HOCIH MOBH, Horo
HAI[IOHAIBHUHN XapaKTep, CyCHUTbHO-NOMITHYHUH yCTPiH, KyIbTypHI HanOaHHs, TpaauIii, 3Buyai
Ta 0co0aMBOCTI MOOyTy. BUBYEHHS TakuX acIeKTiB CHPHSIE TIUOINIOMY PO3YMIHHIO 1HIIOL
KyJIbTYPH Ta JOPMYE Yy CTYICHTIB MJIICHE YSIBJICHHS PO CBITOTJISI 1 CIIOCIO KUTTS MPEJCTABHUKIB
iHIo1 Harli. 3adydeHHs KyJIbTYPOJIOTTYHOIO Ta KPaiHO3HABYOI'O MaTepially B OCBITHIH MpoIiec
HiJBHILY€E TMi3HABAJIbHY AKTUBHICTH CTYJEHTIB 1 BOJHOYAC PO3IIMPIOE iXHI KOMYHIKaTHUBHI
MOJKJIMBOCTI.

JIiHrBoKpaiHO3HaBYa KOMIIETEHTHICTh ITOB’3aHAa 3 YMIHHSM MOCITYTOBYBATHCS IHO3EMHOIO
MOBOIO 3 MOTJISAY ii JIHTBOKYJIBTYPOJOTi4HOT (PyHKIT, 110 BUMAarae po3yMiHHS HalliOHaJIbHO-
KyJIbTYPHHX OCOOJIMBOCTEH MOBHHUX OJMHHIIb. 37100yBayi OCBITH IOBUHHI OBOJIOJITH JICKCHIHUM
MIHIMYMOM, SIKHH MICTUTH KyJIbTYPHO MAapKOBaHI KOMIIOHEHTH CEMaHTHUKH, a TAKOX HABUUTHUCS
MPaBUIHLHO BHKOPHCTOBYBATH IIi OJMHUIN B PI3HUX KOMYHIKQTHBHHUX CHUTYyalisx. JlocsrHeHHIO
BaroMHX pe3yJbTaTiB Crpusie poOOTa 3 aBTCHTUYHUMHU TEKCTaMHU JITHIBOKPaiHO3HABYOI'O 3MICTY,
OCKUTBKY BOHHU MICTSTh peajii KpaiHu, MOBa SKOi BUBYAEThCA. Lle MOXyTh OyTH SK HAyKOBO-
HOMYJIAPHI, TaK 1 MyOIIMMUCTUYHI MaTepiaiy. 30Kkpema, IMyOJiUCTUYHI TEKCTH Mal0Th 0COOIMUBY
[IHHICTh, a/DKE TOEAHYIOTh 1H(QOPMATUBHICTH, CTPYKTYPOBAHICTh Ta BHpPa3HY HaIlOHAJIBHO-
KyJbTYpHY clielin(iKy Ha piBHI IEKCUKH, CHHTAKCUCY i KOMIIO3UIIii. BpUTaHChKi Ta aMepUKaHChKI
ra3eTd € JPKEpEJIOM CydYacHOi JICKCHKH, (pa3eosiori3MiB, HOBHX MOBHHX ()OPM 1 CTHIIB, HIO
JI03BOJISIE CTYACHTaM ONIaHyBaTH HUBY, IMHAMIUHY 1HO3€MHY MOBY.

CoOl0MIIHIBICTUYHA KOMIIETEHTHICTh OXOIUIIOE€ 3HAaHHS IMpPaBWJI MOBHOTO ETHKETY,
0co0IMBOCTEH HEeBepOaIbHOI MOBEAIHKH Ta BMIHHS BPaXOBYBATH X Y peajlbHUX KOMYHIKaTUBHUX
cutyauisx. Bona ¢gopmye 31aTHICTH OpraHi30ByBaTH MOBJIEHHEBE CHUIKYBaHHS BIJNOBIAHO IO
COL[IAIbHUX HOPM, KYJIbTYPHHUX TPAJMILIIN Ta CTATYCHUX pOJIel KOMyHIKaTUBHUX NapTHepiB. Tomy
el CKIaAHMUK 3a0e3neuye epeKTUBHICTh Ta aJeKBAaTHICTh MDKKYJIBTYPHOI B3a€EMOJil, poOIsTun
MOBJICHHEBUH aKT OUTBII MPUPOJHUM Ta KYJIbTYPHO 3yMOBIIEHUM.

Hocnianuk JI. Ycuk akieHTye yBary Ha TOMY, 1110 Y IIpOLieCl BUBYEHHS aHTJI1IIChKOT MOBH
3a TpodeciiHUM CHPSIMYBaHHAM COLIIOKYJIbTYpHa KOMIIETEHTHICTh CTYAEHTIB (QOpMYyeTbCs
3aBISKHU 1HTerpalii (axoBUX 3HAaHb Ta MDKKYJIbTYPHHMX acHeKTIB CNUIKyBaHHSA. KpiM Toro, BiH
HaroJIoIlye, 10 y NMPoLeci HaBYaHHS aHTJIIHChKOT MOBH HEOOX1/THO BUKOPUCTOBYBATH aBTEHTHYHI
MaTepiaiy, Kl B1100pakaroTh COLIOKYJIbTYPHI OCOOIMBOCTI aHITIMCHKOMOBHUX KpaiH, a TAKOXK
MOJIENIIOBATH TMpo(eciiiHi KOMYHIKaTHUBHI CHUTYyallil, 3aBISKH YoMy 3700yBadi HaBYAIOTHCS
3aCTOCOBYBAaTHM MOBHI OJUHMII BIJIMOBIAHO 10 KyJbTYPHOI'O KOHTEKCTY. Takuil mixia crupuse
PO3BHUTKY 3/1aTHOCTI €()eKTUBHO (PYHKILIOHYBAaTH B MIKHApOJHOMY HpOQeciiHOMY cepeloBHILi
(Yeuk, 2021, c. 51-57). LixaBumu € mipkyBanHs [. JIucenko mono mpouecy (opMmyBaHHS
COLIIOKYJIbTYPHOI KOMIIETEHTHOCTI CTYICHTIB SIK HEBIJl'€MHOTO CKJIQJIHUKA B HABUAaHHI 1HO3EMHOI
MOBH, 30KpeMa aHTJHCHKOI. JIOCTITHUTIS TIIKPECITIOE, 110 I €(EKTUBHOTO OBOJIOIIHHS MOBOIO
BOXXJIMBO HE JIMINE 3aCBOIOBATU TPaMaTHKy Ta JIEKCHKY, ajleé i pO3yMiTH KyJIbTYpHI Tpajuiii,
HOPMHU CIIJIKYBaHHS, I[IHHOCTI Ta CTEPEOTUIIM HOCIIB MOBH. ABTOpKa pOOUTH aKLUEHT Ha
BUKOPUCTaHHI aBTEHTHMYHHMX TEKCTIB, MUKKYJIbTYpHHX 3aBJaHb 1 MPOEKTHOI AISJIBHOCTI, SKi
CTBOPIOIOTh YMOBH JIJIsl €(pEKTUBHOTO 3aHYpEHHS B KYJIbTypHE cepeloBHUIe Ta (OpMyBaHHS Y
3100yBayiB HaBUYOK TOJIEPAHTHOCTI, BIAKPUTOCTI Ta MIKKYJIbTYpHOI KoMmyHikawii (JIucenko,
2013, c. 1-8).

@opMyBaHHSI COLIIOKYIBTYPHOI KOMIIETEHTHOCTI BiTOYBAEThCS B YMOBAX, KOJU CTYACHTH
3Ty4ar0ThCA 10 IHTEPAaKTUBHUX (hOPM HABUAHHS, 30KpeMa JUCKYCIH, POJIbOBHX Ir0p, MPOEKTHOI
TISUTBHOCTI Ta MDKKYJIBTYPHUX JOCHIPKEHb. Taki MEeToan 103BOJISIOTH MAalOyTHIM (axiBIsIM HE
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TIIBKH 3aCBOIOBATH 3HAHHS, aJie i BiIIPaIllbOBYBAaTH HABUYKH MTPAKTUYHOTO BUKOPUCTAHHS MOBU
y CUTYyaIlisX, HAOIMKEHHX JI0 pealibHUX. BaKIIMBY poJIb Y pO3BUTKY 11i€1 KOMIIETEHTHOCTI BiJIirpae
U(ppoBE OCBITHE CcepefoBUINE. BUKOPUCTaHHSA OHJAMHOBUX IUIATGOPM, MYJIbTHMEIIHHUX
pecypciB, BijeomartepialliB 1 BIPTYaJIbHUX €KCKYpPCId CTBOPIOE YMOBHU JUIsl O€3MOCEpeTHbOTO
3aHypeHHS B KYJbTYpy aHIJTIHCHKOMOBHHMX KpaiH. 3aBISKM LbOMY CTYICHTH OTPUMYIOTh
MO>KJIUBICTh CHIPUHMATH KyJIbTYpHI SBHUIIA B IXHIM aBTEHTHUYHIN (OpMi, a TAKOK PO3IIMPIOIOTH
BJIACHUH KPYTO3ip 1 KPUTUYHE MUCIICHHS.

[Ile oHUM BaroMMM YUHHHUKOM € MID)KOCOOMCTICHA B3aEMO/IIA, SIKA PEi3y€eThCs y Ipolieci
CHiibHOT POOOTH HaA MpOeKTaMH ab0 yepe3 KOMYHIKallilo 3 1HO3eMHUMH CTYJCHTaMH Ta
BUKJIaZjauaMu. be3nocepenHiii KOHTAKT 13 MPeACTaBHUKAMHU 1HILOT KYJIbTYypH JO3BOJISE MOI0JIATH
CTEpPEOTHUIIH, PO3BUBAE TOJIEPAHTHICTh Ta BUUTH THYYKO pearyBaTH Ha KyJbTYPHI BiAMIHHOCTI.
Came TOMYy (OpMYBaHHS COLIOKYJbTYPHOI KOMIIETEHTHOCTI Yy 37100yBauiB BMIIOi OCBITH Y
npolieci BUBYCHHS aHTIIIHCHKOI MOBH IOB’S3aHE HE JIUIIEC 3 ONMAHYBAHHSM JIIHTBOKYJIBTYPHHX
3HaHb, aJle ¥ 3 aKTUBHUM BHKOPUCTAaHHSIM IHTEPAKTUBHUX METOMAIB, LHU(POBUX pPECypcCiB Ta
MiKocoOuCcTiCHOT B3aemMo/iil. Takuii miaxia cupusie pO3BUTKY KPUTHYHOTO MUCJICHHS, BAXOBAaHHIO
BIJIKPUTOCTI /IO 1HILIOTO KYyJIBTYPHOIO JOCBITY Ta (pOpMYye rOTOBHICTH 10 €(heKTUBHOI KOMYHIKAIIiT
B TIOJIKYJIBTYPHOMY CEpEIOBHIILI.

@opMyBaHHS COIIIOKYJIBTYpHOI KOMIIETEHTHOCTI CTYJEHTIB Yy TMpolLeci BUBYCHHS
AHTITICBKOI MOBH € HEOOXiIHOI YMOBOIO IXHBOI TOTOBHOCTI 10 €(heKTHBHOI MIXKYJBTYPHOI
B3aemonii. BoHo 3a0e3meuye He nuIle 3aCBOEHHS MOBHUX 3HaHb, a W PO3BUTOK YyMiHb
OpIEHTYBAaTHCS B KyJbTYPHOMY KOHTEKCTi, BPaXxOBYBAaTH LIHHOCTI, TPaIMIlii Ta KOMYHIKaTUBHI
HOPMH HOC1iB MOBH. [loeqHaHHS MOBHOT MiJATOTOBKY 3 KYJIbTYPOJOTIYHIUMH, IHTEPAKTUBHUMU Ta
IU(PPOBUMH  METOAAMH HAaBUAaHHS CTBOPIOE IEPEIYMOBH PO3BUTKY KOMYHIKaTHBHOI
KOMIIETEHTHOCTI  37100yBayiB  BUINOI OCBITH, 3JaTHUX TOJIEPAHTHO B3AEMOJISATH
17100aJ1130BaHOMY CBITI.
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IMPACT OF GAMIFICATION ON LEARNER MOTIVATION IN
MARITIME ENGLISH COURSES

M. Didenko
National Transport University
Ukraine

Maritime English is a specialized branch of English for Specific Purposes (ESP) used by
seafarers and maritime professionals in multilingual, high-risk environments. It covers general
English, technical terminology, and standardized communicative functions necessary for safe
navigation, emergency response, cargo handling, and shipboard operations. The International
Maritime Organization (IMO) mandates competence in Maritime English through conventions
such as the STCW (Standards of Training, Certification and Watchkeeping) Code, specifically
emphasizing the use of Standard Marine Communication Phrases (SMCP).

Maritime English instruction must therefore balance language learning with real life.
However, conventional teaching approaches (e.g., memorization of SMCP, textbook drills) may
not foster high engagement or retention, particularly among younger learners who respond better
to interactive and contextualized tasks. This challenge has prompted interest in learner-centered
methods such as scenario-based learning, simulations, and gamified instruction.

In recent years, gamification — defined as the use of game design elements in non-game
contexts — has gained attention as an innovative strategy in education. In language learning,
gamification has been found to enhance motivation, promote active engagement, and improve
retention of content. In the maritime domain, where learners must acquire not only vocabulary but
also communicative competence in stressful or high-stakes scenarios, gamification may offer a
promising approach to increasing learner involvement.

Most maritime institutions continue to use conventional pedagogical methods, potentially
missing opportunities to enhance learner engagement through interactive and immersive learning
strategies.

Research in maritime education has started exploring the use of virtual reality, role-play
scenarios, and digital badges to reinforce communication and decision-making skills. However,
the application of low-cost, classroom-ready gamification strategies — such as missions, XP
systems (experimental points), or leaderboards — remains underexplored. Maritime English
learners are often extrinsically motivated by receiving promotion or certification requirements.
However, fostering intrinsic motivation — through enjoyable, meaningful activities — is critical for
deep learning and long-term language use.

While the benefits of gamification in general language learning are well-documented, few
studies have examined its motivational impact in highly specialized contexts like Maritime
English. There is a gap in understanding:

o Which gamification elements best align with maritime learning outcomes?

o How cadets and seafarers perceive these elements?

o Whether gamified Maritime English lessons can sustain long-term engagement and
promote functional communicative competence.

So, the objectives of the research are the following:

o To examine the impact of gamification on students’ motivation to learn Maritime English.
o To identify the most effective gamified elements for increasing student engagement.
o To gather student perceptions on the use of gamification in Maritime English instruction.

The research provides valuable insights for maritime educators seeking to improve
instructional practices. It contributes to the growing field of gamification in English for Specific
Purposes (ESP), particularly within a high-stakes, communication-critical field. Findings can help
curriculum designers, maritime language trainers, and simulator-based course developers.

Gamification is the application of game elements in non-game contexts (Deterding et al.,
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2011). Common elements include:

 Points, badges, levels

o Leaderboards
Challenges or quests
Progress bars
Narrative elements or avatars
In language education, gamification has shown positive effects on learner engagement,
vocabulary acquisition, and motivation (de-Marcos et al., 2014; Vassileva, 2012). Digital
platforms such as Duolingo or Quizlet already incorporate game mechanics to encourage repeated
practice and goal setting.

This study employs a quasi-experimental mixed-methods design to investigate the impact
of gamification on learner motivation in Maritime English courses. The quantitative component
measures changes in student motivation using pre- and post-intervention surveys. The qualitative
component gathers deeper insights into learner experiences and perceptions through classroom
observation and focus group interviews.

The study focuses on Maritime English learners enrolled in the National Transport
University, Program subject Area — Navigation and Ship Handling. It evaluates motivation before
and after a gamified learning intervention. Limitations include sample size, variation in prior
English competence, and differences in individual learner preferences toward digital learning
tools.

Two groups of students were compared: an experimental group that received gamified
Maritime English lessons and a control group that received the same content via traditional
instruction methods.

The participants were:

e N =40 cadets enrolled in a third-year Maritime English course.
o Ages ranged from 19 to 24.

» English proficiency level: B1-B2 (CEFR).

 Students were randomly assigned to:

Experimental Group (n = 20): received gamified instruction.

Control Group (n = 20): received traditional instruction (teacher-led lectures, textbook

tasks).

All participants were familiar with SMCP basics.

Core gamification elements used are as follows: XP points and levels (awarded for task
completion, correct use of SMCP, and active participation); badges (given for achievements, e.g.,
“Fluent in Fog” for completing a distress communication drill); leaderboards; missions or quests
(role-play scenarios such as responding to collision warnings, man overboard emergencies; mini-
games (vocabulary races, communication role-plays, and digital quizzes using Kahoot! or Quizlet
Live).

Both groups followed the same language content (SMCP, emergency phrases, maritime
vocabulary). Only the delivery method (gamified vs traditional) varied.

A custom-designed Likert-scale survey based on Self-Determination Theory and the ARCS
model was administered before and after the intervention. It included:

o Section A. General motivation toward Maritime English (for both groups)
 Section B. Gamification-related motivation (only for experimental group)
e Section C. Engagement and classroom behaviour

Survey. Please indicate how much you agree with the following statements based on

your recent experience in Maritime English lessons.

Scale
1 — Strongly Disagree
2 — Disagree
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3 — Neutral
4 — Agree
5 — Strongly Agree

Table 1 — Survey Questionnaire

General Motivation

1. Ienjoy learning Maritime English.

2. I feel motivated to improve my communication skills in English.

3. Tunderstand why Maritime English is important for my future career.

4. [ feel confident when using English in professional maritime contexts.

5. Tam willing to put extra effort into learning Maritime English.
Gamified Learning Experience (Only for the experimental group)

6. The gamified activities made the lessons more interesting.

7. 1 felt more involved when I earned points or badges.

8. Competing on the leaderboard increased my participation.

9. Iliked completing “missions” and role-playing scenarios.

10. The game elements helped me remember new vocabulary and phrases.

11. I prefer gamified lessons over traditional textbook exercises.

12. I felt a sense of progress while levelling up or unlocking achievements.

13. The gamified tasks helped me practice real-life maritime communication.
Engagement and Participation

14. I paid more attention during gamified lessons.

15. I was more active in class when the activities were game-based.

16. I communicated more with my classmates during the gamified tasks.

17. I looked forward to the next lesson because of the game structure.

18. The gamified approach helped me overcome my fear of speaking in English.

After the intervention, semi-structured interviews were conducted with 8 students from the
experimental group. Questions focused on:

o Which gamified elements were most/least effective
o How gamification influenced motivation
e Suggestions for improvement.

Interview replies were analysed to extract key themes related to motivation, preferences,
and perceived effectiveness of gamified features.

A paired-sample t-test revealed a statistically significant increase in motivation scores after
the gamified instruction (M1 =3.41, SD = 0.45 — M>=4.08, SD = 0.36), t(19) = 6.23, p <0.001.
Learners reported higher levels of interest, perceived relevance, and classroom engagement after
participating in gamified lessons.

The control group showed no statistically significant change (M1 =3.39, SD =0.43 — M2
=3.44,SD =0.47), 1(19) = 0.81, p = 0.43.

M — mean before the experiment;

M; — mean after experiment;

SD — standard deviation.

Analysis of the Section B (gamification-specific) items in the questionnaire (experimental
group only) showed high average ratings:

“Gamified activities made lessons more interesting” — Mean = 4.6

“I felt more motivated to participate” — Mean = 4.4

“I liked completing missions or scenarios” — Mean = 4.5

“Badges and leaderboards helped me stay engaged” — Mean = 4.2

“Gamification helped me remember SMCP phrases” — Mean = 4.1

Observers recorded levels of attention, participation, and use of target language (SMCP)
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during eight sessions. The experimental group consistently demonstrated more active participation
(e.g., raising hands, volunteering in role-plays), increased use of Maritime English phrases,
frequent peer collaboration during missions

In contrast, the control group showed more passive behaviours such as note-taking and
reduced interaction.

Thematic analysis of interview transcripts from 8 students in the experimental group
revealed the following key themes:

1. Increased motivation (“I looked forward to lessons because it didn’t feel like just
studying — we had missions to complete.”)

2. Sense of progress (“When I earned points or badges, it showed me [ was improving.”)

3. Practical relevance (“It helped me think like I’'m actually on the bridge.”)

4. Preferred elements. Students ranked the most enjoyable elements:

e Role-play missions
e Leaderboard challenges
e Instant feedback in mini-quizzes

Motivation significantly increased in the gamified group, but not in the control group.
Students in the gamified condition were more engaged, used more Maritime English, and reported
greater interest and enjoyment. Gamified tools such as missions, badges, and leaderboards
contributed meaningfully to motivation. Students perceived gamification as relevant to real-life
shipboard communication, particularly through role-based tasks.

The results demonstrated that gamification significantly improved motivation and
engagement. Students exposed to gamified lessons reported higher interest, participation, and
perceived relevance of Maritime English content. Observations and interviews confirmed that
game elements such as missions and leaderboards were particularly effective in encouraging active
use of Standard Marine Communication Phrases (SMCP).

Gamification can transform Maritime English classes from routine drills into dynamic
learning experiences that foster motivation, competence, and confidence. By contextualizing
language learning within authentic scenarios and offering visible progress markers, gamification
meets learners’ needs and better prepares them for real-world maritime communication.

However, successful implementation requires careful design that balances educational
goals with engaging game mechanics. It also demands attention to learners’ diverse preferences
and technological access.
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CLIL-IIIAXIA Y BUKJTAJAHHI COOIAJIBHO-I'YMAHITAPHUX
JIMCLUILIIH: CTPATETIS IHTET'PALIIL AHTJIOMOBHOI'O
KOHTEHTY

JoGpoBonbebka B.A.
XepcoHChKa Jiep)kaBHA MOPChKa aKaIeMist
VYkpaina

CyuacHi TpaHcdopmarlii BUIIOT OCBITH BiIOYBAIOTHCS IiJ BIUIMBOM Tjo0ajizamiiHux
nporeciB, iHTeHCUdIKAIl MIDKKYJIbTYPHOI B3a€MOJIl Ta 3pOCTaHHA BUMOI A0 mpodeciiiHoi
MOOUTHHOCTI BUITYCKHUKIB. B yMoBax iHTerparii Ykpainu g0 €BpoOIeichbKoro mpocTopy BHIIOI
OCBITM 0COOJMMBOI Baru HaOyBalOTh METOJMKH, IO 3a0e3MeuyloTh OJHOYacHEe (OpMyBaHHS
¢daxoBUX 1 MOBHMX KOMIETeHTHOCTeH. OJHUM 13 HAMOLIBII PE3yJIbTATUBHUX I1HHOBALIMHUX
niaxoniB y npoMy konrtekcTi BuzHaHo CLIL (Content and Language Integrated Learning) —
iHTerpoBaHe HAaBYAHHS MPEJIMETHOTO 3MICTY Ta IHO3€MHOT MOBH.

Jln1s comianbHO-TYMaHITApPHUX OCBITHIX AUCUUIUTIH, K1 BUKJIAJAl0ThCS Y 3aKIIaJax BUIIO]
ocBitn, CLIL BigkpuBae MHPOKI MOJIMBOCTi, OCKUIBKM iXHIA 3MICT TICHO TOB’s3aHUHN i3
PO3BUTKOM KPUTHYHOT'O MUCJICHHS, (JOPMYBAHHSIM I[IHHICHUX OPIEHTUPIB Ta 31aTHOCTI JI0 aHAITI3Y
KyJbTypHHUX, ICTOPHYHUX 1 COLIAaIbHUX MPOIECiB. Y MPAKTHUIll BUKIAJAaHHS iCTOPIl Ta KyJIbTypH
VYkpainu, ginocodii, MbKKYIBTYPHOI KOMYHiKallii Ta reorpadii cyIHOMIaBcTBa y XepPCOHCHKIil
JepKaBHIM MOPCBKiM akaaeMii 3acTOCyBaHHS aHTJIOMOBHHX KapTorpadidHHX MaTepialis,
aBTEHTUYHHUX JDKEPEeJI Ta TEPMIHOJIOTIT CTBOPIOE YMOBH Ul (hOpMyBaHHS y MailOyTHIX MOPCBKHUX
(haxiB1IiB TOTOBHOCTI JiITH y MKHapOAHOMY mpodeciiitHoMy cepempoBuii. Takui miaxis moegHye
HaBYaHHS IPEIMETHOTO 3MICTy 3 PO3BUTKOM I1HIIIOMOBHOI KOMIIETEHTHOCTI, L0 € OCOOJIMBO
BAYJIMBUM Y HIATOTOBIII MalOYTHIX MOPSIKIB.

Merta poboTH — npoaHanizyBaTi MOXJIUBOCTI Ta nepeBaru CLIL y migrorosui MaiflOyTHix
MOpSKIB uYepe3 BHUKJIAJaHHS COLIAJbHO-TYMaHITapHUX AUCHUUILUIIH y XEpCOHCHKIN JepKaBHIN
MOPCBKiil akagemii.

VY nocnipkeHHI BUKOPUCTAHO SIK KJIACHYHI €BPOMEHCHKI JKepena 3 Teopli Ta MpaKkTUKU
CLIL (Coyle et al., 2010; Marsh, 2002; Mehisto et al., 2008), Tak 1 BITYM3HSAHI JOCTIIKEHHS 3
ajanrauli miaxony 1o ykpaincbkoi ocBiTH (birmu et al., 2013; Pynuuuk, 2020). Lle no3Bossie
MOETHATH MDKHApOAHHMM JOCBIJ 13 HalllOHAIBHUM KOHTEKCTOM Y BHKJAJaHHI COIladbHO-
TYMaHITapHUX AUCLHUIUIIH JUIsl MaiOyTHIX MOPCHKUX (paxiBIIiB.

Icropuuno CLIL-niaxin chopmysases y 1990-x pokax y kpaiHax €Bpornu sk iHHOBalliiHa
BIJIOBIAb Ha MOTpeOy 3a0e3neyuTH OaraTOMOBHICTh y MOE€IHAaHHI 3 SIKICHUM 3aCBOEHHSM
TIpeIMETHHX 3HaHb. Mloro Teopernuny ocHoBy 3axiamu J{. Mapmr ta J[. Koiin, sxi Bu3HAUMIH
CLIL sk meTroaMKy, IO J03BOJISE IHTErpyBaTH BUBYEHHS MOBU 1 mpeamera 0e3 3HUKEHHS
OCBITHIX CTaHAApTIB Yy XO/HiH 31 cknagoBux (Coyle et al., 2010; Marsh, 2002, ¢.10-11). Ll ines
3HAWIIUIa MPaKTUYHE 3aCTOCYBaHHS B OCBITHIX cHcTeMax 0OaraThbOX KpaiH, a HUHI HOCTYIOBO
HaOyBa€ MOLIMPEHHS 1 B YKPAaiHChKUX 3aKJIaaX BHUIOI OCBITH.

OcnoBy CLIL-migxony craHoBisTh Tak 3BaHl «4otupu C» (4Cs): Content (3micT),
Communication (komynikaris), Cognition (Mucnenns) ta Culture (kymbTypa). IX moeananzs
3a0be3neuye HE JIAIIE 3aCBOEHHS TPEIMETHHX 3HaHb, a W PO3BUTOK KOMYHIKaTHBHOI
KOMIIETEHTHOCT1, KpUTHYHOT'O MHUCIEHHS Ta MDKKynIbTypHOi uyTiauBocTi (Coyle et al., 2010).
Hayxkosmi 3a3nauatots, mo CLIL cTBOproe «Oe3reune i po3BUBAIbHE HABYAIBHE CEPEIOBHIIEY,
Jie CTYJICHTHU TPAIIOIOTh 3 aBTEHTUYHUMH MaTepialaMu i MOCTYyIOBO BUKOPUCTOBYIOTh 1HO3EMHY
MoBy (Mehisto et al., 2008, c. 29). Bonmnovac epeKTUBHICTH IIOTO MiIX0/Ty 3aJIKUThH BiJl BUCOKOI
npodeciifHol TOTOBHOCTI BHUKJanaya, SKAW Mae€ TMOE€THYBATH TPEAMETHY €KCIEepTU3y 3
METOAMYHUMH HaBUYKaMU ()OPMYBaHHS 1HIIOMOBHMX KOMIIETEHTHOCTEH.

CormianpHO-TyMaHITapHI JUCHUILIIHE € 0COOIMBO crpusaTiauBuUMHU Uit peamizamii CLIL,
OCKIJTbKH iXHI{ 3MICT XapaKTepU3y€eThCSI BACOKOIO TEKCTYaIbHICTIO, HACHUYEHICTIO TEPMIHOJIOTIEI0
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Ta KyJbTYPHUMHU KOHTEKCTAMH.

VY BUKIIaaHHI iCTOPIi Ta KyJIbTYpH YKpaiHU LEH MIIXia J03BOJISIE TTOETHYBATH MaTepial
YKpaiHCBKUX MiIPYYHUKIB 13 POOOTOI0 3 AHIIIOMOBHHUMH JDKEpelaMHu, KapTorpaiuHuMH Ta
LTIOCTpPATUBHUMHM MaTepiajlaMy, a TAaKOXK MDKHApOAHUMU AociipkeHHs MU, Lle popmye 31aTHICTD
Maif0yTHIX MOPCBKHX (haxiBIIiB MPE3eHTYBAaTH YKPATHCHKY iCTOPIIO y MI>KHAPOIHOMY CEpPEIOBHILLL.
Peanizariiss METOMKN TPYHTYETHCS HA MPUHIUIIT MDKIIPEAMETHOI KOOpAMHAITT, 0 repeadadae
B33a€MO/II10 BUKJIAJaHHS PI3HUX IUCIMILIIH K HA MOBHOMY, TaK 1 Ha peaMeTHoMy piBHAX (biruu
et al., 2013, c.114). Ha 3aHATTSAX CTYJIEHTH MOXYTb O3HAMOMJIIOBATHCS 3 aHTJIOMOBHUMH
nyOumikanismu po KuiBcbky Pych um ykpaiHChKe KO3aITBO, MOPIBHIOIOYH X 13 HAI[lOHATBHUMH
JoKepenaMu. Take TMOpIBHSAHHS JOTIOMara€ BHUSBUTH OCOOJMBOCTI IHTEpHpeTalii yKpaiHChKOi
icTopii y cBITOBiil JiTepaTypi Ta 3aKpiIUIOBATH AHTJIOMOBHI ICTOPUYHI W MOPCHKI TEPMIHH y
KOHTEKCTI, IPH LIbOMY 3aHATTS IPOBOJATHCS YKPAIHCHKOK MOBOIO.

VY kypci ¢inocodii iHTErpallis aHTJIIOMOBHHUX TEKCTIB 1 CHEIialli30BaHOI TEPMIHOJIOTI]
CTUMYJIIOE€ PO3BUTOK YMIHHS apryMEHTYBAaTU AHIJIICBKOIO MOBOIO, IO € HEOOXiIHUM MJIs
iHTerpanii y MbKHapOJHY aKaJeMiuHy CIIUTbHOTY. Ha 3aHATTAX CTYyI€HTH NPAIIOIOTh 13 ypUBKaMHU
knacuuHux TekctiB (Ilmaton, Apucrorens, Kanr), mopiBHIOOYH iXHI i€l 3 yKpaiHCBKUMHU
JoKepenaMu Ta GOPMYIOYH BJIACHI aHAJITUYHI BUCHOBKU. BOHU OTHOYACHO aHATI3YIOTh TEPMiHU
aHIJIIMCHKOI0 Ta OOTrOBOPIOIOTH KOHLEMIIi YKpaiHChKOIO, IO CIpHs€ TOYHOMY PO3YMIHHIO
¢inocopcrkux kareropid. Kpim TOro, cTyieHTH TOTYIOTH KOPOTKI Mpe3eHTallil YKpaiHChKOIO 3a
MmarepiajlaMd  aHIJIOMOBHMX CTaTeil, II0 pO3BUBa€ HABUYKM CHHTE3y 1H(opmamii Ta
MDKKYJIBTYPHOTO MUCJICHHSI.

VY cdepi mikkyabTypHOi kKoMyHikanii CLIL BHKOpHUCTOBY€THCS NMPUPOIHO: MOETHAHHS
KYJIbTYpPOJIOTIYHOTO 3MICTY 3 aHTJIOMOBHUMH MaTtepiajamu cripusie HopMyBaHHIO TOJIEPAHTHOCTI,
emnarii Ta BMIHHIO €(EeKTUBHO B3a€EMOJIATU 3 MpPEICTABHUKAMM PI3HUX JIHIBOKYJBTYPHHUX
cnuibHOT. CTYJEHTH aHali3yl0Th KeHcH MIKHApOJHMX KOMIIaHIH 1 MOPCBHKUX Oprasizarii,
OOroBOpIOIOYM X YKpAiHCBKOIO JUIsI BUSIBICHHS KyJIbTYpHHX BIJIMIHHOCTEM Yy Migxojaax Ao
npodeciiHol AIsNIBHOCTI Ta KOMYHIKalii. Boun GepyTh yyacTh y MiHI-ebaTrax yKpaiHCHKOIO,
BUKOPUCTOBYIOUM KJIIOYOBI aHIJIOMOBHI TEPMIHM Ta BHpa3u, IO CIpHUsIE€ 3aKPIIUIEHHIO
npodeciiiHol nekcuKu. TakoX CTyJEeHTH MOPIBHIOIOTH MPAKTUKH MIKKYJIBTYpHOI B3aeMoOjii B
pI3HUX KpaiHaX Ha OCHOB1 aHTJIOMOBHMX JIOCIIJIKEHb 1 00rOBOPIOIOTH BJIACHI CIIOCTEPEKEHHS, 1110
pO3BHBa€ eMIaTil0 Ta HaBUYKU Hpodeciiinoro naianory. Buxopucranns CLIL y miarorosii
MaifOyTHIX (axiBIiB 3a0e3Meuye pO3BUTOK aHITIOMOBHUX KOMYHIKaTUBHUX HaBUYOK 1 TOTOBHICTh
JI0 CIIIBIIpali B MDXXKHApOJHOMY OCBITHBOMY Ta mpodeciitHoMmy cepepoBuii (Pynuuuk, 2020, c.
119).

Oco6muBo BaxxsimBuM € 3actocyBanHsi CLIL y Bukiamgansi reorpadii CyTHOTIIIABCTBA, 1€
1HTerpallis aHTJIOMOBHUX KapTorpagiuHuxX MarepialiiB, M>KHApOIHOI MOPCHKOI TEPMIHOJIOTIT Ta
HOPMaTHUBHUX JOKYMEHTIB 3a0e31euye sKicHy MpodeciiiHy MiIroTOBKY Ta FTOTOBHICTh MPaItOBaTH
y Tio0anbHill MOpcbkiil iHaycTpii. Ha 3aHATTAX CTyIEHTH NpamiolTh i3 KapTaMH MOPCHKUX
MapuIpyTiB aHTIIHCHKOI0, OJJHOYACHO BHBYAIOUM reorpadiuHy HOMEHKIATYPy YKpaiHCHKOIO 3
AHITIMCHKUMHU BIATOBIIHUKAMH, [0 CHpUsE 3aKpillJIeHHI0 npodeciiinoi Tepminomnorii. Bonu
TOTYIOTh T€3U Ta MPEe3eHTAlllil 111 HayKOBUX KOH(EPEeHIIiH, IPYHTYIOUHCh Ha aHalli31 YKpaiHChKOT
Ta aHTJIOMOBHOI JITepaTypu, NOEAHYIOUH aKaJeMiuHy poOOTy 3 MOBHOIO MpakTuKo. CTyaeHTH
MOPIBHIOIOTH JIaH1 MIXKHAPOIHUX JOCIIKEHB 1 HAI[IOHATBHUX JKEepes, 00rOBOPIOIOTH pe3yJIbTaTh
YKpaiHChKOIO, BHMKOPHCTOBYIOUHM KIJIFOUOBI aHIJIOMOBHI TEpMiHH, IO (OpMye HaBUUKU
poQeCitHOTO Aiaory B MDXKHAPOIHOMY CEPEIOBHIIIL.

TakuM YMHOM, COLIAIBHO-TYMaHITApHI JUCLUUIUIIHK y MOPCBHKIH OCBITI CTBOPIOIOTH
npupoaHe cepenonuie st BupoBapkeHHs CLIL-miaxomy, ockiabku iXHS 3MicTOBa crienudika
HOEIHYE A1aJIOT KYJIbTYp, KpUTUYHUAN aHai3 PKEpen Ta MPaKTUYHY OpIEHTAIiI0 Ha MDKHApPOIHI
CTaHJApTH.

Hani posrisinemo mnepeBaru 3actocyBanHs CLIL y mopcbkiit ocBiti. Hacamnepen BiH
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CTUMYJIIO€ aKTHBHICTh CTYACHTIB, aJUKe aHIJIIICbKa MOBa BHCTYIA€ PEAJbHUM IHCTPYMEHTOM
npodeciiHOTO Mi3HAHH, HEOOX1THUM )11 Mait0yTHBOT MOpChKOi aisibHOCTI (Mehisto et al., 2008,
c. 12-13). CLIL copusie hopMyBaHHIO IHTETPOBAHUX KOMITIETEHTHOCTEH — MOBHO1, KOTHITUBHOI Ta
KYJbTYPHOI, IO ITiJIBUIIYE 3aTHICTh CTYACHTIB JI0 aHATITUYHOI JISUTHHOCTI Ta IPUHHATTS PillIeHb
y 6araronarionansHoMy ekinaxi (Coyle et al., 2010).

BaxnuBorw mepeBaroro € miAroTroBka 3700yBayiB 10 MDKHApPOJHOI aKajeMidHOi Ta
npodeciitHoi inTerpanii. BukopuctanHs aHTTOMOBHHX JDKEPEIT 1 MaTepialliB J03BOJISE CTyIEHTaM
OpaTu yd4acTb y KOH(EpeHIsiX, CTaKyBaHHSAX 1 HAYKOBO-IIPAKTHYHUX IPOEKTAX, OAHOYACHO
BJJOCKOHAJTIOIOYM MOBHY Ta MPO(eCiiiHy KOMIIETEHTHOCTI.

Bomnouac 3actocyBanHss CLIL cTukaeThcsi 3 NEBHUMH TpyaHomamMu. HaiGimbin
BiTYYTHOIO € HEIOCTATHIN PiBEHb BOJIOAIHHS IHO3EMHOIO MOBOIO C€peJl BUKIIAAadiB, 110 MOTpedye
CHeIiaJIbHOT MATOTOBKH Ta METOAUYHOTO CynpoBoay. Takoxk oOMexeHa KiTbKICTh aJalTOBAHUX
HaBYAJIbHO-METOJMYHAX MaTepiaiiB 3MYIIye IEAaroriB CaMOCTIHHO TOOMpaTH JpKepena Ta
CTBOPIOBATU BIacHI pecypcu. KpiMm Toro, BaimuBo 3a0€3MeYUTH ONTUMAIbHE CITiBBIIHOIICHHS
MK TIPEIMETHHM 3MICTOM 1 MOBHOK CKJIAJJOBOIO, JOTPHUMYIOUWCH TPHHIUIIB JOCTYITHOCTI,
JTOCSDKHOCTI Ta MDKIPEIMETHOI KOOpJAMHAINI, 00 HaBYaHHS 3aquIianocs e(EeKTUBHUM 1
rapmosiitaum (birny et al., 2013, ¢. 113-114).

Edextusnicts CLIL notpebye cucteMHoi NiATPUMKH Ha IHCTUTYLIHHOMY Ta JIep>KaBHOMY
PIBHSX, a TAKOX CIEMiaIbHOI I IrOTOBKHM BUKJIAIaviB JJIsl iHTErpallii iHIIOMOBHOTO KOHTEHTY 0e3
BTpaTH akajemiuHoi skocTi. Takum umHoMm, mepeBaru CLIL-migxomy y MOpCHKili OCBITI €
OUYEBUIHUMH, OJTHAK IXHS MOBHA peajlizailis MOXJIMBA JIUIIE 32 YMOBH TOJOJIAHHS 3a3HAYCHUX
BUKIIMKIB, 1[0 BEJE JI0 MHUTAHHSA NP0 HANpsSMU HOro MOJAIbIIOr0 PO3BUTKY B YKpPaiHCHKHX
3aKJIa/1ax BHUIIOi OCBITH.

OpaHuM 13 BaXXIIMBUX HAMPSMIB MOJ0IaHHS TpyaHOIIB yrnpoBamkeHHs: CLIL € iHTerparris
nM(pOBUX TEXHOJIOTIH y HaBualbHUI mporec. BukopucraHHs MyJIbTUMEIINHUX peCypCiB,
OHJIaMH-010/110TeK, IHTEpaKTUBHUX KapT 1 BIPTyaJlbHUX CHMYJIALIN TIOJIETIIY€E JOCTYN 10
aBTEHTHUYHOTO AaHTJIOMOBHOI'O KOHTEHTY Ta pOOUTh HaBYaHHs OLIbII AMHAMIYHUM 1 NMPAKTUKO-
Op1EHTOBAHUM.

YV BukmagaHHi reorpadii CcyAHOIUIaBCTBA IM(PPOBI KapTU aHMIIHCHKOIO MOBOIO
JI03BOJISIOTH CTY/IEHTaM 03HaHOMITIOBATHCS 3 MDKHAPOIHOIO TEPMIHOJIOTIEr. Y Kypeax icTopii Ta
¢110codii ePEeKTUBHUM € 3aCTOCYBAHHS €JIEKTPOHHUX 0a3 JaHUX 1 NepeKJIaJHUX CIOBHHKIB, 1110
PO3LIUPIOE KOJIO JIKEPE 1 MiJBUILYE SKICTh aHATITUYHOT poboTH. CydacHe OCBITHE CEpEOBHUIIIE
Ma€ IPYHTYBATHUCS Ha MPUHLHUIIAX «ITIATPUMYBAJIBLHOTO 6araTOMOBHOI'O HaBYaHHSA», 1€ LU(POBI
IHCTPYMEHTH BHCTYNAIOTh HE 3aMiHOIO BUKJIa/Jaya, a JOMOMIKHHM PECYypCOM, IO PO3IIHUPIOE
HaBUYaJIbHI MOXJIMBOCTI cTyZieHTiB (Mehisto et al., 2008, c.29).

VY xoHTekcTi pedopmyBanHs Buioi ocBiTH CLIL-miaxiq Mae 3HaUHUN TOTEHITIAN, TPOTE
HOro mojasbIlie BIPOBAHKEHHS OTpedye cucTeMHUX 3ycwiib. [lo-niepire, HeoOximHa po3podka
HABYAIIbHO-METOJAMYHUX KOMILUIEKCIB, aJIallTOBAaHUX JI0 HAI[IOHANBHOI CHEeNH(IKA BHUKIAJAHHSI
comiaybHO-TyMaHITapHuX AucCHUIUTiH. [lo-Apyre, BaXXIMBHMM 3aBJIaHHSIM € TIATOTOBKA Ta
MiBUIICHHS KBamidikaiii BUKIaAadiB, SKi MalOTh OMAHOBYBATH HE JIUIIE 1HO3EMHY MOBY, a i
METOJIMKY I1HTETPOBAaHOTO HaBYaHHs. [lo-TpeTe, aKTyalbHHUM € CTBOPEHHS YKPaiHCBKUX Ta
MDKHApOJHHMX OCBITHIX MHpOeKTiB, y Mexax skux CLIL peanmizyeTbcs depe3 CHiIbHI KypcCH,
akaJieMiuHy MOOUIBbHICTH 1 podeciiinuii oOMiH. Lle cipusitime rapMoHizalii yKpaiHCbKOi OCBITH
3 €BPONEHCHKUMU CTaHAAPTAMHU Ta iHTETpallil BUKIaAadiB 1 CTYEHTIB y TTI00aNbHUM aKageMiuHuN
MIPOCTIp.

Oxkpemoi yBaru 3aciIyroBy€ TIEPCIEKTHBA 3aCTOCYBaHHS INTYYHOTO IHTEIEKTY B
OCBITHBOMY TIporieci. [HTenekTyanbHi miaTdopMu 31aTHI 3a0€3MeUYUTH aJanTHBHE HaBYAHHS,
1HAMBIAyai3alito 3aBlaHb 1 aBTOMAaTU30BAaHU KOHTPOIb PiBHS MOBHHUX Ta MPEAMETHHUX 3HAHB,
10 3HAYHO MiBHINYe eheKTUBHICTh ynpoBakeHHs CLIL.

Takum umnoMm, CLIL-miaxin y BUKIQJaHHI COMIANbHO-TYMAHITAPHUX AUCIHILIIH €
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IHHOBAIIIITHOIO CTpaTeTi€l0, sIKa BIJIMOBIAA€ BUKIMKAM riodaiizamii Ta crpusie GopMyBaHHIO B
CTYJEHTIB 1HTETPOBAHUX KOMIIETEHTHOCTEH. BiH MoenHye 3aCBOEHHS MPEIMETHOTO 3MICTYy 3
PO3BHTKOM 1HIIOMOBHOI KOMYHiKaii, 3abe3medye OCTYNl 10 MDKHAPOJHHX aKaJeMIuHUX
pPECYpCiB 1 MABUIIYE KOHKYPEHTOCITPOMOXHICTh BUITYCKHUKIB Ha CBITOBOMY PHHKY ITparii.

PazoMm i3 TuM eeKTUBHICTh HOTrO peamnizaiii 3aJeXHuTh BiJl TOTOBHOCTI BUKJIQJAYiB JI0
IHTErpOBAaHOTO HABYAHHS, HASBHOCTI SAKICHUX HaBYaJbHO-METOJAMYHUX MarepiajiB Ta
BUKOPUCTaHHS cydacHHX uu¢ppoBux TtexHonoriid. [lomampmmii po3sutok CLIL B VYkpaini
MO>KJIMBUH 332 YMOBU CHCTEMHOI MiATPUMKHU OCBITHBOI MOJITHKH, YAOCKOHAJICHHS MIATOTOBKU
NIE/IaroriB 1 CTBOPEHHS MPOTpaM MIXKHAPOHOI CIIBIpaIli.

Otmxe, CLIL mocTtae He nuile SK METOAWYHA IHHOBAIiA, a ¥ SK BAaXKIWBUH YHHHUK
MOJIepHi3allii CoLiaTbHO-TYMaHITApHOI OCBITH, IO BiJAKPHUBAa€ HOBI TOPU3OHTH JUIs IHTETpaii
YKpaTHCHKOT BUILOT IIKOJIH Y TTI00aIbHUM OCBITHIN MPOCTIp.
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HE ROLE OF HUMANITARIAN TRAINING FOR THE PROFESSIONAL
DEVELOPMENT OF FUTURE SEAFARERS IN MODERN CONDITIONS

V. Zheliaskov
The Danube Institute of the National University “Odesa Maritime Academy”
VYkpaina

The socio-economic processes that we are currently observing in Ukraine can be
characterized as extremely complex against the backdrop of the global crisis. At the same time,
the issues of improving the professional training of modern maritime transport specialists are
becoming more and more relevant, the inconsistency of which with the realities of the time is
becoming increasingly obvious and requires radical changes.

The state of the Ukrainian maritime industry, with the rivalry of countries that are the
closest partners in the operation of vessels on international shipping lines, makes the country's
leadership aware of the need to update its infrastructure and staffing. Therefore, the National
Transport Strategy of Ukraine for the period until 2030 states that transport is an important part of
the economy, which provides services for both domestic and export/import and transit
transportation of goods and passengers. Transport is an integral part of the general state economic
policy and ensuring the country's defense capability, and among the areas of its further
development are identified: the development of transport enterprises on the basis of partnership
and competition principles during international transportation through the territory of Ukraine,
ensuring balanced interaction of all participants in transportation and business entities; the
development of innovative processes taking into account the market requirements of the modern
transport sector of the economy, etc. (Cabinet of Ministers of Ukraine, 2018).

The quality of professional training of maritime specialists is directly dependent on the
quality of education, the need for reforming which is confirmed, among others, by the problem of
providing it with mobility, flexibility in responding to socio-economic and socio-cultural changes
and changes in the maritime labor market. The mobility of maritime specialists should be
considered as a promising area of research in the professional pedagogy of maritime educational
institutions of Ukraine. The importance of the problem of quality of education has led to the
attention of many scientists who consider its various aspects. From the point of view of modernity,
it should be noted that the category of "quality of education" can be considered as a socio-
philosophical, sociological, socio-pedagogical, managerial, economic, socio-cultural, educational,
etc. problem. A characteristic feature of today is that the problem of the quality of education for
maritime industry specialists has acquired a clearly expressed economic and socio-cultural nature,
since the cause-and-effect relationship between the economic and socio-cultural level and the level
of education of society is very clearly traced in specialists of the maritime complex, since they
work on ships in multinational crews and represent Ukraine as citizens of society.

Modern training of a specialist in the maritime industry concentrates in the learning process
the study of not only subjects of engineering and professional cycles, but also subjects that lay the
foundation for the formation of a highly culturally competent specialist in the maritime field. The
study of humanitarian disciplines aims to increase the general level of culture, broaden the
worldview and horizons of future sailors (Bibik et al., 2004).

The training of high-class specialists in maritime transport is carried out on the basis of
general and special disciplines, adequate in content to the requirements of the time, the state of
science, technology and the modern level of shipbuilding. The experience of world education
shows that it is humanitarian disciplines that contribute to the development of personal qualities.

Thus, the study of humanitarian disciplines such as: "History of Ukraine", "History of
Ukrainian Culture", "Philosophy", "Ukrainian Language (for professional purposes)", "English
Language (for professional purposes)" is aimed at increasing the general level of culture,
expanding the worldview of future sailors. Thus, the humanitarian training of cadets of maritime
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educational institutions acts as a basic one in relation to professional training, as it contributes to
the development of personality, the acquisition of the necessary qualities of intelligence, the
formation of cultural tolerance and universal ethics.

The discipline "English Language (for professional purposes)" in combination with other
special subjects is of great importance and occupies one of the main places in the educational and
professional training of bachelors of the naval fleet, is an integral part of the general problem of
training highly qualified specialists for the naval fleet of Ukraine (Khutorskoy, 2003).

The study of the subject is based on the principles of interdisciplinary connections,
interconnected types of language activity, and the theory of phased contextual learning. It provides
for training in appropriate algorithms in situations that simulate professional and labor relations.

The main goal of teaching English is to provide practical proficiency in the language among
graduates of a maritime educational institution. The goal involves solving specific tasks.

Summarizing the above, the role and significance of the disciplines of the humanitarian
cycle in a maritime educational institution is:

— formation of cadets' civic position, patriotism, officer dignity, responsibility for the fate
of the state and society;

— study of the heroic past of the Ukrainian people and the stages of the formation of a
sovereign independent Ukraine;

— study of culture as a social phenomenon that explains numerous processes of the spiritual
and social life of a person,;

— study of the main branches of philosophical knowledge, forms of being and ways of
knowing the world;

— study of the political life of society in its various manifestations;

— formation of skills of written and oral business communication both in the native and in
a foreign language;

— formation of a comprehensively and harmoniously developed personality with a high
degree of readiness for socio-professional activity;

— carrying out scientific, educational, methodological and educational work in accordance
with educational standards.

Thus, the humanities are an indispensable condition for a modern, versatile higher maritime
education, which is designed to prepare not only qualified specialists in technical specialties
needed by society, but also creatively thinking, comprehensively developed and cultured people.
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JINCKYCIVMHI METOJIA HA 3AHSTTSIX AHIJIIMCBKOI MOBH

3y6posa O.A.
XepCOHCHKHM IepKaBHUN YHIBEPCUTET
VYkpaina

CyuacHe 3aHATTS 1HO3€MHOI MOBU BHUMarae 3ay4eHHs iHQOpMaliifHIX Ta IHTEPaKTHBHUX
TEXHOJIOT1H, SIKI JOTIOMararoTh IOBHOK MIpOI PO3KPUTH HOTO KOMYHIKATHBHUN IOTCHITia.
JIMCKyCiifHI METOIW SK OJUH 13 MPOBIHUX METOJIB HABYAHHS IHIIOMOBHOTO CIIIJIKYBaHHS, €
e(eKTUBHUM 3acO00M PO3BUTKY YyMiHb 1 HABUYOK YCHOTO HEMiATOTOBJICHOTO MOBJICHHS
CTYJICHTIB.

OOGrpyHTyBaHHs €(DEKTUBHOCTI IUCKYCii B HABUYaHHI 1HO3€MHO1 MOBH 3JIIHICHEHO B poO0Tax
3apyOixuaux yuenux J[. Komba (Kolb, 2015), sikuii po3poOuUB TeOpir0 €KCIIepHUMEHTAILHOTO
HABYaHHS, JIe JUCKYCisl € BaXINBOIO yacTuHOO UKy ['. Bignoycona (Widdowson, 2003), sikuit
ONMKCaB OCOOJMBOCTI BHKOPHCTAaHHS IUCKycii B paMKax KOMYHIKaTHBHOTO MiAXOy MO
BUKJIaJlaHH MOB Ta iH. KoMyHIKaTuBHa METOAMKAa HAaBYaHHsS 1HO3EMHOI MOBHM nepeadadae
BUKOPUCTAHHS TUCKYCii B OCBITHROMY HPOIIEC], IO ONMUCAHO B po0OTaX YKPaiHCHKUX HAYKOBIIIB
A. T'opneeBoi (I'opueesa, 2003), O. ITomeryn (ITomeryn, 2004) Ta iH.

Juckycisi, o IpOBOJUTHCS HA 3aHATTSAX aHTIIIHCHKOI MOBH, CIIPSIMOBAaHA Ha JIOCSTHEHHS
NIEBHUX PE3yJbTaTiB Yy (JOPMYBaHHI y CTYIE€HTIB HU3KH YMiHb, HABUUOK Ta SIKOCTEH, TAKUX SIK:

® CIIOHTAHHE MOBJICHHS;
KPUTUYHE MUCIICHHS;
iHTerpyBaHHs iHpOpMaIlii;
apryMeHTallis BJIaCHOI TOYKH 30pY;
YMIHHS IPaLlOBaTH y KOMaH/I;
HAaBUYKH TICUXOJIOTIYHOT a/lanTallii 10 pi3HUX MOBJICHHEBUX CUTYAIIIl;
3/1aTHICTh IIBUJIKO IPUHMATH PILICHHS;
TOJIEPAHTHICTb JIO JYMOK 1HIIMX YYaCHUKIB TUCKYCII.
Icuye Oarato QopM MNpoBeleHHsS TUCKYyCli Ha 3aHATTAX, cepell SKMX Ielaroru Ta
METOJIMCTH BUIAUISIOTH TaKi: KPYIJIMH CTUI, 3aCilaHHsl €KCHEPTHOI rpymu, GopyM, CUMIIO3iyM,
nebaTH, CyJJOBE 3acilaHHs, TEXHIKa akBapiyMa, TUCKYyCiiiHa poJibOBa Ipa.

Kpyrauii ctin npoBoauThes Ak Oecifa, y AKiil 6epe yuacTh HEBEJIMKa Ipyna CTYJIEHTIB, SIK1
OOMIHIOIOTBCSI JYMKaMH SIK Mi’K 00010 1 3 1HIIIO0 YacTHHOO Tpynu. [IpoBeieHHs KpyTiioro cTony
nepeabavae gorpuManHs neBHux mnpaBui (I'opmeesa, 2003). [ns AOCSATHEHHS TO3UTHUBHOTO
pe3yabTaTy 1 CTBOPEHHS ONTHMAlbHOI HaBYaJIbHOI aTrMocepu HEOOXITHO MependaynuTu
ONTUMAaJIbHY KUIBKICTh YYaCHHKIB (SKIO Tpyla CTYJEHTIB MEPEBUILYE NECITh 0C10, HEOOX1THO
MPU3HAYUTH BEAYy4OT0 — sIK MPABUIIO, BUKJIAJa4ya Ta ACUCTEHTA; BCTAHOBUTH PETJIAMEHT BUCTYIIIB
(3-5 xBuIKH); 3a0€3MeUnTH BIAMOBIIHE 0QOpMIIEHHS ayAUTOPii (6a’kaHO PO3TalyBaHHS CTUIBIIIB
y bopmi koina).

3acilaHHs €KCIEPTHOT IPYIU € JUCKYCI€0, B X0 OpraHizalii SKoi rpyna po3noAuIseTbes
Ha MIATPYNH [0 YOTHUPH-IIICTh CTYJEHTIB 3 MONEPEAHbO MPU3HAYEHUM TOJIOBOIO. Y TMpoleci
3aciJlaHHsl MeBHA IpobyieMa CHOYaTKy OOrOBOPIOETHCS BCiMa YYaCHMKaMH MIATPYIH, a MOTIM
MPEJCTaBHUK KOXKHOT MIATPYIU BUHOCSTH CHUIbHY MO3UIIII0 HA 0OTOBOPEHHS BCI€T IPYyTH.

®opyMm € 0OroBopeHHSIM, MOAIOHMM [0 3aCiIaHHSA EKCIIepTHOI Ipymu, aje Horo Xif
nepeadavyae BUCTYN KOXKHOTO YYaCHHKA JTUCKYCIi: KOXKHA Tpyma BCTyNae B OOrOBOPEHHS 3 yciMa
CTYZICHTaMH.

CuMnosiyM — 11e IMCKycid, sfika nepeadadae BUCTYI KOXKHOTO 3 YYaCHUKIB, ICIIS 4OTO BCi
CTYJICHTH 3a/Iaf0Th TUTAHHs, Ha J0moBiayi BianosigawoTh ([Tomeryn, 2004).

Jebatu, abo 3acimaHHS HapiIaMeHTy, IMPOBOISATHCS SK KOMaHAHA Ipa: JBI KOMaHIU
YYaCHUKIB TOTYIOTh BUCTYIH, TAKUM YHHOM BIJTBOPIOIOUN CHUTYAIII0, III0 HAaraaye 0OroBOpEeHHs
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nuTaHb y mapiameHTti. Ha erami miarotoBkw 1m0 Ae0aTiB CTYJISHTH aHANI3yIOTh JIITEpaTypy,
TFOTYIOYM OINOPHI KOHCIEKTH, aHOTallii, Te3H, HOTaTKH, MOOIPKM ILIMTAT, CTUCIO 3alHUCYIOTh
CTPYKTYPY MOBiJJOMJICHHSI.

CynoBe 3acijiaHHs € 0OTOBOPEHHSM, SIKE IMITYy€e cyzioBe ciryxaHHs. OHak, Ha BIIMIHY Bij
CIIyXaHHS B Cy[i, TeMa TaKOT0 HAaBYAJILHOTO 3aciJaHHs MOXXe OyTu Oyab-ikoro. B ocBiTHbOMY
MIPOIIECi 3 aHMTIMCHKOI MOBH JIOIIJIBHO ITPOBOJIUTH CY/I HAJI TEPOSMHU XYI0XKHIX 1 MyOIIIUCTHYHUX
TEKCTIB, aHIJIOMOBHUX CTaTeH, SKi ONPalbOBYIOTHCS HA 3aHATTSAX a00 HAMAIOTHCSA y BUIIIAL
JIOMAIITHBOTO 3aBAAHHS.

«AKBapiyMHa TUCKYCis» NPOBOJUTHCSA 3a MEBHUM alroputMoM. Ha modaTky BuKIazad
CTaBUTH TEPE]I TPYIIOI0 MPOOIEMy, TICISA YOro AUIMTh CTYJEHTIB Ha JIB1 MIATPYIH, K1 CIAAI0Th Y
KoJI0. Bukimamauy yM y4yacHHMKHM KOXKHOI MIArpynu oOMparoTh CBOTO mpeacTaBHUKA. KoxxHiit
HiArpyMi HAJAEThCSl HEBEJIMKHUI MPOMIKOK 4acy Ui OOrOBOpEHHsS MpoOJieMH Ta BU3HAYEHHS
3arajibHOi TOUKH 30py. [1icis IbOro MpeICTaBHUKH HiATPYT 30MPaOTHCS B LIEHTP1 ay AUTOPIT, 11100
BHCJIOBUTHU BJIACHY TOYKY 30PY Ta BIJCTOATH MO3MIIIO CBOE€I MIATPYNHU BIAMOBITHO 0 BKa3iBOK,
OTPUMAaHUX BiJ ycixX ii yuacHukiB. OKpiM MPEICTaBHUKIB, HIXTO HE Ma€ MpaBa BUCIOBIIOBATHUCH,
OpOoTe ydYaCHUKAM MIATPYH JO3BOJSETHCS TMEpeqaBaTH CBOIM MPEICTaBHUKAM 3alUCKU 3
TUpeKTUBaMH. Bukiiagay Moxe TO3BOJUTH SIK IPEACTaBHUKAM, TaK 1 MArpyram B3ATH TaiM-ayT
JUTSL KOHCYJIbTaLlIH.

Ile onmiero GopMoro AMCKYCii, OIM3BKOIO A0 PEaTbHOrO CHUIKYBaHHS, € IUCKYCiiiHa
poNbOBa Tpa, MiA 4Yac sIKOi OOrOBOPIOIOTHCS aKTyalbHI Ta IiKaBl A CTYJIEHTIB MHUTaHHS.
OCoOMBICTIO ITLOTO BHTY TUCKYCIT € Te, IO CTYICHTH BUCIIOBIIOIOTHCS HE BiJI CBOTO IMEHI, a Bij
IMEH1 MepcoHa)xa, poJib SIKOTO BUKOHYIOTb Y rpi. TakuM 4YUHOM, 3HIMAETHCS MCUXOJIOTIYHUI
Oap’ep cTpaxy MOBHOi TMOMMJIKM 1 HAQJA€ThCS MOJJIMBICTH BHUCIOBIIOBATH CBOIO JIyMKY.
Haifuacrine 0CHOBOIO 1I0JI0 TAKOTO TUITY AUCKYCIi CTyKaTh XyA0XKHI TBOPH UM 1X ()parMeHTH.

3MICTOM AMCKYCIH MOXke OyTu OyJb-sika mpobisiema peanbHOro kHUTTs. Lle MoxyTs OyTn
JTUCKYCil Ha MOpalbHO-€TUYHI, COIiaNbHI, MOJITUYHI Ta IHII TEMH, HANPUKIAJ, TMOB'S3aHI 3
MaliOyTHBOIO Mpodeciero, MIaHaMM Ha MailOyTHe, BIAHOCMHAMH MK JIIOJIBMH, 3aXHCTOM
JOBKULJISL, POJUTIO JKIHKH Y CYCHUIBCTBI Ta 1HIII.

Jlnst miaBuneHHs: €heKTUBHOCTI AUCKYCIi MOYKHA BBECTH HU3KY CTpaTeriil:

1. BcTaHOB/IEHHS OYiKYBaHb CTYAEHTIB IIOJIO ydyacTi y JUCKycisiX. CTyJeHTH NOBHHHI
3HATH 3 MOYATKy HABYAJIHHOTO POKY, IO HAa IXHIO MiJCYMKOBY OIIIHKY 3a KypC BIUTHBAaTHME
aKTUBHICTb y4acTi B 00rOBOPEHHSX, IPUUOMY KPUTEPISIMH OLIIHKHU € HE JIUIIE KITbKICTh IUCKYCIH,
y SIKUX CTY/EHT OpaB y4acTh, a i SKICTb Ta 0OCAT HOTO BUCIIOBIIOBAHb.

Buknagay Moxxe TakoX CHPUSATH MiJIBUIIEHHIO €(PEeKTHUBHOCTI JUCKYCIi, JOMOMaraiouu
CTYZICHTaM BUITH 3a MEXi BY3bKHX, CKOPOUCHHX BUCIIOBIIOBAHb THITY TaK/Hi, 3T0JICH/HE 3TOJICH.
Bukiiagay moBUHEH JaTh CTyIEHTaM NMPHUKIAIH PO3MOBHUX (HOPMYJI, SIKi TO3BOJISATH IM BUCIIOBUTH
CBOI0 JyMKy IIOJ0 OOTrOBOpIOBaHOI MpoOJieMH TMOBHIimIE. TakoX CTyJIeHTaM MOXe OyTu
3aMpONOHOBAHO 3aMIOBHUTH TAOIMIIO «33/IPOTH», 110 TO3BOJIUTH BHU3HAYUTH BIIACHY MO3MIIIIO,
JIOJIaTH HOBI i71e1, MOCTAaBUTHU 3alIMTAaHHS OITOHEHTAM.

2. Crparerist «po30UTTS Jb01Y» He(HOpPMAIbHUMHU PO3MOBAMH 11032 OCHOBHOIO YaCTHHOIO
3aHATTS. Ha movaTky 3aHSATTS BUKJIAa4 MOXKE TOI[IKAaBUTHCS JKUTTSIM CTY/ICHTIB, iX yCIiXaMu y
BUKOHaHHI Oy/b-SKHX 3aB/IaHb, MO/1iMH, 1110 BiJOYBaIOTHCS B YHIBEPCUTETI, 3aBECTH PO3MOBY Ha
OyIb-sKy HeOpMaJIbHY TEMY.

3. IIpaBunbHe po3TalIyBaHHS MPOCTOPY AyTUTOPIi — CTYJIEHTH MalOTh 3HAXOIAUTHUCS Ha
PiBHI# BIJICTaH1 OJIUH BiJI OAHOTO, IO JT03BOJIUTH iM OyTH OLITBII BIAKPUTUMHU TIiJT 9ac TUCKYCIi Ta
CTBOPIOE CIPUATIMBI YMOBHU JJs CHiJIKyBaHHA. JlaHa cTpateris 0€3yMOBHO BUKOHYETHCS MPHU
OHJIalH HaBYaHHI.

4. Crpateris yHMKaHHSA BIIKPUTHX MUTaHb JI0 BCi€l rpymy, HATOMICTh 3BEpHEHHS 10
KOHKPETHHX YYaCHHKIB. BuKilamad Mae CTaBUTH MpsMi, TOYHI TMTUTAHHS, BTATYIOUH B JIUCKYCIIO
SKHaWOUIbIIe CcTyAeHTiB. lle 103Bojsie MiABHIIMTH PIBEHb YBa)KHOCTI 3 OOKy yYacHHKIB Ta
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30UTBIIMTH KUTBKICTH 3700yBaviB OCBITH, sIKi OEpyTh y4yacThb y AMCKYCii. IHImMMu crioBamwu,
MOCTIMHO CTaBISYM MUTAHHS, BIJIMOBICTH Ha SIKI MOXKE KOXKEH CTYAEHT i3 TpynH, BUKIAAa4y
KOPHUT'Y€E CTYMiHb Y4acTi KOKHOTO 3 HUX y auckycii. [{e 103Bossie BUCIOBUTHUCS SK OaaKydyuM
CTyJZICHTaM, TaK 1 THM, XTO 3BHK MOBYATH; K CTYJICHTaM i3 BUCOKMM pPiBHEM 3HaHHs MOBH, TaK i
THUM, XTO Ma€ MPOTATMHU Y 3HAHHSX.

Takum yrHOM, Oprasizaiis JUCKYCli Ha 3aHATTAX aHTJIWCHKOI MOBHU Tepeadavae BUOIP
MIEBHOTO BUAY IUCKYCIi, IKWH HalOUIbII €()EKTUBHO J03BOJIUTH JOCATTH MOCTABICHUX IIiICH, a
Takox BHUOIp HAOOpPy MOBHHX 3aco0iB 1 CTpaTerii IUCKyCiiiHOi B3aemomii. JIuckycis sk
IHTEpaKTHUBHUIA METOJl HaBYAHHS JOMOMArae BHKJIAIA4y Y CTBOPEHHI pEaiCTHYHOTO MOBHOTO
CEpEelIOBHUINA, SKE 03BOJISE BIAIMPAIlbOBYBATH MOBJICHHEBI BMIHHS 1 JIOJIaTM MOBHI Oap’epw,
PO3BUBATH KPUTHYHE MUCIICHHS Ta aHATITHYHI 3/11I0HOCTI 3100yBadiB.

CIIMCOK BUKOPUCTAHUX JKEPEJI

1. Kolb, D. (2015). Experiential Learning: Experience as the Source of Learning and
Development. Pearson Education, 389.

2. Widdowson, H. (2003). Defining Issues in English Language Teaching. Oxford, 193.

3. Topmeea, A. M. (2003). HaBuaHHs CTapIIOKIACHHKIB OOTOBOPEHHIO MPoOIeM Ha
ypOKax aHrmiicbkoi MOBU. [Ho3emHi mosu, (3), 11-17.

4. TlometyHn, O. 1. (2004). Cy4acHi ypoku. [HTepakTHBHI TEXHOJIOTii HABYaHHS: HAYKOBO-
MmeToguunuii mocionuk. K.: A.C.K.,, 192.

54



Hoesimni menodenyii naguanns inozemHoi Moeu 3a npogecitinum cnpamysannim, 23 socoemusi 2025
Modern tendencies in teaching foreign language for specific purposes, October 23, 2025

CTPYKTYPHO-KOMIOHEHTHHUH NIIXIJI 10 ®OPMYBAHHSI
TOTOBHOCTI ®AXIBIIB MOPCBHKOI T'AJIY3I 10 TPOPECIMHOI
IHIIOMOBHOI KOMYHIKALI

Kawminceka C. B.
HamionansHuii TpaHCHOPTHUN YHIBEPCUTET
VYkpaina

I'mo6Gamizariisi CBITOBOT €KOHOMIKM Ta IOCHUJICHHS MDKHApPOJHHUX 3B'S3KIB BHU3HAYAIOTh
KJIIOYOBY poOJib TpodeciiiHoi 1HIIOMOBHOI KOMYHIKAIii y MiATrOTOBII Cy4YacHUX (haxiBIiB.
Oco06mmBOi aKkTyaJabHOCTI 116 HaOyBa€ y MOPCBHKIM ramy3i, ¢ OaraTOHAIIOHAJbHI €Kimaxi Ta
MDKHapOAHI HOPMH CYAHOIUIABCTBA POOJATH BOJOIIHHS AHIIIIHCHKOI0 MOBOIO HEBIJI'€MHOIO
YacTUHOIO MpodeciitHoi nisnpHOoCTi. EQexTrnBHA KOMyHiKallig 3a0e3nedye 0e3neKy, KOOpIuHAIIo
Ta YCHINIHC BUKOHAHHS 3aBAaHb, TOJI SIK il BiJICYTHICTP MOXE IMPHU3BECTH IO KPUTUIHHX
HACJIIJIKIB.

[ToHATTS “TOTOBHICTH” y MENAroriii TPaKTYEThCS SIK IHTETPATUBHUHN CTaH, L0 BKIIOYAE
KOMIUIEKC 3HaHb, yMiHb, HABUYOK Ta OCOOHCTICHUX SKOCTCH, HEOOXIMHUX JUIsl YCITIIHOTO
BUKOHaHHS npodeciitnux pyHkuiin. DopMyBaHHS TaKOl TOTOBHOCTI /171 (DaxiBI[iB MOPCHKOI rairy3i
€ 0araTtoacreKkTHUM IPOLIECOM, KU JOIUIBHO IHTErPYBAaTH B CUCTEMY IM03aHABYAIBHOT pOOOTH.
Le 3ymoBiieHo crierudiKoro Mijiel MiArOTOBKH, YHIKAIbHUM XapakTepoM mpodeciiHol qisIbHOCTI
Ha MOpi Ta HEOOXITHICTIO aJanTalii OCBITHBOTO MPOLECY 10 CyYaCHUX BUKIIHUKIB, BKIIOYAIOUN
JTUCTaHIIIHI opMaTh HaBYaHHS, 10 CTaIM OCOOJIMBO aKTyaJlbHHMH IiT4ac Ta MIiCJs MaHaemil
COVID-19 i B ymoBax BiiiHM B YKpaiHi. AKTYalbHICTh JOCHIHKEHHS MOCHITIOETHCS TIOTPEOOI0 Y
BUCOKOKBaJIi(hiKOBaHUX KaJIpax JUIsl 3a0€3MeueHHs] EKOHOMIYHOTO PO3BUTKY KpaiHH.

MeTor0 NOCHIKEHHS] € TEOPETUYHE OOTPYHTYBAaHHS Ta JETAbHUM aHallli3 CTPYKTYpPHHUX
KOMITOHEHTIB FOTOBHOCTI (haxiBI[iB MOPCHKOI Taiy3i 0 mpodeciiiHoi iHIIOMOBHOT KOMYHIKAIlil, a
TaKOX BUBHAUEHHS IXHOT'O B3aEMO3B'SI3KY Ta 3HaYEHHS 17151 €PEeKTUBHOT TpodeciitHOT AiSTBHOCTI.

VY menaroriyHiii JiTeparypi “TOTOBHICTH” BHU3HAYAEThCd HE MPOCTO SK HAsBHICTh
HEOOXITHUX 3HAHB Ta BMiHb, a SIK CKJIQHUI IHTETPATUBHHUM IICUXOJIOTTYHHUM CTaH 0COOUCTOCTI. P.
Tpoubkuii akleHTye Ha “afieKBaTHIM YCTaHOBLI Ha MaiOyTHIO NisJbHICTH’, BUCOKOMY piBHI
PO3BUTKY MOTHBAIlIWHUX, IMI3HABAILHUX, E€MOI[IMHUX Ta BOJBOBUX IMPOIIECIB, a TAKOX CTaHI
MoOimizamii 1mcuxodizioNoriyHUX CUCTEM, IO BIUIMBAaIOTh Ha edekTtuBHICTH nik (Tpoubkui,
2020). K. Makcumenko, C. MakcuMEHKO Ta 1H. PO3TIAAAIOTH ii SIK '"pe3ynbTaT MpoIEeCy
npodeciiiHoT MiAroTOBKH'", 1110 CIYTYe "3aMopyKOr YCHIIIHOCTI" Ta MIATPYHTSAM AJIS CAMOOCBITH
(Makcumenko, MakcumeHko 1a iH., 2007).

Amnaniz podoru O. AgxeocyHn, B. AnerGiT moka3ye, 10 TOTOBHICTh € TUHAMIYHHM
MIPOIIECOM, IO OXOIUTIOE YCBIAOMIICHHS MOTPEOH B ISITBHOCTI, OIIHKY BIIACHUX MOYKJIMBOCTEH Ta
rianyBaHHs il (Adeosun & Adegbite, 2022). Lle BUX0aUTh 32 MeX1 MPOCTOro "OyTH FOTOBUM
gy Hi" 1 BKJIFOYa€ MOTHUBAIIIIO 10 JiH Ta 37aTHICTH 10 peam3altii minei. [IpodeciitHa TOTOBHICTD,
K IHTErpaTUBHA OCOOWCTICHA TICUXOJIOTIYHA SKICTh, € HEOOXITHO TEePeIyMOBOIO Ta
BU3HAUAJIbHUM YUHHUKOM edexkTuBHOi peanmizamii npodeciiinux ¢ynkuid. H. Bbobpumena
pO3TIsiAac TOTOBHICTh SK CYKYMHICTh TPHOX B3a€MOINOB'SI3aHUX KOMITIOHEHTIB: MOTHBAIIII,
3arajibHuX 3110HOCTEH Ta 3aTHOCTI 0 IHHOBAIIIH, KOYKEH 3 IKUX MICTHUTH BJIACHI MIAKOMIIOHEHTH
(bo6pumesa, 2016). ['0TOBHICTh TaKOXX aHATI3YeTHCS Yy IBOX aCMEKTaX: CTaBICHHS (aTTUTIOAHA
TOTOBHICTh) Ta TOTOBHICTB JI0 Jii, SIKI B3a€EMOJIIIOTh 3 MOTHBAIIIEIO Ta aKTyaJlbHI Ha BCIX €Tamax
ocsitu (Haqq & Natsir, 2019).

['oTOBHICTh 10 KOMYHIKaIlli € JOBrOCTPOKOBUM (DEHOMEHOM, IO BIAPI3HIETHCS BIJ
CUTYyaTHBHOTO MOBJIeHHs. HasiBHICTB 3/1I0HOCTEH He 3aBXKIM TapaHTye ix peamisamito, a M. Ban,
X. Ban migkpecioTh PI3HMINKO MK TOTOBHICTIO Ta Oa)KaHHSM CIIJIKYBaTHCS, BiA3HAYaIOUn
BIUIMB 1HIWBITyalbHUX OCOOIMBOCTEH (iHTEpecC, BIEBHEHICTh, MIKOCOOHMCTICHI CTOCYHKH) Ha
chopmoBanicte roroBHocTi (Wang & Shi, 2022). A. Karncbka BBaxkae piBeHb TOTOBHOCTI 0
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MOBJICHHEBOT [ISUTBHOCTI 1HAMKATOpoM mpodeciitnoi roroBHocTi 3aramom (Kamcbka, 1997).
JI. Cemenenp onucye popMyBaHHS TOTOBHOCTI SIK TTOCITIIOBHICTH €TalliB: MOTHBAIIis (ITOCTaHOBKA
METH), IJIaHyBaHHA (po3poOKa cxem), BTIJICHHS (3aCTOCyBaHHs 3ac00iB) Ta Kopekiist (CeMeHellb,
2009).

[Tpodeciiina AisNIBHICTE HAa MOPCBKOMY TPAaHCIOPTI BUCYBa€ OCOOJIHMBI BHUMOTH JI0
1HIITOMOBHOI KOMYHIKaIlii yepes:

1. cnenudiyHi yMOBHU Tpalli, a came: 130JIbOBaHICTh, BaXKi ()i3MYHI yMOBHU, BaXTOBUU
rpadik, BUCOKI pu3uKH (ITOTOAHI YMOBH, aBapii, MpaTcTBO);

2. xapakTep BUKOHYBaHHX 3aBJlaHb, @ CaMe: BUCOKA BiAMOBIAaJIbHICTD 32 OE3MEKy Cy/AHa Ta
eKinaxxy, HeoOX1THICTb 3JIar0PKEHOT KOMaHIHOT POOOTH, TOTPUMaHHS MDKHAPOIHUX CTaHIAPTIB
(Kongenmis [IJIMHB 78/95);

3. BUMOTHM JO0 OCOOHMCTOCTi, a came: (i3UYHE 370pOB's, ICUXOJIOTIYHA CTIMKICTD,
IMCUUIUTIHOBAaHICTh, 3HAHHA IPOQECiifHOT iIHO3EMHOT MOBH;

4. ocob6uBOCTI MpodheciifHOT ATOTOBKH, a caMe: CIielliali3oBaHa OCBiTa, cepTudikairis ta
MOCTIMHE TiBUIICHHS KBaTiiKarlii.

BonboBa cki1aioBa € KpUTUYHO BAXKIUBOIO, OCKUTEKH 0€3 BOJILOBOTO 3YCHILISL HEMOMKIIUBO
HiATPUMYBATH MPOAYKTUBHICTh B yMOBaxX TpuBajioro Hanpyxenus (Kypmsuz ta in., 2007).

Ha ocHOBIi aHani3y HayKOBHX JDKEpeI MU BHOKPEMIIIOEMO YOTHUPU KIFOYOBI KOMIOHEHTHU
TOTOBHOCTI (paXiBIiB MOPCHKOI Taiy3i A0 npodeciitHoi iIHIIOMOBHOI KOMYHIKAIil: MOTHBALIHHUH,
KOTHITHUBHHM, KOMyHIKaTUBHUHN Ta peQIeKCUBHUIA.

MortuBaniiinuii KOMIIOHEHT BifoOpa)kae CHOHYKaHHS 1O IiSUTbHOCTI Ta ii IiHHICHE
CHOpUMHATTA. Bkioyae ycBioMieHHs MOTpeOM y mpodeciiiHiil 1HIIOMOBHIM KOMYHIKAILi,
MOCTAHOBKY IJIEH, MOTHBH Ta BHYTPIIIHIO/30BHIIIHIO MOTHUBAIl0. Y Cy4acHHX yMOBax BiH
HaOyBae OCOOJIMBOTO 3HAYEHHS $K OCHOBOMNOJOXHMHA UMHHMK YCIIIIHOCTI HaBYaHHA Ta
npodeciitHoro po3BuTKy. [lo3uTHBHA MOTHBAIIIS, 110 BKITFOUAE BIPY B ce0€ Ta 30CEPEIKEHICTh Ha
HABYaHHI, € KIIOYOBOIO MM ajanTaiii A0 MOABIHHOTO peXuMy HaBYaHHS (OHIIAMH/0(IaiiH),
3anpornoHoBaHoro [1. Po6eptc (Roberts et al., 2022).

KorHiTUBHMI KOMIIOHEHT OXOILTIOE CUCTEMY MpodeciitHIX 3HaHb, 110 103BOJISAIOTH SIKICHO
BUpINIYBaTH MpOQeEciiiHi 3aBIaHHSA, a TAaKOXX BMIHHS BHKOPUCTOBYBAaTH HaOyTI 3HaHHSA B
KOMYHIKaTUBHUX cUTyalisiX. Lleil KoMImoHEeHT BKIIOYaE:

v JIHTBICTUYHY CKJIa/I0BY, TOOTO BOJIOAIHHS 0a30BOIO Ta MPOQECIHOI0 aHIITIHCHKOIO
MOBOIO, 3JIaTHICTh TPAMAaTUYHO MPaBUIHHO Oy1yBaTH peueHHSs, GOPMYIIIOBATH IYMKHU, CIIPHIMATH
Ta MPOYKYBAaTH BUCJIOBIIOBaHHS, PO3YMITH MOBHI OJTUHUIIL;

v COLIIAIbHO-KYJIBTYPHY CKJIa/I0BY, TOOTO BMIHHSI BUKOPUCTOBYBATH KOMYHIKaIliliHi
CTpaTerii, 3HaHHsS MPaBWJI MDKKYJIbTYPHOI B3a€MOJIl, YHUKHEHHS CTEPEOTHIIIB, BHUPILICHHS
MDKKYJIBTYPHUX KOH(ITIKTIB;

4 paIllOHATBHICTh, TOOTO 3AATHICTh JO PAaLIOHAIBHOTO MHCIEHHS, NPUIHATTS
3Ba)KEHUX PIIIeHb, BpaXyBaHHS €MOIIiH CITiBPO3MOBHUKA;
v CaMOPO3BUTOK, TOOTO TOTOBHICTH JI0 MOCTIMHOTO TIBUIIEHHS OCBITHBOTO PIBHS,

norpeba B akTyami3amii OCOOMCTICHOIO MOTEHIialy, 3/JaTHICTh CaMOCTIMHO 3700yBaTH HOBI
3HaHHA. KOTHITHUBHICTh € 0araTopiBHEBOIO CHCTEMOIO, IO 3ale3meuye peajizaliio BCiX
Mi3HABAIBHUX (DYHKITIH.

KomyHIKaTUBHUII KOMIIOHEHT BioOpa)ka€ 3JaTHICTh [0 MPaKTUYHOI peanizamii
IHIIOMOBHUX 3HaHb Ta BMiHb y B3aeMo/ii. [lependayae BoJogiHHS crieialbHUMU podeciitHuMu
3HAHHSMU Ta BMIHHSMHM, pPerjJaMeHTOBaHUMHU MikHaponHumu HopMmamu (Konsenuis I1JIMHB
78/95), BMiHHS oOmepyBaTH HHUMH, IMPABHIBHO PO3YMITH iH(OpMAILil0, CMUIMBO BCTYNAaTH B
KOHTAKT Ta BUABIATH NPUYUHU HENOPO3yMiHb. Llell KOMIIOHEHT € 1HAMKATOpOM YCHIXy NpHU
BUKOHAHHI ()YHKI[IOHAIFHUX OOOB'SI3KIB Ta MIarHOCTYETbCS Yepe3 BUPILMICHHS MPaKTHYHHX
KOMYHIKQTUBHUX CUTYaIliil.

PednexcuBHMif KOMIOHEHT Tmepeadayae CaMOOIHKY TOTOBHOCTI [0 mpodeciitHol
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KOMYHIKallii, BU3HAYeHHsI CPOPMOBAHOCTI MPO(deciiiHO-KOMYHIKaTUBHUX SKOCTEH, 3AaTHICTH 10
camoaHaii3y Ta KOPEKIil MOBEAIHKH, IparHeHHs 10 caMoBIockoHaieHHs. M. Cotep BU3Hauae
peduIeKcito K CIIPSIMOBAHICTh CBIIOMOCTI Ha Mmi3HaHHS ce0e Ta aHani3 BiaacHoro gocsiny (Corep,
2018). Bin no3Bossie yCBITOMHUTH ce0e K CyO'eKkTa MisSIbHOCTI, OI[IHUTH IUII Ta CTPYKTYpYy
TiSUTPHOCTI, BU3HAYMTU NUISAXHM il BAOCKOHaneHHs. Pedrekcis (axiBIiB MOpPCHKOI Tamy3i €
IHTErpPOBaHUM YTBOPEHHSIM, IO MOEJHYE MPOTHOCTHUYHICTh MHCIEHHS Ta peIeKTUBHICTh, L0
JI03BOJIsIE TIepeadavyaTi eKCTpeMasbHi CUTYyallii Ta MpUuiMaTH MPAaBUIIbHI PIlICHHS.

VYci Bule 3a3HaueHI KOMIIOHEHTH TOTOBHOCTI MepeOyBarOTh Y TICHOMY B3a€EMO3B'S3KY Ta
B3a€MOBILIUBI. IXHiil KOMIUTIeKCHUT PO3BUTOK (OPMYE IIiTICHY CTPYKTYpY TOTOBHOCTI, BILTMBAE
Ha OCOOHMCTICHY MOTHBAIliIO 3100yBayiB OCBITH, CIIPUSE OBOJIOAIHHIO KOMIUIEKCOM MPOECiiHO
3HAYYIIMX 3HaHb, YMiHb, HABHYOK Ta KOMIIETEHIIH JUIs yCHimHOI mpodeciiHoi iHIIOMOBHOI
KOMYHIKaIlii.

[TincymoBytrouH, OyJI0 BCTAHOBJICHO, 110 TIPOIiec (hOpMYBaHHS TOTOBHOCTI J0 TpodeciitHol
IHIIIOMOBHOI KOMYHIKAIlll € TpUBaJUM, OaraTorpaHHUM Ta CHUCTeMHUM. BiH 0Oe3nocepenaHbo
3YMOBJIFOE PO3BHTOK 1 B3a€EMOJIIF0 MOTHBAILIMHOTO, KOTHITUBHOTO, KOMYHIKaTHBHOTO Ta
pedIIeKCUBHOTO KOMIIOHEHTIB 1 MOTpe0y€e IHTErpOBAHOTO MIAXOIY A0 PO3BUTKY BCiX 3a3HAYCHHX
KOMITIOHEHTIB Uil 3a0€3MEeUYeHHS BHCOKOTO piBHSA NpodeciiHoi KOMIETEHTHOCTI (axiBiiB
MOPCBKOI Taiys3i.

MoTuBaliiiHuii KOMIIOHEHT € TEPBUHHUM CTUMYJIOM J0 BHUBYEHHS Ta 3aCTOCYBaHHS
1HO3eMHOI MOBH, a Or0 PO3BUTOK, OCOOJIMBO B CYYaCHHX YMOBAX, € KJIIOYOBHUM JIJIsl IT1IBUILIEHHS
YCIIITHOCTI HABYaHHA Ta MPO(ECiitHOro 3pocTaHHs.

KoruiTuBHUI KOMIOHEHT 3a0e3Meuye IHTeNeKTyalbHy OCHOBY KOMYHIKAIIli, OXOTUIIOIYH
SIK JTIHTBICTHYHI Ta COLIOKYJIBTYPHI 3HAHHS, TaK 1 3arajibHi KOTHITUBHI 31I0HOCT1 Ta IParHeHHs 10
CaMOPO3BUTKY.

KoMyHikaTuBHUI KOMIIOHEHT B10Opa)ka€ MpPaKTUYHY peani3allilo 3HaHb Ta BMIiHb Y
mporeci B3aeMOJil, IO € KPUTHUYHO BAXKIUBUM Uil Oe3meku Ta e(PEeKTUBHOCTI MOPCHKOT
ISJIBHOCTI.

Pe¢nekcuBHUIT KOMIIOHEHT (POPMYE 34aTHICTD JI0 caMOaHalli3y, CAMOOLIIHKH Ta KOPEeKLii,
110 € 3aMOPYKOI0 HEMepepBHOTo MpodeciitHOro BAOCKOHAJIEHHS Ta aJanTallii 10 3MIHHUX YMOB.
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USING FUTURE SCENARIO BUILDING TO ENHANCE CLIMATE
LITERACY, RAISE AWARENESS, AND INFORM POLICY

A.M. Kotrikla, K.M. Fameli, A. Polydoropoulou
Department of Shipping, Trade and Transport, University of the Aegean
Greece

Climate change is one of the most complex and urgent challenges facing societies
worldwide. Addressing it requires not only technological innovation and policy frameworks but
also public understanding and engagement (Harcourt et al., 2023). In recent years, there are
growing signs of an ‘anti-climate backlash’ in developed countries, as governments pull back on
policies seen by voters as expensive or disruptive (Harcourt et al., 2023). Climate literacy — defined
as the capacity to understand essential principles of the Earth’s climate system, assess scientifically
credible information, communicate meaningfully, and make informed decisions — plays a critical
role in raising awareness and enabling citizens to participate in shaping resilient futures (IPCC,
2022). However, many laypeople remain disengaged or poorly informed about climate risks, often
due to scientific complexity, information gaps, or limited involvement in decision-making
processes. Empirical approaches that directly involve non-experts in envisioning climate futures
can bridge this gap (Sheppard et al,, 2011). One such approach is Future Scenario Building (FSB),
a foresight methodology that collaboratively develops long-term visions of climate-resilient
societies (Galang et al,, 2025).

FSB creates “spatially and temporally intensive” environments that foster collective sense-
making (Dufva & Ahlqvist, 2015). Living Labs (LLs), as open innovation ecosystems in real-life
contexts, are ideal for hosting FSB processes, enabling collaboration among citizens, researchers,
policymakers, and businesses (ENoLL, n.d.). The Chios Living Lab, founded in 2017 by students
and professors at the University of the Aegean, became a participatory platform through
partnerships with NGOs and authorities. Activities like clean-ups, air quality monitoring, and
climate workshops built environmental awareness and community engagement.

The aim of the study is to present a practical application of Future Scenario Building (FSB)
within a Living Lab setting on the Greek island of Chios. By bringing together citizens, experts,
policymakers, and businesses in a structured workshop, this work searches how participatory
foresight approaches can both enhance climate literacy among diverse community groups, raise
awareness of the citizens and inform strategies for climate response.

The preparation of the Chios Living Lab FSB workshop (November 2023) involved
coordinated steps to ensure inclusivity, clarity, and logistical readiness. An internal kick-off
meeting aligned objectives, reviewed methodology, and assigned responsibilities to facilitators,
staff, and student assistants (in total 8 people). Weekly meetings refined the agenda and addressed
challenges such as communication, inclusivity, and time management. Participant selection
followed the Quadruple Helix model, ensuring balanced representation across sectors, with
attention to gender, age, and under-represented groups. In total, 18 people participated in the
workshop. A Greek-language invitation package provided background information, while
personalized outreach clarified vague issues. The venue was selected for accessibility and
interaction, with appropriate technical support and designated resource areas.

During the workshop, in the first phase, participants in groups identified key drivers —
factors likely to shape future climate resilience — through moderated group discussions supported
by the STEEP framework (Social, Technological, Economic, Environmental, Political). These
drivers were then categorized and discussed in the plenary to build shared understanding. Next,
scenario generation was conducted in groups using a Morphological Analysis (MA) matrix. The
guiding question was “How would you imagine a resilient future in the era of climate change?”.
A time horizon till 2050 was given and a global with local insights was asked from the participants.
Participants defined multiple developments for each key driver and combined them to form

59



Hosimni mendenyii naguanus inozemHoi Mosu 3a npoghecitinum cnpamysannam, 23 sicoemus 2025
Modern tendencies in teaching foreign language for specific purposes, October 23, 2025

internally consistent scenario narratives. This co-creative process resulted in five diverse and
plausible scenarios, grounded in local realities and stakeholder insights that were presented and
discussed in the plenary.

The evaluation of the impact of the FSB exercise on the climate literacy and awareness
raising of the participants was performed with ex post interviews of the participants in May 2025.
The aim was to foster an open dialogue that would allow for indirect assessment of whether the
activity enhanced participants’ climate literacy, capacity, and awareness. Out of the original 18
participants, eight returned to take part in this follow-up session, representing citizens, public
authorities, a professional, and an academic.

The guiding question for the FSB workshop in Chios Living Lab was: “How do you
imagine a resilient future in the era of climate change?” Participants were asked to envision futures
up to the year 2050, combining global perspectives with local insights to develop comprehensive
and contextually grounded scenarios.

The exercise produced five distinct scenarios, each outlining alternative pathways toward
climate resilience. Scenario 1 integrates traditional ecological knowledge with technological
innovation, combining practices such as controlled burning with drone surveillance and water
reuse strategies to enhance ecosystem protection and community climate justice. Scenario 2
focuses on agricultural transformation through digitization and Al, applying precision farming to
optimize irrigation, fertilization, and pest management while promoting regenerative practices
through education and incentives. Scenario 3 addresses sustainable tourism, proposing policy
measures, cultural integration, and eco-friendly infrastructure to adapt to climate pressures, extend
the tourist season, and reduce environmental impacts. Scenario 4 adopts a centralized, top-down
governance model emphasizing strong policy enforcement, technological innovation, and
industry-led decarbonization, though with limited citizen participation. Scenario 5 emphasizes
grassroots social transformation, highlighting lifestyle changes, circular economy principles,
inclusive governance, and civic engagement to drive adaptive policies and sustainable practices.
Collectively, these scenarios reflect diverse, complementary approaches to addressing global and
local climate challenges, spanning community-led action, technological innovation, and policy-
driven strategies.

An important insight from the Chios FSB workshop was that expert knowledge is not the
only valuable input for climate resilience planning. As shown in other studies (Sheppard et al.,
2011) citizens contributed lived experience, local knowledge, and cultural perspectives that
grounded the scenarios in reality. The Chios scenarios reflected local challenges such as water
scarcity, forest fires, and seasonal tourism pressures, which might be overlooked in generic top-
down plans. By integrating local insights with scientific and policy knowledge, the workshop
enriched the scenarios while simultaneously enhancing participants’ climate literacy through direct
interaction between citizens from diverse backgrounds, policymakers, and experts.

Several key factors emerged from the Chios workshop that were particularly important for
fostering vivid, meaningful, and seamless dialogue: inclusive recruitment and communication;
clarifying objectives; methodological transparency; cultural and linguistic adaptation; and time
management. Effective facilitation, as highlighted in other studies (Galang et al., 2025) was crucial
for creating an open and respectful environment where all opinions could be expressed freely, and
no single participant dominated the discussion due to personality or expertise. These factors align
with educational best practices, illustrating how well-designed participatory processes can also
function as informal educational settings, advancing climate literacy alongside practical planning
(Sheppard et al., 2011; Dufva et al., 2015).

A crucial dimension of climate literacy is the ability to translate knowledge into action
(IPCC, 2022; Sheppard et al., 2011; Galang et al., 2025). The Chios scenarios illustrate how
enhanced literacy can inform strategic decision-making at multiple levels: individual, community,
and policy. Scenario 5, emphasizing grassroots action and social transformation, is particularly
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illustrative: as citizens developed a shared understanding of climate challenges, they envisioned
lifestyle shifts, political pressure for green policies, and inclusive governance structures. This
progression from awareness to understanding to empowerment to collective action is the essence
of deep climate literacy.

A follow-up meeting in May 2025, provided an opportunity to assess the participants’
views about the FSB workshop process and how participants’ understanding and capacity evolved
through the process. Several participants emphasized the value of the structured methodology in
supporting meaningful engagement. One participant reflected, “What initially felt chaotic — like,
what do we say, where do we even start — became manageable. Personally, I felt like I found a
compass”. This structured approach enabled participants with varying levels of prior knowledge
to contribute effectively, thereby fostering climate literacy through experiential and collaborative
learning. The process was evaluated as “original and being used for the first time”, which sparked
participants’ interest. As another participant noted, “The whole process of participating in groups
actually increased my creativity since you become part of different opinions on the issue of climate
change”. The diversity of perspectives — spanning citizens, public authorities, academia, and the
private sector — enriched the dialogue. As one participant stated, “There was a lot of
participation... each person focused on topics based on their personal, social, political, and
professional interests. I really liked that diversity”. Participants highlighted the open and respectful
environment, noting that “everyone expressed themselves freely”. Overall, the workshop was
perceived by participants as an engaging and inclusive process that enhanced their understanding
of climate challenges while strengthening their capacity to participate in collective future-oriented
thinking.

This study demonstrates that participatory Future Scenario Building (FSB), when
implemented within a Living Lab context, serves as both an effective foresight methodology and
an informal educational mechanism for strengthening climate literacy, raising awareness, and
informing strategic decision-making. The Chios Living Lab workshop convened a diverse group
of stakeholders — citizens, experts, policymakers, and businesses — in a structured and inclusive
setting to co-develop five plausible scenarios for climate-resilient futures. The process facilitated
the integration of global perspectives with local realities, drawing simultaneously on scientific
knowledge and lived experience.

Findings indicate that the participatory scenario-building process supported participants in
making sense of complex climate issues, structuring their ideas, and articulating their perspectives
with greater confidence, while engaging constructively with diverse viewpoints. Critical factors
underpinning these outcomes included inclusive participant recruitment, methodological
transparency, cultural and linguistic adaptation of materials, and skilled facilitation.
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PEER-TO-PEER TEACHING AND LEARNING ENVIRONMENT

V. Kudriavtseva
Kherson State Maritime Academy
Ukraine

The roots of peer support go back to the time when there appeared public schools. It was a
teacher’s instrument in helping pupils of lower capacities understand solution to a certain type of
mathematical problems or write dictations by nominating well coping peers to provide assistance
to them without hindering the lesson pacing. With the contours of this process changing over time
due to new approaches in teaching and technological advancements, its essence has remained
unchangeable nonetheless — sharing knowledge and experience.

Implementation of student-centred practices in higher education is recognized as an
efficient mechanism for acquiring knowledge and skills. Instead of passively receiving knowledge
from their teachers, students should be actively involved in their learning at the lessons or lectures,
as well as in their independent work. Peer teaching as a promising method paves way for a variety
of patterns which are presented in scientific publications vastly enough. Covering different spheres
of knowledge transfer, among which medicine, businesses, science and more, researchers pay
sufficient attention to the issues of utilizing students’ strength in the education sphere, with the
peer-to-peer teaching and learning method being no exception. The participating students are
primarily divided into learning students who act as they usually do at the lessons and teaching
students or tutors who take on the role of their teachers.

Researches and publications on peer-to-peer teaching at higher education institutions have
been on an upward trajectory for a couple of decades by now (Gal, A., Fallik, O., 2021, Tullis,
J., Goldstone, R., 2020). Developed in different setting and formats, peer teaching refers mostly
to the science field; its pertinence to teaching English for Special Purposes, including Maritime
English, hasn’t been adequately mapped out. A limited number of articles on peer teaching at the
lessons of English can be found for getting familiarized with the available experience.

A collaborative peer teaching experiment, opted for a small group of English language
students in a single writing class, involved three to four students working together to deliver a
twenty-minute lesson on an essay topic for their peers. At their lesson, peer tutors had to provide
the contextual knowledge and language necessary to respond to the selected essay task.
Furthermore, the peer tutors were encouraged to incorporate activities that would stimulate
discussion in the class and address any questions or uncertainties raised by peer learners. As the
author concludes “peer teaching has a positive impact, particularly in terms of enhancing
communication skills, improving understanding of content, providing opportunities to use
technology, and motivating further learning”, though “self- and peer-critique mechanisms to be
introduced for enabling students to reflect and grow as peer teachers”. (Shaikh, S., 2024).

Another research was aimed at examining the effectiveness of reciprocal peer teaching in
a fifty-minute lesson of English for Academic Purposes (EAP) to twenty one undergraduate
students, with a collaborative planning and preparation session for the student tutors. The retention
quiz results, obtained two weeks later, showed that the retention rate of student tutors was
strikingly higher than those either taught by their peers or by the teacher. The final conclusion
pertained to the necessity of carrying out a further research on how to better equip student tutors
both on their knowledge of the subject materials and teaching skills so as to enhance confidence
and ensure the teaching quality of reciprocal peer teaching (Zhang, J., 2024).

A qualitative research was focused on recollection of the perceptions of the peer teaching
strategy by the participants in the English major (the English teacher, peer teachers and peer
learners) at a public university. Though positive about their new experience, peer teachers had to
overcome some barriers, such as feeling afraid, worried, or nervous. The short-term project led to
the conclusion that students need to be trained in this methodology: how to manage the class, how
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to assess, what materials to bring to class, etc. Furthermore, peer-teaching needs continuous
monitoring and oversight by the main tutor or teacher in charge of the implementation of the
strategy (2023).

In the article on peer teaching in the second language acquisition (Ardin, H., Nurwahida,
N., Rahmiati and Anugrah, W., 2024), this method is characterized as the one that promotes
collaboration, communication, and reflective learning among students, offering leadership
opportunities despite initial concerns about peer teachers' expertise and authority. The study
elaborates on the key aspects of peer teaching, including structured training provided to student
tutors, clear definitions of roles, and continuous evaluation to optimize learning outcomes.

A study aimed to explore English language learners' attitudes towards peer teaching reveals
positive evaluation by most students and is perceived as an effective teaching method (Lim, L.L.,
2014). The statements with the highest levels of agreement are related to a better understanding of
the content taught and a chance to use educational technology.

The paper is aimed at outlining some key points of developing peer-to-peer teaching and
learning environment with Maritime English undergraduates.

Teaching and learning fully online requires organizing the interaction of students as
functional responsibilities when they feel dependence on each other, support for each other, and
the possibility to have the impact on the content studied. This approach is most effective with
undergraduates as they have had their shipboard practice and studied various professional subjects.
The instructor’s role tends to being that of a consultant, counsellor, and assistant for students
whenever they need help.

The peer-to-peer teaching and learning environment is created owing to the roles initially
suggested to the student group, discussed and approved by them to be later delegated to certain
students before any further lesson. The specific roles performed by periodically substituting
students may fall into the following categories: manager, instructor, facilitator of discussions,
grammar expert, content supplier and any other on demand. At well-structured lessons within an
electronic student book, systematically divided into modules, lessons, and activities or exercises
as in our case, and available to students at any time, peer teaching may be organized at any lesson
stage with the roles specified in advance. This pattern of interactivity makes students more
accountable for achieving learning outcomes by learning from one another, sharing their
knowledge, skills, and experiences.

The manager deals with miscellaneous organizational issues that come regularly or
unexpectedly, those of organizing, directing, and controlling. The role may be granted to a certain
student by group decision or voting. The manager’s responsibilities as the group leader may
include monitoring the students’ attendance and involvement into interactive communication,
providing feedback on their performance, assisting the students or the teacher with emailing
supplementary materials to the group and the like.

The instructor, who actually replaces the teacher at a certain stage/stages of a lesson, should
be well familiarized with the topic either by having relevant experience or by self-learning it. In
turn, each student becomes an expert on a certain piece of content and then works on that part with
the peers. This may be done in various combinations of students, from pair or small group activities
in Zoom break rooms to the whole group work. Students as teachers may take responsibility for
an activity, a few exercises, a video analysis and so forth depending on the material to be learnt
and the teacher’s preliminary consent. Instructors have the right to organize the teaching and
learning process in their own way after negotiating with the teacher.

The facilitator of discussions should encourage broad participation, keep the conversation
on track, manage time effectively, and promote respectful discussion. This role is a particularly
good match for analyzing cases, maritime accident reports or a set of questions on a certain topic
where a variety of options is possible. Regarding a lesson long case study, several students can
come up as facilitators of separate issues as it regularly happens in our practice. Those subsequent
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issues are critical understanding of facts / determining the chain of misdoings; identifying the
crewmembers’ plausible goals for having taken the actions that led to the accident/casualty;
conducting analysis based on theoretical readings; stating the basic problem in the crew
management; analyzing case data; generating and evaluating appropriate alternatives for the crew
actions described; developing a correct action plan. Detailed discussions lead students to deeper
understanding of the accident root causes as well as to profound conclusions to be then compared
with those delivered by maritime accident investigators.

The grammar consultant may work with the group on presentation of new grammar
structures, revision of previously learnt structures that are required for a specific lesson, and
correction of the mistakes made by students. Presentation may be well done by students in case
the electronic textbook provides well-structured exercises that match a grammar rule to a lesson
topic. In the electronic course books developed by our English language department, each thematic
module contains a few grammar spots with a rule and some examples, followed by several
controlled / semi-controlled exercises and a discussion based on a set of questions.

As for correction of student-made mistakes, it depends on the students’ preferences:
immediate correction or correction postponed to the end of the lesson, correction by teacher or by
students, or individual messaging on the mistakes made with the student’s response containing
correct versions.

The content supplier assists in finding videos, images, extracts from conventions, codes,
etc. well in advance. The student in this role has to meet with the teacher before the start of every
module which normally lasts for three to four weeks to discuss some probable needs and then
provide the teacher with the materials found. The responsible student should be consulted on the
content and procedures by the teacher at the start of each term.

The group size and the students’ level of English have a decisive role for implementing
peer-to-peer teaching and learning. Our experience reveals that students react positively to their
added functions if:

1) the number of students doesn’t exceed twelve;

2) the purpose of peer-to-peer teaching and learning is clearly explained to them;

3) there is a well-structured electronic student book;

4) the teacher’s support and monitoring are available;

5) the students’ roles are not permanent during the semester but interchangeable;

6) the students’ level of English allows for fluent conversing.

The qualitative analysis of the students’ attitude to the peer-to-peer teaching and learning
environment they were creating was conducted at the end-of-semester lesson by way of
discussions in groups of three students on whatever they liked or disliked to do and then, as a
conclusion, their presentations. High appreciation was attributed to improvements in the peer
teachers’ assertiveness as they were able to express their thoughts, feelings, comments in a
respectful and honest manner, as well as to use their own approaches in delivering lesson materials.
Another positive comment was rendered to the positive learning environment fostering confidence,
improving personal relationships, and sparking interest. Certain overload with the new tasks, time
constraints in comparison with the fully teacher’s instruction, a lack of expertise from the peer
teachers, and less effective process for complex topics were mentioned as unfavourable factors.

The strategy of involving students into peer teaching and learning proves to be a valuable
approach to conducting interactive online lessons. It promotes a dynamic and effective learning
environment, allowing students to learn from one another and fostering teamwork. In a peer-to-
peer teaching and learning environment, each student’s strengths can serve to complement the
group and enhance learning. They feel more confident in decision-making and in approaching
educational challenges as opportunities to learn. Peer teaching provides students with valuable
experiences that prepare them for real-world situations. The research model of peer-to-peer
teaching and learning environment presented here requires further exploration of the required
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roles, frequency and justification of peer teaching, types of exercises and activities for letting
students teach.
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CYYACHI HIAXOIM 10 HABUAHHS AHIVIIMCBKOI MOBH Y
MNPO®ECIMHIN OCBITI

Jlamenko Y.I.
XepcoHChKa JiepKaBHAa MOPChKa aKaJeMist
VYkpaina
I'eprens O.€.
XepCOHChKHI MOPCHKHUH (haXOBU KOJISIK pUOHOT IPOMHUCIOBOCTI
VYkpaina

Crparerist po3BUTKY npodeciiinoi ocBiTH B YKpaiHi nepeadavae miAroTOBKY cHermiaiicTa
BIMOBIAHO 10 BHUMOT PHHKY IMpalli 1 4YMM BHIIE pPIBEHb MIJTOTOBICHOCTI TUM Ollble
MOJIMBOCTEH Il TpodeciiiHoi camopearizamii. BUBYCHHS aHDIMCHKOT MOBU Y KOHTEKCTI
npodeCiiHOI MATOTOBKH € OJJHUM 3 KJIFOUOBHX ACIEKTIB ITIIBUINCHHS PIBHS ITIATOTOBICHOCTI 10
npodeciitHOl IiSUTBHOCTI U1 MOPCHKUX CHEIiajicTiB. BibHE BOMOMIHHS MOBOKO Mi>KHAPOIHOTO
CIUIKYBaHHS Ha npO(beCH/IHOMy piBHI Ta 3JaTHICTb IPABUIBHO 1 MIBUAKO 3PO3YyMITH HOTp16Hy
iH(pOpMaLiI0 AaHDIIKWCHKOIO 1 NPUHAHATH OE3MOMMIIKOBI pIIIEHHS BIiAMOBIAHO 10 CHUTyamii €
3alIOPYKOIO LIBUJIKOTO Kap’€pHOIo 3pOCTaHHs Ta BIAcHOI Oe3NeKu Ha OopTy CyaiHa.

Jlist e(heKTHBHOTO HaBYaHHS MOPCHKOI aHTITICHhKOI MOBH MaiiOy THIX CHIEIiaJliCTiB MOPCHKI
HaBuasibHi 3aknaau (MH3) ampoOyroTs HOBiTHI miaxoau mpodeciitnoi ociTH. MeTor0 1aHOTO
JOCTIDKEHHS € aHaJli3 CyYacHHX MiAXO/IB 10 HABYAHHS aHIIIIHCHKOI MOBH Yy TIpOQeciifHiii OCBiTI
Ta HAyKOBHI MOIIYK HAHOUIBII €)eKTUBHOTO 3 HUX.

CydacHl MmiIXomyd 0 HaBYAHHS AHIJIIMCHKOI MOBH Y CBOiX HAyKOBHIX JIOCIIIJKCHHSX
posmsananu  Taki BueHi sk [1.O. bex, A.M.Iyb6ina, A.Il. Maptuniok, C.}O. Hikonaena,
O.b. Taprononbscekuii, O.1. JliTikoBa, C.JI. Bapcyk Ta iH.

Tak, O0COOMCTICHO-OpI€EHTOBAaHWMW MiAXiA TPU MIATOTOBII MaiOyTHIX CIeIiaicTiB
BucBiTIieHO y mpaigix [. bexa, B. bonmaps, O. 3ab6onorcekoi, O. [lexotn ta iH. (bex, 2003;
bounaps, 1993).

OcoOuCTICHO-OpIEHTOBAHUN MiJX1A Tepeadadae 3acTOCyBaHHsS BCIX (opM, METOHiB 1
NpUHOMIB HABYAHHS JUI PO3BUTKY OCOOMCTOCTI 3 ypaxXyBaHH:M ii 1HIUBIAyalbHOI crienudiku y
CIIPUIHSTTI Ta 3aCBOEHHI HABYAJILHOTO Marepiaiy.

Hocnigauku B. bonnaps, I. ['puuenko, I1. [Banoa, M. Kynakosa, M. lllkine (bornaps,
1993; IBanmona, 2004; Kynakosa, 2006; llkine & ['puuenko, 1994) BBakaroTh, 0 MOAYJIHHO-
peUTHHTOBHIA MiaXiJ 0a3yeThcsi HA MOOLIBHIN MOYNIBbHIN MOOYA0BI 3MICTY OCBITH (Ha MPOTHBArY
TpajuLiiHINA), CaMOCTIHHIA HaBYaJIbHO-IMI3HABAJIBHINA MISNIBHOCTI CTYAEHTIB, PEUTHHIOBOMY
KOHTPOJII 3HaHb, 110 3a0e3Meuy€e THYUKICTh YIPABIiHHS HaBUYAIbHUM IIPOIIECOM Ta BapiaTUBHICTh
HaBYAHHSI.

KomnerentHicHuii miaxia B ociti BuB4aiu O. 3abonorceka, O. OBuapyk, JI. IleTyxona,
B. Kynpssuesa, O. Jlitikosa, I. Cokon, C. Bonommuos, V. Jlsmenko Ta iH.

OcHOBHa 17es] KOMIIETEHTHICHOTO MiIXOAy 3BOJUTHCS JI0 TOTO, IO PE3YJIbTaTOM OCBITH €
HE OKpeMi 3HaHHS, BMIHHS Ta HaBUYKH, a KOMIETEHIIi (3AaTHICTh €(EeKTUBHOIO 3aCTOCYBaHHS
HaOyTUX 3HaHb, yMiHb Ta HABUYOK Y KOHKPETHHUX CUTYAIIisX).

[Ipobnema BmpoBa/HKEHHS KOMYHIKATHBHOTO IMIJXOMY IIIKaBUJIAa TAKUX HAYKOBIIIB SIK:
JI. lllep0y, C. I'ypans, C. I'pinep, k. ptoi, B. Kynpssuesy, O. JlitikoBy Ta iH.

KomyHikaTuBHUI MiAX1J Y HaBYaHHI CIIPSIMOBAHMM HAa PO3BUTOK YMiHb IpodeciiiHoro
CHUIKYBaHHS y KOHKPETHHUX CUTYaIlisIX.

BumesasHaueni migxoaM € Cy4acCHUMH 1 TaKUMH, IO MPOJEMOHCTPYBAJINA CBOIO
epexruBHicTh y BHM3. Tak, cemecTpoBe OIiHIOBaHHS KypCAHTIB 32 MOAYJIbHO-PEHTHHTOBHM
nigxomom Ha mpukiaai XJIMA (XepcoHCbKOi nepkaBHOT MOPCHKOi akajaemii) BigOyBaeThCs
HACTYITHUM YHHOM:
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Tabmuis 1 — CemecTpoBe OLIHIOBAHHS

Lo " Yceboro
. . . . Kinbkicte | Makcumanbuuii 6an
EnemeHTH 0CBiTHBOI AilIbHOCTI . 3a cemecTp
pooiT 3a BuJ podoTH
(y banax)

'Y CHI KOMYHIKATHBHI KOMIICTSHITI 1 5 10 50
ExcTeHcuBHe uuTaHHS (aHaji3 MOPCHKOI 5 5 25
icTopii / 3BiTY PO aBapifHy CUTYAIIII0)
[MucemoBi TECTH Ha miatdopmi 5 5 25
LMS Moodle (Stop&Check)
3aoxouyBabHI Oanm:
BceykpalHCbKi  CTYOGHTCBKI ~ KOHKYPCH
HayKOBHX pOOIT, OiMITia Ty, 3MaraHHs:

- MpHU30BE Micle/y4acTs. 1 5/3 5/3
MixHapoaHi CTYIEHTCHKI KOHKYpPCH
HayKOBHX POOIT, OJiMITia Iy, 3MaraHHs:

- TIpHU30BE MicIle/yJacTh. 1 10/5 10/5
YyacTh y HaI[lOHAJIBHHX Ta MIXHAPOIHUX
HayKOBHX KOH(epeHIisx (myOmikamii Te3,
BUCTYIIIB, 10 HiATBEPKYE€THCSI 1 5 5
mporpamMaMu  KoH(EpeHmid Ta Te3aMu
[TOTIOBiIEH).
Ycboro MakcuMyM 3a nepioa: 100

VY cBOIO Yepry KOMIIETEHTHICHUI Ta KOMYHIKaTHBHUH MiAXOAM BiZOOpakeHO y Mporpami
OCBITHBOTO KOMIIOHEHTa «MoOpChKa aHTITICbKa MOBay, sIKa CKJIaJieHa 3 ypaxyBaHHsIM BuMor IMO
Model Course 3.17. «Maritime English» Ta 3rigno 3 nonoxxennsmu npasui I11/1, 111/2 ta 111/3
MixxHapoHOT KOHBEHIIIT PO MiATOTOBKY 1 JUIJIOMYBaHHS MOPSIKIB Ta HECeHHsI BaxTu 1978 poky,

3 IOIIpaBKaMH.

Tabmuus 2 — VYpuBOK MporpaMy 3 BHMBYEHHS OCBITHBOIO KOMIOHeHTa «Mopchka
aHMIicbKa MOBa» JUIsl KYPCaHTIB MEPIIOTo Kypcy HaBYaHHS

EnextpuyHa, eJeKTpOHHA Ta KOHTPOJIbHA TeXHIKa Ha ekciutyarauniiinomy pisai (IIJJHB, Tabmurs A-

111/6)
DyHKIis Komnerenmis ITinTema
Buxopurcranns 31aTHICTb ONUCYBAaTH MOPCHKY HiATOTOBKY Ta Mopcbka ocBita

aHMIHCHKOT MOBH Y
MMMCHMOBI Ta yCHIN

dopwmi

HABYaHHS i 0OTOBOPIOBATH CBOIO HaBYAIBHY
ISUTBHICTD B aKaIeMii Ta y BIJIbHUHA 4ac

Buxopucranns
AHMIHCHKOT MOBH Y
MUCHMOBIH Ta yCHil

dopwmi

3narHicTh onucyBaty GakToOpH, IO CHPUIIOTH
BUOOpY Kap’€py Ta aHai3yBaTH BIACHUHN
PiBEHb TOTOBHOCTI 0 MOPCHKOI Kap’€pH

YceBinomienus

Kap’e€pHUX 3a71a4

Buxopucranns
AHMIIHCHKOT MOBH Y
MUCHMOBIH Ta yCHil

dopwmi

3MaTHICT ONKCYBATH YaCTUHU Ta MapameTpu
CymaHa

Koncrpykuis cynna

Buxopucranus 31aTHICTh OXapaKTepU3yBaTH OCOOIMBOCTI Cyxorpy3u
aHMIiCbKOT MOBH Yy Oy/ZOBH CyXOTPY3iB Ta CyleH, 10 MepPEeBO3ATH
MMCHMOBI# Ta yCHIN HaJIMBHI BaHTaX1, OTIMCATH BIACTHUBOCTI
¢dopmi PI3HUX BHUIIIB BAaHTaXXIB TA Ha3BaTH MEXaHi3MH

JUISL 1X TIepEeMITTICHHS
Bukopucranus 3naTHICTh XapaKTepu3yBaTH CyqHa AJIs Cynna nias
AHMIHCHKOT MOBH Yy TPaHCHOPTYBaHHS TAKETOBAHOTO BAHTAXKY TPaHCIOPTYBAHHS

MUCHMOBIH Ta yCHIiH
dbopwmi

3riJHO HOTO AN3aiiHY, TUILY Ta BIaCTHBOCTEH.

MAKETOBAHOI'0 BAHTAXKY
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[Ipote € cydacHi migxoau, siKi JHIIE BIPOBAIKYIOTHCSA B OCBITHIN mpoiec 1 HoTpeOyoTh
pO3MISAY JUIS  TIATBEPKCHHsS €(EeKTUBHOCTI 3aCTOCYBaHHS TIPH IIATOTOBIN MaiOyTHIX
CIEIIaNICTIB HA 3aHATTAX 3 MOPCHKOI aHTIIIMCHKOT MOBH, a CaMe:

1. IMligxix iaTerpoBaHoro HapyaHHs 3Mmicty Ta MoBH (CLIL) mpu skomy KypcaHTam
BUKJIAIAI0Th MPpOodeciiHi TUCIUIITIHA aHTITIHCHKOI0 MOBOIO.

2. IlpoekTHu#l miAXiA NpU SKOMY Iepell KypCaHTaMHM CTAaBUThCS 3aBIAAHHS JOCIIAMTH
acreKkT cBoei MaiOyTHBOI mpodeciiHol AISIBHOCTI 1 MPE3eHTYBaTW WOro Tpymi aHMIIHCHKOIO
MOBOIO.

3. IMiaxix 3acHOBaHMI HAa HABMYKAX Ta BMIHHAX aKIIEHTY€ yBary Ha BUKOHAHHI IEBHUX
MOBHHX /il Y KOHTEKCTI KOMIIETEHTHICHOTO ITiIXO.Y.

4. Tligxin 3acHOBaHUH Ha 3aBIaHHAX (DOKyCye yBary Ha BUKOHAHHI IPAKTUYHUX 3aBIaHb,
OB’ sI3aHMX 13 MPO(dECi€r0 3 BAKOPUCTAHHIM HEOOX1THUX MOBHHUX 3aC00iB.

5. IaTepakTHBHHMI Ta TEXHOJOTIYHMNA MiIXil, SKUHA CIPSIMOBAaHWA Ha BUKOPHUCTAHHS
Cy4YacHUX OHJIAMH IuiaTopM, ayaio Ta BiI€O pecypciB K y HaBYAJIBHUM TaK 1 MO3aHaBYAIbHUN
qac.

Bubip cywacHoro minxomy s HaiOUIbII e(EKTUBHOTO OBOJIOAIHHA OCBITHIM
KOMIIOHEHTOM «MopchKa aHIIiiicbka MOBa» Ma€ 0a3yBaTuCh Ha CyYaCHHMX ITIXOJaxX, SIKi BKE
(bYHKIIIOHYIOTH Ta Ha CTYIIEH1 HOTO NIepeBar y moeHaHHI 3 HUMHU. BpaxoByioun 0coOIMBOCTI BCiX
BHUII[€3a3HAYECHNX IIIAXOMIB, BBAXXacMoO, IIO MIiAXiJ 3aCHOBAHMM Ha HABHYKaX Ta BMIHHAX
BIJINTOBI1JIa€ ITUM KPUTEPisAM, a came:

1. lonomarae omaHyBaTd BMIHHS MOBH, SIKi € OCHOBOIO HPOQECiifHOT KOMyHIKaTHBHOI
KOMIIETEHTHOCTI;

2. Cpusie TOCTYTIOBOMY TEPEXO/Ty BiJl OKpEMUX MOBHUX JIiH 710 TX iHTerpanii y BAKOHAHHS
npodeciifHO-OpiEHTOBAaHUX 3aB/IaHb.
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KEY STAGES OF INNOVATIVE TEACHING TECHNIQUES
IMPLEMENTATION

O. Moroz
Kherson State Maritime Academy
Ukraine

Nowadays maritime industry is the one of the key most important components of the global
economics which enables the international trade, transport as well as the logistics. Maritime
transportation volume growth, shipping routes complications and the advanced technologies
implementation challenge greatly the professional skills and competencies of seafarers.
Professional maritime education of today requires the complex approach to consider for the
dynamic changes in maritime industry, for the globalization and the development of international
standards together with the need to train specialists able to work effectively in diverse cultural and
professional contexts. Soft skills formation and development which include thorough
understanding of the academic materials, the ability to think critically and solve problem-based
tasks, interpersonal communication skills can be achieved only due to the students active creative
activity in specially arranged educational environment which can foster creative and critical
thinking development, intelligence and emotional quotient development (Andriushchenko, 2003).

Innovative teaching techniques development provides opportunities for the educational
quality and efficiency enhancement. Innovative teaching techniques implementation in the process
of future seafarers training allow for such conditions creation that resemble real-life professional
situations and thus enable the formation of the whole bunch of the required professional
competencies. Taking into account the key characteristics of today (the growing demands of the
maritime industry to the future seafarers, the wartime for our country, etc.) we believe that the key
steps on the way to the professional training of the new generation of seafarers are the use of the
innovative approaches towards the educational materials development, the integration of modern
online teaching platforms and the adaptation to the students’ needs in real time.

We share the idea that to provide for the efficient teaching results achievement it is vitally
necessary to implement new methods, forms and types and of teacher — students cooperation.
Whereas the innovative teaching techniques implementation enables better understanding of the
educational materials, develops students’ creative potential, increases students’ motivation level,
develops critical thinking and improves research skills. In other words, the key task of a Maritime
English teacher today is the choice of the best technological solutions for synchronous and
asynchronous communication which will help students to master the required theoretical
knowledge as well as to develop the communicative skills required in the professional
environment. Though we want to point out that the effectiveness of the above mentioned
techniques in the process of future seafarers’ training still requires further thorough research. So,
the important task of today’s pedagogics is to test and assess the efficiency of the new methods,
techniques and approaches implementation.

In accordance with the article 23 of the Law of Ukraine «About Education» the State
guarantees autonomy to the educational establishments which means the independence in decision
making as for the academic (educational), organizational, financial, resource and other aspects of
activity (Pro osvitu, 2017). Such autonomy means that each higher educational establishment gains
the opportunity to choose the means of educational services improvement and their quality
enhancement. But at the same time together with the opportunity there is the responsibility because
the efficiency of each particular innovation depends greatly on the level of innovative changes
acceptance and on the availability of the real possibilities for their implementation. So in this
context the question of the efficient innovative teaching techniques implementation strategy
development becomes really acute.

Strategy development is declared to be the most important process which allows making
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reasonable decisions and distributing resources effectively because the strategy shows detailed
methodology of the set aim achievement. In other words, the efficiency of the strategy developed
influences all further process of the set aim achievement and thus the strategic planning demands
certain time and effort and should be seen as a systematic and perspective process. Efficiently
developed strategy of innovative teaching techniques implementation into the process of
communicative foreign language training of future seafarers enables the establishment of a series
of thoroughly thought of, interrelated stages with a certain goal each but at the same time providing
for the synchronization of all the aspects of this or that techniques implementation.

Our research together with the practical teaching experience allowed for the conclusion
that it would be reasonable and necessary to distinguish six key successive interrelated stages of
innovative teaching technique implementation onto the process of foreign language
communicative professionally-oriented competency development.

1. Key needs analysis and determining the strategic goal of the innovative teaching
technique implementation. The collection of objective and actual data is critically important stage
of the further process of the strategy development and innovative technique implementation into
the professionally-oriented foreign language communicative training of future seafarers because
the availability of precise and up-to-date information enables the realistic assessment of the current
situation in maritime education, adequate awareness of strong and weak points and thus the set of
the adequate strategic goal.

2. The choice of the optimal innovative teaching technique in relation to the strategic goal
established at stage 1. At this stage the key task is to study all available innovative teaching
techniques and practices the implementation of which may have a potential to enhance the
efficiency of the professionally-oriented foreign language communicative training of future
seafarers. Thorough analysis of each technique opportunities will enable the choice of the one
which will be the best under the specific condition of educational services provision and in relation
to the students’ needs (based upon the data received at the first stage of the implementation
strategy).

3. Teachers’ training. Since the best innovative teaching technique for the implementation
is determined it is the time to train the teacher how to implement it practically at the lessons. At
this stage it is extremely important to make sure that all personnel has adequate level of digital
skills as the use of the interactive teaching platforms demands teachers to be advanced users.

4. Pilot projects implementation and testing. This stage, in our opinion, is not necessarily
to be included all the time into the procedure of the innovative teaching technique implementation
but desirable and useful for a reason. It means that we recommend including this stage into the
strategic plan if you have the opportunity and available resource. It can help avoiding many
complication at the next stage and introduce necessary changes, corrections and improvements
before you start actual implementation.

5. Innovative teaching technique implementation into the process of foreign language
professionally-oriented communicative training of future seafarers. At this stage the chosen
innovative teaching technique is being actually implemented into the communicative training with
the involvement of all teachers and students for whom the techniques was actually intended.

6. Monitoring the efficiency. Even if the stage of pilot projects implementation and testing
was introduced and included into the process of innovative teaching technique implementation the
stage of monitoring the efficiency of the implementation is still critically important. In accordance
with the definition of the term ‘strategic planning’ monitoring is the integral part of the strategic
process. It is an important instrument for the effective innovative techniques implementation
management (Protasova, 2012). During this stage it is necessary to determine if the set operational
aims are being achieved, if it is happening in accordance with the terms established, what
challenges are experienced, what can be done/changed to foster the effectiveness of the innovative
teaching technique implementation. In other words, the value of the monitoring stage is objective
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data collection for the further decision-making process as per the strategic goal, operational aims
correction and the ways of their achievement.

Therefore, we argue, that the innovative teaching techniques implementation, modern
digital online teaching platforms integration and adaptation to the students’ needs are the key steps
towards the new generation of competitive professionals training who are able to act efficiently in
the conditions of the global maritime environment because they provide for the better education
material mastering, help to develop students’ creative potential, increase motivation and interest
level, develop critical thinking and research skills. However, the efficiency of the innovative
teaching technique implementation in the process of the foreign language professionally-oriented
communicative training of future seafarers completely depends on the effectiveness of the
development of the staged strategy of its practical implementation.
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JIUHI'BICTUYHI TA HEJAT'OI'TYHI ACIIEKTH HABYAHHSA
THO3EMHOI MOBH Y MOPCBHKII OCBITI

Mopos I. I., MenbHukosa A. C.
BinokpemiieHnii cTpyKTypHHM miaApo3aii “Mopchkuil (aXxoBHI KOJIEIK
XepCcoHCHKOI AepKaBHOI MOPCHKOI akaiemii”
Ykpaina

[HO3emHa MoBa y X XI CTOJIITTI € OJHI€IO 3 KIIFOYOBUX KOMITETEHTHOCTEH, HEOOX1THUX IS
cyyacHoro (axiBis. BoHa BiAKpHBae MIMPOKI MOMIHMBOCTI uid TpodeciiHoi MOOLIBHOCTI,
MDKHAPOJIHOI CITIBIpAIli Ta IHTETpali y ri1odanbHui iHpopMaIiiHuil mpoctip. s cTyeHTiB Ta
MaiOyTHIX CHeuiajicTiB 3HaHHSA 1HO3€MHOI MOBHM — 1€ HE JIMIIE aKaJgeMiuHa BUMOra, a M
CTpaTeriuHa mepeBara, sika 3a0e3rneuye KOHKYPEHTOCIPOMOXHICTh Ha puHKY mpaui (Grynyuk,
2016).

CporojHi TpaauIliiHi METOY BUBYCHHS MOBH, 30CEPE/KEHI IMEPEBAKHO HA TPAMATHIIl Ta
MePeKIIaIi, IHKOJIU TIOCTYIATHCS MiCIIeM iHHOBAIIHUM MigxoaaMm. OHaK 1€ He 03HAYa€ TIOBHY
BIIMOBY BiJ HuUX. Hampukinaz, Ha 3aHATTAX MU 6araTto 4acy MpUIUIIEMO BUBUYEHHIO JICKCUKHU Ta
BIJIIPAIIOBAaHHIO TPaMaTHYHUX CTPYKTYp, HEOOXIAHMX Ui NMPAaBUIBHOTO CKJIAJaHHS 3BITIB Ta
onuciB. HaBuaHHs opieHTyeThCs Ha (hOpMYBaHHS 1HIIOMOBHOI KOMYHIKATUBHOI KOMITIETEHTHOCTI,
sKa mependavae He JUIIE BOJIOAIHHS CIIOBHUKOBHM 3aI1acOM 1 TPaMaTUYHUMU CTPYKTYpamH, a i
YMIHHS 3aCTOCOBYBATH iX y peanbHHX NpodeciiiHux cutyanisx. [IpukiagaMu Takux cuTyauii
MOXYTbh OyTH MPOBEACHHS MPE3EHTAlId Ha TEMY TEXHIYHOTO OOCIyrOBYBaHHS CYACH, y4acTb y
BIPTyaJIbHUX MEPEroBopax 100 HocTauyaHHs 00JaHaHHsA a00 0OroBOpEHHS MpaBuIl Oe3MeKH Ha
OopTy CyaHa.

Mera pociigikeHHs — PO3KPUTH IHTBICTHYHI Ta TEAAroriyHi acleKTH HaBYaHHSA
1HO3€MHO1 MOBH 3a POQEeCIiTHUM CIPSIMYBAaHHSAM, IPOAHAJII3yBaTH 0COOIMBOCTI 1000OPY MOBHOTO
MaTepiaqy Ta METOAMYHUX MiTXOAIB, a TaKOX BU3HAYUTH POJIb IHHOBAIIMHUX TEXHOJOTIH Yy
MITOTOBII CYYaCHUX CIIEIITICTIB.

JIiHrBiCTUYHUI KOMITIOHEHT Tependadae 1006ip MOBHUX 3ac001B BiAMOBITHO A0 cHEU(piKU
npodeciitHol AIsUTbHOCTI. BHALIAIOTHCS KiJIbKa OCHOBHHX PI1BHIB:

e Tepminosnoriunmii — GopMyBaHHS aKTUBHOTO CIOBHHKOBOI'O 3amacy 3 ypaxyBaHHSIM
creniagi3oBaHol JeKCUKH Ta mpodeciiinux kiime. Hampukiiazn, y Hamriit chepi e Ha3BH
CyJIHOBUX MeXaHI3MiB (main engine, auxiliary engine), TexHiuni tepminu (hydraulics,
propulsion), komMaHu Ta npoueaypu (mooring, casting off).

e JIuCKYpCHMBHUI — BHBYEHHS MOBHUX JKaHpIB Ta OBOJIOJIHHS CTHJIICTUYHUMHU
0co0JIMBOCTAMU IIpoeciiHOro cniikyBaHHs. Ha 3aHATTAX MM BUMIIUCS MUCAaTH OQIiiHI
JUCTH 10 CYJHOIIABHUX KOMIIaHIM, CKIaAaTH TEXHIYHI 3BITU MpO cTaH oOJaJHaHHA Ta
rOTYBaTH MPE3CHTAIlil 3 KYpCOBUX POOIT.

e @oHeTHMYHHI Ta NPArMATHYHUI — PO3BUTOK HABUYOK MPABWIBHOI BHMOBH Ta
BUKOPUCTaHHS MOBHHUX cTpaTerii y mnpodeciiiHuX gianorax, HampukiIai, MiJ dYac
NEPeroBOpiB 3 1HO3EMHUMH I1HCIIEKTOpaMH a00 MPOBEAEHHS 1HTEPB’IO JUISI OTPUMAaHHSA
po0OTH B MIKHAPOAHIM KOMITaHIi.

e ABTeHTHYHiICTb MaTepiajiB — O0OOB’SI3KOBE BUKOPHUCTAHHS pEaJbHUX TEKCTIB,
JIOKYMEHTIB 1 MPUKIaAiB 13 mpodeciitHoro cepenouma. Hampukian, My aHamizyeMo
AaBTEHTHYHI CYAHOIUIaBHI JOKYMEHTH, IHCTPYKIIi 3 eKCIulyaTalii Ta marepiaiu 3
MDKHApOJIHUX MOPCHKUX KOHBeHIlIN. Lle migBuIiye MoTuBallito Ta crpusie GopMyBaHHIO
npakTuuHuX HaBu4oK (Grynyuk, 2016).

Ileparoriyni acmekTH HaBYaHHA Tepen0ayvalOTh OPIEHTAIl0 HA KOMYHIKATHBHICTB,
npodeciiiny CIpsIMOBaHICTh, IHTEPAKTUBHICTh Ta MIKAUCIUIUIIHAPHICTE. Y Cy4JacHIA METOMMIT
nomupeni migxoan CLIL (Content and Language Integrated Learning), 1mo noegHye BUBYEHHS
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moBH Ta (haxosux puctumiin (CLIL), ta Task-based learning — HaB4aHHS Ha OCHOBI BUKOHAHHS
3aBAaHb, OJU3bKUX 10 peasbHuX mpodeciiinux (Task-based Language Teaching).

CydacHa MeTO/IMKa BUKJIAJaHHS IHO3eMHUX MOB 0a3y€eThCs Ha KUTbKOX MPUHIIUIIAX:

e KomynikaTtuBHicTh — 37100yBadi OCBITH HE MPOCTO BHBYAIOTH CJIOBAa YM NpaBUia, a
BYATHCS] BAKOPHUCTOBYBATH MOBY K IHCTPYMEHT I PealibHOI B3a€MO/I].

e Ilpodeciiina cnpsiMoBaHicThL — Marepian MiAOUpPAEThCA 3 ypaxXyBaHHSIM MaiOyTHBOT
crenianizamii CcTyJeHTa. Y HaIIOMy BHIAAKy, SK MalOyTHIX CyJHOMEXaHIKiB, MH
BHBYAEMO Crieni(ivHy JEKCUKY Ta CUTYaIlli, TOB'A3aH1 3 00CIyTrOBYBaHHIM CY/ICH.

e IHTepakTMBHICTH — POJIbOBI IrPH, MOJCIIOBAHHS MPOQECIHHUX CHUTYaIlliid, TUCKYCIi Ta
nebatu crpusioTh (QOPMYBaHHIO HaBHYOK pPOOOTH B KOMAaHJII Ta MNPAKTUYHOMY
3aCTOCYBaHHIO MOBH. Hampukiiaz, Ha 3aHATTSIX MU BUKOHYEMO TaKi 3aBJJaHHS, SIK POJIbOBA
rpa “Ilpuiiom iHO3eMHOro IHCHEKTOpa Ha cyaHo”, naebatu “BuxopucranHHs
JIbTEPHATHBHOTO MMAJIMBA JIJIs Cy/ieH” a00 KOMaH/IHI TPo€eKTH “CTBOPEHHS aHTJIOMOBHOTO
raiiny 3 6e3mexu’.

e MixaucUMILUTIHAPHICTh — I1HTErpamis iHO3eMHOI MOBHM 3 IHIIMMH JUCHUIUIIHAMHU 3a
nonomororo migxony CLIL. Hanpuknan, npu BuB4YeHHI TepMoaMHAMIKA MH PO3TIISAAIH
TEKCTU MPO POOOTY XOJOAUIBHUX YCTAaHOBOK aHIJIIICHKOIO MOBOIO, a Ha EnexTpuuHux
MallliHAaX BHMBYAJIM MPUHIUIHA POOOTH TEHEPATOpiB, BUKOPHUCTOBYIOUM aABTCHTHUYHI
anriiomoBHi kepena (CLIL).

Oxkpemy yBary npuBepTtae miaxin task-based learning, sikuii opi€eHTOBaHW Ha BUKOHAHHS
KOHKPETHHX KOMYHIKaTUBHUX nid. Hampukian, Ha 3aHATTSIX MU BUKOHYBAJIM 3aBIAaHHS, €
noTpiOHO OyJI0 HamwcaTH 3BIT MPO HECTIPABHICTh JIBUTYHA, MPOBECTH IUIOBI MEPETOBOPH 3
[OCTAa4YaJIbHUKOM 3alYacTHMH ab0 CTBOPUTH NPE3EHTAIllI0 NMPOEKTY 3 MOJEpHi3alii CyaHOBOI
cuctemu (Task-based Language Teaching).

Po3BuTOK IM(POBUX TEXHOJIOT1H 3HAYHO PO3IIMPUB MOKIMBOCTI BUKJIAJaHHS 1HO3EMHUX
MoB. Cepen HailO1LIbII €()EeKTUBHUX 1IHCTPYMEHTIB BapTO BIA3HAUMUTHU:

e CALL (Computer-Assisted Language Learning) — einekTpoHHiI minaTdhopMu s
IHTepaKTUBHMX 3aHATh 1 TecTyBaHHsA. Hampuknaa, MU BHKOPHCTOBYEMO ILIaThOpMy
Moodle nnsi TmpOXOKEHHS OHJIAMH-TECTIB Ta BUKOHAHHS 3aBlaHb 3 ayJlIFOBaHHS,
3aKpIIUIIOEMO BUBUYEHY TEMY IMEPErIAAoM BiIE€O 13 Cy/IHA Ta BUKOHAHHSM 3aB/IaHb /10 HUX.

e EjekTpoHHI KOpPIyCcH TeKCTIiB — /IS aHaNi3y YaCTOTHOCTI BUKOPUCTAHHS TEPMiHIB.

e OmnuaiiH-Kypcu Ta MOOUIBHI J0JaTKU — ISl caMOCTiiHOrO BuBYeHHs. Hampukmian,
nojpatok Quizlet qormomarae HaMm BUBYAaTH MOPCHKY TEPMIHOJIOT1IO Y (hOpMaTi KapTOK.

e BipryaabHi cHuMYJATOPH TA POJILOBI irpu — JIJIs1 MOZENIIOBaHHSI peaJIbHUX MPOQeCciitHuX
cutyaniii. Hampuxiaza, BipTyalbHHI TpeHakep Ui HaBiraiii Ha Mopi, ¢ KOMaHad Ta
3BITH BUKOHYIOTbCS aHTJIIHCHKOIO MOBOIO.

e IllTtyuynmii iHTeleKT — cHUCTEMH, IO JO3BOJISIIOTH 1HJMBIyalli3yBaTh HaBYaHHS,
CTBOPIOBAaTH MEPCOHANII30BaHI 3aBJIaHHs, aHATi3yBaTH MPOrpec 1 HAaJaBaTH PeKOMEHAALli
crynentam (Namestyuk et al., 2020).

TakuM 4YMHOM, TEXHOJIOTii HE 3aMiHIOIOTh BHKJaJaya, aje poOJsATh MpOLEeC HaBYaAHHS
OUTBLI THYYKHUM, PI3HOMAHITHUM 1 MOTHUBYIOUYUM. JIIHTBICTUYHI Ta ME€IarOriuyHi aClIeKTH HaBYaHHS
1HO3eMHO1 MOBH 3a MPO(eCiitHIM CIIPSIMYBaHHSIM B3a€MOIIOB’ 13aHi Ta IOTIOBHIOIOTh OJTHE OJTHOTO.
JIIHrBiCTMUHMI  KOMITOHEHT 3a0e3leuye  OBOJIOAIHHS  TEPMIHOJIOTIEI0, KaHpaMH  Ta
KOMYHIKaTUBHUMM CTpATerisiMM, TOJI SK MENAaroriyHUii — CTBOPIOE YMOBHU Ul NMPaKTHYHOTO
3aCTOCYBAaHHS MOBH Y HaBYaHHI Ta podeciiHii AisSUTbHOCTI.

[HHOBaIIIHI METOAMKM, IHTEPAKTHBHI 3aBHAaHHSA Ta LHU(POBI pecypcH T03BOJISAIOTH
MIJBUIIUTA  €QEeKTUBHICTh HABYAJIBHOTO IMpPOLECY, PpO3BUBATH KPUTUYHE MHCIICHHS,
KOMYHIKaTUBHI HAaBUYKM Ta TOTYBaTH 3700yBadiB OCBITH 110 poOOTH Yy 0OaraTOMOBHOMY
CepeloBHUIl.  YCHIIIHE  TOEAHAHHS  I[MX  aCHeKTIB €  3alopyKOoK  IMATOTOBKH
KOHKYPEHTOCTIPOMOXKHUX (DaxiBIliB HOBOTO MOKOTiHHSI.
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OTxe, ycrmimHe HaBYaHHS 1HO3€MHOI MOBH 3a NMpO(eciiHUM CIpsIMyBaHHSIM BUMarae
TrapMOHIMHOTO TIO€THAHHS JIIHTBICTHYHHX Ta IMEJaroriYyHuX acreKTiB, IHTEPaKTUBHUX METOJIB Ta
iHHOBaliitHux TexHojorii. Lle 3abe3meuyye MIATOTOBKY KOHKYPEHTOCHPOMOXXHUX (PaxiBIIiB,
3MaTHHUX 10 e(EeKTUBHOI MpodeciitHol KOMYHIKaIlii y TJ100aJ1i30BaHOMY CBITI.
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OHOBJIEHHA 3MICTY HABYUAHHSI AHI'IIACBKOI MOBH
MAUBYTHIX MOPSAKIB Y KOHTEKCTI HABUYKOBOI'O IIIAXOAY

Oropognuk H.€.
XepcoHChKa Jiep>KaBHA MOPChKa aKkaJaeMist
VYkpaina

CydacHa cucTteMa MOpPCBHKOi OCBITH TepeOyBae Ha erami TNMOOKHMX TpaHc(opmalii,
3yYMOBJICHUX U(POBi3alli€l0 CyTHOIIIABHOI raly3i, 3pOCTaHHSAM PiBHS aBTOMATH3allii, PO3BUTKOM
TEXHOJIOT1! TUCTAHIIIIMHOTO YIIPABIIiHHS Ta TOCUJICHHIM €KOJIOT19HOT BiIMOBIAAILHOCTI. 3a TaKHX
yMOB TmpodeciiHa MiAroTOBKa MOPSKIB MOTpeOye MEPEeOCMHUCICHHS 3MICTY Ta METOIB
BUKJIaJIaHH$, 30KpeMa y cepi aHTTIOMOBHOI OCBITH.

AHrumiiicbka MOBa Yy MIArOTOBIII MOPCHKHUX (haxiBIiB Mae MpodeciiiHO OpleHTOBaHUN
XapakTep 1 BUKOHYE TOJBIHHY (QYHKINIO: 3 0gHOrO OOKy, 3a0e3reuye (opMyBaHHS MOBHHX 1
MOBJICHHEBUX KOMIIETEHTHOCTEH, HEOOXITHUX ISl €pEeKTUBHOT KOMYHIKAIIi1, a 3 1HILIOT0, CIPHUsIE
3aCBOEHHIO MPOQeciiiHuX 3HaHb 1 HEOOXiTHOTO TEPMIHOJIOTIYHOTO armapary, o € HEBiJ €MHOIO
CKJIa/I0BOI0 (paxoBOi KOMIIETEHTHOCTI. BoHa BucCTymae He nuiie 3aco00M CHUIKYBaHHS, a i
THCTpYMEHTOM, 110 3a0e3reuye eeKTHBHE BUKOHAHHS POQECiiHUX Iii.

Y 1bOMy KOHTEKCTI OCOONMBOI aKTyaldbHOCTI HaOyBa€ BIPOBAKEHHS HABHYKOBOTO
migxony (skills-based approach), sxuii oOpieHTye HaBYanbHHMU Tmporec Ha (OpMyBaHHS
MPAKTUYHUX HABUYOK, YMIHb 1 KOMIIETEHTHOCTEH, 1110 IHTErpyIOTh MOBHI, ITpodeciiiHi, KOTHITUBHI
Ta comiaigbHl ckianoBi. 3 ormsmy Ha oHoBieHHs BuMor Konsenmii [IJIHB Ta mocwiienHs
cTannaptiB MixHaponHoi mopcekoi opranizanii (MMO) momo SKOCTI HMIATOTOBKM MOPCHKUX
KaJpiB, NMHUTAaHHA MOJEpHI3allli KOHTEHTY aHIJIOMOBHOTO HaBYaHHS Ha0yBa€ CTpaTEriuHOIO
3HAYEHHS.

Memoiro poOOTH € BU3HAYEHHS HANpsSMIB OHOBJICHHS KOHTEHTY HaBYaHHS aHIJIIHCBKOT
MOBH MaiiOyTHIX MOPSKIB BIAMOBITHO O MPHUHIIMIIIB HABUYKOBOTO MiJXOAYy Ta BUMOT Cy4acHOT
MOPCBHKOi ITpodeciiHOT MIATOTOBKH.

CydacHa cynHOIUIaBHAa Trajly3b 3a3Ha€ IHTEHCHBHMX TpaHc(opMariii miJl BIUIMBOM
KOMIUIEKCY TIOTYXXHHX YHHHHUKIB, IO 3yMOBIIOIOTH ii JMHAMIYHHUN PO3BUTOK Ta CTPYKTYpHE
nepeocMucieHHs. Cepen Kiaro4oBUX (DakTOpiB LIBOTO TPOLECY OCOOJIMBE MicCIe TOciaae
TEXHOJIOTIYHMIA Tporpec, Hacamnepen y cdepi nudppoBux pimenb. CTpIMKUN pO3BUTOK TaKHX
TEXHOJIOT1H, SIK INTYYHUH 1HTENEKT, aHaJIi3 BEJMKUX JaHUX, TOTIOBHEHA Ta BIpTyalbHA pEaNIbHICTD,
BIIKPHBA€E HOB1 MOYKJIMBOCTI JJIS TIJIBUIIIEHHS €()eKTUBHOCTI CYJHOTIJIABCTBA 1 O€3MEKU MOPCHKHUX
NepEeBE3EHb.

Boanouac Baromoro 3HaueHHsi HaOyBae peaiizailisi MI>XHApOJHOI MOPCBHKOI CTpaTerii,
CIIPSIMOBAHOI HAa CKOPOUYEHHS BUKHUIB NMAapHUKOBUX Ta3iB i3 Cy/l€H Y KOHTEKCTI I100ajJbHOro
npouecy jaekapOoHizarii. L1 ekosoriuHi opieHTUpPH BU3HAYalOTh HOBI HAlpsMM 1HHOBALIHHOTO
PO3BHUTKY Tajy3i Ta BUMaraioTh MEPEXoay /10 KOPCTKIMINX €KOJIOTIYHUX CTAHAaPTIB.

KpiM Toro, moemHaHHS BXE YCTaJCHWX aBTOMATH30BAHWX CHUCTEM YIIPABIiHHSI Ta
KOHTPOJIIO CYyJIeH 13 Cy4aCHUMHM TEHJCHLIAMHU LU(POBi3aLlii CTBOPIOE MIATPYHTS Ui TTHOOKOT
MojepHizauii npodeciiiHoi AlsbHOCTI Mopcbkux ¢axiBiiB. Lle, y cBowo dYepry, 3yMOBIIOE
HEOOXIJHICTh HE JIMILE OHOBJICHHS TPAaJULIMHUX 3HAHb, YMiHb 1 HABUYOK, aye i GopMyBaHHS 1
PO3BHUTOK HOBUX, CYy4aCHUX KOMIIETEHTHOCTEH, 1110 BiIMTOBIIaTUMYTh BHKJIMKAaM €TIOXH ITUPPOBOI
TpaHcopmarii.

OHOBIIEHI HaBUYKH 1 BMIHHS y CKJIaJl OCYYaCHEHHMX NMPOQecifHUX KOMIIETEHTHOCTEH €
KPUTUYHO BaXJUBUMH JUIs yOe3leueHHs Ta ONTuMi3alii Mai0yTHROrO aBTOHOMHOIO Ta
€KOJIOTIYHO YUCTOTO CyaHOIuIaBcTBa. OYEBHUIHO, 110 Y BIAMOBIAL Ha TpaHCHOPMAIliF0 MOPCHKOT
raimy3i Mae BigOyTHucs i CyTTeBe mnepeopMaTyBaHHS TpOLECY HaBUAHHS Ta MIATOTOBKU
MalOyTHIX MOPChKHUX (haxiBIlIB. 3MIHM Y HaBYaHHI, SIK BiJIOMO, TTOYMHAIOTHCSA 3 MEPETIISAy Ta
peopMyBaHHS HaBYAILHUX MTPOTrpaMm 3aUIsl HaJaHHA HeoOXiTHUX 3HaHb 1 1ocBiny. [Iporpamu, y
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CBOI0 Yepry, MaloTh CIIMpATHCA Ha IEBHI 0a30Bi PEryisaTHBHI JOKYMEHTH, L0 3aKJIalaloTh
OCHOBH, BKa3yIOTh INPIOPUTETH Ta CIPSIMOBYIOTH HaBUAJbHUN IpOLEC 3 yCIX HOro OCBITHIX
KOMITOHEHTIB.

Cepen KIIIOYOBUX PETYJIATHUBHHUX JOKYMEHTIB, PO3p0o0jeHHX MIiKHApOIHOI MOPCBHKOIO
oprasnizamiero (MMO), 110 Ma€ OCHOBOTIOJIOKHE 3HAYEHHS ISl MMATOTOBKU, OE3MEeKU Ta YMOB
mpari MOpsKiB 30kpeMa 1 (yHKIioHyBaHHS (oTy 3arasioM € KOHBEHIls 3 MATOTOBKH Ta
JTUIIOMyBaHHs MOpsiKiB Ta HecenHto BaxTH (I1/IHB) Ta Konexc I1/IHB, sik nonoBHEeHHS 10 Hei.
JlaHuii TOKYMEHT € €IMHUM MIDKHApOJHO BHM3HAaHUM HaOOpPOM MiHIMaJIbHMX BHMOI LIOJO
KBaJTiiKaIlii Ta mjaroToBKH MOPSIKIB, KM 3a0e3mneuye yHi(piKOBaHUN MiIX1]T 10 MOPCHKOI OCBITH
110 BCbOMY CBITI.

SIk BiOMO, 3 METOIO OHOBJICHHS CTaHAAPTIB Ta YCYHEHHS MPOTAJMH Y MiArOTOBII
MaitoyTHiX (daxiBuiB oty MMO 3aiiicHioe Bcebiunuii neperisan Konsenuii ta Kogexcey I[T/THB.
MeTor0 BOT0 MEPErJIsTy € OHOBJICHHS CUCTEMH HaBYaHHS Ta cepTU(IKAIIil BIAMOBITHO O HOBHX
TEXHOJIOT1H, M0, SK Tepen0adaeThCs, CHPHATHME MIABUIICHHIO CTaHIApTiB O€3MeKu Ta
OJaronoxyvusi, a TAKOX YMOJJIMBITh YCYHEHHS! HASSBHUX HEOMIKIB Y YMHHIN KOHBEHIIII.

Poznouary y 2024 pomi peBizito (hyHAaMEHTAIbHOTO JII MOPCHKOI Traily3i JOKYMEHTY
CTPYKTYpOBaHO Ha Tpu eranu. [lepmmii eram, cipSsMOBaHUI Ha BHUSBIICHHS MPOTAINH y TaKHX
raiyssx, Sk Hudposizailis, KibepOesneka Ta eKoaoriyHa 0013HaHICTh, IPOTOJIOIIEHO 3aBEPIICHUM.
Jpyruii eram, oo TpuBae, BXXe Ma€ HHU3KY HAIPAllOBaHb. 30KpeMa, MiArOTOBICHO TumyacoBe
3arajibHe KEpIBHHUITBO 3 HABYAaHHS Ta MIATOTOBKM MOpSKIB 10 poOOTH 3 albTepHAaTUBHUMH
BUJAMU TTaJIBa Ta HOBUMHU TeXHONOTiAMU. Kpim Toro, y ciuni 2026 poxy HaOyBarOTh YHHHOCTI
PO3po0IIEeH] TaKOkK KOHKPETHI MOMPAaBKU CTOCOBHO 3a0€3M1€UeHHS 3/10pPOBHX JIFOJICBKUX CTOCYHKIB
Ha CyJIHI Ta 3armo0iraHHs IbKYBaHHIO 1 HACHILCTBY. 3arajioM, po3poOKa MPOeKTy IMOMPaBOK Ta
pe3omroNiil mIaHyeTbcsi 10 3aBepuieHHs HaBecHi 2027 poky. IloBHe OHOBIEHHS KOHTEHTY
Kounsentii Ta Konekcy [1/IHB 3anmnanoBano na 2031 pik. Takuii TpuBanuii TepMiH poOOTH HaJl
JJOKYMEHTOM 3YMOBJICHO HEOOX1/IHICTIO ITPYHTOBHOT'O aHaJli3y HasBHOI'O JOCBiAY Ta pETeIbHOr0
IUTaHYBaHHS HOBMX IUJIeH 1 3aBAaHb. SIK MpaBWJIO, YITKO CTPYKTYpPOBAaHMM Ta BHOYHOBaHUI
KOHTEHT JI03BOJII€E POOUTH MEBHI MPUITYIIEHHS LIOJ0 HAMIMOBIPHIIIMX MOJAJBUIMX 3MiH, a
3HAUUTh HANPAIbOBYBATH 1/1€1 1 KOHIIENIIii Mall0yTHHOTO po3BUTKY (paxoBoi ocBiTH. (Jin Y., Chen
Y., Sun Y., 2024)

Tpanchopmariiiii mpouecu, MO BiAOyBalOThCS y CyYacHiM CyJHOIJIAaBHINA raiysi,
0e3nmocepeIHbO BITUBAIOTH 1 HA MIAXOAM 0 HABYAHHS aHTIIHCHKOI MOBH MaiOyTHIX MOPSKIB.
[To-mepiie, 3pocTaHHs pojii LUU(GPOBUX TEXHOJNOTIM Yy CyAHOBIH eKcIUTyaTalii 3yMOBIIIOE
HEOOXIJIHICTh ONaHyBaHHS NPOQeciiHO OpIEHTOBAHOI AaHINMIMCBKOI MOBH Yy LU(POBOMY
cepenoBuili. MaiOyTH1 (axiBLl MOBMHHI BMITH MpAallOBaTH 3 aHIJIOMOBHMMHM iHTepdencamu
ABTOMATH30BAHUX CUCTEM, TEXHIYHOIO JOKYMEHTAIlI€l0, EIeKTPOHHUMH XXypHaJaMH, a TaKOX
PO3yMITH TEPMIHOJIOTIIO, TIOB’s3aHy 31 IITyYHHUM 1HTEJIIEKTOM, aHAJIITHKOI JaHUX,
AaBTOMATH3AIII€I0 Ta €KOJOTTYHUMH TEXHOJOTISIMH.

[To-mpyre, poO3BUTOK IUCTAHLIMHOTO YIPaBIIHHSA, AaBTOHOMHHUX CYJE€H 1 BIPTyaJbHOI
HiATOTOBKY KaJIpiB (OpMy€E MOMUT HAa HOBI (popMaTH HaBUAHHS, TaKi sIK CUMYJIALIIHI TpeHaXepH,
m1aTGopMHu JOTMOBHEHOI peaibHOCTI, OHJIAWH-KOMYHIKAII0 Yy MDKHapoJAHUX KomaHnax. Lle
O3Hauae, 10 HaBYAHHS aHIJIICHKOI MOBM Mae He JuIie 3ale3nedyBaTd KOMYHIKaTHBHY
npodeciiHO OpIEHTOBAaHY KOMIIETEHTHICTb, ane W (opMyBaTH MDKKYJIbTYpHY Ta LU(GPOBY
KOMIIETEHTHOCTi, HEOOXigHI s e(QeKTHBHOI B3aeMoAil y riol0anbHOMY mpodeciiiHoMy
CEPEIOBHIIII.

ITo-Tpete, 3MilleHHS aKLEHTY y OiK €KOJIOTIYHOI BiJMOBIJAIILHOCTI MOPCHKOI 1HAYCTpIi
notpelye 03HalOMIIEHHS KypCaHTIB 13 CyYaCHUMH aHITIOMOBHUMH HOPMATUBHUMMU IOKyMEHTaMH,
pesomonisimu IMO, crangapramu 3 JaekapOoHi3alii Ta eHeproeeKTUBHOCTI cyneH. Takum
YMHOM, HABYaHHs AHIJIIHACHKOI MOBM Mae€ HaOyBaTH IHTEIPOBAHOTO XapakTepy, HMOEAHYHYU
JHTBICTHYHY, TEXHOJIOTIUHY Ta €KOJIOT1YHY CKJIaJ0B1 MPO(eciitHOl MiATOTOBKH.
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[Monsittst Hasuukosuti nioxio (skills-based approach) y HaBuaHHI aHTJIHCHKOT MOBHU
MaiOyTHIX MOpPSIKIB — OJHE 3 KIIOYOBHX Yy Cy4YacHii meTomuil npodeciiHO Opi€EHTOBAHOTO
KOMYHIKaTUBHOTO HaBYaHHS. 3 OJTHOTO OOKY, BiH Mepeadavae opraHizaiiro HaB4aaIbHOTO TPOIECY
HaBKOJIO ()OPMYBAHHS Ta BJOCKOHAJIECHHS MPAKTUYHUX MOBHUX HaBUYOK 1 MOBJICHHEBUX YMiHb,
HEOOXigHUX AJs mpodeciitHol AismbHOCTI MOpsKiB. OCHOBHA yBara HMpUIUIAETHCS HE CTIIBKU
3aCBOEHHIO PAMaTHYHUX IPaBWJI YU IACUBHOMY HAKOIMUYCHHIO JIEKCUKH, CKUIBKH PO3BHUTKY
YMiHHS €(EeKTHMBHO BHUKOPUCTOBYBATH AaHTIIIHCHKY MOBY Yy peaJbHUX ab0 3MOAEIThOBAHUX
npodeciiHuX cuTyarisx Ha OopTy cyaHa abo B MDKHApOJHOMY MOPCBKOMY CEPEIOBHIII,
OJTHOYACHO PO3BHBAIOYM 3aTpeOyBaHl Ha ChOTOAHI HABUUKH X XI CTOMITTS.

VY Mexax HaBUYKOBOT'O MiJXOAYy HaBYaHHS aHIVIIMCBKOT MOBU OPIEHTYETbCSA HacaMIepen
Ha (opMyBaHHS 0A30BUX MOGHUX KOMNemeHmHocmel — GOHETUYHOT, JIGKCHYHOT Ta TPpaMaTHYHO,
a TaKOXX YOTUPbOX OCHOBHUX MOGIEHHEGUX KOMHNemeHmuocmel, o 3a0e3MeuytoTh e(eKTUBHY
npodeciifHy KOMyHiKaIio MailOyTHIX MOPSIKIB 1 BKIIFOYAIOTh:

no-nepie, (GOpMyBaHHS KoMmnemeHmMHOCMI 6 ayodilo8anHi, 1O Tependayae pPO3BUTOK
YMIHHS CIPUMMATH Ta PO3yMITH aHTJIOMOBHY iH(OpMaIilo SK y IMOBCSIKACHHOMY, TaK 1 B
npodeciiHoMy KoOHTeKcTi. lle OXoIumoe KOpeKTHe po3yMiHHS Npo¢eciiHUX MOBiJOMIICHB,
IHCTPYKIIiiA, pagiooOMiHy, TOTOBI/IeH Ta IHIIMX KOMYyHIKaTHBHUX CUTYalliil Ha O0PTYy CyAHAa;

MO-JIPyTe, KOMNEemeHmHICMb ) 2080piHHI, sIKa O3HAuYa€e 3JaTHICTh MaiOyTHIX (axiBIiB
YiTKO, TPaMOTHO ¥ JIOT1YHO BHUCIIOBJIIOBATHUCS IIiJ] Yac BUKOHAHHS NpogeciiiHuX 000B’s3KiB,
30KpeMa y mpolieci HaBirailii, TeXHIYHOTO 00CITyroBYBaHHS CYAHOBUX CUCTEM a0o0 /i B aBapiitHIX
CHUTYaIIisIX;

HO-TPETE, KOMNEMEeHmHICMb Y YumaHui, 10 € CIPAMOBAHOI HAa PO3BUTOK YMIHHSA
PO3YMITH 3MICT aHTJIOMOBHHX TEXHIYHHX 1 HOPMaTHBHHX JOKYMEHTIB, TaKHX SIK MIKHApOIHI
crangapti IMO, iHCTpyK1ii 3 6e3MeKu, CyTHOBI )KypHaJIH, TEXHIYHI JOBITHUKH TOILO;

HapeIITi, KOMHEeMeHmMHICMb Y nucbMi JJIs PO3BUTKY BMiHB CKJIAJaTH paropTH, 3BiTH,
po06oui 3amKcH Ta €1EKTPOHHI MOBIJOMJIEHHS BIJMOBIIHO 10 MI)KHApOJIHUX CTaHJAPTIB MOPCHKOI
nucbMoBoi koMmyHikauii (birud Ta iH., 2013).

Taxkum 4MHOM, HAaBUYKOBUH MiAX1J 3a0e3neuye cucteMHe (OpMyBaHHS K MOBHUX, TakK i
MOBJICHHEBUX KOMIIETEHTHOCTEH, HEOOXITHUX sl €(EeKTUBHOIO BUKOPUCTAHHS aHIJIHCBKOT
MOBH B yMOBax InpodeciiiHoi aisnbHOCTI MopsKka. /i cucTeMu MOpPChKOT OCBITH HAaBUYKOBHH
M1JX1J1 Ma€ 0cOOIMBE 3HAUEHHS, OCKUJIbKY aHTJIliChbKa MOBa y MpoQeciifHiil MiAroToBIi MOPSKIB
BUCTYIIA€ I1HCTPYMEHTOM 3a0e3edeHHs] Oe3NeKH CYTHOIUIaBCTBA, a HE JIMIIEe HaBYaIbHOIO
JUCHUIUTIHOKO. Y I1bOMY KOHTEKCTI (OpMyBaHHS MOBHHMX 1 KOMYHIKATUBHUX HAaBHUYOK
3MIACHIOETBCS MEPEeBAXHO 4epe3 CHUTyalliiiHe MojentoBaHHA MpodeciiiHoi  IisIbHOCTI,
TPEHAXEPHY MIATOTOBKY, POJIBOBI irpu Ta PoOOTY 3 aBTEHTUYHUMHU Martepiamamu. [[o Takumx
MaTepialliB HaJexaTh, 30KpeMa, paaiooOomiH, iHcTpykuii SOLAS, 3BiTM mnpo TexHiuHi
HECIPAaBHOCTI, TOKYMEHTHU 3 TUTaHb Oe3meku Tomo. Takuil miaxim 3ade3medye HaOIMIKEHHS
HaBYAJIBHOT'O MPOIIECY J0 PeabHUX YMOB CYJHOBOI NMPAKTHKH Ta CIIpHUsie POPMYBaHHIO CTIMKHX
MOBHHUX HaBUYOK, 0€3MocepeIHbO MOB’sI3aHUX 13 MPOPECIHHOIO TiSTbHICTIO MOPSIKIB.

OpnHUM 13 HaWBaXJIMBIIIKX HANPSMIB PO3BUTKY NMpo(deciiiHO Opi€HTOBAHOTO HaBUAHHS
AHTJIIMCHKOT MOBH Y MOPCHKHX aKaJIEMisIX Ha ChOTOJIHI € Tak0oX popMyBaHHs npodeciinux (hard
skills) 1 coliaabHO-KOMYHIKATUBHUX HaBUYOK (soft skills) y mMexaX HaBHUKOBOTO miaxoay. Y
MeXax JTAaHOTO MiAXO0y aKIEHTYEThCS MPAKTHYHE 3aCTOCYBAHHS MOBH Y PeaTbHUX MpodeciitHmx
KOHTEKCTax, 1[0 CTBOPIOE CHPUSATIMBE CEPEAOBUINE U IHTETPOBAHOTO (POPMYBAHHS HE JIMIIIE
MOBHHUX 1 MOBJIEHHEBUX, ajie i ¢axoBux 1 Mikocooucticuux HaBu4ok (Kympsisiiea B., bapcyk C.,
®posnosa O., 2024).

®dopmyBanHs podeciiHuX (TBEpANX ) HABHYOK 1] YaCc HaBYaHHS aHTII1HCHKOT MaliOyTHIX
MOPSIKIB 3/1MCHIOETHCSI Yepe3 BUKOHAHHA 3aBAaHb, MAaKCUMAJIbHO HAOIMKEHUX JO peabHUX
BUPOOHMYMX CHTYyalid. 30KpeMa, HABUYKHA YMPABIIHHSA CyJHOM (HaBIraIiiHi HABUYKH)
PO3BHBAIOTHCA UEpe3 aHalli3 AaHIJIOMOBHUX HaBiralifHUX MOBIIOMJIEHb, MOPCBKHX KapT,
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NOCIOHMKIB Ta JOBITHHUKIB €JIEKTPOHHOI KapTorpadiuHoi cucreMu BiqoOpaxeHHs Ta iH(opmarii
(ECDIS) Tomo. HaBuukum  TEXHIYHOTO  OOCIYrOBYBaHHS  CyJHOBOTO  OOJaJHAHHS
BJIOCKOHAJIIOIOTBCS 3aBJSKU OIKMCY TMPOIECiB 3a0e3MeueHHs] CIPAaBHOCTI TOTO YH 1HIIOTO
MeXaHi3My, MiATpUMaHHs Horo Oe3nepediitHoT poOOTH, YCYHEHHSI IMOJIOMOK 1 HECTIPABHOCTEH, a
TaKO IIJISIXOM POOOTH 3 aHITIOMOBHOIO TEXHIYHOIO JOKYMEHTAIIEI0.

3arajioM 3aHATTS 3 aHMVIIHCBKOI MOBU CTBOPIOIOTH HIMPOKI MOKJIMBOCTI JUISL PO3BUTKY
KOMYHIKaTUBHHX, COIIIaIbHUX 1 KOTHITHBHUX HaBHYOK MalOyTHIX MOpSKiB. 30Kpema, YMiHHS
MpaIfroBaTH B KOMaHi ((OPMYETHCS ITiJ1 Yac pOIBOBUX Irop, M0 MOJIETIOITh pealibHi MpodeciiiHi
curyarii, Taki sk Bridge Team Communication, Engine Room Emergency Drills, Toolbox
meetings, Engine Room Troubleshooting Tomo. Anami3z 1 0O0roBopeHHS HpOOJIEMHUX abo
aBapiiHUX cUTyalid (KeiciB) y CHMYJIbOBAaHMX YMOBAaX CHpPHUSAIOTH PO3BHTKY KPUTHYHOTO
MUCJIEHHS, (OPMYIOTh 3ATHICTh O IPUUHATTS OOTPYHTOBAHUX PIllIEHb Ta IiIBUILYIOTh PIBEHb
BiJIMOBIJAJILHOCTI 3a criIbHAN pe3ynbraT (AdanacieBcrka l., [Toropnenska H., 2024).

BaxuinBuM acnekToM € Takoxk (hopMyBaHHS JIIHIBOCOLIOKYJIBTYPHOT KOMIETEHTHOCTI, 1110
JIOCATAETBCSL 4epe3 OOroBOpeHHs ocoOiaMBOCTE poOoTH B OaraToHaliOHANBHHUX, OTXKE,
06araTOMOBHHUX 1 MYJIBTHKYJIETY PHAX exinaxkax. Taka JifJBHICT Jornomarae MaiOyTHIM
¢axiBLIsAM YCBIIOMHUTH KYyJbTYPHI BiIMIHHOCTI, BUPOOUTH TOJIEPAHTHICTH 1 BMIHHS €(pEKTHBHO
B3a€EMOJISATH B MbKHApPOAHOMY IipodeciiHoMy cepenoBulli. Kpim Toro, KoMyHiKaTHBHI 3aBJIaHHS,
10 BUKOHYIOTBCS B YMOBaxX 4acOBHUX OOMEXEHb a00 TiJ THCKOM 3MOJETbOBAHUX KPUTHYHHX
CUTYyallil, CIPHUSIIOTH PO3BUTKY CTPECOCTIMKOCTI, YMIHHS palliOHAJIBHO PO3MOJUISTH dYac,
IUTaHYBATH JisUTbHICT, PO3CTABIISTH MPIOPUTETH Ta JEJIETyBAaTH 000B’I3KH.

Taxkum yMHOM, HaBUAHHS AHIJIIMCHKOI MOBU Y MeXaX HaBUYKOBOI'O MiJIX0ay 3a0e3rnedye
KOMILIEKCHUH PO3BUTOK OCOOMCTOCTI MailOyTHHOTO MOpsIKa, MOETHYIOUN MOBHY, podeciiiHy Ta
MICUXOJIOTIYHY MiATOTOBKY. TakuM 4MHOM, 3ac00aMH1 HABUUKOBOTO ITiIX0/1y aHITiiiCbKa MOBa CTa€e
m1aTdOPMOIO ISl PO3BUTKY LIUTICHOT MPO(eCciifHOT KOMIETEHTHOCTI MOPSIKa, /¢ KOMYHIKaTHBHA,
npodeciiiHa i corianbHa CKIAJ0BI HIUIHBHO B3a€EMOIIOB I3aHi.

OHOBIIEHHS KOHTEHTY HaBYaHHS aHIVIIMCbKOI MOBM MaHOYTHIX MOPSIKIB y KOHTEKCTI
HaBUYKOBOIO MiAXOJMy Iiepeadadae IepeopieHTalil0 3 Tmepeaadi 3HaHb Ha (OpMyBaHHS
KOHKPETHUX NPAaKTUYHUX YMiIHb 1 HABUYOK, HEOOXIAHMX s NpodeciiiHoi IisIbHOCTI B
MDKHapOJAHOMY MOpPChbKOMY cepenoBulli. Lle oHOBIEeHHS Mae OyTH CHCTEMHHUM 1 OXOIUTIOBATH
KUIbKa KITFOUOBUX HAIPSIMIB.

Hacamnepen, 3micT HaBuaHHS Mae OyTH NpodeciiHO pelleBaHTHMM Ta BiAOOpakaTu
peasibHI KOMYHIKaTUBHI CUTYyalli 3 MpodeciiiHOl MPaKTUKU MOPSKIB: CIIJIKyBaHHS Ha MICTKY, Y
MaIlMHHOMY BIJUIUJICHH], MiJ 4ac MOPTOBUX OIEepalii, 1HCHEKIil, aBapiiHUX CUTYyalliil TOoLIO.
JlouinpHO BKJIIOYATH TAaKOXXK MaTrepiajiv, MOB’A3aHl 3 MIKHAPOJAHUMU MOPCHKHUMH JIOKyMEHTaMU
(SOLAS, MARPOL, STCW), cy1HOBUMHU >KypHaJIaMH, TEXHIYHUMHU 3BITaMM, IHCTPYKLISIMHU 3
eKcIuTyaTallii 00saHaHHs, HaBIraliiHUMH TTOB1IOMJICHHSIMH TOIIIO.

OHOBJIEHHH KOHTEHT Ma€ TaKOX CIPHUATH HapajieIbHOMY PO3BUTKY SK MpodeciifHux
HAaBUYOK (TEXHIYHOTO BOKaOYJIspy, PO3YMIHHS JOKYMEHTAIlli, OMMCY TEXHIYHUX MPOIIECIB), TaK 1
M’SIKUX HAaBHYOK, SIK-OT KOMAaHJHOI B3a€MOJIii, KOMYHIKaTUBHOI KOMIIETEHTHOCTI, MPUHHSATTS
pIlIEHb, JT1IePCTBA, KPUTUYHOT'O MUCIIEHHS TOLIO.

3po3yMiJIO TakoX, IO 3a0e3MeUeHHs] AaKTyaJlbHOCTI 3MICTY NOTpedye aKTHMBHOTO
BUKOPHUCTAHHSA aBTEHTMYHUX JDKEpesl Yy BUIVIAAl HaBUAIbHHMX BiJ€O, BiJI€O3ANMCIB pPEATbHUX
CYJHOBHX OIlepaliif, ayaio 3amMciB pagiooOMiHy, HasBHMX HaB4YalbHUX miaTdopm MMO,
OHJIaliH-TpeHaxepiB, enekTpoHHUX kapT (ECDIS), BipTyalbHHUX mporpaM, a TaKoX KEWCiB 3
Mopcbkoi npakTuku. [lnsgxom MonentoBaHHs npodeciiiHuX CUTyaliil Ta 3arydeHHs] IPOEKTHOTO
HaBYaHHS, J€ CTYJEHTH BUKOHYBAaTUMYTh PpOJIbOBl 3aBJaHHs, 3a0€3MEUyeThCSl CUTYyaLIHHO-
KOHTEKCTHE CIIPSIMYBaHHS HABYAJILHOTO MPOLIECY, 1[0 3HAYHOIO MipOIO CIIpUATHME (POPMYBAHHIO
HaBHYOK MIDKOCOOMCTICHOTO CIUIKYBaHHS, BIMOBIJAIBHOCTI Ta B3AEMOITIATPUMKH Y CTPECOBHX
CUTYAIlisX.
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Bume Bxe #Hmmocs mnpo HEOOXIAHICTP BUKOPHUCTAaHHS 1HTETPATUBHOTO IOTEHLIATY
AHTJIIICHKOT MOBH SIK OCBITHBOT'O KOMITOHEHTA, 1110, IO-TIepIIe, 3a0e3neuye MK IUCIUILTIHAPHICTh
MOBHHUX 3aHSTh, a MO-APYre, MiJICHIIOE iX MPAKTHYHY 3HAYYIIICTh Yepe3 MOEJTHAHHS MOBHOT
MATOTOBKH 3 €JIEMEHTAMM TEXHIYHMX, HAaBIraliMHUX, €KOJOTYHUX Ta O€3MEKOBUX TUCLMILIIH. 3
METOI0 OHOBJICHHS 3MICTy HaBUaHHS TaKOX MOXIIMBO 3alpOBa/UKyBaTH EINEKTPOHHI KYpCH,
OHJIAMH-CUMYJIALIN, IHTEPAKTUBHUX TECTIB, CHCTEM aBTOMAaTH30BAaHOTO KOHTPOJIIO 3HAHb,
MoOuUTbHI goxatku Turmy MarEng, Seagull, Maritime English Simulator ta ixmi mmudposi
TEXHOJIOT1I.

OHOBNIEHHS KOHTEHTY HaBYaHHS aHMJIIKCHKOI MOBM MalOYTHIX MOpSIKIB y KOHTEKCTI
HaBHYKOBOTO MIIX0y € HEOOXITHOI YMOBOIO MiJABUIICHHS €()EKTUBHOCTI IXHBOI MpodeciiHOl
MiTOTOBKU B YMOBax Iu(poBizallii Ta ekojorizaiii cydacHoi MOpchbkoi iHaycTpii. Llei mporec
nepeadavyae He JIMIIE OCYYaCHEHHs 3MICTy HaBYaHHS Yy NPEIMETHOMY BHMIpi, aie u
YAOCKOHAJICHHS HOTO MPOIECYATbHOI CKIaJI0BOT — METO/IiB, (DOPM 1 TEXHOJIOT1i HABYAHHSI.

[IpiopUTeTHUM 3aMINAETHCA OpIEHTAISl HAa TMPAKTHYHE OBOJIOJIHHA TMpodeciiiHo
OpPIEHTOBAHMMH YMIHHSIMH, PO3BUTOK KOMYHIKaTUBHHUX, COIIaJTbHUX 1 KOTHITUBHUX HABHYOK, a
Takok (opmyBaHHA IUPPOBOI Ta MIKKYJIBTYpHOI KOMIIETEHTHOCTEH. 3MICT HaBYaHHS Mae
aJIeKBaTHO BioOpaXkaTu cydacHi nmpodeciiiHi peaii, BpaxoByBaTH MPOTHO3HI CIIEHAPii PO3BUTKY
MOpCBKOi Tajy3l Ta COUpaTHCS Ha AaBTEHTUYHI Marepiaid, IHTerpyro4yd Lu(poBi OCBITHI
TEXHOJIOT1i y HaBYaJIbHUHN TPOIIEC.

VY Mexax HaBMYKOBOTO MiIXOAy MPOQeciiiHO OopieHTOBaHA aHTJIOMOBHAa KOMYHIKaTHBHA
KOMIIETEHTHICTh MaiOyTHIX MOpSKiB HaOyBa€ HOBOTO 3MICTOBOTO HAlOBHEHHS — BOHA
30arauyerbcs HaBUYKaMu X X1 cTomiTT, K1 MOEAHYIOTH TPOodeciiiHy, KOTHITUBHY Ta COLIaTbHO-
KOMYHIKAaTUBHY ITiITOTOBKY. Takuii iHTerpoBaHMi miaxi 3a0e3neuye roToBHICTh (paxiBIiB (GaoTy
10 e(heKTUBHOI AISUTBHOCTI B YMOBaX Cy4aCHOTO BHCOKOTEXHOJIOTTYHOTO, MYJIbTUKYJIBTYPHOTO Ta
JMHAMIYHOTO MOPCHKOTO CEpPEIOBHIIIA.
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SYNERGETIC APPROACH IN FOREIGN LANGUAGE TEACHING
AS A WAY TO IMPROVE THE QUALITY OF STUDENTS'
KNOWLEDGE

O. Pietukhova
Cherkasy Medical Academy
Ukraine

We live in a time of powerful innovations and extraordinary discoveries. Nowadays, new
medicines, technologies and medical equipment are being developed and implemented quickly,
and therefore need to be reflected in the educational process.

The same processes occur in language education. Language (native or foreign) is not a
static system either. Some words become obsolete, new ones appear, some acquire different
meanings, spelling changes. And we want to inform our students about all these changes.

In fact, the educational process itself, as a large system, is undergoing significant changes.
The integration of sciences contributes to a more complete and comprehensive perception of the
world. The globalization of many important processes, modern means of communication and
freedom of movement have significantly expanded contacts with representatives of other countries
and cultures. As we move towards the European educational space, we are raising the requirements
for the quality of education.

Therefore, our task at the present stage, when access to information is open to every
student, is to stimulate their desire to learn, to enrich their inner world, and to open up opportunities
for cooperation with other people.

How can we increase students' exposure to foreign languages in order to prepare them for
fluent professional communication? A synergistic approach can greatly help in solving this
problem. It allows us to take into account the latest trends in science and education, as well as
ensure consistency in the perception and transmission of information.

The term ‘synergetics’ comes from the Greek word Synergos — (syn) together; (ergos)
acting, action, i.e. cooperation). It was introduced into widespread scientific use by the founder of
the Stuttgart Synergetics School, Hermann Haken (Haken, 1983). He determined that when two
or more factors interact, their effect significantly exceeds the effect of each individual component
in the form of their simple sum. The synergistic approach is now universal in science, since
synergy is inherent in all complex developing systems. A great example is our brain. Each neuron
on its own 1s not conscious, but when connected, these same neurons form a network so conscious
that it is capable of reflecting on the very process of thinking.

Synergy in education involves: openness of the educational system to innovation and other
subject areas; self-organization, self-development and creative thinking on the part of every
participant in the educational process; unity of teaching and upbringing; lifelong education; the
formation of an active, multifaceted educational and pedagogical environment in the education
system; the breadth and diversity of psychological and pedagogical influences on the student.

Synergetics in pedagogy characterizes the personal development of teachers and students
not only as a gradual, linear, conflict-free process, but also as a process accompanied by
contradictions, transformation of value orientations, self-awareness and self-education activities.
After all, according to G. Haken, self-organization is one of the key concepts of synergetics.

To implement a synergistic approach, let us consider another of its characteristics —
emergence. Emergent systems assume that each person possesses unique knowledge that will be
useful to the group and make it stronger. Knowledge exchange occurs during the discussion of
ideas and projects, or when the team receives new facts and uses them to implement innovations.

Let us consider the synergistic approach in our teaching activities using the example of the
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project method. Its author is the American educator John Dewey, who coined the famous phrase,
‘Education is not preparation for life — education is life itself!” (Dewey, 1938)

The project method is an educational technology aimed at acquiring knowledge and
developing research and investigative skills in connection with real-life practice. Its three
characteristics are awareness, effectiveness and practicality.

Therefore, let us set ourselves a methodological goal — to bring students together in a
creative group in which the skills and abilities of each individual will be developed and
complemented through interaction (Johnson & Johnson, 1999).

When starting work on a project, we define the goals and objectives; plan what the final
product should look like and how the project will be presented to the public; form a team of
participants and define their roles; define the evaluation criteria.

But how can we get students interested in extracurricular work so that they want to spend
some of their limited free time on it? First of all, we create conditions in which students themselves
take the initiative in choosing the problem. After all, a synergistically organized system cannot be
forced to accept something that contradicts its internal content.

How do we do this? Here is one example. It was during a period of acute shortage of
medicines in pharmacies. The Students of the pharmacological department were suggested to
answer several questions:

Can you find remedies at home that can replace some pharmacy medicines?

Would this information be useful to others?

Would they be interested in learning about it from our video?

All the answers were positive. This is how “The Kitchen Pharmacy” project came into
being, resulting in an educational video in English.

Here is another example. To summarize the knowledge gained during the year in an
unconventional way, students were asked the following questions:

Would you be afraid to be at the scene of an accident with a large number of victims?

Can courage jeopardize your own safety?

Are people capable of managing risks in extreme situations?

All responses were negative, as these were future paramedics. Therefore, it was necessary
to engage them in discussion and convince them that developing a risk management culture is both
possible and important.

‘Ecology and Health’ is an example of how one project can grow into another. Initially, the
idea was to create an illustrated audio dictionary for learning ecological vocabulary.

When the dictionary was ready, the group was asked the following questions again:

Is everything in your city (village) fine with the environment?

Should young people stay away from environmental issues?

Can you tell us about them in a short video?

So, the students analyzed each page of the previously created environmental dictionary and
talked about pesticides in Shpola, the cluttered park in the centre of Smila, deforestation near
Ruska Polyana, and the project to build another poultry farm in the village of Kumeiky. The result
was a video that was not only educational but also social in nature.

It should be noted here that, as a rule, the teacher is assigned the role of moderator,
facilitator of the project. But the synergistic approach encourages us to be open, to move away
from stereotypes, so sometimes the teacher may want to participate in the project alongside the
students. In our opinion, the direct involvement of the teacher in the creation of the project
encourages students and increases their self-esteem.

In summary, a high-quality educational project is research-based in nature, is connected to
real life, teaches students to defend their own position, encourages independence, evokes emotions
and results in a finished end product.
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SOFT SKILLS DEVELOPMENT IN MARITIME ENGLISH TEACHING

O. Prymakova
Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
Ukraine

Teaching Maritime English definitely requires more than just technical knowledge. Soft
skills play a key role in enhancing communication, teamwork, and interpersonal interactions
among students and instructors. They assist teachers in better connecting with students, ensuring
better involvement and comprehension. Soft skills help instructors to create engaging lesson and
advance an interactive learning environment.

The article reveals the researcher’s ideas on the ways of soft skills presenting during the
training process at the Maritime Applied College, finally aimed at improving students’
comprehension of both language and maritime aspects.

International Maritime Organization (IMO) Model Course 3.17 “Maritime English”
(2015) provides some suggestions for the choice of soft skills required by the shipping industry
nowadays which can be useful for designing a course with soft skills integrated (Model course
3.17: Maritime English, 2015). Soft skills may be divided into three sets: Communicative,
Behavioural and Cognitive (Kudryavtseva et al., 2024).

The communicative set of soft skills comprises persuasion, negotiation and emotional
intelligence. Students should be taught multiple aspects of communication.

Persuasion is a valuable soft skill that can significantly contribute to safety of crew and
ship, as seafarers need to interact with each other on board as well as with various parties involved
in shipping, namely, port authorities and superintendents, cargo owners and charterers. Cadets learn
how to identify differences between facts and viewpoints, provide reasoning and persuade their
groupmates to accept an idea or commence an action.

Negotiation plays an essential role in effective communication as it assists in reaching
compromise and influencing another person or party to support a specific idea or behaviour. To
negotiate a mutual agreement, students practise active listening skills to understand the speaker’s
needs and identify how to fulfill them. Mastering negotiation skills takes time and practice. It
requires a high level of language proficiency to prevent students from feeling discouraged to
participate actively due to their limited vocabulary or grammar (Kudryavtseva et al., 2024).

Emotional intelligence means an ability to understand and manage one’s own emotions and
interpreting the emotions of others. It is crucial for maritime industry, where individuals from
different cultures communicate and collaborate during emergencies.

The behavioural set comprises leadership, teamwork and conflict management.

Leadership as a soft skill encloses the ability to encourage, motivate, guide, and influence
others to reach common goals. It is especially crucial in the maritime profession. Strong leadership
can improve work productivity, enhance safety procedures, ensuring the success and well-being
of the crews.

Teamwork is not just a soft skill but a fundamental component of maritime professionalism.
By cultivating teamwork, seafarers contribute to safer ship operation and onboard environment.
Enhancing teamwork skills among crew members is vital for ensuring sustainability of the maritime
industry.

Conflict management is a critical soft skill for seafarers who regularly face the dynamic
and often challenging environment. At sea, where crews live and work in enclosed space for long
periods, conflict management can significantly influence safety, crew unity and operational
efficiency. By developing conflict management skills seafarers can contribute to harmonious
working environment and ensure the successful performance of shipboard operations
(Kudryavtseva et al., 2024).

The cognitive set is presented by critical thinking, problem solving and decision making. In
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sequential order, they logically follow each other.

Critical thinking is a professional ability to analyze available facts or observations about a
certain situation, process, state or certain relations which require proper solution. This skill is of
primary significance for seafarers as they work in small crews onboard ships and frequently
encounter unpredictable situations that require urgent actions.

Problem solving, as the next step, means the process of exploring possible options for
coming to a rational solution of those matters. It is closely related to critical thinking.

As the last step in this chain, decision making concerns the process of choosing the best
alternative to form a solution and communicate it. Possible misdoings are welcomed to be reported
and analyzed to get the best decision for similar situations in future (Kudryavtseva et al., 2024).

Thus, all those soft skills sets, being closely connected, may be addressed to separately or
together depending on students’ level of understanding soft skills as well as the necessity to be
able to adapt to the changing circumstances in the workplace.

Integrating soft skills into Maritime English study programme involves a strategic
approach to enhance communicative, behavioural and cognitive skills alongside language
proficiency.

Thus, during the third year of Maritime English study programme in the Maritime Applied
College of Kherson State Maritime Academy cadets learn the topic Security at Sea (Get Underway,
2025).

As for the communication set, the following tasks are available (Get Underway. Part 3:
Controlled Access to the Ship):

— Discuss the questions;
— Interview your partner on anti-piracy devices:

electrified fence » loudspeaker
razor wire » SSAS
water cannon

>
>

— Choose five the most important instructions. Justify your choice;
— Add more instructions. Compare with the other cadets.
— Simulate the situation:
— Cadet A: You are Chief Officer. Instruct a cadet on the situation if he finds stowaway aboard.
Then answer Deck Cadet’ questions.
— Cadet B: You are Deck Cadet. Listen to Chief Officer’s instructions and ask him three
questions.
Negotiation and persuasion skills are developed while performing these tasks.
For behavioural set:
— Develop a briefing How to enhance ship security. Use the prompts.

vigilance additional lookouts radar watch avoiding manoeuvre
maintain provide carry out use  enhance monitor
alarm security drills ~ physical barriers fire pumps  access citadel

And the cognitive set comprises the following tasks:

—a Read Live Piracy & Armed Robbery Reports 2021.
— b Suggest the proper security actions.

Date and time 2021-03-14
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Attack Number: 030-21

Type of Attack: Boarded

Type of Vessel: Support

Position: 02:58N — 002:53E

Location detail: Around 208nm South of Lagos, Nigeria.

Narrations: Armed pirates attacked and boarded an offshore support vessel underway. The
pirates managed to escape before the arrival of the Security Vessel. The crew members reported
safe but there were some damages to the vessel.

—a Read Live Piracy & Armed Robbery Reports 2021.
— b Give advice on how to avoid such situation.

Date and time 2021-03-06

Attack Number: 26-21

Type of Attack: Boarded

Type of Vessel: Bulk carrier

Position: 12:01.1S - 077:10.5W

Location detail: Callao Anchorage, Peru

Picture 1 — No piracy

Narrations: Unnoticed, robbers boarded an anchored bulk carrier. The theft was noticed
by the duty Bosun during routine rounds. The crew conducted a search and reported ship’s
properties stolen. Incident reported to local agent (Get Underway, 2025).

Teamwork and conflict management skills are practised in these situations.

So, Soft Skills are super professional skills that are not tied to a specific type of activity
(Stebliuk). Therefore, soft skills allow the learner to adapt to different situations, successfully
interact with other people and be as effective as possible. The purposeful development of soft skills
in the educational process in maritime institutions is the basis of the cadets’ personality
socialization, which involves preparing them to solve various life problems and situations,
encountered in maritime career.
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NEOLOGISM IN THE PROFESSIONAL SPHERE: LINGUISTIC AND
TRANSLATIONAL ASPECTS

Radetska S.V.
Borys Grinchenko Kyiv Metropolitan University
Ukraine

The globalization and integration of science and technology in the modern world introduce
new procedures, concepts, and processes, leading to an increasing number of neologisms — new
lexical units. This trend is particularly evident in the maritime industry, one of the sectors that
relies heavily on international collaboration. In this context, neologisms are created to represent
technological advancements (e.g., digital twin ships, smart shipping), as well as environmental
and digital communication initiatives (e.g., e-navigation, green shipping corridors, ballast water
management systems).

Within the pedagogical framework of Foreign Language for Specific Purposes (FLSP),
particularly for learners and practitioners working with maritime texts, the ability to identify,
understand, and translate neologisms extends beyond linguistic skills; it is an essential part of
professional competence. In such a globalized industry, translation serves as a tool that minimizes
the risk of miscommunication and ensures reliability and precision in cross-border interactions.

Neologisms are commonly defined as new lexical units or new meanings of existing words
that emerge to satisfy communicative needs (Merriam-Webster Dictionary, 2023). In the
professional sphere, particularly within specialized domains such as maritime communication,
neologisms serve to designate technological innovations, regulatory requirements, or metaphorical
constructs that respond to current industry trends.

From a structural perspective, neologisms may appear as borrowings (ballast, yacht),
compounds (ballast water management system), abbreviations or acronyms (/MO — International
Maritime Organization), or metaphorical expressions (green shipping corridor). Ukrainian
scholars emphasize a functional typology, distinguishing between terminological neologisms,
which name new phenomena in specialized discourse, and stylistic neologisms, which introduce
novelty for expressive effect (Karaban, 2019; Yankova, 2020). Maritime discourse is dominated
by terminological neologisms, as the primary need is accuracy in designating rapidly evolving
technologies and procedures.

The emergence of marine neologisms is tightly linked to external drivers. Technological
progress has given rise to terms such as digital twin ship (a vessel modeled through a digital
replica) or autonomous vessel. Environmental regulations — particularly those introduced by the
International Maritime Organization (IMO) — have generated expressions like zero-emission
shipping and ballast water treatment. Furthermore, globalization and safety standards necessitate
internationally harmonized terminology; thus, many neologisms spread through IMO conventions,
international technical manuals, and legal protocols.

Maritime English functions as the lingua franca of the sea, providing a common platform
for communication across international crews and institutions (Trenkner, 2017). It is also the
source of a constant stream of neologisms that reflect new technologies and regulatory initiatives.
Examples include: E-navigation — erekmponna nasicayis, digital twin ship — yugposuii 08itinux
cyoHa, green shipping corridor — «3enenuily cyononnasnuil kopuoop, ballast water management
System — cucmema ynpasiiHua 6a1acmHUMU 600AMU.

These examples illustrate the balance between borrowing, calquing, and descriptive
translation, depending on the availability of Ukrainian equivalents. They also reflect broader
industry concerns: environmental sustainability (green shipping corridor), digitalization (e-
navigation), and safety (ballast water management system). In this respect, maritime discourse
mirrors global trends where technological and ecological drivers are central to lexical innovation.

Translation of neologisms in marine discourse is often complicated by semantic gaps, false
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equivalents, and the complexity of multi-element compounds. In these cases, translators apply
different strategies consistent with the taxonomy of Molina & Albir (Molina & Hurtado, 2002).

Calque is among the most frequently used strategies. For example, a green shipping
corridor is rendered into Ukrainian as «3eneruii cyononnasnuti kopuoopy. Formally, this is a
calque, since the structural elements of the English term are preserved (green — 3enenuii, shipping
— cyononaasHutl, corridor — kopuoop). At the same time, the adjective green carries a metaphorical
meaning (“environmentally friendly, carbon-free”), which is already conventional in Ukrainian
terminology (3erena enepeemuxa, zenenuti mapugh). Thus, this case illustrates how calque can
combine with metaphorical extension and functional adaptation.

Descriptive translation, on the other hand, is applied when a direct equivalent is absent or
unclear to the Ukrainian audience. For instance, the term digital twin ship can be rendered as
«cyoHo-yugposuti dsitnuxy, but in specialized contexts a more precise descriptive version may
be preferable: «sipmyanvrua modens cyona, cmeopena 3a donomozoio yugposux mexruonoeiiy. This
ensures that the meaning is accessible to professionals who are not yet familiar with innovative
engineering concepts.

Another example of descriptive translation is smart shipping solutions, which may be
rendered as «innosayitini yugposi piuenns 0 niosuweHus egpekmusHocmi cyoHoniascmaay. In
this case, the translator explicates the content of the concept rather than simply reproducing its
form.

In sum, calque and descriptive translation often complement each other in maritime
terminology: the former preserves structural transparency and international recognizability, while
the latter clarifies innovative concepts for the Ukrainian readership.

For educators teaching FLSP, the integration of neologisms into curricula is not optional
but essential. Firstly, it enhances terminological awareness, enabling learners to recognize,
contextualize, and decode novel terms. Secondly, it strengthens translation competence, as
students practice applying diverse strategies — from borrowing to descriptive translation —
depending on communicative needs. Finally, it fosters professional readiness, since exposure to
neologisms mirrors authentic workplace communication in international shipping, port
management, and regulatory compliance. Among the recommended classroom practices, the
following could be mentioned and recommended: glossary-building tasks, where students compile
English-Ukrainian equivalents for newly emerging marine terms; comparative translation
exercises based on IMO conventions, safety manuals, and international reports; simulation
activities (bridge communication, safety briefings) where students must deploy newly acquired
terminology in role-play settings, corpus-based activities, where learners track the frequency and
semantic evolution of marine neologisms across authentic texts.

Such pedagogical integration ensures that students not only master current terminology but
also develop adaptive skills to respond to the continuous influx of neologisms in professional
discourse.

Neologisms in the professional sphere, particularly within maritime discourse, reflect the
dynamic interplay between technological innovation, environmental awareness, and international
regulation. Their presence challenges translators and educators to maintain linguistic accuracy,
terminological consistency, and communicative clarity.

Integrating neologisms into FLSP teaching with a focus on translation not only equips
students with practical skills but also promotes their intercultural communicative competence.
Thus, systematic engagement with professional neologisms should be considered an integral part
of modern linguistic and educational practice.
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ISSUE OF NEEDS ANALYSIS IN THE CONTEXT OF DELIVERING OF
MARITIME ENGLISH COURSE FOR ADULT LEARNERS

I. Riabukha
Kherson State Maritime Academy
Ukraine

Profession of a seafarer is quite unique profession that requires constant growth and
education throughout life; this is prescribed in all the regulatory documents starting from STCW
and finishing with every minor job description developed in-house by companies. Thus, seafarers
have to learn and upgrade their qualification constantly in order to obtain not only higher positions
onboard, but also to get better propositions from crewing agencies.

This influences greatly the process of academic growth of seafarers: majority of future
seafarers decide to start with maritime college (in order to obtain Junior Specialist/Professional
Junior Bachelor Degree) in order to start their sea career earlier. Only after several years of sea
experience these young professionals return to studies at the level of Bachelor.

Statistics of Kherson State Maritime Academy (KSMA) of the previous 10 years show that
Bachelor degree students consist of two uneven halves: bigger part are those having college
background and sea experience (their age ranges from 22 to 50+ years, and we shall call them
adult learners) and smaller part are those having complete secondary education and with absolute
or close to absolute absence of sea experience (their age is rarely more than 19 years).

Thus the problem of design and delivering of Maritime English classes for adult learners
is very important.

Adult learning in Maritime English presents a unique intersection of language acquisition,
vocational training, and the application of adult learning principles within a highly specific
professional context. Several distinct pedagogical and psychological characteristics define
effective adult education in this field.

The main thing that a teacher of maritime English should consider while designing a lesson
is needs of adult learners. A successful Maritime English programme for adults should begin with
a comprehensive analysis of students’ needs. This process identifies both the linguistic demands
of the maritime workplace prescribed by the industry and the individual goals, motivations, and
backgrounds of adult learners. Incorporating the learners’ experiential knowledge and input into
syllabus design ensures higher relevance and learners’ engagement, and thus better learning
outcomes. For example, courses that actively involve adult learners in shaping the curriculum —
through surveys, interviews, and self-assessments — foster a more student-centered environment
that addresses real-world language tasks as well as learners’ subjective motivations and
expectations (Ternenko, 2017).

There is a clear difference between expectations of teachers and students connected with
desired procedure during a lesson in particular and course in general (Brindley,1989). Teachers
are trying to implement and expect a more cognitive approach steering to active independent type
of learner, and students, at the same time are having a more behaviorist view, meaning that teacher
should transmit knowledge and make them learn. This dissonance highlights the necessity of needs
analysis before the process of designing effective language teaching programmes.

The main goal of such needs analysis should be the identification and description of the
language needs of the learners in a specific context — that is considering their background,
experience and position onboard, as well as their expectations (i.e. what competencies they want
to obtain after the course). In order to design a course and select appropriate tasks to meet those
needs and expectations we should discover the target situation, the context and tasks the learners
will actually use the language for, in other words, the objective needs for the course (Zorbas et al.,
2018).

Considering delivering of Maritime English course as a process, an adult learner is
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promoted to not only a stakeholder of this process but also to an active participant of it. Such
learners should not to be treated as children — apart from the fact that they are adults, they are
conscious of both the learning process and of their own learning preferences and style
(Rogers, 2006).

In the case of KSMA, students of Abridged Programme (those who are enrolled after
graduation from a maritime college) are more or less young adults from the age of 22 to 30 mainly.
All of them have already had Maritime English courses in college before and they have obtained
a degree of Junior Specialist / Professional Junior Bachelor. Almost 95% of them have also gained
experience in the sea; moreover, approximately 60% of them have obtained their first Certificate
of Competency and have particular experience of officer job positions onboard. This makes it
possible for them to express opinions about their background and about future implementation of
competencies gained at the Academy during job performance.

The mentioned above reveals that they have both a definite goal for their studies and an
understanding of the reason for necessity of Maritime English. If we accept everything described
into account — wants and goals of learners as well as possible blanks in education and training —
we will manage to shift the focus from universal approach, that does not satisfy needs of such
group of learners, to a learner-centered curriculum.

There can be differentiated three major groups of tools to collect data for designing a good
course of Maritime English for such learners:

e Analysis of Maritime English syllabi of maritime colleges — in order to eliminate blanks
in education and training and to prevent unnecessary repetition of the same material;

e Surveys, interviews and self-assessments can be used to collect data on students’ language
proficiency, goals, and preferred learning strategies;

e Taking into consideration feedbacks from industry stakeholders concerning the content of
the course.

This way Maritime English course can be elevated into a capable apparatus that will guide
learners towards a destination set by the same individuals that attend it and at the same time
meeting the modern requirements of the maritime industry.

Motivation is one of the key factors that determine the rate and success of second language
attainment: when adult learners see a direct connection between their studies and real-life
applications, they are more likely to stay motivated and committed; they are willing to participate
more actively and appreciate the value of their learning outcomes achieved. They feel more
valuable and more engaged in the process of shaping their own future (Davies, 2002).

As a conclusion we may state that if teacher of Maritime English takes the adult learners’
experience and expectations into account and integrates them in the syllabus, the aim of
achievement of a positive learning outcome from the course will be much closer. The role of a
teacher is in integrating these tools into the syllabus and ensuring that students develop their
communicative and practical skills required for success in their future careers.
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UNDERSTANDING CONCEPT - BASED INQUIRY AND THE
LANGUAGE LEARNING PROCESS

M. Smyrnova, K. Dubovich, L. Rybiy
Cherkasy Medical Academy
Ukraine

Inquiry-based learning is a form of pedagogy that focuses on the active use of questioning
to drive learning and promote student engagement. It differs from direct instruction, which
predominantly uses telling or demonstrating as teaching methods to convey information. Inquiry-
based learning exists on a continuum, ranging from more structured to more open forms. The type
of inquiry is often determined by the amount of teacher direction, subsequently represented by the
balance of teacher and student questions in a learning process. Whereas structured inquiry is often
planned using teacher-constructed guiding questions as signposts to provide direction and mark
learning progress, open inquiry predominantly focuses on the exploration of student questions
using a similar or recommended process to support learning. Inquiry-based learning differs from
what is called discovery learning, where students learn with minimal interference or guidance from
the teacher. Research into discovery learning shows that it is ineffective for deep learning, largely
because the supportive guidance and feedback from the teacher is missing. The role of the teacher
as a facilitator and co-constructor of learning is vital to the inquiry-based learning process. The
inquiry teacher models curiosity; the development of worthwhile questions; the thinking skills
required to find answers; and metacognitive reflection on the learning process. An important
misconception to address is the idea that inquiry teachers only use inquiry-based approaches in a
unit of work. While inquiry provides great benefits to the learning culture of a classroom and
supports student curiosity, it does have limitations. Inquiry teachers can, and should, use direct
instruction when it is the most effective and appropriate form of pedagogy, e.g. for modelling use
of a graphic organizer, providing descriptive feedback on learning progress, creating tutorials that
allow students to self-direct their learning, or leading a mini-lesson on an aspect of grammar.
Although there are many ways off classifying inquiry, one approach is to conceptualize it as being
structured, guided, or open in nature.

Concept-based learning focuses on the development of transferable understanding to
organize learning, and is built around concepts. Concept-based inquiry is an approach that brings
together inquiry-based learning and concept-based learning. As a pedagogy, it focuses on the
intentional use of questioning to support students in developing conceptual understanding, in
addition to knowledge and skill learning. Many inquiry models exist, demonstrating how students
can go through a process of asking and engaging with questions to explore ideas, gain insights,
and communicate findings. Concepts are mental constructs drawn from a topic or a process that
transfer to new contexts and situations. They are essential for locating patterns across examples
and determining their significance. Concepts enable us to categorize the world, make sense of
complexities, and reduce the need for continual relearning by building the mental schema, the
cognitive structure that acts as a mental framework for the organization of ideas. For example, let
us imagine that primary students learn about the concept of a ‘life cycle’ while studying butterflies.
They understand that life cycles contain multiple stages such as: birth, development, maturation,
reproduction and death. In butterflies, these stages present themselves as an egg turning into a
caterpillar, which pupates and emerges as a butterfly. When students encounter a new organism,
such as tadpoles in a pond, they make connections to commonalities across life cycles. The new
learning is easily organized into the developed mental schema around the concept of a life cycle.
Not all concepts are uniform: some are more or less abstract. They come at different levels of
generality, which can be referred to as macroconcepts or microconcepts. Macroconcepts are either
the broadest disciplinary concepts or interdisciplinary concepts that transcend disciplines, for
example: form, structure, or creativity. Macroconcepts provide interdisciplinary breadth and allow
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for transfer of understanding across subject areas. Microconcepts, on the other hand, are specific
to a discipline and provide depth of understanding. For example, think about the myriad language
concepts that might be learned in a unit on poetry: metre, thyme, or alliteration. Students require
opportunities to learn both macroconcepts and microconcepts in the language classroom to develop
as conceptual thinkers. In concept-based learning, students are supported in seeing relationships
between knowledge and concepts to create ‘big ideas’, which can apply to new contexts and
situations. These conceptual understandings, also referred to as generalizations, can be drawn from
either of two things: topics (which are locked in time, place, or situation) or skills-based processes
(such as the writing process or artistic process). Conceptual understandings are statements about
the relationship between two or more concepts. For example, in a unit on persuasive writing,
students may understand that ‘writers can persuade others by taking a clear position, appealing to
emotion and reason, and providing a call to action’. This understanding links the four concepts
(position, emotion, reason and call to action) in a conceptual relationship that can transfer to new
situations. For example, one unit might ask students to recommend a favourite book or film to
their peers. Here the ‘big idea’ can transfer to another context. For instance, students may also
think about how audio-visual advertisements are persuasive, and whether they themselves use any
of the same devices in their own written persuasive texts.

Discussion and dialogue are two key pedagogical strategies used extensively in the
concept-based inquiry approach, enabling students to: produce ideas of value; wrestle with
perspectives; justify their thinking for their peer community; and determine appropriate actions
from their learning.

In concept-based learning, scaffolding is an integral practice that helps develop abstract
thinking. It helps students apply synergistic thinking — the back-and-forth movement between
factual and conceptual levels of thinking and develop understandings that are accurate and reflect
real life. Teachers can use scaffolding in various forms such as: graphic organizers; modelling;
think-alouds; questioning techniques; or collaborative learning strategies. For instance, in the
persuasive writing example above, a cross-comparison chart or mind map would help students
locate patterns across different mentor texts, helping them connect ideas about how texts appeal
to our emotions and sense of reason. The visual nature of the chart, in addition to some worked
examples that model how to do it, reduces the cognitive load for students and helps them build
connections.

Concept-based inquiry is an approach that brings together inquiry-based learning and
concept-based learning. As a pedagogy, it focuses on the intentional use of questioning to support
students in developing conceptual understanding, in addition to knowledge and skill learning.
Many inquiry models exist, demonstrating how students can go through a process of asking and
engaging with questions to explore ideas, gain insights, and communicate findings. Concept-based
inquiry teachers aim for explicit learning of the central driving concepts (the main ideas) in a unit.
They look for opportunities to find relationships between these concepts by working backwards
from the intended learning outcomes: the unit conceptual understandings. Given that inquiry is not
linear but recursive, we would expect students to move flexibly between these phases in an inquiry.
At its heart, concept-based inquiry is a constructivist pedagogy: learners actively construct
understanding by building on their prior knowledge and experiences. Concept-based inquiry
generally uses an inductive approach to developing understanding.

Thus, discussion and dialogue are two key pedagogical strategies used extensively in the
concept-based inquiry approach, enabling students to: produce ideas of value; wrestle with
perspectives; justify their thinking for their peer community; and determine appropriate actions
from their learning. In the English language classroom, this involves students being given enough
time and space to develop their communicative competence and being encouraged to actively
apply their language skills in the community with others.
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MOBA MOPCBKOI I'AJ1Y3I SIK O5’€EKT BUBUEHHS:
HNPOBJIEMMU IIEPEKJIALY

H. Crenenxo
XepCOHCHKHI HAIIIOHAIbHUMA TEXHIYHUHN YHIBEPCUTET
VYkpaina

BuBueHHS MOPCHKOI TEPMIHOJIOTI Ta 3aCBOEHHS crielu(iky 11 mepeKiiaay sBisi€e cO00I0
OJIUH 13 BHJIIB CHEIIaIbHOTO TEPEKIaay 3 SICKpPaBO BHPAKCHOK KOMYHIKATHBHOIO (DYHKIIIETO.
BigMiHHOIO pHCOIO IBOTO TUITY MEPEKIIAAY € HOTO 3HAUHA TEPMIHOJIOTIYHICTh 1 TPAHUYHO TOYHHM,
YITKMHA BUKJIAJ MaTepialy 3a BiITHOCHOI BiICyTHOCTI 00pa3HO-eMOIIIMHUX 3ac00iB BUpa3HocTi. Le
BOXJIMBA TEMa, IO OXOIUIIOE YHWCJIEHHI aCHeKTH crnenu@piqHol TepMiHOJOrI] Ta JEKCHUKH,
BUKOPUCTOBYBAHOI y MOPCHKOMY CEKTOPi, @ TaK0X MpoOJIeMH, 110 BUHUKAIOTh MPH HEepeKiai
TEeXHIYHUX Ta OPUIAWYHHUX TEKCTiB, TOB'A3aHUX 3 MOpeIuiaBcTBoM. Ilepekiaax MOpChbKoOi
TEPMIHOJIOTIT € CKJIIaJIHUM 3aBAaHHSAM dYepe3 PI3HOMAHITTS TEPMiHIB, BUKOPHUCTAHHS SKHX
3aJIOKUTh BiJl KOHTEKCTY, a TaKOX HEOOXIAHICTh TOYHOTO BiATBOPEHHS 3HAYCHHS ISt
3a0e3neyeHHs Oe3meKku, ePeKTUBHOCTI Ta MPaBOBOi BiAMOBIAHOCTI. J[s 3a1iCHEHHS MepeKIamy
MOPCBHKUX TEpPMiHIB yKpaiHCbKa MOBa SIK MOBA IMEPEKJIaAy MOBUHHA MAaTH NEBHHUN JIGKCHYHUI
MTOTEHITIaJ, 110 JTO3BOJIUTH BIATBOPUTH TOM UM IHIIUK TEPMiH.

VYci «MOpChKiI MaTepiaimy MarTh HU3KY OCOOJIMBOCTEH, IO BiIPI3HSIOTH iX BiJ TEKCTIB
iHmux cdep. BoHm HacwdueHi  cnenudiuHOIO  JIGKCUKOKW, TEpMIHAMH, CTIHKUMH
CIIOBOCIIOJYYCHHSIMH, XapaKTEPHUMH BHKIIOYHO ISl MOPCHKOI raimysi. Y Takux Marepianax
HIMPOKO BUKOPUCTOBYIOThCS CIIELiali30BaHl CKOPOUEHHS Ta YMOBHI IO3HAUEHHS, BIIACTUBI JIUIIIE
i chepi. 3 TOUKM 30py CHHTAKCHCY, AJS MOPCBKHMX TEKCTIB XapaKTepHE 3aCTOCYBaHHS
KIIIIIIOBAHUX KOHCTPYKIIHM (0COOMMBO B TOKyMEHTallii), MiHIMi3allid YaCOBUX TIECIIBHUX (OpM,
JAKOHIYHMHA CTWJIb BHKIAIYy, a TaKOX BeJIMKa KUIbKICTh MapajiebHUX KOHCTPYKLINA 13
BUKOPUCTaHHAM 1H(IHITUBHUX 1 IPUKMETHUKOBHX 3BOPOTIB.

Taki MOBHI 0COOJIMBOCTI MOB’sA3aHl 31 cneuu(PiuHUMU (PYHKIIOHAIBHUMU BUMOTaMH J10
MOPCBKHX TEKCTIB, CEPEl SIKUX — CTUCHICTb, YITKICTh, TOYHICTH 1 JIOTIYHA MOCI1JOBHICTh BUKIIATY.
Ile 3abesmeuye scHICTH nepenaHoi iHQoOpMaIli, JIErKICTh ii CHPUMHATTA Ta CTPYKTYpHY
OpraHi30BaHICTh TEKCTY.

Xoua OCHOBHI TNPHUHIMIIK, METOAM Ta TPUHOMH TEpPEKIany  3aJUIIAI0THCS
YHIBEpCAJIbHUMHM, TepeKiaJl MOPCHKMX TEKCTIB Ma€ CBOi YHIKaJbHI pPHUCH, 3yMOBIIEHI
0COOJIMBOCTSIMHM CTHIIIO, JIEKCHKU Ta TpaMaTUKH B Marepianax MOpcbkoi TemMaTHku. OcoOauBO
BAXJIMBOIO € TOYHICTh HepeKyaxy, ajke IMepeKsaZieHi TeKCTH MOXXKYTh CTaTh OCHOBOIO Jis
MPUMHATTA KPUTHYHO BOKIMBHUX pillieHb. Mopchka TEPMIHOJIOTIS Ma€ YHIBEpCallbHI BIACTHUBOCTI,
1110 XapaKTepHi I LIbOTO MOBHOT'O PO3/IUTYy HE3aJIEKHO BiJl KOHKpeTHOI MOBH. Cepel KITF0UOBHX
XapaKTePUCTUK — CUCTEMHICTb, YITKICTh Ae(iHIIiN, CTUIICTUYHA HEUTPAIBLHICTh Ta BIJCYTHICTh
excrpecii. Mopcbka TepMIHOJIOTIA, K ¥ 1HIII crerianizoBaHi TEPMiHOCUCTEMH, 3HAYHOIO MipOIO
yHI(IKOBaHa, aJiKe€ OCHOBHI peaii € CJILHUMHU JUIs BCiX MOB. BoiHOUAac K0XkHA KpaiHa Ma€e CBOT
HaIlOHAJIBbHI 0COOJIMBOCTI, 110 BiI0OOpaXKaroThCsl B TEPMIHOJOTI{, CIPUYMHEH] reorpagiuyHuMu i
icTopuyHIMH (QakTOpaMu. Y TaKUX BHUITAJKaX MOXXYTh BUHUKATH TPYIHOIII 3 TIONTYKOM TOYHHUX
TEPMIHOJIOTIYHHX BiJIOBITHUKIB.

[Tepeknan Takux MatepianaiB moTpedye 0COONMMBOI yBaru 10 TEPMIHOJIOTIT, CTHUIIICTUYHUX
0CcOOJIMBOCTEH 1 TOYHOCTI BUKJIANy, OCKUIBKHM BiJl LBOTO 3aJIe)KUTh Oe3leKka MOpEIUIaBCTBa,
e(eKTUBHICTb BUKOHAHHS 3aBJaHb 1 JOTPUMaHHS MIKHApOJHUX HOpM. Po3risHeMO OCHOBHI
poOJIeMH MepeKIIaay MOBH MOPCHKOI Taly3i:

1. BaraTo3HauHicTh TepMiHIB i KOHTEKCTyajbHA 3aJIeKHICTh. Y MOPCHKIH
TEpMiHOJIOTIi 0arato CIiiiB MalOTh Pi3HI 3HAUYEHHS 3aJISKHO BiJ KOHTEKCcTy. Hampukmnan, cioBo
"draft" moxe osHauatu "ocaaka cyaHa"' abo "mpoekT aokymeHta". HempaBuibHmMiA BUOIp
3HA4YEHHS B MIEPEKIIaJi MOKe CIIOTBOPUTH CYTh TeKcTy. Hanmpukian:
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— The vessel's draft is critical for port clearance. — Ocadka cynHa € KPUTHIHOIO IS
POXO/KEHHS TOPTY.

— Please review the draft of the shipping agreement. — byap nacka, IeperissHbTe HpoeKm
YrOJIH PO MEPEBE3CHHS.

2. HeoOxignicTs 10TpUMaHHA MiXKHAPOJHMX CcTaHAapTiB. Mopcbka ramysb
pEryJIo€eTbcd MDKHApOAHMMHU — opraHizamismu, Takumu sk IMO, sKi  BCTaHOBIIOIOTH
CTaHAapTH30BaHy TepMiHomorito. Hampuknan, repmin "Gross Tonnage' — ""eanosa micmkicmsp ",

Ma€ BHM3HAYEHE 3HAYEHHS B MDKHApOJHOMY KOHTEKCTI M IOBHMHEH MEpeKJIafaTuCs He 3a
IHTYITUBHUMU TiIXOJaMH, SIKI MOXKYTh OyTH HETOUHUMH.

3. Texniuna cnenudikamis. TexHidyHa AOKyMEHTaIlis, Taka SK I1HCTPYKIII 3
eKcrutyartarii abo TEeXHIYHI ONHCH, MICTUTh BY3BbKOCIEIiai30BaHy JEKCHKY, SIKa YacTO €
BUKJIMKOM JJIs1 epekinagaua. Hanpukian:

— The ballast tanks should be inspected every six months. — Baracmui yucmepnu
[IOBUHHI OIVIAAATUCA KOXKHI IIICTh MICSLIIB.

Hesipnauit nepekiaz cimopa "ballast tanks" sik "6anacTHi pe3epByapu"” MOKe IPU3BECTH 10
IUTyTaHUHU, OCKUIBKU TEPMiH "HUCTEPHU" € IPABUIIBHUM Y IIbOMY KOHTEKCTI.

4. FOpuauuni Ta A0roBipHi JokyMeHTH. FOpuanyHi TEKCTH y MOPCHKiil cdepi gacto
MICTSITh CKJIAJHI KOHCTPYKIIi Ta cremiaidbHi TepMiHd. HeBinmoBigHMIA mepekiaa MOXe MaTH
CEpHO3HI FOPUINIHI HACIIIKH.

5. IcTopu4Hi Ta KyJbTYPHi acneKTH. J[esKi TepMiHH MAIOTh ICTOPUYHE MOXOKEHHS 200
YHIKQJIbHI 3HAYEHHS, 3pO3yMLJi JIMIIE B MIEBHOMY KYJIBTYPHOMY YM NPOQECiiiHOMY KOHTEKCTI.
Hampuknan, tepmin "bosun'’ (Bing anrmiicekoro '"boatswain", € CKOpoueHOI (GOpPMOIO Bif
"boatswain'' 1 IOXOAUTH i3 CepEIHBOAHTIIINCHKOI MOBH) MEPEKIANAEThea K "OommaH" 1 Mae
cneurdiyHe 3HaYCHHs, OB’ s13aHe 3 MOPCHKUMU TPaIULISIMHU.

6. CtuiicTu4Ha i JexkcuyHa cnenudika rekceriB. MopchKi JOKYMEHTH YacTO MOEAHYIOTh
€JIEMEHTH HAayKOBO-TEXHIYHOro Ta odimiiHo-auIoBoro cruiiB. lle Bumarae 4iTkoi
CTPYKTYpOBaHOCTI Ta (QopMambHOI TOYHOCTI, sIKa HE JIONMYyCKAaE€ JIBO3HAYHOCTEH UM
HEBU3HAUEHOCTEH.

OTxe, pO3MISHYBLUIM MOBY MOPCHKOI Taiy3i sIK O0’€KT BMBYEHHS 1 MOB’S3aHI 3 HEIO
npobiaemMu nepexiany, MOXXHa 3pOOUTH BUCHOBOK, IO JJIS 37100yBadiB OCBITH, AKi MPALIOIOTh 3
TEKCTAMH MOPCHKOI Taily3i, BaXJUBO JOTPUMYBATHCS TEBHHX PEKOMEHMAIlid, MO J03BOJSATH
3a0€3MeUnTH TOYHICTh 1 SKICTh mepeknany. Ileprn 3a Bce, ciliji aKkTUBHO BUKOPUCTOBYBAaTH
CIeliaii3oBaHl PEeCcCypcH, 30KpeMa TEPMIHOJIOTIUHI Trjocapii Ta MiKHapoaHi crtanmaptu. Lli
JDKepesia MICTATh IepeBipeHi BU3HAUEHHS 1 JOPMYITIOBAHHS, SIK1 JOTTOMAratoTh YHUKATH TOMUJIIOK
1 3a0e31e4ytoTh yH1()1KOBaHICTh TEPMIHOJOTII.

KoHcynpranii 3 excrnepTraMy TakoXX € BaXJIMBUM eTarnoM poOotu. daxiBui B ramysi
MOpCBKOi CIIpaBH, Taki SIK 1H)KEHEpH, OpPUCTH al0o JOCBITYEHI MOPSKH, MOXKYTb HaJlaTH
PO3'ICHEHHS MIOA0 CKJIQJAHUX TEPMiHIB UM KOHTEKCTIB, IO JTO3BOJISE MPU MEPEeKIai YHUKATH
HeTOYHOCTeH. BaxMBuM acmekToM € aHalli3 KOHTEKCTy. 37100yBadi OCBITH 3aBXKIU MaroTh
3BepTaTH yBary Ha 3MICT Ta MpHU3HAUYEHHS TEKCTy, MO0 MpaBUIBHO 0OpaTh 3HAaYEeHHS
OararozHauHoro Tepmina. Lle 0co6mmBoO akTyaabHO 1T MOPCHKOT TEPMIHOJIOTIT, 1€ CIIOBO MOXKE
MaTH pi3Hi IHTEpIIpeTallii 3aJ1eXKHO Bl CUTYAIlil.

[TocTiiiHe HaBYaHHS TaKOXK Ma€ KIJIF0OUOBe 3HaUeHHSA. Mool (paxiBLi HOBUHHI PETYIISPHO
OHOBJIIOBATU CBOi 3HAHHS, BIJICT€XKYBAaTH 3MIHM B TEPMIHOJOrii Ta 3HAMOMHUTHCS 3 HOBUMH
CTaHJapTaMH. Y4YacTh B OCBITHIX NMPOTpaMax, TPEHIHTax ado ceMiHapax J03BOJISE 3aJIUIIATHCS B
KypcCl Cy4acHUX TeHJIEHIIH 1 OyTH rOTOBUMH /10 BUKJIMKIB, 110 BAHUKAIOTh Y MOPCHKii cdepi
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MNOJJOJJAHHS MOBHOI TPUBOKHOCTI SIK LIJISAX A0 YCIIIIHOIro
MNPOXO/JKEHHSI CHIBBECIIM B KPIOTHI'OBIA KOMIAHII

Tupon O.M.
HarmionansHuii TpaHCHOPTHUN YHIBEPCUTET
VYkpaina

Crtpax 1 XBWJIIOBaHHS — CTaHJApTHA NPUPOJHA PEAKIis CTYAEHTa, IO TOTYETHCS JI0
CKJIaJIJaHHS BAXJIMBOI CIIBOECIIN Y KPIOTHTOBiM KoMmaHii. [Ipote, € 6e3:114 epeKTUBHUX CTPATETIH,
K1 IONOMararoTh BIOpATUcs 3 TpuBorow. I1po neski 3 HUX po3kakeMo B IIbOMY Martepiaii. Bu
JI3HAETECS HAll JIOCB1J, K HABUUTHU CTYJEHTIB BIOPATHUCSA 3 1HILIOMOBHOIO TPUBOXKHICTIO Ta
oranyBatu cebe mix yac criBOeciau. Hacpaai noMipHuid piBeHb TPUBOKHOCT] Y 3aHETIOKOEHHS
mij yac criBOecii He Hece HeraTUBHUX HacmijkiB. [IpoOGiemMu MoXyTh HacTaBaTH TIIbKU TOJ,
KOJIM XBWJIIOBAHHS MEPEXOAUTh ONTHMAJIBHHUN IMOPIT, 3aBaKAIOUYM JIOBECTH HAJEKHHHA piBEHBb
BOJIOJIIHHS aHIJIIMCBhKOI0 MOBOIO. [HOAI cTpec MOXke TOXOIUTH 10 TaKOi TOUKH, KOJIM HaM Ba)KKO
HaBITh 30CEPEIUTUCS HA MNUTAHHAX a00 MPOAEMOHCTPYBAaTH CBOi 3HAaHHS YH HABHYKU.
OnuTyBaHHsS MOKa3aiM, II0 MOBHA TPUBOXKHICTH CTYJIEHTIB MiJl 4ac cHiBOeciiu Moxe OyTu
OB’ s13aHa 3 HETaTUBHHM JIOCB1IOM MUHYJIHMX CITiBOECiT; OpakoM HAJICKHOI I IrOTOBKH a00 3HaHb
PO CTPYKTYPY MpPOBEJECHHS CHiBOECiiM B PI3HUX KPIOIHITOBUX KOMIIAHISX; HETaTMBHUMH
TyMKaMu (51 He 3MOXKY, S BTpady KOHTPOJIb, sl KIIPOBAIIO» CHIBOECITY, y MEHE HIYOTO HE BUIE)
Ta CUJIBHUM CTPAaXxOM HEBJaui.

TeopeTnuHO0 OCHOBOO TOCIIIKEHHSI OyJI0 BUBYCHHS PI3HHUX acIeKTiB riocodoobii. Pizui
JDKepesia CTBEpPAXKYI0Th, 110 Oyin3bko 77% HacelleHHs BiAUyBalOTh IEBHUN PiBEHb TPUBOI'M HA
nyOmiuHi BUcTynu Ta MK 15% 1 30% rino0anbHO NEepexuBaIOTh 1€ SIK COLIaTbHUM TPUBOKHUI
posnaa. HaeneHi faHi 3al€XUTh BiJ TOrO, SIK BU3HAYAETHCA CTpaxX, MOYMHAIOYM BiJ JIETKOI
HEPBO3HOCTI 10 BaXKWX (YHKIIOHAIBHUX TMOpymieHb. bararo mronel, sAKi MawTh
r710co¢o0ito, 00sATbC OYyTH 3aCy/UKEHUMH, NPUCOPOMIIEHUMH, YW BHUCMiSHUMH. J[lo o03Hak
riocoo0ii HanekaTh: YHUKHEHHS IMyOJIIYHUX BHUCTYIIB; HaJMIpHUI nNep]eKIioHi3M; cTpax
OCyJly; CHIIBHUH CTpec IiJ] Yac MOBJICHHS IepeJl ayAUTOPIEO0; BIIMOBA OpaTH y4acTh B AiSNIBHOCTI
3 myoniyaumu Buctynamu (What does glossophobia feel like? Ahmed, 2025).

AHani3 HayKoBOi JiTepaTypd OCTaHHIX pOKIB IIOKa3aB, IO MOBHa TPHUBOXKHICTh
MpuUTaMaHHa He TUTBKU CTyACHTaM, a i BukiIaaadaM (Nguyen, 2025).
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Pucynok 1 — ®aktopu MOBHOI TPMBOXKHOCTI BUKJIAa4iB aHTJIIMCHKOT MOBHU

BepbanbHi cMMOTOMH MOBHOI TPHUBOXHOCTI BUKJIa/lada MOXKYTh BKJIIOYATH: OCJIa0JIeHUN
TOH TOJIOCY; TPEMTIHHS; JAPI>KaHHS TOJIOCY; 3aikaHHs. Bukmagaui mpuIuIsIoTh yBary BCIM
dakTopam, sIKi BUKJIMKAIOTh MOBHY TPHUBOXXHICTh, & CaMe: PETEIbHO BUBUYAIOTh BCIO CHEIIaIbHY
TEPMIHOJIOTiI0, 3BepTAIOUN yBary He TUIBKU Ha CJIOBO Ta HOro BUMOBY, a TAaKOX BHUBUYAIOTh HOTO
3HAYCHHsI K (PYHKITIOHAIBHUN 00’€KT MOPCHKOI ranysi. Lle qomae BEBHEHOCTI BUKIIAgady Ta
BUKJIMKA€E MOBAry CTYyACHTIB. [HAuBinyansHuil (hakTop MOB’S3aHUM 3 IHAUBIAYyaTbHUMH pUCAMHU
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BUKJIa/1a4ya, KOMYCh ITyOJIi4HI BUCTYITM KOM(OPTHi, KOMYCh Hi, aJie MOBJICHHS IIepe/ CTYyICHTaMu
3aBJK/M 1€ 3a/10BOJIeHHs. Ha Hal morisiz, MeToauKo-nearoriyuiuil pakTop HaO1Ib1I BaXKIIUBUI.
[Tpoxymane MeToauuHe 3a0e3MeUeHHs 03BOJISE JIMTH JO METH — CIPUSATH MPAIeBIAIITYBaHHIO
cTyAeHTiB. TpuBora Moske 3MEHILYBATUCS, KOJIM CTYJEHTH MOXYTh OaUUTH IX BIOCKOHAJICHHS Ta
Kpamie po3yMITH 1XHI MOXKIJIMBOCTI, IO MPHU3BOAWUTH IO MiJABUIICHHS BIIEBHEHOCTI TiJ 4ac
odimiiHUX OIiHOK. HajgaHHS I1HCTPYMEHTIB CaMOOIIIHKM MOK€ PO3IIMPUTH MOKIHUBOCTI
CTY/ICHTIB B34TH Ha cebe BiNOBIJAIBHICTh, CHPUSIOYH MOYYTTSIM CAMOCTIHHOCTI /1715l BUPIIIEHHS
BHpIIIAILHOTO 3Ha4YeHHS 3MeHIIeHHs TpuBoru (Elov et al., 2025). Ane BigOyBarOThCs 3MiHH Y
3amuTax 3700yBadiB OCBITH /0 BHKJ3Jaya, 1 BOHM B OUIKyBaHHI HOBHMX CyYaCHHMX MeETOJax
HaByaHHA. TOX B Halll yac BXe HEJOCTaTHbO MAaTH BJIACHUI HaBYaJIbHUN NOCIOHUK, 1 BXKE HE
X04yTh 3700yBadi OCBITM AMBHUTHUCS Bifleo Ha pi3HMX IulaTdopmax. Tak, Temep akTyalbHO
Bukopuctanus LI Texnomnoriit. B mocmimkennsx 2025 poky, HayKOBIIl PI3HUX KpaiH BiKe
JIOBOJATH SIK INTYYHWH IHTENEKT Ta BUKOPUCTAHHSA 4YaT-OOTIB CHpHUSA€ 3HWKCHHIO MOBHOI
TPUBOXKHOCTI IIPH BUBYEHH1 aHTJIiMCbKOi MOBH. | X04a Jiesiki HayKOBL TPOAOBXKYIOTh HAIOJISTaTH,
IO JUIs BIIEBHEHOTO 1HIIOMOBHOTO MOBJICHHS KPHUTUYHO MaTH BEJIUKWI CIOBHHKOBHHU 3arac
(Namsaeng, & Thuratham, 2025), My ONUHUIIUCH TIEpe/l HOBUM BUKJIMKOM — CTBOPEHHS Cy4acHHUX
4aT-00TiB (JOJATKIB) /Uil BUBYEHHSI MOPCHKOI TPOQeciitHOT MOBH.

BuxopucranHss g0AaTKiB Il BUBYEHHS MOBHM TaKOX JOINOMAara€ 3HATH MOBHY
TPUBOXKHICTh. Y TOH Yac K YMCIEHH] adeKTUBHI ()aKTOPH BIUIMBAIOTH HA 3aCBOEHHS MOBH, TaKi
SK MOTHBallisl, caMOe(EKTUBHICTb 1 3aJI0OBOJICHHS, TPUBOra BUALISAETHCSA depe3 i MOBCIOJHHNA
HETaTUBHUI BIUIMB Ha KOMYHIKaTHBHI 3710HOCTI cTyneHTiB. HoOBi TexHomorii, Taki K 4aT-00TH
Ha OCHOBI IITYYHOI'O IHTEJIEKTY, IPONOHYIOTh MEPCIEKTUBHI PIIIEHHS OM'SKIIEHHS TPUBOTH Ta
3MIIIHCHHS BIIGBHEHOCTI. Y CBOIX JIOCHIKCHHSX HAYKOBIIl aHATI3yIOTh pE3yJIbTaTH
BUKOPUCTaHHS PI3HUX NpOrpaM NpH BHUBYEHHI AHINIIWCBKOI MOBH, /i€ YYAaCHMKH JOCIHIPKEHb
OINMUCYIOTh TIO3UTUBHI Pe3yJbTaTH IOJOJIAHHS CBOTO CTpaxy TOBOPHUTH aHTIIHCHKOW. BoHu
nosicHuu: "JloaaTok CTBOPUB Ul MEHE Oe3MeUHUi MPOCTip JUIs HPAaKTUKU MOBH, HE BiAUyBalOUU
3aHEMOKOEHHS MO0 MOMIIOK. Ile momomorio MeHi 3MIIHATH BIIEBHEHICTh 1 CTATH OLIBII
nocBigueHuMm oparopom". Lli nurTatM cBimyaTh mpo Te, WO Taki (YHKUII Nporpamu, sK
MEPCOHATI30BaHa NMPAKTUKA Ta HEOCYJIMBE CEPEIOBHIIE, CIIPHUSIN 3MEHIICHHIO TPUBOTH OO0
MOBJICHHSI Ta MOJAJILIIOMY ITiJBUIIEHHIO BIEBHEHOCT] YYaCHUKIB Y CBOiX 310HOCTSAX PO3MOBHOI
anrmaiiicekoi MmoBu (Ding, & Muhyiddin, 2025).
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Pucynok 2 — ®@akropu, 1110 3a06€31e4y0Th 3HATTS MOBHOI TPUBOXHOCTI y CTYJIEHTIB

PecnonzientamMmun  mepBUHHOrO  onuTyBaHHA crand 20  CTyz#eHTIB  (akyJbTeTy
CYTHOBOJIIHHS, SIKI MalOTh BUCOKHI OaJl B HaBUAJIBLHOMY 3aKiiai, aje mpotsirom 2023-2025 poky
Xo4a 0 OIMH pa3 He MPOWIUIN CHiBOECiy Ha 3HAHHS aHTJIMCbKOI MOBH B KPIOTHTOBil KOMIIaHii.
Jyist MOMyKy NIISIX1B HAJaHHS JOTIOMOTH CTYACHTaM MIOA0 YCHIITHOTO MPOXOHKEHHS CIiBOeCin
MPOBOJIUTHCS EKCIEPUMEHTAJIbHE MJOCHIKeHHS.  JlOCHiPKeHHS TNPOBOAUTHCS Ha Kadeapi
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couianbHUX KOMYyHiKamii KuiBCbKOro HayKOBO-ZOCHITHOTO IHCTUTYTY BOJHOTO TPAHCIIOPTY.
Onuc  eKCHepuMEHTalIbHOTO  JOCHIKEHHA.  BianmoBiiHO 10  €TMKM  IPOBEAEHHS
eKCIePUMEHTAIBHUX JOCII/PKEHb YYaCHUKHU Oyiu mnpoindopMoBani npo 1)100poBiIbHY y4acTh;
2) HajgaMM 3rOJy Ha PO3TOJIOMICHHS PE3ylbTaTiB JOCHIKCHHS MPH 30€pe’KeHHI aHOHIMHOCTI
yqacHUKIB. JlOCHiJKeHHS TpoBOAWIOCH B rpymi i3 10 CTyHmeHTIB mepmoro Kypcy
(cylHOMEXaHIKIB) MPOTATOM OAHOI0 HaBUaJIBHOro poky. IIpouemypa nocmiJKeHHs BKIOYaia
BIIPOBA/KCHHSI TEXHIK 3HM)KEHHS MOBHOI TPUBOXKHOCTI ITiJT YaC BUKJIAJAaHHS aHTIIHCHKOI MOBH.
TexHikH CTOCYBaJuCs JIHTBICTHYHOTO (PAKTOPY 3 3aCTOCYBAaHHSM IICHXOJIOTIYHUX aCIEKTIB.
Bumoramu 10 nmociipkyBanux Oynno 1) KIFOYOBI TeMM NMPE3EHTYBAaTH Ha HaM ATh TIIBKH O1Is
JIOIIKH; 2) I1ajJord po3irpyBaTH Iepena ayauTopiero; 3) cmistucsa 6e3 oOpas; 4) He OosThCA
TOBOPUTH Ha KaMepy; 5) MO3UTUBHO CTAaBUTHCA 10 «3a3yOpIOBaHHS» KOPOTKHX ab3alliB TOLIO.

3a HAIMMM CIIOCTEPEKEHHSIMM, CTYJEHTH OUIS JOUIKM JEMOHCTPYBAJIM IHiJABUILICHY
MOBHY TPHBOXHICTh, pOOMJIA 3aiiBi )KE€CTH, «JIpUTAIA HOTOIO» ToIo. Mety Takoro ¢gopmary ix
BIJIMIOBIJIi HAaBYUTUCS KOHTPOJIOBATH CUMIITOMM TPUBOTM. BakIuMBO 3HATH, 110 HENPHEMHI
¢Gi3n4yHI CHMOTOMH, SIKi MH Bi4yBaeMO IIiJi 4ac TPUBOTH, HE € HebOesmeyHumu. CTyIeHTH
HaMarajuch BUXOJIUTH 3 MiAPYYHUKOM 4H 3 Telae(GoHOM. [ayTh 10 JOLIKH, XO4 BUBYMB, XOU HE
BUBYMB, aJI€ BiIYYB PI3HMII0, CUITH 3a MIAPTOIO YH CTOSITH repes ayauTopiro. 11106 He 3’ sBisiocs
BITUYTTS 00pa3u, HEOOX1IHO YYaCHUKAM €KCIIEPUMEHTY MOSCHUTU METY TaKHX il Ta 3al[iKaBUTU
pe3yabTaraMu. 3a 4 Micsii HaBYaHHS PECIIOHCHTH TOAOIAIN TPHUBOKHICTh 3HAXOKEHHS MIEPe
ayJIUTOPI€I0, CTpaX KPUTUKH Ta OCYXKEHHS, aJle BCE JK TaKU HE BIJIMOBHJIMCH X04ya O BUXOAUTH 3
Tene)OHOM, SK MOpajibHa MIATPUMKA. 3’SBWIIOCS BMIHHS KOHIICHTPYBaTH yBary ciiyxada Ta
CaMOBIICBHEHICTh 1 camonoBara. Koyin Bce BUPIBHSUIIOCH, TIPOBEIM HACTYITHUH €Tall eKCIIEPUMEHTY
— 3amKC BiNOBI/II HA Kamepy. | 3HOBY, HaBITh BUBUCHI HAMlaM’ATh TEKCTH 3BYYaJIH 3 3aiKaHHIMH,
3a0yBaBcs HaBiTh MEPIIUMH pPsNOK TeKCTy. BHCHOBOK, skuii OyB 3poOieHuil yuyacHMKaMu
eKCIIEPUMEHTY - 11€ HeoOX1THICTh caMokoHTpoto. [llock 3miHMIOCH 1 HaBUUKa 3aryomiace. B
pe3yiabTaTi JOCTIKEHHS NPUNILUIO PO3yMiHHS, IO MOMIpHA KUIBKICTB CTpeCy 3apsijKae Hac
€HEprie€ro i MOTUBYE, JOTIOMArae 30CepeAUTHUCS Ta 30epiraTh MUIbHICTb.

Ha nanomy etami npoBeJieHHs AOCIIIPKEHHS 111010 TOJ0JaHHS MOBHOI TPUBOXKHOCTI MPU
IIPOXO/DKEHHI CHIBOECIIM B KPIOTHTOBIM KOMIIaHIi MU pajiMO PECIOHAEHTaM MIATOTYBaTUCS
sKHalKpalle, BYMTH MaTepiaJl CUCTEMaTHYHO, BUKOPUCTOBYIOUM €(EKTHBHI METOAUKU
MITOTOBKHU (BU3HAUMTH KJIFOUOBI TEMH Ta BUBUWTH iX Hamam siTh, MaTH KUIbKa YHIBEpCaIbHHUX
peueHb, 1100 3alOBHUTH May3y, KOJU Tpeda XBWIMHA, 100 MOAyMaTH TOLIO), PO3BHBATU
KOTHITHUBHI 3/1I0HOCTI (KOPOTKOCTPOKOBY Ta IOBITOCTPOKOBY IaM’ATb, TEXHIUHE MUCIIEHHS). CTpec
MOYKHa 3pOOMTH KOPUCHUM [ HABYaHHS, OCKUIBKH BiH J]Ja€ HAM CHJIM Ta €HEPriko JUIsl OJ0JIaHHs
TpyaHoIIiB. Takox BaxJIMBa CaMOMOTHUBAIL1S.

B kiHIi HABYaJIBHOTO POKY MU NPOAHAIII3YBalIH, SKi KOPUCHI KPOKH 3pOOHIIN B MUHYJIOMY,
100K BIIOPATHCS 3 XBIJIIOBaHHSIM, OTPUMATH TapHY OIlIHKY Ta OyTH TOTOBHMH 10 HOBHX
BUKJIMKIB. TOX €KCIIEpUMEHT I1Ie He 3aKiHYEHO, JJIs aHaNli3y pe3yJIbTaTiB eKCIIEPUMEHTY YEeKaEMO
pe3yNIbTaTH pealbHUX CIiBOECI]] y KPIOTHIOBUX KOMIIaHIsIX caMe IUX CTYyAEHTIB. B 3amaci me pik
HaBYaHHS 1 Tenep MPOJIOBKUMO JAOCHIHKEHHS 1€l TeMHU, 3aIy4aloyn yaT-00TH.
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NEJATOTTYHUM MOTEHIIAJ IHHOBAIIIMHOTO HABYAHHS
AHIJIIMCBKOI MOBH

Xpabau T. €.
HepxaBHUl yHIBEpCUTET 1HGOPMAIIHTHO-KOMYHIKAIlIHHAX TEXHOJIOT1H
VYkpaina

VY cywacHy 100y rinobamizaniiiHux TpaHcdopmaliii BHBUEHHS iHO3EMHHUX MOB IIOCTa€
BOKJIMBUM YHUHHUKOM MPOQECIHHOTO PO3BUTKY, COILIAJIBHOI MOOUIBHOCTI Ta KyJIbTYpPHOI
B3aeMO/Iii. 3pocTarodi BUMOTH MIXKHAPOIHOT KOMYHIKAIIi{ Ta IHTerpaliifHi MpoIecu akTyali3yloTh
KOHIIETIL[IF0 HENEepPEepPBHOI OCBITH, SIKAa YTBEPIKY€EThCS AK 0a3oBa mejaroriyHa mapaaurma XXI
cromitts (Lapka, Shcherbak, 2025). ¥ npoMy KOHTEKCTI aHTIIIHChKA MOBA PO3TIISIA€THCS HE JTUIIIE
K HaBYaJbHA AMCLMILIIHA, a K yHiIBepcalbHa KOMIIETEHTHICTh, 110 3a0e3nedye mpodeciiine
3pOCTaHHS Ta BKIFOYCHHS 0COOMCTOCTI y IIo0alizoBaHe CycniyibcTBO. OCOOIMBOTrO 3HAUCHHS 15T
KOMIIETEHTHICTh HaOyBa€ y HaBYaHHI JJOPOCIIUX, JUIS SIKUX aHTJIIHChbKA MOBA CTa€ IHCTPYMEHTOM
iHTerpanii Ha MIKHAPOJHUN PHHOK Tpalli, PO3MMPEHHS KYJIbTYPHHUX TOPU30HTIB Ta PO3BHUTKY
MDKKYJIbTYpHOT KoMyHiKanii (Kadhim, Mohsein, 2024). [Ipote nenaroriuna npakTuka y i chepi
CTHUKA€ThCS 3 HU3KOI BHKIHKIB: TICUXOJIOTIYHUMH Oap’epamu, OOMEKEHICTIO dacy,
PI3HOPIBHEBUMH MOBHUMH HABUYKAaMU Ta BIIMIHHMMH OCBITHIMH IUISIMH ciiyXadiB. Tpaauiiii
METOAM BHKJIAJAHHSA, 30PI€HTOBaHI Ha PENPOAYKTUBHE 3aCBOEHHS MaTepially, BHSBISIOTHCS
ManoeeKTUBHUMH Yy JOPOCHiil ayauTopii, IO BUMAara€ BIPOBAKEHHS 1HHOBAIIIHUX
MeAaroriyHuX crpateriid. [lemaroriqyanii MOTEHIia)I IHHOBAIIMHOTO HABYAHHS aHTJTIMCHKOT MOBHU
MOJIATAE y TOE€JHAHHI MU(POBUX TEXHOJOTIN 13 CYy4aCHUMH MiIXOJIaMU KOTHITUBHOI HAyKH Ta
NICUXOJIOT1] HaBUaHHS. BukopucranHs oHJIalH-mIaTGopM, TUCTAHIIIHUX 1 3MIIIAHUX (OpMaTIB
pOOHTH MOBHY OCBITY OUIBII THYYKOIO, MepcoHai3oBaHOo0 Ta noctynHowo (Lapka, Shcherbak,
2025). Y uudpoBomMy cepeioBUILll HAaBYaHHS IHTETPYETHCS Y LIOJIEHHY MPOQeECiiiHy i coliaibHy
JUSUTBHICTB, CHPUSIOYM (POpMYBaHHIO CTIMKMX MOBHHUX HaBMUYOK. IHHOBalilHI IeAarorivxi
NPAKTUKU 0a3yloThCs Ha aJalTUBHUX MOJENSAX HaBUYaHHS, SKI BPAXOBYIOThb 1HJUBITYaJbHUI
piBEHb MiJrOTOBKHU, OCBITHI 111JIi Ta MOTHBALlIHI YNHHUKH cayxayiB. [lepconainizoBaHi crparertii,
IHJMBIyaJbHE HACTABHULITBO, @ TAKO’K BUKOPUCTAHHS IHCTPYMEHTIB BIPTYaIbHOI Ta JIOMIOBHEHOT
pEaIbHOCTI CTBOPIOIOTH YMOBM JUIsl 3aHYPEHHS Y pEaJTiCTU4YHI KOMYHIKaTHBHI CHTYyauii,
3a0e3Mmeuyroun BUCOKY MPaKTUYHY HIHHICTh HaB4aHHA (Wen, 2024).

OTxe, negaroriyHUi MOTEHIIa 1HHOBAIIHOTO HaBYaHHS aHTJIHCHKOI MOBH IOJIATAE y
3/1aTHOCTI LIUX MIAXO/IIB JOJIATH TPaIuLliiiHl Oap’€pH, CIPUSATH HETIEPEPBHOMY PO3BUTKY MOBHHUX
KOMIIETEHTHOCTe Ta (OpMyBaTH T'OTOBHICTH OCOOUCTOCTI 10 edekTuBHOI mpodeciitHOi I
KyJabTypHOi iHTerpamii (Xpaban, 2025). ¥V cydacHOMy TJI00aIi30BaHOMY CBITI 1HHOBAIlIHHI
CTpaTerii BUKJIAJaHHS CTAalOTh KJIIOYOBUM YMHHUKOM ITiJIBUILEHHS KOHKYpPEHTOCIPOMOXKHOCTI,
PO3BHUTKY MIKKYJIBTYPHOI CBIIOMOCTI Ta peaji3allii KOHIEIIi HaBYaHHS BIIPOIOBXK KUTTS.

Mera cTarTi — 301HCHUTH aHaJi3 crienu(iKu BUKIaJaHHs aHTTIHChKOT MOBU JIOPOCIHM Y
KOHTEKCTI HETIEpEepPBHOT OCBITH, OKPECIUTH KJIOYOBI MENArorivyHi Ta OopraHi3alliiiHi BUKIUKH U
OOI'pyHTYBaTH 1HHOBAIIHI METO/IH, 3/1aTHI 3a0e3MeYnTr (OPMYBaHHS Ta PO3BUTOK MpodeciitHux
1 COLIIaJIbHUX KOMITETEHTHOCTEHN T0POCINX 3100yBayiB OCBITH.

JlocnmipkeHHsT peaii3oBaHo y (opMaTi CHCTEMaTHMYHOIrO OIJIsy JIITEpaTypH, L0 Jalo
3MOTy y3arajJbHUTH Cy4YacHI MIIXOIW J0 BUKIIAJIaHHS aHTJIMCHKOI MOBHU JIOPOCIUM y KOHTEKCTI
HerepepBHOi OCBITH. Takui MiIXix /J03BOJIMB HE JIMIIE CUCTEMATH3YBAaTH HasBHI HayKOBI
pe3yabTaTH, a ¥ BH3HAYUTH OCHOBHI BHKIIMKH Ta TIEPCIIEKTHBH BIPOBAKEHHS iHHOBAIlIHHUX
nenarorivHux npaktuk (Xpaban, 2024). MeTomon0riyHy OCHOBY CTaHOBWJIM 3arajbHOHAYKOBI
METOAM aHami3y, CHHTE3y, 1HAYKIli, JEAYKIli Ta y3aradbHEHHS, IO 3a0€3MeYMIN CUCTEMHUN
HiAX11 10 ONpalroBaHHA HayKOBHX Jpkepen. [lomnrykoBa cTpaterist Oyia po3po0OiieHa BiAMOBITHO
710 MDKHAPOJHUX PEKOMEHJAlli 100 MPOBEIEHHS CUCTEMAaTUYHUX OrisaaiB. J[xepenpHy Oasy
CKJIaJIM peleH30BaHi myOJikallii, sKki BUCBITJIIOIOTH SK TEOPETHYHI 3acal, TaK 1 MpakTH4YHI
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pe3yJIbTaTH 3aCTOCYBAHHS 1HHOBAIIMHUX METOJIB HABYAHHS AHTJIIHCHKOI MOBH JOPOCIHX.
Oco0nuBYy yBary MpuIIICHO MpalsM, Y SKUX PO3MISIIAIOTHCS TICUXOJIOTTYHI O6ap’epH, 4acoBi Ta
pecypcHi OOMEXEHHS JOPOCIUX Y4YHIB, a TaKOXX MOXJIMBOCTI BUKOPUCTaHHS LU(PPOBUX
TEXHOJIOT1H, aIaNTUBHUX IIAT(HOPM 1 IHTEPAKTUBHUX METOIHK.

OcBiTa 1OpOCIHX € KIIFOYOBOIO CKJIaJOBOIO CUCTEMHU HENIEPEPBHOTO PO3BUTKY OCOOMCTOCTI
Ta cycniibcTBa. BoHa Mae HU3KY crnenudigyHUX puUC, IO BIAPIZHAIOTH ii BiJ TpaauIliiHOTO
HaBYaHHS JiTei 1 Mmonozi. Hacamnepen 1ie cBigoMuii BUOip HaBYaIBHOT AiSTIBHOCT1, 00yMOBIICHUA
ocoOucTUMH, MpodeCIHHUMHU 1 coIliaTbHUMU oTpedamu. Jlopociii HaBYarOThCS HE 1111 30BHIITHIM
IPUMYCOM, a 3aBJISKH BHYTPIIIHIA MOTHBAIil, MParHEHHIO BUPIIIMTH KOHKPETHI 3aBAaHHS abo
MIJBUINATA KBamidikamiro. BaXIMBUM YMHHUKOM Yy HaBYaHHI JOPOCIUX € >KUTTEBUH 1
npodeciifHui JOCBiA, 110 BUCTYHAE MIATPYHTAM JUIsI KPUTHYHOTO OCMUCIICHHSI HOBOT iH(opMarii
Ta i mpakTUYHOro 3actocyBaHHs. OCBITHI IPOrpaMy MOBHHHI BPaXOBYBAaTH pPiBEHb MONEPEIHIX
KOMIIETEHTHOCTEH, 1HMBIIyalibHi OTpeOu Ta CTHIIi HaBYaHHs yyacHUKiB (Wang, Kabilan, 2024).
VY cydyacHuX yMOBax MOTpeOH OpOCINX y HaBYaHHI € TUHAMIYHUMHU U OaraToBUMipHUMU. BoHu
OXOILTIOITh HE JuIie npodeciiiny cdepy, a i colianbHy aanTaiiro, OCOOUCTICHUI PO3BHUTOK,
HiJABUILEHHS SKOCT1 KHUTTA Ta y4acThb y IPOMAJChKUX Ipolecax. BilnmoBigHO, OcBiTa 10OPOCIUX
IHTETPYETbCS Yy CUCTEMY HETNEepPepBHOTO HABYAHHS, IO 3a0e31euy€e MOCTiiiHE OHOBJICHHS 3HAHbD,
PO3BUTOK KOMIIETEHTHOCTEH 1 ajganTaiiio A0 mpodeciiiHux 1 comianbHux 3MiH. CyTTE€BOIO
XapaKTepUCTHKOI0 € MPaKTUYHA CIPSMOBAHICTh HAaBYAILHOTO Tporecy. Jlopocni OYiKyroTh
KOHKPETHUX, NPUKJIAJHUX PE3yJbTaTiB, Kl MOKHA IIBHJIKO BUKOPUCTATU Yy mpodeciiiHiil un
MOBCAKACHHIHN misuibHOCTI. Lle 3yMoBmoe moTpedy y BHIPOBAKEHHI 1HTEPAKTHBHHUX METOMIB —
Keiic-CTa/i, TPEHIHTiB, NPOOJIEMHOTr0 HaBYaHHS, MPOEKTHOI MiSIBHOCTI, IO CTUMYJIOIOTh
aKTUBHICTH 1 3JIy4CHICTh 37100yBaviB OCBiTH. [lle 0/HIEI0 BKIMBOIO PUCOIO0 € BUCOKHI PIBEHB
aBToHOMIi. Jlopocni 31m00yBaui 3a3BMYail CaMOCTIHHO IUIAaHYIOTh OCBITHIO TpPa€KTOPIIO,
BU3HAYAIOTh TeMIT 1 ¢opMarT HaBuaHHS. TOMy KIIFOYOBHM 3aBIAaHHSM TIEArOTiKH JOPOCIUX €
PO3BUTOK yMiHb CcaMOperyJisiii, caMoopraHizamii Ta BiANOBIAaJbHOIO CTABJICHHS 10 BJIACHOI
ocBiTH. TakuM 4YHHOM, OCBITa JIOPOCIMX XapaKTEPU3YEThCS THYUYKICTIO, MPAKTUYHOIO
CIPSIMOBAHICTIO, IHTETPALI€l0 B CUCTEMY HENEPEPBHOTO HABYAHHS Ta BHCOKOI BHYTPIIIHBOIO
MOTHBAIlI€I0 y4acHUKIB. BoHa cripusie po3BUTKY NpodeciiiHuX 1 COLIaJbHUX KOMIETEHTHOCTEMH,
HiJBHILY€E PIBEHb aJAlTUBHOCTI /10 BUKIHUKIB CY4aCHOCTI Ta CTBOPIOE HIAIPYHTS Ul CTajoOro
1HHOBAIIIMHOTO PO3BUTKY CYCH1JIbCTBA.

CyuacHa cucTeMa HerepepBHOi OCBITH BUMarae akTUBHOT'O BIPOBAKEHHs IHHOBAI[IHUX
METO/1B, OCKIJIbKH TPAUIIIAHI IeIaroT14HI MiIX0IA HE 3aBXKIU 3a0€3MeUyI0Th TOCTaTHIN PiBEHb
e(eKTUBHOCTI HaBYaHHA Jopociux. [IparHeHHs 10 caMOpO3BUTKY Ta MOCTIHHOI mpodeciiHoi
ajanranii y rio0ajii30BaHOMY CBITi 3yMOBIIIOE NTOTPe0Y B THYUYKHX, IHTEPAKTUBHUX Ta MPAKTUKO-
OpIEHTOBAaHMX METOAMKAx. JlMHamMiKa pPHUHKY Mpaii, MIBUIKUNA PO3BUTOK 1H(OpMAIIHUX
TEXHOJIOT1H 1 3pOCTaHHS MIKKYJIBTYPHUX KOHTAKTIB CTBOPIOIOTH HOB1 BUKIIMKH, SIKI HEMOJIMBO
BUPIIIUTH BUKJIIOYHO 3a JOMOMOIOI0 JEKIiiHO-ceMiHapchkuX (opmatiB. [HHOBaliiiHI MeToaAn
HaBUYaHHS JI03BOJISIIOTH AKTHUBI3YBAaTH IMi3HABAJIBHY MISUTBHICTH JOPOCIHX, MIIBUIIUATH iXHIO
MOTHBAIIIIO Ta c(hOPMYBaTH KIFOYOBI KOMIETEHTHOCTI 7151 MPOQeCiitHOl AisSTBHOCTI ¥ coIliaibHOT
iHTerpaiii. BaxamBoro nmepeBaroro € iHANBITyai3allis HaBYaJIbHOTO MPOIECy: aJanTHBHI OHJIAH-
wiatpopmMu 3a0e3NedyoTh MEepCOHAI3alli0 3aB/laHb, MOIYJIbHE HAaBYaHHS JI03BOJIsIE OOMpaTH
MpIOPUTETHI TE€MH, a reimidikaimis W IHTEpPaKTUBHI BIpPaBU MiJBUIIYIOTH 3alliKaBJIECHICTh Ta
3aimydeHicTb. OcoOJIMBO 3HAYYIIMM € 3acCTOCYBaHHS I1HHOBAIIfHMX METOJIB y BHMKJIAJaHHI
1HO3eMHHX MOB. TpaJHIiifHI MIX0I1 9aCcTO 3BOSTHCS 10 3ACBOEHHS TPAMaTHUKH 1 CJIOBHUKOBOTO
3amacy, TO/l SIK Cy4YacHl IHTEpaKTUBHI METOJIUKHU (POJIBOBI IrpH, TUCKYCIi, MPOEKTHE HABYAHHA,
CUMYJIALIIT) CTBOPIOIOTH YMOBM JUIsl aKTMBHOTO BHKOPHCTAHHS MOBHUX KOMIETEHTHOCTEH Yy
peabHUX CUTYaIlsX, PO3BUBAIOYM KOMYHIKaTUBHI HAaBUUKH Ta KPUTHYHE MHUCICHHS. [HTErpamis
nU(PpPOBUX TEXHOJIOTI Ta IUCTAHIMIMHUX (OPMATIB PO3IIUPIOE JTOCTYIHICTh OCBITH IS
JOPOCIINX, Kl TMOEAHYIOTh HaBYaHHS 3 POOOTOIO0 Ta CIMEMHUMH 00OB’si3kaMu. MyJbTUMeniiHI
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pecypcH, iHTepakTHBHI 1aTGOpMH Ta BipTyasibHi Ja00paTOpii CHPUSAIOTH CTBOPEHHIO THYYKOTO
OCBITHBOT'O CEPEIOBUIIA, IO MIATPUMYE CaMOCTIHHICTh 1 HenepepBHicTh, HaB4aHHS (Chen et al.,
2021). IlpoexkTHe HaBuUaHHS, KEHC-CTaAl Ta MPOOJIEMHO-OPIEHTOBAaHI 3aBJAaHHS PO3BHBAIOTH
KPUTUYHE MHCIICHHS, aHAJITUYHI, KOMYHIKQTUBHI ¥ opraHizaimiiiHi BMiHHS, 110 O6e3mocepeHbo
BITMBAIOTH Ha KOHKYPEHTOCIIPOMOKHICTh JJOPOCIIOTo 3700yBada OCBITH. MOTHBAIIHHUN aCIIEKT
IHHOBAaLITHOI'O HABYaHHS TaKOX Mae NPUHLUIIOBE 3Ha4YeHHS. BUKopucTaHHS 1HTEpaKTUBHUX Ta
NPAaKTUKO-OPIEHTOBAHUX MiAXO/IB CTUMYJIIO€ BHYTPILIHIO 3aI[IKaBICHICTh, (HOPMYE yCBITOMIICHY
noTpedy y CaMOPO3BUTKY Ta CHpHsE peaiizaimii KOHIEMNIIi HaB4YaHHs mpoTsaroM xuttsa (Wen,
2024). TakuM 9YMHOM, IHHOBALIIHHI METOJIM € HE JIUIIIE CYYaCHUM IEJaroriYHuM iHCTPYMEHTOM, a
1 KIIFOYOBUM YMHHHKOM ITiIBUIICHHS SIKOCTI i €)eKTUBHOCTI OCBITH JIOPOCIIHX.

EdexTiBHEe BIPOBa/)KEHHS IHHOBALIWHUX TMIIXOMIB Yy CHUCTEMY HENEPEpPBHOI OCBITH
JIOPOCIIUX TNOTpedy€e KOMIUIEKCHOI CTpaTerii, sika OXOIUIIOE 3MICT, METOJAM, TEXHOJOrii Ta
opraHizauniiiHi popmu:

1. InTerpanis nmudpoBUX TEXHOJIOTIH Ta TUIATGOPM JTUCTAHIIMHOTO HABYaHHS.
Buxopucranast LMS, onmaiH-KypciB, MOOITBHHMX OJATKiB, IHTEPAaKTUBHUX MOJIYIIB 1
BIpTyaJbHUX J1a0opaTopiii 3abe3meuye THYYKICTh Ta JIOCTYMHICTh OCBITH IJISl PI3HUX TPyl
CITyXadiB.

2. AKTHMBHI Ta IHTEpaKTHMBHI METOJM HaBuYaHHs. [Ipo€ekTHa MisIBHICTH, KeWC-CcTai,
CHUMYJISALI{, pONBOBI irpum Ta TelMidikamis COPUAIOTH PO3BUTKY KPUTHYHOTO MHCICHHS,
KpeaTHBHOCTI, KOMAaH/IHOI POOOTH ¥ 3AaTHOCTI JI0 BUPIIICHHS MPOOJIEM.

3. [Ipodecitinuii po3BuTOK neaaroriB. [locTiiiHe migBUIICHHS KBaTi(iKalii BUKIAIa4diB y
chepi nuPpoBUX TEXHOJOTIH, 3MIIIAHOTO HaBYaHHS Ta IHTEPAKTHUBHUX METOIUK JIO3BOJISE iM
BUCTyHNaTH (hacHIIiTAaTOPaMH, a He JIUIIE TPAHCIATOPAMHU 3HAHb.

4. ComioKynbTypHa ajamnTallisi HaBYaJbHUX IporpaMm. I'Hyuki KypcH, IIO BpaxoBYIOThb
npodeciiHUi  AO0CBII 1 MOTHBAIIO JOPOCIMX, 3a0e3MeuyloTh MPaKTUYHY KOPHUCTh Ta
PENeBaHTHICTh OCBITHHOTO MIPOIIECY.

5. CucremMa miATPUMKH Ta MOTHUBaLli. MEHTOPCTBO, CyNepBi3is, peryasipHUN 3BOPOTHUN
3B’A30K Ta PO3BUTOK HABMUYOK CAMOPETYJIALIl JomomararoTh 30epiraTd MOTHMBALIIO 1 J0JaTh
TPYJHOIL HABYAHHS.

6. MOHITOPUHT 1 BJIOCKOHAJIEHHS Ipouecy. BHKOpHCTaHHS Cy4yacHHUX I1HCTPYMEHTIB
OLIIHIOBAaHHS JI03BOJISIE a/1allTyBaTH MPOTPaMHU /10 MOTPeO ciyXadiB, MIJBUILYIOUU €(PEKTUBHICTh
Ta pe3yJIbTaTUBHICTb.

7. [TapTHEpCTBO 3 MpodheciitHOI Ta TPOMACHKOI0 ceporo. CriBmpalist 3 poOOTOIaBIISIMH,
acoljamisiMM Ta TPOMAJCbKUMH OpraHizalisMu 3a0e3ledye MpPaKTUYHY CIPSIMOBAHICTH 1
COIiabHY MIHHICTh OCBITH JOPOCIHX.

TakuMm YHMHOM, IHHOBaliiHE HaBUAaHHS Yy CHCTEMi HENEPEepPBHOI OCBITU JOPOCIUX
nependavae MOE€THAHHS TEXHOJIOTTYHUX pIlIeHb, aKTUBHUX METOMAIB, MPOGECIiiiHOTO pO3BUTKY
BUKJIA/IauiB, COIIIOKYJbTYpHOI ajanTalii Ta CHUCTEMHOi MiATPUMKU CTyJeHTiB. Lle cmpuse
(GbopMyBaHHIO HABHYOK CaMOPO3BHTKY, aJallTUBHOCTI i KOHKYPEHTOCTIPOMOXKHOCTI JOPOCIUX Y
CYy4aCHOMY CYCHUIBCTBI.

BukiaganHs aHTITICEKOT MOBH IOPOCIIMIM € KJIFOYOBHUM €JIEMEHTOM HETlepepBHOI OCBITH,
OCKIUIBKH cTIpHsie podeciiHOMY PO3BHUTKY, COLlIaIbHINA aJalTUBHOCTI Ta (POPMYBaHHIO 3/1aTHOCTI
JI0 HaBYAHHS MPOTATOM >KUTTA. PI3HOPIAHICTH KOHTHHIEHTY Ta 4acoBl M pecypcHI 0OMeKeHHs
CTBOPIOIOTH CKJIaJIHI YMOBH, 1[0 CTUMYJIIOIOTH BIPOBAKEHHS aJallTUBHUX Ta OPIEHTOBAaHHUX Ha
cTyaeHTa MeToiB. CHpUATINBE HaBYAJIbHE CEpPEAOBHUIIE, IHTETpallisi CydacHUX TEXHOJIOTIH 1
OaraToBUMIpHI MEJAroriyHi CTpaTerii JO3BOJIAIOTH MOA0IATH Oap’€pH, MiABUIUTH MOTHBAIIIIO Ta
PO3KPUTH TTOTEHITia JOPOCIHX 3/100yBadiB OCBiTH. be3nepepBHa onTuMizallis METOI1B HaBYaHHS
3a0e3medye MiJBUIIEHHS IKOCTI OCBITH Ta e(pEeKTUBHY peaizallito mpodeciiiHoro if 0cOOMCTICHOTO
MOTEHITIaTy CTYACHTIB.
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THE ROLE OF NATIONAL-CULTURAL COMPONENT IN INCREASING
MOTIVATION FOR FOREIGN LANGUAGES LEARNING

O. Tsyhanenko
Kherson State Maritime Academy
Ukraine

Practical knowledge of foreign languages in the modern world is becoming an urgent need
for specialists in many fields of activity, and the increase in the number of international joint
projects predetermines the need for knowledge of the national and cultural characteristics of
partner countries and their representatives.

However, communication with foreign colleagues presupposes an informational exchange
not only on maritime topics, but also, as a matter of course, on national-cultural and social issues
of the life of the communicating parties (Maslov, 2005).

A study of the daily practice of teaching foreign languages in the maritime academy shows
that the focus is on developing the skills and abilities necessary for implementing professional
communication, mainly in mediated form. Little attention is paid to familiarization with the culture
of the countries of the studied language, with the existing intercultural differences that create
difficulties in intercultural communication. Some features of the organization of the educational
process in non-linguistic universities do not contribute to the successful acquisition of a foreign
language.

These include:

o firstly, a limited number of hours allocated for studying a foreign language according to
the plan of classroom lessons and independent work of cadets;

e secondly, the lack of a sufficient number of modern textbooks and teaching aids;

e thirdly, insufficient use of audiovisual means and multimedia technologies that allow for
the rational organization of the educational process, both within the framework of classroom
studies and in the context of independent work of cadets (Zaniuk, 2008).

Therefore, graduates of non-linguistic universities in their majority experience difficulties
when reading authentic literature, when communicating in a foreign language in a dialogic or
monologue form, not to mention the ability to compose a business letter or write an abstract of a
professional article.

The practical significance of the national-cultural component of the content of foreign
language teaching, which consists of a set of knowledge, skills and abilities associated with a
foreign language culture, is sometimes underestimated. The possibilities of the national-cultural
approach in a non-linguistic university have been little studied at present, the scientific and
technological foundations of its use to create positive motivation for learning a foreign language
and develop interest in it among students of a non-linguistic university have not been sufficiently
developed (Bondar, 2010).

An analysis of the state of the issue under consideration in pedagogical theory and practice
revealed such contradictions:

e the need of society for professionals who speak a foreign language and the low level of
interest in studying it in a non-linguistic university;

¢ the need to participate in international cooperation and the insufficient level of linguistic
and intercultural competence of specialists (Kovalchuk, 2016).

The resolution of these contradictions, in turn, requires those who deal with educational
issues to develop conceptual approaches to fulfilling the new social order.

The scientific problem, the solution of which will allow to develop these conceptual
approaches, may consist in finding out the following: what are the theoretical and methodological
foundations, essential characteristics, specificity, psychological and pedagogical support, main
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directions and pedagogical conditions for the effective use of the national-cultural component of
the content of teaching foreign languages to develop students' interest in learning a foreign
language.

The aim of the study in solving the above-mentioned scientific problem is the pedagogical
conditions for using the national-cultural component of the content of training in order to develop
the interest of cadets in studying a foreign language

It can be assumed that the national-cultural component of the training content will become
an effective means of developing students' interest in learning a foreign language if the training
process is carried out under the following conditions:

e ensuring that the Maritime English is rich in national and cultural content;

e strengthening interdisciplinary integration aimed at realizing the potential of the national-
cultural component of the educational content;

e the use of modern educational technologies and non-traditional forms of organizing
training based on materials of national and cultural content through specially organized creative
activities of cadets;

e inclusion of students in practical activities on the use of national and cultural content of
the discipline in various spheres of life of future officers (Bohynia, 2003).

In order to implement these conditions from the point of view of teaching methodology, it
is probably advisable to:

e specify the concept of national-cultural component of the content of teaching foreign
languages and justify the allocation of this component as a full-fledged component of the content
of teaching foreign languages;

e determine its content and functions in the educational process of a maritime academy;

e analyze and adjust the criteria for selecting materials of national and cultural content,
taking into account the professional scope of application;

¢ substantiate the potential of the national-cultural component of the educational content for
developing cadets' interest in a foreign language, and reveal the specifics of this process in the
context of a maritime academy;

¢ identify and experimentally test the pedagogical conditions for using the national-cultural
component of the educational content to develop students' interest in learning a foreign language
(Nechyporuk, 2018).

The need to enrich professional foreign language training with language content of
national-cultural and general humanitarian topics is dictated by the need to form a more complete
and objective picture of the world in students providing for the personal needs of specialists,
awareness of intercultural differences between native and foreign cultures, mastery of the socio-
cultural foundations of business professional communication (Muzyka, 1999).

The foreign language program can be subordinated to the idea of interdisciplinary
integration. This presupposes the subordination of the goals of teaching a foreign language to the
general goal of training specialists and a coordinated choice of topics and vocabulary. At a higher
level, didactic synthesis and creation of integrated courses is possible, for example, “Navigation +
foreign language”.

An equally important way of motivating cadets to study a foreign language is to organize
and hold conferences, performances and other cultural events.

When organizing work with students, the teacher must master a number of roles: assistant,
source of information, consultant, partner who comes to the rescue only at the request of the
student and never imposes his decision. Wide access to information of cultural, professional and
linguistic-cultural content in a foreign language can increase the motivation of cadets to learn a
foreign language, stimulate a creative approach to developing communication skills, and allow to
individualize the method of obtaining the necessary knowledge.
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TEACHING AND STUDYING ENGLISH ONLINE: CHALLENGES AND
PERSPECTIVES

V. Cherevan
Kherson Multidisciplinary Lyceum Ne 20 of the Kherson City Council
Ukraine

Currently the way English is taught and learned has been transformed due to the rapid
development of digital technologies and the global shift toward online education. In Ukraine, this
process has been further accelerated by the COVID-19 pandemic and the ongoing war. All these
factors have forced teachers and pupils to rely on virtual digital platforms as the primary means of
communication, interaction and instruction and to adapt to extraordinary and constantly changing
circumstances.

Velushchak M. points out that “the current stage of the development of the society requires
a high level of professionalism from specialists in various fields, and an equally important
requirement for everyone is the knowledge of the English language; the process of learning English
should be effective both in traditional teaching for future professionals and in the context of
distance learning, which is not a novelty for the Ukrainian educational process but has become
particularly relevant during the Covid-19 pandemic” (Velushchak, 2022, p. 138).

We agree with Blyzniuk L., Kozak A., Shostak U. that "the transition to distance learning
of foreign languages has led to the development and practical implementation of various online
learning platforms and online resources, without which it is impossible to successfully master a
foreign language under quarantine restrictions" (Blyzniuk, Kozak & Shostak, 2021, p. 102).

While online studying offers flexibility, accessibility, and opportunities for innovation, it
also presents a number of challenges related to technological limitations, pupils’ engagement,
assessment, and keeping an effective interaction.

The aim of the paper is to outline both the obstacles and the potential benefits of teaching
and studying English online, emphasizing the importance of digital competence, creativity and
support for both teachers and learners.

In our opinion exploring these challenges and perspectives is essential for understanding
how to maintain the quality of English language studying in a constantly changing digital
educational environment. In this context, online instruction has become a vital tool for sustaining
the process of teaching and learning English in educational institutions. Although distance learning
cannot fully replace traditional classroom communication and face-to-face interaction, it has
provided Ukrainian pupils with so called ‘a lifeline’ for the continuity of education, ensuring safety
and maintaining a connection to the wider, peaceful world. Virtual online classes allow pupils to
continue practicing English language skills without gathering in unsafe spaces.

Moreover, English lessons can provide more than academic knowledge. They offer
psychological support by establishing routines and a sense of normality. The opportunity to
interact with teachers and peers across countries also fosters motivation, exposes learners to
authentic language use, and strengthens connections with the global community. Interactive video
lessons, digital games, and communicative activities encourage active participation and
meaningful discussion, which are crucial for language acquisition. Step by step, pupils expand
their linguistic competence and develop confidence in using a foreign language. Thus, the
advantages of learning English online are as follows:

1. Continuity of education — online studying keeps learners connected to education when
schools may be destroyed, closed, or unsafe during wartime.

2. Safety — distance learning enables pupils and teachers to remain in safer locations,
avoiding vulnerable areas that could be targeted.

3. Psychological support — English classes can provide a sense of stability, routine, and
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connection to the outside world, which can reduce feelings of isolation.

4. Flexibility — lessons can be recorded or accessed asynchronously, helping learners who
face unstable electricity, internet.

5. Skill development for the future — English opens opportunities for learners to access
international resources, scholarships, and humanitarian aid information.

At the same time, the experience of online studying also reveals certain challenges. These
include technical limitations, unequal access to stable Internet connections, and difficulties in
maintaining learners’ concentration and engagement during virtual lessons. In addition, the lack
of face-to-face interaction may also weaken communication skills, especially in speaking and
listening. Pupils may prefer watching films to talking to teachers and peers, hiding their faces
behind their avatars. Their unwillingness to switch on their cameras is the result of being
unprepared for the school online lessons. A high degree of self-motivation and discipline is
required to stay focused at the lessons. Teachers must therefore continuously improve their digital
competence, make experiments with new methods, and create a supportive online learning
environment. Thus, the disadvantages of learning English online are as follows:

1. Unstable internet and power outages — military actions often damage infrastructure,
making reliable internet, electricity, and devices difficult to access.

2. Digital divide — not all pupils have equal access to devices (smartphones, laptops) or
stable connections, leading to educational inequality.

3. Mental health and trauma —pupils may struggle to concentrate due to fear, displacement,
or trauma, which can make distance learning less effective.

4. Reduced interaction — online teaching can limit natural communication and cultural
immersion compared to in-person English classes.

5. Teacher challenges — teachers may also be in unsafe or unstable environment, making it
hard to prepare and deliver effective lessons.

6. Isolation — even though online studying connects learners virtually it may deepen
feelings of loneliness if peer-to-peer interaction is weak.

In conclusion, nowadays while teaching and studying English online conditions present
both challenges and perspectives. This experience demonstrates the remarkable resilience of
Ukrainian educators and learners. It highlights the transformative potential of digital technologies
in ensuring educational continuity. Despite these obstacles, online English education remains a
crucial means of sustaining learning and hope when traditional classrooms are inaccessible.
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SOME ASPECTS OF COMMUNICATION TRAINING OF THE FUTURE
TRANSPORT TECHNOLOGIES SPECIALISTS

S. Chyzh
the Danube Institute of the National University Odesa Maritime Academy
Ukraine

In the modern world of globalization, the maritime industry is one of the key areas that
requires highly qualified specialists with developed foreign language communication skills.
The successful professional activity of maritime specialists largely depends on their ability to
effectively interact with international partners, to solve work tasks in a multicultural environment.
In this context, the formation of foreign language communicative competence of future transport
technology specialists in the process of their training at a higher educational institution plays
an important role.

The competency-based approach to the activities and training of maritime professionals
has been considered by many authors, including: C. Allen, M. Barnett, M. Christopher,
P. O’Connor, D. Gatfield, J.-P. Rodrigue, J. Parsons, C. Pekcan, V. Baryshnikova, A. Gaidarzhi,
G. Dmytrenko, L. Kalinina, L. Karamushka, O. Tridid, V. Slabko, I. Smirnova, 1. Sokur,
L. Sotnichenko, V. Strelnikov, O. Tymofeeva, O. Tymoshchuk, S. Chyzh, V. Chimshyr, etc.

The relevance of the study lies in the study of communicative aspects in the training of
transport technology specialists.

The purpose of the study is to consider ways of forming foreign language communicative
competence of future transport technology specialists.

Transport technology specialists are considered as global business units whose operations
affect the productivity of shipping services.

In general, the training such specialists has its own characteristics related to the specifics
of the work of specialists in the field of transport technologies, in particular: dispatchers,
technicians, engineers, inspectors, freight forwarders of the maritime industry, etc.

The educational and professional program forms the competencies necessary for
the employment of graduates on ships and enterprises of river and sea transport in positions that
are defined by the classifier of professions DK 003:2010 and the directory of qualification
characteristics of the professions of employees Issue 67 “Water transport” and are related to the
management of vessel traffic, the operation of vessels and their systems, the management of vessel
operations, and ensuring the safety of navigation (Educational and professional program
“Transport technologies in maritime and inland water transport”, (2023).

Thus, at the Danube Institute of the National University Odessa Maritime Academy is
training students acquire high-quality knowledge throughout the entire period of study, which is
carried out using modern methods of acquiring knowledge, developing creative abilities, and
physical and spiritual improvement. The Institute trains, in particular, specialists in the educational
program of the specialty J5 Sea and inland water transport, specialization J5.05 Transport
technologies in sea and inland water transport (Educational and professional program “Transport
technologies in maritime and inland water transport”, (2023).

The purpose of studying the academic discipline “English for Professional Purposes” is to
train specialists in the field of transport in accordance with the requirements and requests of
the modern market and society, to form skills and abilities in practical use of English as a means
of professional communication in future professional activities, to develop the ability to transmit
and adequately receive oral monological and dialogical expressions and written professional
messages (using standard phrases).

The academic discipline ensures the acquisition of the competencies listed below and
the achievement of program learning outcomes.

Integral competence:
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The ability to solve complex specialized tasks and solve practical problems in the field of
maritime and inland waterway transport using theories and methods of modern transport science
based on a systems approach and taking into account the complexity and uncertainty of the
conditions of operation of transport systems.

General competencies: ability to communicate in a foreign language, ability to work
autonomously and in a team, ability to think abstractly, analyze and synthesize.

Program learning outcomes:

e Take responsibility, demonstrate civic awareness, social activity and participation in
the life of civil society, think analytically, critically understand the world.

e Give answers, explain, understand explanations, discuss, report in a foreign language at
a level sufficient for professional activity.

The academic discipline “English for Professional Purposes” contributes to ensuring
the possibility of free communication in future professional activities, the formation of foreign
language communicative competence of the future transport technologies specialist.

Thus, maritime trade has a holistic structure that encompasses economics, business,
politics, law, technology and logistics, as well as other related aspects, including technological,
social and cultural. The shipping business is becoming more technical and requires highly qualified
and specialized professionals who are ready to adopt the latest technologies. This makes the
problem of training future specialists in transport technologies relevant.
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TASK-BASED LEARNING AND THE ROLE OF NARRATIVE IN
DEVELOPING PRAGMATIC COMPETENCE OF MARITIME CADETS

O. Shapoval
National University “Odesa Maritime Academy”
Ukraine

The experience of recent years demonstrates the urgent need to train specialists in fields of
knowledge related to international communication, particularly in highly mobile and globalized
professions such as seafaring. Consequently, modern teaching methods must address challenges
connected with the content of educational programs that ensure effective competence acquisition.

English, as the globally recognized language of international professional communication,
is in high demand. This demand entails new requirements for English language teaching
methodology, which must be based on content aligned with contemporary realities. In this respect,
adopting a pragmatic approach to teaching and learning English appears not only justified but
essential.

When forming professional speech competence, educators must carefully consider
the correctness and appropriateness of selected materials. The methodology of foreign language
instruction should thus emphasize the practical significance of language use, taking into account
its functional and contextual dimensions.

The aim of the study is to investigate the potential of task-based learning in developing
pragmatic competence of maritime cadets while highlighting the complementary role of narrative
in reinforcing professional communication skills.

The objectives of the study are:

e To define the place of pragmatic competence within communicative competence of
maritime cadets.

e To justify the relevance of task-based learning as a method for developing pragmatic
competence.

e To design and describe a sample classroom exercise illustrating the integration of
pragmatic and narrative thinking.

e To analyze research findings that emphasize the role of narrative thinking in language
learning.

e To evaluate the pragmatic implications of task-based and narrative approaches for
maritime English teaching.

Theoretical analysis of scholarly works on communicative competence, pragmatics, and
task-based learning forms the conceptual foundation. Empirical data include classroom
observations, adaptation of authentic professional materials (e.g., MARS reports), and structured
pedagogical tasks designed for cadets. Comparative and analytical methods were applied to
examine how task-based and narrative thinking complement each other in language acquisition,
while a case-study approach was used to illustrate specific teaching practices.

S. Nikolaieva defines communicative speech competence as consisting of three
interconnected components: linguistic, sociolinguistic, and pragmatic. Each encompasses
knowledge, skills, and abilities. The pragmatic component, in particular, involves the ability to
interpret and generate coherent discourses, apply interaction schemes or communication models,
and ensure logical organization, attention to linguistic and extralinguistic factors, and the
effectiveness of utterances in achieving communicative goals (Nikolaieva, 2003, pp. 182—186).

These components are interdependent. In discourse production, they operate together to
fulfill specific pragmatic functions. However, for learners of a foreign language, the ability to
combine verbal and non-verbal means of communication is particularly critical in achieving
communicative goals. Pragmatic competence is widely regarded as the most challenging to acquire
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(Maslova, 2015).

Maslova suggests that regardless of teaching methods, the development of pragmatic
competence should follow the principle of “input — interaction — output.” This framework involves:
Familiarization with authentic speech samples (text, audio, or video) containing pragmatic units,
accompanied by communicative situation analysis (Maslova, 2015).

Practice through exercises that require appropriate use of linguistic and non-linguistic
means with conscious communicative intent. Independent production of communicative acts using
acquired pragmatic knowledge and skills (Maslova, 2015, pp. 4-5).

Similarly, Carla de Aquino argues that the task-based approach (TBA) is the most effective
means of fostering pragmatic competence. This approach bridges the gap between language and
speech by integrating linguistic, sociolinguistic, and pragmatic components into communicative
tasks. Rather than focusing on form, learners focus on successfully performing communicative
functions (De Aquino, 2011).

Pragmatic competence can be effectively developed through exercises such as case studies,
discussions, and role-play activities, as well as through the use of authentic speech samples as
teaching resources.

To illustrate the methodology, consider an English class on the topic “Injuries on a Ship
and Their Causes.”

Stage 1. Familiarization. Cadets are introduced to an authentic communicative situation
drawn from professional maritime practice. They are informed of the contexts in which such
scenarios may occur and are given the following task: Read the MARS (Mariners’ Alerting and
Reporting Scheme) reports. Identify the error in each case and suggest preventive measures.

Example: 201801 Slip on Stairs — Two-Month Recovery.

While at sea, the crew was mustered for emergency drills. Upon hearing the abandon ship
alarm, a crewmember proceeded to his muster station on the poop deck with his lifejacket in hand.
He used the external companionway ladder as the shortest route. On his way down, he slipped and
fell due to slight rolling of the vessel and moisture on the steps and railing. First aid was provided
on board, and after several days the seafarer was sent ashore for medical examination. He was
diagnosed with a shoulder contusion and repatriated. Recovery was estimated at two months
(Monastyrska et al., 2020, pp. 91-92).

Stage 2. Analysis. Cadets analyze the case in small groups, focusing on the following
guiding questions:

e What lessons can be learned?
e How can the accident be analyzed in terms of safety practices (e.g., three-point contact
with the ladder, slippery stairs, undue haste, use of PPE)?

At this stage, learners identify both immediate causes and broader preventive strategies,
engaging in structured problem-solving.

Stage 3. Production. To strengthen pragmatic competence, cadets role-play the scenario.
They reproduce the communicative situation using both verbal and non-verbal means of
interaction (intonation, facial expressions, gestures, postures). In doing so, they summarize their
findings and articulate conclusions based on the earlier analysis.

This exercise illustrates how a traditional conditional communicative task can be transformed into
a pragmatic one. By embedding authentic professional contexts, learners develop skills that extend
beyond linguistic accuracy to include effective, context-sensitive communication.

In addition to pragmatic communicative competence, recent research emphasizes
the importance of balancing paradigmatic and narrative modes of thought in the language
classroom. Paradigmatic thought is concerned with truth, scientific logic, and categorization,
which are essential for explaining language features. Narrative thought, by contrast, “strives to put
its timeless miracles into the particulars of experience, and to locate that experience in time and
place” (Lee, 2019, p. 7). This perspective enriches the development of pragmatic competence by
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underscoring the role of narrative in contextualizing communication, making professional
scenarios more memorable and personally relevant for learners.

The analysis confirms that exercises aimed at developing pragmatic competence are
perceived by cadets as highly motivating and effective. These activities demonstrate their value at
both introductory and advanced levels of higher education. Importantly, they integrate all
components of communicative competence — linguistic, sociolinguistic, and pragmatic — into a
unified process.

The task-based approach, in particular, proves highly effective in bridging the gap between
theoretical language knowledge and practical communicative application. By engaging cadets in
authentic, profession-related scenarios, it equips them with the ability to produce communicative
acts consistent with accepted norms of interaction while selecting appropriate linguistic and
extralinguistic means for effective speech performance.

Moreover, as Lee shows, the integration of narrative alongside paradigmatic thought
allows learners not only to analyze language through logical categorization but also to situate it in
lived, meaningful contexts. This synthesis of modes of thinking strengthens pragmatic competence
by combining precision with personal and cultural resonance.

Future research should expand the use of pragmatic competence training to a wider range
of maritime contexts, explore its long-term impact on professional performance, and integrate
digital and simulation-based tools to further enhance the authenticity of communicative tasks.
Ultimately, incorporating pragmatic competence development into maritime English curricula
represents a crucial step toward preparing cadets for successful, safe, and effective communication
in real-life seafaring environments.
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INTERVIEW STRATEGIES AND TECHNIQUES IN DEVELOPING
ENGLISH-SPEAKING SKILLS OF STUDENTS
AT THE ENGLISH LESSONS

N. Shevelova-Harkusha
Kherson State Maritime Academy
Ukraine

Developing English-speaking skills is essential for effective communication in academic,
professional, and social settings. Traditional language learning methods often emphasize grammar
and vocabulary, but lack sufficient interactive practice, which is crucial for achieving fluency.

This study explores how pair and group interview techniques enhance learners' oral
proficiency, focusing on natural language acquisition through collaborative interaction. By
engaging in structured discussions, learners develop confidence, spontaneity, and communicative
competence.

Furthermore, interview-based activities provide opportunities for real-time linguistic
engagement, reinforcing practical conversational strategies. This research investigates
the pedagogical impact of interactive speaking exercises, demonstrating their role in improving
fluency and speech adaptability.

The study aims to examine the effectiveness of pair and group interview techniques in
enhancing English-speaking skills. It focuses on how structured peer interactions contribute to
fluency, confidence, and conversational adaptability in language learning. By integrating
interactive communication strategies, the research seeks to demonstrate the pedagogical value of
collaborative speaking activities.

Objectives: to analyze the role of peer interviews in developing speaking fluency and
spontaneous communication; to investigate the impact of group discussion techniques on
pronunciation, vocabulary expansion, and interaction skills; to assess learners’ communicative
competence based on structured speaking exercises; to identify best practices for integrating
interview-based activities into English language instruction; to provide practical recommendations
for teachers on implementing interactive speaking techniques effectively.

Pair and group interviews are an effective technique for developing speaking skills in
English by engaging learners in structured conversational exchanges. This method enhances
fluency, confidence, and interactional competence, while encouraging active listening and
response formulation. Benefits of pair and group interviews are:

1. Improves fluency. Students practice real-time communication in an informal setting.
Pair interviews provide a structured yet informal setting where students practice real-time
communication without the pressure of formal assessments. The technique enhances fluency by
allowing learners to engage in spontaneous, natural dialogue while refining their speaking abilities
(Richards & Rodgers, 2014).

Mechanisms that enhance fluency: 1) Conversational flow. Students develop the ability to
express ideas smoothly without frequent pauses; 2) Pronunciation & Intonation. Regular speaking
practice improves clarity and natural speech rhythm; 3) Active listening & Quick responses.
Learners train their ability to process information and respond dynamically; 4) Reduced anxiety.
Informal peer interactions create a relaxed environment that encourages verbal expression.

Strategies for maximizing fluency gains: 1) Time-limited responses. Encourage rapid
thinking by setting short time limits for answers; 2) Role-based interviews. Assign scenarios (e.g.,
job interviews, storytelling) to simulate real-world exchanges; 3) Follow-up questions. Train
learners to expand discussions beyond initial responses, boosting interaction depth; 4) Rotating
pairs. Change partners frequently to expose learners to various accents and speaking styles (Ellis,
2015).

2. Enhances pronunciation and vocabulary. Repetition and feedback strengthen speech
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clarity. Pair interviews provide continuous repetition and corrective feedback, allowing learners
to refine speech clarity and expand their lexical range. This method helps develop accurate
pronunciation, intonation, and word choice, making communication more natural and effective.

Mechanisms that improve pronunciation and vocabulary: 1) Repetition of target sounds.
Frequent exposure to words and phrases helps internalize correct pronunciation; 2) Immediate
feedback from peers. Corrections in real-time reinforce accurate speech patterns; 3) Contextual
vocabulary use. Words are practiced in meaningful discussions, aiding retention; 4) Stress and
intonation development. Natural dialogue enhances the ability to use proper tone and emphasis
(Brown, 2020).

Strategies for strengthening pronunciation and vocabulary: 1) Minimal pairs practice.
Focus on words with subtle phonetic differences (e.g., "ship" vs. "sheep"); 2) Role-playing
scenarios. Simulated conversations help incorporate new vocabulary naturally; 3) Peer feedback
and correction. Partners guide each other toward improved articulation; 4) Vocabulary expansion
exercises. Encourage the use of synonyms and alternative expressions.

3. Develops confidence. Safe environment reduces anxiety in speaking situations. Pair and
group interviews create a supportive and low-pressure environment, allowing learners to gradually
overcome anxiety in speaking situations. Confidence is built through structured interactions,
positive reinforcement, and real-time engagement with peers (Nation & Newton, 2009).

Mechanisms that enhance confidence: 1) Reduced fear of mistakes. Speaking with a peer
eliminates pressure, making errors a natural part of learning; 2) Familiar interaction. Learners feel
more comfortable conversing with a known partner, minimizing social anxiety; 3) Gradual
exposure to real conversations. Structured interview formats help transition learners into
spontaneous speech; 4) Encouragement and support. Positive peer feedback reinforces a growth
mindset, leading to increased self-assurance.

Strategies to maximize confidence growth: 1) Scaffolded speaking exercises. Begin with
guided conversations, then progress to independent dialogue; 2) Positive reinforcement
techniques. Encourage peers to highlight strengths alongside constructive feedback; 3) Role-
playing scenarios. Simulate real-world situations (e.g., job interviews) to reduce performance
anxiety; 4) Progress tracking. Have learners reflect on their improvement over time, reinforcing
their self-efficacy (Brown, 2020).

4. Encourages critical thinking. Learners formulate questions and responses dynamically.
Pair and group interviews engage learners in active inquiry and response formulation, enhancing
problem-solving abilities and dynamic conversational skills. By requiring participants to construct
meaningful questions and adapt responses in real-time, this technique fosters deeper cognitive
engagement.

Mechanisms that enhance critical thinking: 1) Question Formation. Learners develop
logical and open-ended questions, improving inquiry skills; 2) Analytical listening. Processing
peer responses encourages evaluation and reflection on meaning; 3) Contextual adaptability.
Adjusting responses to new information sharpens reasoning and articulation; 4) Argument
development. Learners practice defending ideas and explaining concepts effectively (Nation &
Newton, 2009).

Strategies for Strengthening Critical Thinking: 1) Socratic questioning. Train students to
ask probing "why" and "how" questions; 2) Role-reversal interviews. Encourage switching roles
to experience diverse perspectives; 3) Hypothetical scenarios. Use real-world situations to
stimulate problem-solving discussions; 4) Follow-up responses. Challenge students to justify or
expand on their answers (Thornbury, 2005).

There are some basic implementation strategies:

1. Role-based interviews. Assign roles (e.g., journalist-interviewee) to promote
engagement.

2. Structured prompts. Provide guiding questions to facilitate focused dialogue.
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3. Peer feedback. Encourage constructive critique to refine communication skills.

4. Rotational exchanges. Change partners to expand interactional adaptability (Ellis, 2015).

The study highlights the effectiveness of pair and group interview techniques in enhancing
English-speaking skills, particularly in terms of fluency, pronunciation, vocabulary usage,
confidence, and critical thinking (Ellis, 2015).

Key findings confirm that structured peer interactions create a dynamic learning
environment, allowing students to develop spontaneous speech abilities while fostering
engagement and motivation. The use of role-based interviews, structured prompts, and peer
feedback mechanisms proved essential in promoting communicative competence.

Furthermore, rotational exchanges exposed learners to diverse speaking styles, reinforcing
adaptability in real-world communication. By integrating interactive strategies into language
instruction, educators can effectively bridge the gap between theoretical knowledge and practical
fluency (Richards & Rodgers, 2014).

The findings demonstrate that pair and group interview techniques are highly effective in
developing English-speaking skills, providing structured opportunities for spontaneous
communication, fluency enhancement, and critical thinking.

By engaging in role-based interviews, students simulate real-life interactions,
strengthening their ability to express ideas dynamically. The use of structured prompts ensures
that conversations remain focused, allowing learners to expand their vocabulary and pronunciation
clarity in meaningful contexts. Additionally, peer feedback mechanisms encourage self-reflection
and improvement, making the learning process more interactive and engaging.

The rotational exchange approach proved essential for exposing learners to different
speaking styles, building adaptability in various conversational scenarios. Overcoming initial
hesitation, learners gained confidence in oral communication, demonstrating measurable progress
in their ability to think critically and respond naturally in conversations.
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ANALYSIS OF THE BASIC CONCEPTS OF NEUROLINGUISTIC
PROGRAMMING IN FOREIGN LANGUAGE LEARNING (ENGLISH)

I. O. Yakushenko, O. O. Prykhodko
Kherson National Technical University
Ukraine

The fast pace of modern life, digital dominance in all spheres, the prevalence of online
learning platforms, and new challenges in foreign language teaching (FLT) encourage teachers to
seek new and innovative teaching approaches to optimise and intensify the educational process to
achieve the desired results in FLT. The neurolinguistic approach (NLP) to foreign language
learning is appealing because it fosters the natural and effective acquisition of language structures.
NLP studies how the brain processes, stores, and uses linguistic information, making it possible to
integrate methods that promote the active involvement of learners in the learning process.

Research on integrating neurolinguistics into the educational process, particularly in the
context of foreign language learning, has been conducted by O. Beliavska, N. Breslavets,
L. Zhyhzhytova, and T. Ishchuk, among others. Neurolinguistics, as an interdisciplinary field that
studies the relationship between language and the brain, which includes neurolinguistic
programming, has been studied by S. Zaseikin, T. Kovalevska, O. Lialka, G. Tryhub,
L. Shnurovska, and others. The study of optimising foreign language learning, particularly
English, has been addressed by 1. Zhang, I. Mao, X. San, J. Sheils, and others (Huzhva, 2023).

The study aims to classify the main channels of information perception, the concepts of
neurological and neurolinguistic features of brain function, and the concept of 'resource state' to
systematise the optimal ways of organising the educational process for effective and efficient
foreign language learning.

One of the psychological aspects that needs to be comprehensively studied before the direct
application of NLP is the channels of information perception. In NLP, the channels of information
perception are often referred to as submodalities, but they are also known as personality
psychotypes. It should be noted that it is usually not difficult to determine the leading channel of
information perception by listening carefully to the interlocutor, namely by listening and paying
attention to the wording of their statements, because people subconsciously use appropriate
phrases (Zhygzhytova, 2018).

Since people with different dominant submodalities perceive the world in various ways,
they express their emotions and feelings accordingly. Thus, the teacher's task is to identify their
students' dominant channels of information perception so the lesson can be methodically and
correctly organized. Conducting diagnostic tests in the first foreign language lessons plays a
decisive role in selecting teaching strategies for students (Yakushenko & Prykhodko, 2025).

The teacher needs to consider the individual characteristics of each student. In personality-
oriented teaching methods, it is generally accepted that each personality type has its most
successful strategies for foreign language learning. According to the postulates of neurolinguistic
programming, learning success depends on working correctly with the learner's psychotype.
Specific strategies for foreign language learning will be most successful for each personality type
(Breslavets,, 2017).

We believe that in the learning process, teachers should take into account the individual
characteristics of students, namely:

1. Identify students with a predisposition to different ways of learning a language.

2. Offer them different tasks for each type of student.

3. Influence all channels of perception and information processing.

4. Bring together students with different psychotypes for organic work in a group, not just
individually.
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5. Develop the abilities and skills of different psychotypes (Yakushenko & Prykhodko,
2025).

Previously, hemisphere dominance was not considered a factor in the propensity to foreign
language learning. As is known, the brain's left hemisphere is responsible for text analysis, logic,
and objective perception of information, while the right hemisphere is responsible for emotions,
imagination, etc. American neuropsychologist R. Sperry formulated and proved the concept of
functional asymmetry of the brain, according to which the left hemisphere specialises in verbal-
symbolic functions. The right hemisphere specialises in spatial-synthetic functions (Shcherbina,
2017).

Therefore, learners with left-brain dominance require a logical presentation of new learning
material: first, a constructive analysis of grammatical structures, then new lexical units (LUs), due
to the ability of students with dominant left-brain processing to process information in stages
better. In the learning process for students with right-brain dominance, it is advisable to use
language immersion, role-playing games, and projects, as the right hemisphere of the brain is
responsible for abstract thinking, processing non-verbal information, and the integrity of
presenting new material (Shcherbina, 2017).

Knowledge of general psycholinguistic and neurolinguistic concepts contributes to a better
understanding of how people perceive and assimilate new information. Multisensory learning
enables more effective memorisation of information and is based on the type of sensory channels
of perception (visual, auditory, and kinesthetic). Students with a dominant left hemisphere of the
brain tend to use the auditory channel more frequently to perceive new information. In contrast,
students with a dominant right hemisphere use the kinesthetic and visual channels (Shcherbina,
2017).

In the field of NLP, particularly in the context of learning, the concept of a 'resource state'
1s widely used, which is ideal for effective learning. This state is characterised by confidence and
vigour, when a person feels an increase in energy and the ability to perform tasks. In NLP,
specialized methods are designed to achieve and maintain the desired 'resource state' and ensure
its duration as necessary (Ishchuk, 2014).

According to researchers, there are two types of motivation in the learning process: positive
and negative. Positive motivation can be created by actualising information for the listener, for
example, by watching a film or listening to music in a foreign language. Negative motivation, on
the other hand, tends to accumulate and is transferred from one-off, personal failures to the subject
of study itself. The primary outcome of the formation of motivation to learn should be
the development of self-motivation in each learner (Kolodnyk, 2022).

It can be concluded that NLP promotes individualization in the educational process,
helping teachers identify the psychological characteristics of learners. This enables them to
develop a set of tasks and exercises that contribute to effective and efficient foreign language
learning in the classroom. The teacher will be able to provide recommendations to students on
using specific educational resources, taking into account their psychotypes.
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USER PERCEPTIONS TOWARDS DIGITAL MARITIME
COMMUNICATION TRAINING TOOLS

M. Borucinsky, S. Tominac Coslovich, J. Kegalj
University of Rijeka, Faculty of Maritime Studies
Croatia

Problem statement. Clear and effective communication is crucial for maritime safety and
operational efficiency. The International Maritime Organization (IMO) has long stressed
the importance of standardized communication practices to reduce the risk of misunderstandings
that could lead to accidents (IMO, 2001). Various researchers have described how shipping
accidents may result from ineffective and ambiguous communication and failure to adhere to
routine maritime communication standards (cf. Dzeverdanovi¢ Pejovié¢, 2013; Bostrém, 2020;
John et al., 2017, 2019). Additionally, the value of introducing digital tools into maritime
communication training as a way of mitigating such risks has been discussed by Brcko Satler &
Jurkovi¢ (2024) and Jurkovic (2025). In line with these findings, Maritime Education and Training
(MET) institutions are increasingly seeking to develop digital tools to enrich the learning process.
One example is the Erasmus+ project Digital Education for Maritime Communication (DigiMar),
coordinated by the University of Ljubljana (digimar.si). This paper reports on a user perception
survey designed to evaluate the tools developed through the DigiMar project. The digital tools
developed within the project include a series of instructional videos (basic and advanced) and a
maritime communication speech-recognition chatbot. Feedback on the usefulness of the tools was
collected from a broad range of participants such as Vessel Traffic Service (VTS) operators, MET
instructors, maritime students, etc.

Research objective. The evaluation of DigiMar tools was executed through a series of 11
multiplier events conducted across partner countries (Croatia, Montenegro, Slovenia, Finland, and
Sweden) between April and September 2025. A survey was administered to all participants in
order to gather evaluations of the DigiMar digital tools. The survey was administered via 1KA, an
open source application that enables services for online surveys, developed by the Centre for
Social Informatics at the Faculty of Social Sciences, University of Ljubljana. The respondents
were free to complete the survey in full or to focus only on the materials they wished to evaluate.
In total, 958 users began the survey, of whom 198 provided partial responses and 151 completed
it in full. For the purposes of analysis, 177 valid responses were retained. Valid responses were
defined as surveys completed to a sufficient extent to provide meaningful input; surveys with too
few answers, left blank, or containing inconsistencies were excluded, in line with the
recommendations of the survey provider based on their data. Participants included secondary and
higher education students, shore service operators (e.g., Vessel Traffic Service operators), and
members of the broader maritime community. A jointly developed online survey served as the
primary evaluation instrument, allowing users to provide feedback on the instructional videos
(basic and advanced levels) and the chatbots. The survey collected both Likert-scale ratings and
open-ended comments. As already mentioned, the analysis is based on 177 validated survey
responses, with data cleansing performed to exclude incomplete or inconsistent entries.

Research results. The demographic profile of the respondents shows a strong
representation of students, who made up about 57% of the sample. MET instructors accounted for
15%, while VTS operators made up 13%. The remaining 15% were categorized as “other,”
including harbour pilots, officers, maritime police, etc. In terms of expertise, half (50%) of the
participants identified themselves as beginners, while 28% considered themselves advanced users,
and 21% described themselves as experts. Geographically, respondents were distributed across
several regions: Slovenia, Sweden, Norway, Croatia, Montenegro, and Serbia. A large number of
respondents have evaluated more than one category of digital tools. Hence, 83% of the respondents
evaluated the instructional videos basic levels (143 users), 42% of the respondents have evaluated
the instructional videos advanced levels (73 users) and 65% of the users have evaluated the
chatbots (111 users).
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The survey consisted of structured questions using a Likert scale (e.g., 1-5 or -3 to 5, where
positive values indicated agreement/satisfaction) to assess perceptions of video quality, content
relevance, chatbot functionality, and overall satisfaction. It also included open-ended questions to
collect qualitative feedback on strengths and suggestions for enhancement. Data analysis involved
calculating average scores for quantitative elements and performing thematic analysis on
qualitative responses.

The survey results are presented in two parts: the quantitative assessment of the digital
learning tools and the qualitative feedback providing deeper context. Overall, users reported a high
level of satisfaction with the DigiMar tools. The general satisfaction question yielded an average
score of approximately 4.0 on a 5-point scale, indicating that users are "satisfied" to "very much"
satisfied with the tested tools, as shown in Figure 1.

User satisfaction with DigiMar learning tools
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On a scale from 1 (not all all) to 5 (very much), how satisfied are you with the Digimar learning
tools? Valid
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Figure 1. User satisfaction with DigiMar learning tools

The videos were generally well-received for their content and structure, relevance of
guidelines, ease of following content, value as a learning resource, which were all rated highly
(>3.5), whereas visual/sound quality received a somewhat lower rating (3.2).

| would recommend these tools to colleagues or
stakeholders in maritime communication.
Percentage

)/

m 1 (I strongly disagree. ) = 2 (I disagree. )

3 (I agree.) 4 (I strongly agree. )

Figure 2. — Respondents’ answers to whether they would recommend the DigiMar learning tools
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The videos were highly rated for their pedagogical value, with 90% of users agreeing they
are a valuable learning resource that they would recommend to colleagues or stakeholders (e.g.
maritime students, VTS operators, vessel officers, maritime English instructors) in maritime
communication (Figure 2 and Figure 3).

User groups
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Figure 3 — User groups to which the respondents would recommend DigiMar tools

Users frequently praised the content's relevance, clarity, and logical structure. The chatbot
received moderately positive ratings, though lower than the videos, indicating it is a promising
tool. However, this tool is still being developed and will be presented by Jurkovic.

In addition to quantitative data, qualitative feedback and thematic analysis are provided as
well. Respondents appreciated practical and structured content, praising videos for their clear,
concise, and practical nature (e.g., "The straightforward information in a compact format", "Simple
to understand"). The use of real-life scenarios was highlighted as a key strength, making the
abstract rules of communication less abstract. However, qualitative feedback indicated that the
production style was sometimes perceived as "flat" or "monotonous." Specific suggestions for
improvement included incorporating more dynamic animations, replacing the Al-generated voice
with a human narrator, and providing clearer categorization of videos by target expertise level
(e.g., beginner vs. advanced). Furthermore, respondents identified potential ways of integrating
the tools, even suggesting that the tools should be a "compulsory part of English subject at any
maritime school" and incorporated into "VTS operator basic training". Promotion through social
media, maritime authorities, and organizations like IALA was also recommended to ensure wide
adoption.

Conclusions. The survey demonstrates that the DigiMar learning tools are well-received
and have strong potential to support maritime education and training. The instructional videos are
valued for their clarity and relevance, while the chatbot offers a novel approach to practicing
communication. At the same time, specific improvement, particularly in production quality,
pedagogical design, and technical performance, are necessary to ensure the tools meet the needs
of all users. DigiMar training tools are particularly valuable because they have been gradually
developed through close cooperation between higher education institutions, shore service
operators, and end-users, ensuring the most effective and practical results.

A structured plan for integrating these resources into formal MET curricula and
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professional training programs could increase their impact. The DigiMar tools could enhance
communication training standards, ultimately contributing to safer and more efficient operations.
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MYJBbTUMEIINHI IHCTPYMEHTHU HA 3AHATTSIX 3 BUBYEHHSI
IHO3EMHOI MOBHA

[TonBoiiceka O.B.
KuiBcbkuii HaIlloHATBPHUI €KOHOMIYHHE YHiIBepcHuTeT iMeH1 Banuma ['eTbmana,
XepCcOHCHKHI HAI[IOHAIBHUHN TEXHIYHUHA YHIBEPCUTET
VYkpaina

Menia Ha ChOTO/IHI HE MPOCTO MOIIMPEHI Y CYYaCHOMY CBiTi, BOHH € TIOCTIHHUM 1 CTIHKHM
€JIEMEHTOM HAIOTO TOBCSKACHHOTO 1 TPO(eCciiHOro >KUTTSA, JOCTIUKEHb, HaBYaHHS 1
BukianaHHsa. Lludpoi TexHomorii € 3apa3 TUM IOCEPEIHUKOM, SKUH Hala€ MOXIIMBICTh
MOJIETIIMTH TIPOIeC HAaBYAHHS, JIEXTO, MpaBjaa, AyMae, IO 1 3aMiHUTH BHKJIAJaya, aje MOKU
MIPAKTUKa JEMOHCTPY€E BaKJIMBICTh Ta HEOOXIAHICTh 3HaHb TA YMiHb BUKJIaJaya.

["oBopstuM Mpo MicIe i posih Meia y HaBYaHHI IHO3EMHUM MOBaM CJIiJ]] BA3HAYNUTH ITOHSATTS
«MYJIbTUMEIIAHICTEY. [1i]1 MOHATTSAM «MyJIbTUMEIINHICTY B ACMEKTI BUBUEHHS 1HO3EMHOT MOBH
crizom 3a U. Poxe, K. Enb-By3 Ta I. TodMan po3ymieMo BUKOpHCTaHHS Ta 06po6Ky iH(popmarii
y pi3HOMY ii BUPa)XEHHI, HAIIPUKIIA[, IK TEKCT a0 sIK 300pa)KeHHSI, 5K Bi/I€0, SIK aHIMAIIIO TOILIO
(EL-Bouz, 2019). V cBoro uepry, K. Xon, V. [Ipeep ta A. EfiTens MynsTUMEIIa TTOSICHIOIOTH SIK
«TOEHAHHA TEKCTOBOI Ta rpadiunoi iHdopmarii Ta ii BIUIMB Ha PO3yMiHHA (TeKCTy) abo
JOCSTHEHHS 1IHIIMX HaBYanbHUX nijei» (Hohn et al., 2016, p. 165). Ha ocHOB1 KOrHITUBHOI TE€Opii
MylbTUMeIiHOr0 HaBuaHHs (Mayer, 2005) Ta iHTerpaTuBHOI Mojedi OOPOOKM TEKCTOBO-
300paxxyBasibHUX MatepiaiiB (Schnotz, 2005) mokazaHo, mo 00poOKka, po3yMiHHS Ta iHTETpaiis
TEKCTOBO-300paKyBAIbHUX KOMOIHALlIl € CKIaJHUM 1 BIANOBIATbHUM MPOLIECOM, SKHUU
Bi/I0yBaeThCs B KUIbKa eTamiB. lle BuMarae y cBOIO uepry BiJ y4HsS aKTHBHOI B3aeMOAIl 3
iHpopmaiero. Li Teopii MatoTh KOHKPETHI HACTAHOBH JJIs IPAKTHKYU BUKJIAIaHHS 1 HABYAHHS, SIK1
CJII BpPaxoBYBaTH Ui PO3POOKM HABYAJBHMX MarepiajiB — 5K, B SIKIM KOMOIHAIi CIIij
3aCTOCOBYBATH LIM(PPOBI MeAia Ha 3aHATTI, SKI YMOBH JUIs LIbOTO HEOOX1/1H1, KO LU(ppPOBI Mesia
€ e(peKTUBHUMH, a KOJIM HaBITh 3aiBUMH.

VY HaBYaJbHOMY Mpolieci, OCOOJMBO B yMOBax OHJIAWH-HaBYaHHS MYJIbTUMEAiMHI
THCTPYMEHTH MOXHA PO3TJISIaTH K CBOTO POJIY PYLIIHY CHITY, IEBHUI CTUMYJI, SIKHH JTOTIOMarae
ONTUMI3yBaTH NpOIEC BUBYEHHS 1HO3€MHOI MOBH 1, 3 1HIIOro OOKY, 3a/iATH MiJ 4ac HaBYaHHS
PI13H1 BUJIM TIaM’STi 1 HAaBITh 3aIyCTUTH KOTHITUBHI ITPOLIECH.

Jlo cydacHHX MyJIbTUMEIIHHMX 1HCTPYMEHTIB CBhOTOAHI HajlexaTb MepeayciMm
PI3HOMaHITHI NMpOrpamMu, HaBYaJIbHI JOJATKH, 1HTEPAKTHUBHI MIIPYYHUKH, B paMKax SIKUX BKE
BOY/JIOBaH1 Pi3HOMAaHITHI Me/lia — ayAi0-TeKCTH, Bijleo, OMIlii 3 BUKOHAHHIM 3aB/laHb Y BIAacHIN
Bepcii HaBYAJIbHOTO 3ac00y 3 JIOCTYIIOM JJIs BUKJIagada 10 HUX. Bei 1 po3poOku HaaoTh OAHY
3 CYTTEBHUX IepeBar y MOpiBHSAHHI 3 TpaJUIIfHUMU HaBYAJIILHUMH 3ac00aMU — MOPTATHUBHICTH 1
3py4HICTh, a OLIBII Cy4acHi mporpamu (Ha BiAMiHY BiJ IHTEPaKTHBHOI Bepcil MiApyYHHKA,
HaNpUKiIaa) JEMOHCTPYIOTh II€ 1 THYYKICTb, OCKUIBKM MOXYTh IOCTIHHO OHOBIIOBATHUCS Ta
OTPUMYBATH PO3IIMPEHHS TPOTPAMH.

[Ipote icHye 1 1€ oAHA MepeBara MyJbTUMEAIHHOCTI Ul BUBYEHHS 1HO3eMHOI MOBU —
nuBepcu(dikalliss HaBUYaHHS. 3aBISKH MYJIbTUMEIIMHUM 3aco0aM MOXKHa 3aCTOCOBYBATH Pi3HI
CIOCOOM HaBYaHHS 3alIe)KHO BIJ CIyXayiB, iXHIX i1HTepeciB, ab0 TEXHIYHUX MOMIJIHMBOCTEH
oprasi3ailii HaB4aJIbHOTO ITPOLIECY, K1 y TpaJUIIHIX (popMax HaBUaHHS MOKYTh OyTH OOMEXeH1
9acoM, IOCTaTHBOIO KUIBKICTIO MaTepianiB Torio (Bauer, 2007).

Cepen 06e3i1iul CbOTOAHIMIHIX MYJIbTUMEIINHUX IHCTPYMEHTIB Ta MPOrpaM MPOINOHYEMO
PO3IIISIHYTH HasiBHI MyJIbTUMEIIHI TPEHYBaJIbHI 10/1aTKH, 3aCTOCYHKH Ta/a0b0 TIIaTGOPMH.

1. Wordwall (https://wordwall.net) — 3 1TuM 3aCTOCYHKOM MO>KHA CAMOCTIHHO CTBOPIOBATH
a00 KOpUCTYBATHUCS BXKE HASIBHUMHU IHTEPAaKTUBHUMH 200 PO3JaTKOBUMHU TECTOBUMH 3aBJJaHHSIMU,
OMUTYBaHHSIMH, BIKTOPHHAMH, ITpaMH, CTBOPCHHMH 3a JIOMIOMOTOI0 PI3HOMaHITHHX IIaOJIOHIB.
Peectpariis € 000B’s13k0B0OIO, 6a30Ba Bepcisi —0E3KOIITOBHA.
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2. LearningApps (https://learningapps.org/) — TyT TakoXX MOXHa CTBOPIOBATH BJIACHI
IHTepaKTUBHI 3aBJIaHHSI 200 BUKOPUCTOBYBATH BKe i1CHYIOUi. Ciyxadi BUKOHYIOTh 1 IEPEBIPSIIOTH
CBOI pe3yJibTaTH caMOCTiHHO. ICHYIOTH pi3HI (opMaTH BIIpaB, HAaNpUKIAL, 3aBIAaHHS Ha
BIJIMOBIJIHICTh, TECTH 3 MHOXHHHUM BHOOPOM, Ta3d, KPOCBOPJIHM, 3alIOBHEHHS IPOMYCKIB 1
Oarato iHmuX. Peectpairis Takox 000B’s13K0Ba, KOPUCTYBAaHHS — O€3KOIITOBHE.

3. Kahoot! (https://kahoot.com/) — meii BeO-IHCTpyMEHT MOKHAa BUKOPHUCTOBYBATH IS
CTBOPEHHS MU(PPOBUX BIKTOPHUH Ta ONMUTYBaHb y ¢dopmari 3 OAHUM ab0 KiIbKOMa BapiaHTaMHu
BinoBigei. Y pexumi "Assign" MoxkHa Tpatu camocTiiiHo. [ToTpiOHa peectparis, 6a30Ba Bepcis
— OE3KOITOBHA.

4. Quizlet (https://quizlet.com/) — gyxe 3py4Ha HaB4ajgbHa IUIATPOPMA, sIKA MPOIIOHYE
Pi3HI METOAM TEPEBIPKU YCHINTHOCTI HAaBYaHHS, HAMPUKIIAJ, MOXKHA CTBOPIOBATH (IICII-KapTH,
BIKTOpUHH, TecTU. JlocuTh €()eKTHBHUM € JUIsi BUBYCHHS JIGKCUKH 32 JIOTIOMOTH MOJIYJIB 3
KapTkaMu 3a Temamu. Omuii 0e3komToBHOI 0a30B0i Bepcii mpote € oOmexxenumu. [loTpiOHa
peecTpartis.

5. Hot Potatoes — HaBYaIbHHMI 3aCTOCYHOK, SIKUIl J03BOJII€ CTBOPIOBATH 1HTEPAKTHBHI
TPEeHyBaJIbHI 3aBIaHHs. Y MPOrpaMy BXOISTH I1’Th MOMIYJIIB JIJIsl CKJIaJaHHs 3aBJJaHb Ta TECTIB:
1) JCross — kpocBopau, 2) JClose — 3aBinaHHs Ha 3allOBHEHHS JIakyH, 3) JMatch — Tect Ha momryk
BignoBigHOCTEH, 4) JQuiz — TecT Ha BUOip anbTepHATHB Ta KOPOTKHX BiAmoBiaeH, 5) JIMix — tect
«TeperIyTaHi pedyeHHs». Bcl 3aBAaHHSA BHKOHYIOTbCA Y PEXHMI CAMOKOHTpPONO. Pexum
TECTyBaHHS Tepe10aueHuid TITbKH IS 3aBIaHb 3 MHOXKHHHUM BHOOpOM. Pe3ynbraT OIiHIOEThCS
y BIICOTKaXx, HEBJIaNi CIIpoOu 3HUXKYIOTh oro. Peectpaiiist HenoTpiOHa.

6. eXeLearning — 0e3Kko1ITOBHA TPOrpaMa, sIKy MOYKHA BUKOPHUCTOBYBATH JJI1 CTBOPEHHS
IHTepaKTUBHUX MOJYJIB JUIsl CAMOHABYAHHS, HAIPHUKIIAJ, TAKUX SK BEO-BIKTOPUHM ab0O TECTH 3
MHOKHHHUM BHOOpPOM 3 MOXJIMBICTIO BOYyIOBYBaTH Yy BIAacHI BeO-caiiTu abo HaBYalbHI
iatdopmi, Taki sk Moodle.

7. QuizAcademy — 3a J0NMOMOIOI0 IOI'O HAaBYAJBLHOTO MHPOTPaMHOro 3abe3neueHHs
HA/Ia€TbC MOXJIUBICTH CTBOPIOBAaTH (PIICIHI-KAapTKH, TECTH Ta ONWUTYBAaHHSA 1 HaJaBaTH iX
ciayxauaM. KpiMm Toro, TecTv MOXyTh OI[IHIOBAaTUCS YUHSIMH caMocTiiHoO. [loTpiGHa peecTtpariis,
HIKUIbHA Ta YHIBEPCUTETChKa Bepcii — 0€3KOIITOBHI, JeMo-Bepcis Oe3komToBHa Ha 30 qHIB.

8. HSP (https://hSp.org/getting-started) — 1e cepBic, MmO JO3BOJSE CTBOPIOBATH
IHTepaKTUBHUM KOHTEHT JJIs HaBUaHHS Ta BUKJIAJAHHS, 30KpeMa BIIpaBH, IrpU, BIKTOPHHH,
rpadiku, aiarpamu, Queni-kapTd, BiJ€O, MpPe3eHTalli, IHTepaKTUBHI IUIAKaTH W MIAPYyYHUKH,
xpoHouorii, konaxi. H5P npononye 6e3komToBHUI 3aci® cTBOpeHHs, 0OMiHY W MOBTOPHOTO
BUKOPHCTAHHS HAaBYaJIbHOTO KOHTEHTY B (opmari HTMLS ang Bcix tumiB npuctpois. s
Moodle Takuii perakTop MOKM IO 3HAXOJUTHCA B CTaiii po3poOKH, ajie BKE € IUIariH, SKUN
no3Boise neperasaaty B Moodle iHTepakTUBHUIT KOHTEHT, CTBOPEHHH Y 30BHIIIHIX peAaKTopax
HS5P. Penakrop HSP € nyxe mpocTMM y BUKOPUCTaHHI, IO POOUTH JOCTYIMHUM CTBOPEHHS
OaraToro IHTEpaKTUBHOTO KOHTEHTY HaBITh JJIsl KOPUCTYBAUiB 3 TIOYaTKOBUM PiBHEM 3HAOMCTBA
3 KOMIT toTepoM. Jlisi po3yMiHHS poOOTH B IIbOMY CEpBICi HasBHI O3HAHOMIIIOBAJIbHI BiJI€O, SIK
Hanpukiaz: https://youtu.be/o ZONGI ORS.

9. Plickers (https://help.plickers.com/hc/en-us/articles/360009395854-What-is-Plickers) —
miatdopma Oyiia po3pobsieHa 3 MPIOPUTETOM JOCTYITHOCTI, IO O3HA4Ya€, MO0 BOHA 1J€aIbHO
MiIXOAUTH Ui OUTBIIOCTI OCBITHIX YCTaHOB. YUHI BiNOBIIAalOTh HA 3allUTaHHS, IMiJHIMAIOYU
creriaibHi KapTKH, TOMY HEMa€ MOTPeOH B yUHIBCHKUX MPUCTPOSAX YK OOTIKOBUX 3aIucax, a cecii
MOYKHa ITPOBOJIUTH HABITh B pEXKUMIi O(IIaiiH, K0 HEMae MiKI0UYeHHs 10 [HTepHeTy.

Buxnanau orpumye goctymn no OeskomtoBHOro akanty Plickers. Bin npusnauenuit asns
1HAMBIIyaJTbHOTO BUKOPUCTAHHS, IO JO3BOJIIE€ CTBOPHUTHU IHMBiIyallbHE OHJIAH CEpelOBHIIE,
MPUCTOCOBAaHE JIO BiacHOTo rpadiky BUKIaAaHHA. SIK mparoBath Ha TuUIaTGopMi, MOXKHA
no0aunTH y JEMOHCTpaliifHUX Marepianax, Hampukian: https://sites.google.com/view/it-
teachers/plickers a6o https://phys.ippo.kubg.edu.ua/wp-content/uploads/2016/12/Plickers.pdf.
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10. tutory (https://www.tutory.de/) — onnaifH-TuiaTopma sl CTBOPEHHS HaBYAJIbHO-
METOAMYHHMX MaTepiaiiB Ui BUMTENIB HAaBYAIbHUX 3aKJIaIiB. Moro Mera — 3aoImagury 4ac i
3YCHJUIS KOPUCTYBAUiB MPU CTBOPECHHI BIACHUX HABYAILHUX MaTepiaiiB. PoOoui apkymni MoxHA
IIBUJIKO CTBOPUTH 32 JOIOMOTI0I0 KOHCTPYKTOpPA (3 roToBUMHM Ostokamu). Taki Moy, SIK TECTH,
TaONUIl, 3aBAaHHS HA BCTAHOBJIGHHS BIAIOBITHOCTI, KPOCBOpPAM Ta 0OaraTo iHIIMX, MPOCTO
NEePeTATyIOThCSl Ha apKyll 1 HallOBHIOIOTbCS KOHTEHTOM. Pe3ynbTaT MOXHA €KCIOPTyBaTH y
dopmati PDF (3 BignoBimsmu abo 6e3 HuX) ab0 3p0OUTH HOTO AOCTYITHUM JUIS €IEKTPOHHOTO
3anoBHeHHs. [ToTpiOHa peectpartis. be3komToBHa Bepcis 0OMeKeHa.

11. learning snacks (https://www.learningsnacks.de/share/149533) — e oHa HaB4aIbHA
miargopma, sKa J03BOJSIE CTBOPIOBATH BJIACHUM HABYAJIbHMHA KOHTEHT Y BUIVIAAI HEBEIMKHX
HaBYAJIbHHUX OJIOKiB, a00 KOPHCTYBATUCS BXKE HasBHUM. bioku abo Momymi NHpeAcTaBieHi y
dbopmarti Tpu y BUIJISAII 3alIUTaHb Ta BIAMOBiACH (4aTy), BTIM MOXKYTh OyTH TaKOX 1HTETpOBaHI
30BHiIIHI HOCIT iHpopmaii. [ToTpiGHa peecTpartis.

12. ONCOQO - BeG-caiir abo uudpoBUil IHCTPYMEHT, 3a JOMOMOIOI0 SIKOTO MOXHA
pearizoByBaTH KOJEKTHBHY poOOTY y HaBYaJbHOMY IPOIECI 3 aKIEHTOM Ha KOHIIEHTPOBaHIN
po6otu rpymnu. [IponoHyoThCs N'ATh METOAIB KOJEKTUBHOI POOOTH, MPOCTUX Ta 3PO3YyMUIHX Y
BHKOPHUCTaHHI. J[01aTOK Tak0oX BKIIt0Ua€ (YYHKITIFO IIILOBOTO 3BOPOTHOTO 3B'SI3KY, IHTETPOBAHOTO
B ardpopmy y ¢opmi rpu. CepBic ONCOO Oe3omnatHuii Ta goctynHuil 0e3 peectpaumii. Ha
nouatkoBiii cropinii ONCOO (oncoo.de) HasiBHI IT’ITh PI3HUX OHJIAWH-IHCTPYMEHTIB, OOMpPAIOYH
OJIUH 3 SIKUX CJ1JI CTBOPUTH HEOOXinHUI HaBualbHUI KOHTEHT. [licis HBOro 101aTOK reHepye
irpoBuii ko (QR-ko1) 1715t BXO/Iy YYaCHUKIB B CHCTEMY 31 CBOIX MOOUTBHUX PUCTPOIB.

13. XMind — nporpama, siky MOXHa BUKOPHCTOBYBATH JJIsi CTBOPEHHS MEHTAJIbHHUX Ta
KoHHenTyansHux kapT. XMindCopilot Mo>kHa BUKOPHCTOBYBATH HaBITh I CTBOPEHHSI TEKCTIB.
[HcTpyMeHT po3poOiienuil, 100 10MOMOITH yUHSIM (PiKCyBaTH, CTPYKTYPYBaTH, Bi3yali3yBaTH Ta
CIIBMpAIIOBATH HAJ ieIMH Ta HABYAIbHUM KOHTEHTOM. I[HCTPYMEHT IOCTYNHUN Y BHIJISA[II
MOOUIbHOT, BeO-Bepcii Ta Bepcii 11 HacTUIbHUX KoMm'toTepiB. IloTpiOHa peectpamis, 6a3oBa
Bepcis 0€3KOIITOBHA.

14. Buffl (https://buffl.co/) — 3 uuM HaBYaJIBLHMM 3aCTOCYHKOM MOXXHAa HaBYaTHUCS 3a
JIOTIOMOTOI0 HassBHMX a00 CaMOCTIMHO CTBOpPEHMX LM(poBUX KapTok. IloTiM 3HaHHA MOXKHa
NEePEeBIPUTH 3a JOMOMOTOI0 TECTIB 3 JIEKUJIbKOMa BapiaHTamu BianoBiael. [loTpibHa peectpartis.
HasBni Mmo61s1bHa Ta BeO-Bepcis.

Bubip MynbTUMEIHUX 1HCTPYMEHTIB IIPU BUBYEHHI 1HO3€MHOI MOBHU € IIUPOKHUM, 1 K
MIOKAa3y€e OTJIsi/l, B TOMY YHCII 1 JUI TPEHYBaHHS, sIKI MOXHa €()eKTHUBHO BUKOPUCTOBYBATH 1 JJIS
NepEeBIPKU PiBHS 3aCBOEHUX 3HaHb. SIKUIl IHCTPYMEHT 00MpPaTH, 3aJI€KHTh BiJl LILJILOBOT ay TUTOPIi,
BIJIMOBIAHOCTI MOXJIMBOCTEH MyJIbTHUMEIIHHOTO IHCTPYMEHTY IIOCTaBJIeHIH MeTi, ane 1
NPUXUIBHOCTI BUKJIaJaya 1 y4HiB. Jleski MynpTHMe[ia CXO0Xi 3a CBOIM (PYHKILIOHAJIOM, TOMY
MOKHa 00paTH JAEK1IbKA PI3HUX 3aJICIKHO B1JI ITUIEH, ajie CITiI maM’ iTaTH, 10 JOBT€ BUKOPUCTAHHS
OJTHOTO 1 TOTO 3K CAMOTO 3aCTOCYHKY CIIPUUYHMHIOE IIBUJKY BTpATy IHTEPECY B YUHIB.
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INTERACTIVE METHODS OF ASSESSING STUDENTS’ ENGLISH
KNOWLEDGE IN A VIRTUAL ENVIRONMENT

O. Borsuk
Professional Maritime Lyceum of Kherson State Maritime Academy
Ukraine

In the modern era of digital transformation and the rapid development of online education,
the issue of assessing students’ knowledge has become particularly relevant. Traditional
assessment tools are often insufficient to reflect the full range of students’ communicative
competence, motivation, and ability to apply language skills in real-life situations. Therefore, the
integration of interactive methods of assessment into virtual learning environments has become a
key element of innovative English language teaching.

According to L. Artemenko, interactive assessment involves dynamic interaction between
teachers and learners, the use of feedback mechanisms, gamified elements, and opportunities for
collaborative learning. Unlike traditional tests, interactive technologies allow educators to evaluate
not only the final product but also the cognitive and communicative processes behind it. This
approach fosters a more holistic understanding of language competence and encourages active
student participation (Artemenko, 2020).

Modern digital tools such as Kahoot!, Quizizz, Mentimeter, LearningApps, Wordwall,
Edmodo, Google Classroom, and built-in learning management systems like Moodle or Microsoft
Teams have become indispensable components of the assessment process. These platforms offer
a wide range of pedagogical opportunities — from interactive quizzes and matching tasks to
reading, listening, and writing exercises with automated feedback. Their integration into the virtual
classroom provides immediate results and supports continuous formative assessment.

The aim of this article is to explore the potential of interactive methods of assessment in
virtual English language learning environment.

The use of such tools significantly increases students’ motivation to learn English. Game-
based learning elements, leaderboards, and visual analytics create a positive emotional climate and
promote engagement. At the same time, teachers receive valuable analytical data about students’
progress, enabling them to identify learning gaps and adapt further instruction. Thus, interactive
control becomes not only a tool of evaluation but also a means of pedagogical support and
guidance.

Interactive assessment closely aligns with the principles of formative evaluation. Students
receive constructive feedback that helps them understand their mistakes, reflect on progress, and
plan future learning goals. Consequently, assessment becomes a developmental process aimed at
enhancing learner autonomy and self-regulation. This is particularly important in the context of
distance education, where students must often rely on self-directed learning strategies.

A special advantage of interactive control lies in its ability to assess communicative
competence through digital collaboration. For instance, the “breakout rooms” feature in video
conferencing tools allows teachers to evaluate speaking skills in pairs or small groups, creating
conditions close to real-life communication. Tools such as Padlet or Jamboard can also be used
for creative forms of assessment — poster presentations, collaborative storytelling, and reflective
journals (Anderson & Dron, 2020).

Psychological comfort is another crucial factor. The virtual format helps reduce anxiety
during testing, as many activities are conducted anonymously or through game-like interfaces.
This fosters a more positive attitude toward assessment, boosts confidence, and supports intrinsic
motivation to learn. As a result, students become more open to feedback and more willing to
engage in continuous self-improvement.

Based on S. Honcharenko, the effectiveness of interactive assessment depends on several
pedagogical conditions. Firstly, digital tools should be used purposefully — as an organic part of
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the learning process, not merely as entertainment. Secondly, tasks should be differentiated and
adapted to students’ proficiency levels. Finally, teachers must continually improve their digital
literacy and methodological competence to ensure the pedagogical quality of interactive
assessments (Honcharenko, 2019).

Moreover, interactive assessment contributes to the development of key 21%-century
competencies — communication, digital literacy, learning autonomy, and teamwork. Through
active participation in interactive evaluation, students enhance critical thinking, problem-solving,
and collaboration skills while improving their English language proficiency. This
multidimensional approach ensures that assessment serves not only as a diagnostic tool but also as
an integral part of holistic education.

In conclusion, interactive methods of assessing students’ knowledge in a virtual
environment represent a powerful instrument for improving the quality of English language
education. They transform the learning process into an engaging, adaptive, and learner-centered
experience. Future research should focus on developing hybrid models of assessment that combine
automated testing with creative, human-centered approaches, as well as on studying the long-term
effects of interactive feedback on learners’ motivation and achievement.
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ERASMUS+ DIGIMAR: ENHANCING NAVIGATIONAL SAFETY
THROUGH MORE EFFICIENT MARITIME COMMUNICATION

V. Jurkovi¢
University of Ljubljana, Faculty of Maritime Studies and Transport
Slovenia

Introduction. Within the global maritime community, unclear and ambiguous, and thus
ineffective communication remains a frequent factor contributing to maritime incidents and
accidents. This also applies to routine exchanges (i.e., exchanges that do not entail any distress,
urgency, or safety circumstances) between vessels and Vessel Traffic Service (VTS) operators and
Harbour Master offices.

A large-scale quantitative study by Jurkovi¢ (2022) revealed that everyday operational
communication between ship crews and shore operators often departs markedly from prescribed
communication protocols. Similar tendencies were observed in other international contexts (e.g.,
Dzeverdanovi¢-Pejovi¢, 2013; Perea-Barbera & Parada Galindo, 2020), emphasising the demand
for more data-based, accessible, digital, and practice-oriented digital tools to support maritime
communication education and training. This is based on the assumption that open-access
instructional videos and speech-recognition chatbots, for instance, can enhance formal maritime
education as well as in-service training. Yet, tools built upon authentic linguistic data and realistic
communicative contexts are still seldom employed in Maritime Education and Training (MET)
contexts (Jurkovi¢, 2025).

Ensuring the quality and consistency of such communication falls under the responsibility
of MET institutions and relevant maritime authorities. Despite this, the communicative role of
shore-based personnel, who are vital for maintaining safe navigation, has received limited
scholarly, project, or pedagogical attention. In addition, it is essential to promote greater alignment
and periodic revision of the documents that regulate standard maritime communication practices
published by the International Association of Lighthouse Authorities (IALA), International
Maritime Organization (IMO), and International Telecommunication Union (ITU).

These are the premises that encouraged 10 partners from 6 different countries (Slovenia,
Croatia, and Montenegro in the Adriatic Sea context, and Sweden, Finland, and Norway in the
Nordic context) to embark on a joint Erasmus+ project with one main project objective in mind,
i.e., to improve navigational safety by enhancing maritime communication competence involving
VTS and Harbour Master operators, and university students through the introduction of digital
learning tools, including simulation scenarios, instructional videos, and chatbots.

Erasmus+ Digimar project!. The three-year Erasmus+ Digimar project (1 October 2023
— 30 September 2026) addresses the topic of routine maritime communication from a safety
assessment perspective, and aims to contribute to the understanding of the role of maritime
communication in the prevention of marine casualties and incidents that may have serious
environmental, societal, and economic impacts. To do so, it was divided into five Work Packages
(WPs), each further subdivided into several activities. The work packages (WPs) are presented in
Figure 1, and subsequently described in greater detail in the following sections.

As of October 2025, the Erasmus+ Digimar project has turned the buoy, marking its
progress beyond the midway stage.

WP1 Project Management takes place throughout the project’s lifecycle. It concerns
the effective implementation and smooth operation of the entire project, including preparing
partner agreements, managing the project’s budget, timeline, and activities, and monitoring
progress and results. In addition, this WP entails the preparation of internal, interim, and final
reports, and maintains full transparency in communication and decision-making, built on a robust

!https://digimar.si/
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quality assurance and risk management system.

* Project Management
WP1

¢ Maritime Communication Standard- and Data-based Content
WP2 Development

* Digital Educational Tool Development, Deployment and
WP3 Evaluation

» Maritime Communication Standard- and Data-based
Wp4  Benchmarking

* Exploitation and Dissemination
WP5

Figure 1 —Erasmus+ Digimar work packages

In WP2 Maritime Communication Standard- and Data-based Content Development
(October 2023 — July 2024), a standard protocol for routine maritime communication and the
standards of competence in routine maritime communication were defined through an extensive
analysis of international rules, procedures, and standards governing ship—shore exchanges. To
better understand existing challenges, an inventory of communication non-compliances that have
affected navigational safety was compiled, drawing on cases from marine accident databases. In
parallel, a spoken pre-educational pilot study database of authentic routine maritime
communication was created. From these datasets, representative samples of authentic routine
exchanges were selected and aligned with the established communication protocol. Furthermore,
an open-access collection of simulation tasks based on authentic scenarios was designed to
enhance student learning and professional training. Finally, a spoken pilot study database of
student simulation recordings was produced for each participating higher education institution.

WP3 Digital Educational Tool Development, Deployment and Evaluation (August 2024 —
May 2025) was based on the development of digital tools, which will be thoroughly presented in
the following section. Open-access instructional videos on the standard protocol of routine
maritime communication were developed to support both professional and educational use. After
testing, the videos were made freely available online to promote broader access and continued
learning. In parallel, open-access chatbots for routine maritime communication were created,
tested, and published. These digital tools were initially used by the same participant groups during
the pilot phase, enabling interactive practice and feedback, before being released for public use.
Finally, the instructional videos and chatbots were evaluated as part of the digital educational pilot
study. Feedback? was collected from shore service operators, students, and external users,
providing insights into the usability, authenticity, and educational value of these tools, and
informing recommendations for their future development and application.

WP4 Maritime Communication Standard- and Data-based Benchmarking (June 2025 —
September 2026) is currently ongoing. This WP will contribute to the overall objectives of the
project by analysing changes in maritime communication skills following the implementation of
the digital educational pilot study. It will also involve the development of new simulation tasks for
routine maritime communication, and a comparative analysis of compliance with the standard
protocol before and after the education and training phase. Furthermore, it will provide an
assessment of improvements in navigational safety resulting from the study, and will formulate
research-based recommendations for systemic updates to the standard communication protocol,
addressed to international bodies responsible for maritime communication.

2 https://1ka.arnes.si/digimar
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Like WP1, WP5 Exploitation and Dissemination also takes place throughout the project’s
lifecycle. Its purpose is to ensure broad and effective dissemination and exploitation of the
project’s outcomes. It will achieve this by sharing the project’s progress and results with relevant
target audiences at appropriate times and through suitable channels. Additionally, it will identify
and engage members of national and international communities who can contribute to the
development, evaluation, acceptance, and long-term sustainability of the project results. Therefore,
this WP ultimately aims to create a dynamic digital educational ecosystem that connects
stakeholders worldwide.

Erasmus+ Digimar tools. The following section offers a brief overview of each open-
access Erasmus+ Digimar tool.

1.1. Simulation scenarios

The simulation scenarios, which can be used in the education and training of in-service
Maritime English users or pre-service higher education students, were developed on the basis of
samples of authentic routine maritime communication exchanges recorded in the Adriatic and
Nordic areas. They include the complete range of routine maritime communication topics that take
place between VTS operators and ships in these contexts, including anchoring information,
reporting, and bunkering, among others.

1.2. Instructional videos

Following the realisation that the learning needs of pre-service higher education students
and in-service VTS operators are significantly different, two sets of instructional videos were
developed:

- 20 routine maritime communication — basic level instructional videos* aiming to cover
various aspects of the routine maritime communication guidelines, including but not limited to
structuring clear and precise routine communication messages, exchanging information efficiently
using VTS phraseology, avoiding ambiguity, and ensuring the formality and clarity of speech.

- 9 routine maritime communication — advanced level instructional videos® aiming to
encourage the users to understand and apply their knowledge and skills in maritime routine
communication standards to case studies built on real-life accident investigation reports, and
authentic situations and contexts.

1.3. Chatbots®

Last but not least, open-access speech-recognition routine maritime communication
chatbots were developed, tested, and published. The 40 available scenarios are based on authentic
routine maritime communication exchanges in the Adriatic and Nordic areas. They are applicable
to a wide range of global contexts, and have been integrated with ChatGPT, thus creating a custom-
made Digimar GPT. In every scenario, the user takes the role of the VTS operator, while the
chatbot acts as the vessel. At the end of each scenario, the user receives concise descriptive
feedback on their performance based on the documents that govern routine maritime
communication (IALA, 2022; IMO, 2001; ITU, 2024), and the following feedback categories:
message markers, clarity and formality, IALA compliance, avoidance of ambiguity, closing the
communication loop, structure, and task completion.

Conclusion. This paper has presented an overview of the Erasmus+ Digimar project and
introduced the open-access digital tools developed to support education and training in routine
maritime communication, more specifically simulation tasks, two sets of instructional videos, and
chatbots. These resources are designed to assist Maritime English educators worldwide in training
higher education students, VTS operators, and other professionals involved in routine maritime
exchanges.

3

3 https://digimar.si/category/scenarios/
4 https://digimar.si/routine-maritime-communication-basic-level/#
> https://digimar.si/routine-maritime-communication-advanced-level/
% https://digimar.si/category/digital-tools/chatbots/
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Future research could compare student simulation data with authentic communication
produced by VTS operators to explore differences in performance and communicative
competence. Further studies should also examine the effectiveness of different teaching and
learning modes (ranging from fully autonomous to blended and teacher-led approaches) in order
to identify the most effective formats for education and training. Finally, longitudinal research
may be undertaken to assess the long-term impact and sustainability of the learning outcomes
achieved through the Digimar tools when implemented within effective instructional approaches.
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CIIEIIU®IKA BUKJIATAHHA JUCIHUILITH TPO®ECIMHOIO
CIIPSIMYBAHHS AHTJIIMCBKOIO MOBOIO 3 BAKOPUCTAHHAM
OHJIAHH-IIJIAT®OPM B YMOBAX BOEHHOI'O YACY

baznuenko B.B.
Buie npodeciiine yunuie Ne 2, M. XepcoH
VYkpaina

IToBHOMacmTabHE BTOpTrHEHHS, 1O po3nouajnocs 24 mrororo 2022 poky, KapJIUHAIBHO
3MIHWJIO OCBITHIH mpoctip Ykpainu. 3akimaau BUIIOi OCBiTHM Oynu 3MyIIeHI nepeitu Ha
IUCTaHLIMHY pOpMy HaBYaHHS, 1110 CTBOPHJIO HOB1 BUKJIMKU Ta BOJHOYAC BIIKPHIIO MOKIMBOCTI.
Ocob6nuBoi yBaru notpedye BUKIaNaHH JUCUUIUTIH TPOQeciiHOro CIpsSMYBaHHS aHTIIHCHKOIO
MOBOIO, 1[0 € HAJ3BUYalHO aKTyaJbHUM JUI HIATOTOBKU KOHKYPEHTOCIPOMOXHUX (PaxiBLiB.

Criz 3a3HaYnTH, 110 BUKJIAJIaHHS B YMOBAX BiifHH HE OOMEXY€ETHCS JIUIIE TEXHIYHUMH YK
opraHizaniiauMu mpoOiemamu. [ICHXONOTIYHMI CTaH SIK BUKIAJadiB, TaK 1 CTYIEHTIB €
BU3HAYaJIbHUM (PaKTOPOM e€(eKTUBHOCTI OCBITHBOT'O Mpoliecy. [0 OCHOBHUX BUKIIMKIB Halle)KaTh
nepe0oi 31 3B’A3KOM Ta eneKkTpoeHeprieto. [1oBITpsHI TPUBOTH Ta pakeTHI OOCTPiNK MPU3BOAATH
70 BIAKJIIOUEHb CBITJIA Ta IHTEPHETY, L0 YHEMOJXJIMBIIOE CHUHXpOHHE HaBuaHHsA. Lle, B cBOIO
4yepry, BUMarae Bijl BUKJIa/1adiB THYYKOCTI Ta BUKOPHCTAaHHS aCHHXPOHHHUX METO/IIB.

OxpiM 1BOTO, MEPELIKOI0I0 Ul €PEeKTUBHOIO 3aCBOEHHS MaTepialy € INCHXOJOTIYHUI
THUCK 1 CTpec, MOCTiHA 3arpo3a, eMOIliifHe BHCHA)XKEHHS, BTpaTa MOYYTTS OE3MEKH, a TaKOoX
po3cisiHa yBara CTYJEHTIB 1 BHUKJIaJadiB, sIKi 3HAXOIATHCA B PI3HUX KyTO4yKax KpaiHu abo 3a
KOpJaoHOM. J[0/1aTKOBY CKJIaHICTh CTAHOBHUTH JAEMOTHBALlIS Y CTYACHTIB, SIKi MOKYTh BTpayaTu
1HTepec /10 HaBYaHHsI, CyMHIBATUCS B HOTO TOLIJIBHOCTI B TOTOYHUX YMOBaX. 3aBJlaHHs BUKJIaJaua
MOJISITAE y TOMY, 100 MiITPUMATH TaKUX CTYJICHTIB 1 MOKA3aTH BAXJIMBICTh 3HAHb JIJIS1 BIIOYI0BU
Ta MailOyTHbOrO Kpainu ([aBunenko & 3agopoxHa, 2021).

Mertoro pocCHiKEeHHS € JOCHIAMTH LUISIXM TOAOJAaHHS TPYAHOIIIB Ta BU3HAYUTH
e(peKTHBHI MiJXOAW A0 BHMKJIAJAHHSA AUCHUIUIIH NpodeciifHOro CHpsMYyBaHHS AaHINIIHCBKOIO
MOBOIO 3 BUKOPUCTaHHSM OHJIAWH-TUIAT(OPM B YMOBaX BOEHHOTO Yacy.

JUis mojonaHHA BHIIE3a3HAYCHMX BUKIMKIB, BHKJIaJadaM HEOOXIJHO aJanTyBaTH
TpaauLiiHI METOJUKH /10 OHJIalH-()OpMaTy Ta aKTUBHO BUKOPUCTOBYBATH MOKIIMBOCTI Cy4yaCHUX
UGPOBUX IHCTPYMEHTIB. J[OLIIBHUM € BIOPOBA/KEHHS THYUKHX Ta aCMHXPOHHMX MIAXOJIB, a
came:

- 3MillIaHe HaBYaHHS (IIO€AHAHHS CUHXPOHHUX OHJaWH-3ycTpiuel (uepe3 Zoom, Google
Meet) m11s 00rOBOpEHB, TUCKYCIH Ta 3BOPOTHOTO 3B A3KY 3 ACHHXPOHHUMH 3aBIaHHSMU Ha TAKUX
iatgopmax sk Google Classroom un Moodle);

- CaMOCTIfiHE OmpalioBaHHA (3alMC  BIAEO-JIEKIIM, CTBOPEHHS I1HTEPAKTUBHUX
Ipe3eHTallill, BUKOPUCTaHHS OCBITHIX cepiaiiB 3 miuaTdopm, Takux sk «/is. Ludposa ocitay,
JUISL CAMOCTIMHOTO BUBYEHHS).

TakoX, BaXJIMBOIO CKJIQJ0BOI0O BBAXKAETHCS BHUKOPUCTAHHS KOMYHIKAaTHBHOTO Ta
IHTEPaKTUBHOTO TT1IXO/IIB:

- KOJIAOOpaTUBHI TNPOEKTH (3aTy4eHHS CTYIEHTIB 1O CHUJIBHHMX IPOEKTIB, I'PYNOBUX
3aB/laHb, /1€ BOHM MOXYTb IpalloBaTH pa3oM Ha Takux miatdopmax sk Google Docs, Miro uu
Trello, 110 He nUIIIe CHIpUsie 3aCBOEHHIO MaTepiaiy, a i JomoMarae HaluaroJAUTH COLliaJIbHI 3B’ SI3KU
Ta 3MEHIIUTH BIAIYTTS 130J11111);

- BUKOPHMCTaHHs peallbHUX KEWCiB (3aCTOCYBaHHS pEalbHUX KeHCciB Ta mpodeciiHuX
CUTYyaIIi}, OB’ I3aHUX 3 CyYaCHOIO0 EKOHOMIKOI0, O13HECOM, Oy IIBHUIITBOM, KyJIiHAPIEHO (3aJIEKHO
BiJl IpOQeciifiHOro HAIPsIMY ), 10 JI03BOJISIE CTYICHTaM BUKOPHUCTOBYBATH NMpodeciitHy aHTiHChKY
MOBY B KOHTEKCTI, 110 TABHUIIYE iXHIO 3aI[IKaBJICHICTh Ta MPAKTHYHY I[IHHICTh HABYaHHS ),

- IHTerpais irpOBUX €JIEMEHTIB (BUKOPUCTaHHS IHTEpaKTUBHUX irop, BikropuH (Kahoot!,
Quizlet) nms MOBTOpeHHs Marepiady Ta 3HATTS ICHUXOJIOTTYHOTO HampykeHHs) (JIaHChKHX,
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JHepuoBa & Psb6uesa, 2022).

HeoOximHuMu 1Sl CTYACHTIB € XMapHI TEXHOJIOTIT JIJIsl KPaIIoro 3aCBOEHHS 1HITOMOBHOT
iHpopmanii. Bizyamizamis 3HauyHO BIUIMBAa€ HAa JOBrOTPHBAJIC 3araM’SITOBYBaHHS 1HO3EMHOI
JIEKCUKH. |[HIIOMOBHY KOMIIETEHIIO 3/100yBayuiB MOXIUBO ()OPMYBaTH Yepe3 MPOCITyXOBYBAHHS
ayniomarepiaiiB 4u meperisau (QuUIbMIiB 3 CyOTHUTpaMu i, 3BHYAiiHO, 3a JOIOMOTOIO PI3HHX
3aCTOCYHKIB. BaykimBo, 1mo0 1HTEpaKTUBHI OCBITHI IIAaTGOPMHU BIAMOBIAAIN TaKHUM KPUTEPISM:
JOCTYIHICTh  (O€3IUIaTHICTB), 3pOo3yMinuil iHTepdeiic, MyIbTHUMEIiHICTE (300paXKeHHH,
aHiMalIrii), 1HTEpaKTUBHICTb (B3a€MOJIS 3 IHIIUMH YYaCHUKAMH), METOIUYHO-OOIPYHTOBAHUMN
niglip EJIeKTPOHHOTO KOHTEHTY Ta 3aBllaHb, MOXKJIMBICTb KOHTPOJIIO PE3yJbTaTiB HaBYAHHS
CTYJICHTIB Ta 3BOPOTHOTO 3B’ SI3KY, IOCTYIHICTh 1HIUBIAyasi3allii Ta 4aCOBUX 0OMEKEeHb. AKTUBHO
BUKOPUCTOBYIOTbCS BCIMa YYaCHHUKAMH OCBITHBOTO IPOLECY ISl MIATOTOBKU /O 3aHATH 3
1HO3EMHUX MOB IHCTPYMEHTH st CTBOpeHHs npe3enTaniii: Genially, Video Puppet, Screencast-o-
Matic; intepaktuBHUX BiipaB — Kahoot, Plickers, Learningapps, Quizlet; rectiB — OnlineTestPad,
iLearn, Stepik, Testmoz, Google Forms, Socrative, Answergarden. MacoBumu (BIAKPUTUMU)
IHTepaKTUBHUMH TUIATGOpPMaMH UIs SIKICHOTO BHBUEHHs iHO3eMHHUX MOB €: Coursera, Duolingo,
XeuetangX, LearnEnglish, FutureLearn, BBC Learning English, Udacity, Livemocha, Callan
Method, Khan Academy. Hampukmaa, sa Duolingo MokxHa NmpoWTH ayilOBaHHS, BIIPaBH i3
nepekyiaay. 3a OJUH JIMIIe Kypc CTyIeHTaMm peanbHO 3acBoith moHan 2000 HOBUX cIiB.
LearnEnglish Bixg British Council 3a0e3neuye nmpoxomkeHHS TECTy Ui BHU3HAYCHHS DPIBHIB
BOJIOAIHHS 1HO3€MHUMH MOBaMHU, a MOTIM MPONOHYIOTHCS BiANOBIIHI 3aBAaHHA. TakuM YHHOM,
MacoBi OHJIAHH-TIIAT()OPMHU CHPHUSIOTH TPUIIBUIICHHIO BHUBYCHHS IHIIOMOBHOI iH(opmarii
HIISIXOM IPAaBUIIBHOTO MiI00PY 3aBJaHb JAJIs1 BUKOHAHHS CTYJEHTaMH 13 BpaXyBaHHAM iX noTped
Ta IpOoQeciiHUX MparHeHb. AJe CIIPaBKHIO MOTHUBAIIIIO IO OCBITHBOTO MPOLIECY MOXKYTh HAaJaTH
JIMILE JIFOH, 30KpeMa BUKIaaul, OAHOrpynHUKH ToIno (JIancekux, JlepHoBa & Psbuesa, 2022).

Bapto 3ayBakutH, 110 BaXKITHBUM (HaKTOPOM € 3a0€3MeUeHHS TOCTYIy 10 pecypciB. [Tepmn
3a BCe, HaJIaHHs JIOCTYITy 70 MIKHApOJHUX IUIaTGOPM, HANPHUKIA[, 3aJy4eHHs 10 HaBYaHHS Ha
mwiardopmax, sik-or Coursera, EdX, ne cTyaeHTH MawoTh JOCTyH 0 KYpCiB BiJ MPOBIIHHUX
CBITOBUX yHIBepCHTETiB. MXHapO/H1 I1aT(GOpMHU HE TIJIBKU PO3LIUPIOIOTH MpodeciiiHi 3HaHHS
CTYJEHTIB, @ 1 Ha/Jal0Th YHIKAJIbHY MOXJIMBICTh MOKPAIIMTH aHIIIHCHKY MOBY, BUBYAIOUH ii B
ABTEHTUYHOMY CEpE/IOBUILI; CTBOPEHHS €IMHOr0 1HQOPMALIHHOIO NPOCTOpPY (BUKOPUCTAHHS
LMS (Learning Management System) cucreM (Moodle, Google Classroom) sik IeHTpaJ1i30BaHOTO
xaly, ne 30epiraloThCsi BCl HaBUallbHI MaTepiasid, OCUJIaHHS Ha JIEKIii, 3aBAaHHs, rpadiku Ta
iHme. Takum 4MHOM, Lie 103BOJISE€ CTYAGHTaM OTPUMYBATH JOCTYH 70 HEOOX1aHOi 1H(popMallii B
OyIb-sKUi Jac.

B yMoBax BO€HHOTO 4Yacy poiib BHKJIaJadya BUXOAMTH 32 MEXI MPOCTOTO HA/IaHHS 3HAHb.
Bin crae He TIIBKM HACTaBHUKOM, MEHTOPOM Ta ICHXOJOTIYHOIO MIATPUMKON. Bukmanau
MOBUHEH OyTH TOTOBUM WTH Ha3yCTpiu CTYJEHTaM, sIKl MO>KYTh MaTH HerepeadadeHi 00CTaBUHU
(HampukJaj, nepeOyBaHHs B YKPHUTTI). TakuM YHHOM, 1€ MOKE BKJIIOUATH MPOJIOBKEHHS TEPMiHIB
31a4i podiT, 3MiHYy (hopMaTy OLIHIOBaHHS (HANpHUKIaJ, BUKOPHUCTOBYBATH OLIbIIE NMPOEKTHUX
poOiIT 3amicTh TecTiB). TakoX, CliJl 3BEpHYTH yBary Ha CTBOPEHHS IMO3UTUBHOTO CEPEIOBHIIA, Y
SAKOMY 3a0e3mneuyeThcsi aTMocdepa B3aeMOMoOBard Ta miaTpuMKd. CItif MOYMHATH 3aHATTS 3
O0OroBOpEHHsI MOTOYHOTO CTaHy, HAJal0Yl MOXIIUBICTH CTYJEHTaM BHCIOBUTHUCS, L0 MOXKeE
CIyTyBaTH JONIOMOTOIO Y TIOA0JIaHHI CTpecy.

[TincymoBytouM BHINE3a3HAYEHE, BapPTO MIJKPECIUTH, IO BHUKIAJAHHA JAUCLUILIIH
npodeciiHOro CHpsIMyBaHHSI aHTJIINCHKOI0O MOBOIO B YMOBaX BOEHHOTO 4acy € CKJIaJHUM, aje
Ha/I3BUYAiHO BOKJIMBUM 3aBJIaHHAM. 3aBJISKUA €()EKTUBHOMY BUKOPHCTAHHIO OHJIAHH-TIIATGOPM,
THYYKHMM METOJMKaM Ta, L0 € HalBaKJIMBIIIMM, EeMIATUYHOMY HiAXOJY, YKpaiHChKI 3aKJIaau
BUIIIOT OCBITH MPOJOBXKYIOTh FOTYBAaTH BHUCOKOKBanmi(ikoBanux ¢axisiis. Lleil mocBin He muie
JloTIoMarae miaTpUMyBaTH OCBITHIN IpoIleC y HAMCKIAAHIIIMX yMOBaX, aje ¥ 3akiagae MIiITHUN
(byHIaMEHT Ui TOJABIIOT0 PO3BUTKY CyYacHOI, TEXHOJIOTIYHOT Ta CTiHKOI OCBITHBOI CHCTEMH
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VYkpainu.
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1. laBunenxo, O.b., & 3agopoxna, T.I1. (2021). ITpoGiemMu BUBUEHHS iHO3EMHOT MOBHU Ha
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CTPYKTYPAUIH(I)OPMAIIII?'IHO-III/I(I)POBOi KOMIIETEHTHOCTI
MAUBYTHBOI'O BUUTEJIA IHOBEMHUX MOB

Koans T.I.
KwuiBcbkuii HaIllOHATBHUHN JIIHTBICTUYHUHA YHIBEPCUTET
VYkpaina

Beryn. Ilponec interpamii iHpopmariiino-utudposux texuonoriii (IL[T) B ocBiTHIi
MIPOIIEC € OJTHUM 13 KJIIOUOBHUX MOMEHTIB MOJICPHI3allii CHCTEMH BUIIO1 OCBITH B YKpaiHi. CyTTeBO
3MIHIOIOTBCS 3MICT, METO/IM, 3aCO0H 1 MIAXOIU MIATOTOBKU MailOyTHIX yuuTeniB. ToMy BaKIMBO
CTBOPHUTH B 3aKJIaJl OCBITH Take iH(OpMaIiiHO-IIM(POBE OCBITHE CEpEOBHINE, OO CTYICHTH,
30kpeMa MaiOyTHI yuuteni iHo3emMHMX MOB (IM), Mornm miaBHWIyBaTH CBiii piBEeHb
iH(popMaIiHHO-ITU(HPOBOT KOMIIETEHTHOCTI.

BaxuuBicTh (hopMyBaHHS 34aTHOCTI CTYICHTIB JI0 IHIIOMOBHOT KOMYHIKaIlii Ta CITiBITpalll,
HaBuaHHs IM, BripoBakenHs IL[T y cydyacHe 0CBITHE cepe1oBUILE BII3HAYAETHCS B 3aKOHOAABY1H
6a3i Ykpainu: 3akoni Ykpaiau «IIpo Bumry ocity» (2017 p.), CtpaTerii po3BUTKY BHIIOi OCBITH
B Ykpaini Ha 2021-2031 pokwu (2020 p.).

B konTekcTi BUMor 1o npodeciiinoi nisibHOCTI «HOBOT yKpaiHCHKOT KON, TIOHSTTS
«yugposa KomnemeHmHicms MAUOYmMHIX yuumenié» BU3HAYEHO SK BIIEBHEHE Ta KPUTUYHE
BUKOPUCTAHHS MU(PPOBUX TEXHOJIOTIH, a TAKOK HAsIBHICTH 1H()OpMAIiITHOT Ta MeIiarpaMOTHOCTI,
QITOPUTMIYHOTO MUCJIEHHS, OTPUMaHHsS HaBUYOK 3 Oe3neku B IHTEpHeTI Ta KibepOesmeku,
po3yMiHHS ocobnmBocTeit podoTH 3 iHpopmartieto (Konneniss HoBoi ykpaincekoi mkomu, 2016).

€ppomneiicbkuii  coro3 'y 2016 poui NOpeacTaBUB OHOBIEGHY paMKy IUGPOBOI
komreteHnTHOCTI (Digital Competence — DigComp 2.0), 1110 CKJIaa€ThCs 3 I’ SITH OCHOBHUX OJIOKIB
KOMIIETEHTHOCTEH, 30KpeMa: iH¢opMaliiiHa I'paMOTHICTh, KOMYHIKallig 1 CIiBPOOITHUIITBO,
CTBOpPEHHSI LIM(PPOBOr0 KOHTEHTY, Oe3leka, BUpILIEHHS MpoOieM. Alie, BpaXOBYIOYHM HIBUAKI
3MIHHU B CYCIUIBCTB1, BAMOTH JIO BUKJIaJ[a4yiB MOCTIHHO OHOBIIOIOTHCS 1 TOTPEOYIOTh HOBHX, OLTBIII
CKJIaHUX HabopiB komreTeHTHOCTeN (Mop3e, Bacunenko & ['manyn, 2018).

B nponosskeHHs 1i€i po3poOku Oyna npeacraBieHa Pamka nndpoBoi KOMIETEHTHOCTI A1
ocBiTsH (Redecker, 2017), po3pobienux €Bponeiicbkum 00’ €IHAHUM JTOCIITHUIIBKUM LIEHTPOM.
Bona oxpecnuna ocHOBHI (opMU Ta METOAM PO3BUTKY LUGPOBOI KOMIIETEHTHOCTI yYaCHMKIB
OCBITHBOTO TIPOIIECY, BUMTEIS Ta YYHIB, a TAaKOXX 3acaadl CTBOPEHHS IMH(POBOTO HABYAIHHOTO
CEpeIOBHINA Y 3aKJIaJli OCBITH.

3 pO3BUTKOM HHM(PPOBOTO CYCHUIHCTBA, E€KOHOMIKH, BHUPOOHHUIITBA, TPOIECIB
TpaHchopmanii 6araTbox Tramy3ell JHOACHKOI AisIbHOCTI €Bpokomiciero B 2022 pomi Oyno
YTOUYHEHO CTPYKTYpy IudpoBoi KommeTeHTHOCTI. BoHa BKirovae: iHopMalliiiHy TpaMOTHICTh
(information and data literacy); memiarpamotHicTh (media literacy); ompalfoBaHHS NaHUX 3
BUKOpHUCTaHHAM I poBux TexHosorii (digital data processing); KOMyHIKallii0 Ta CHIBIPALO 3
BUKOpUCTaHHAM HHppoBux Texnoisorii (digital communication and collaboration); ymiHHS
CTBOpIOBATH IU(PPOBUI KOHTEHT, BKJItOUatouu nporpamysanHs (digital content creation, including
programming); iHpopmamniiiny Oe3neky (digital well-being and competences related to
cybersecurity); o013HaHICTh B MUTAHHSX IHTENEKTyanbHOI BiacHOCTI (intellectual property related
questions); yMiHHS BHpIIIyBaTH MPOOJIEMHU 3 BUKOPUCTAHHAM IIU(PPOBHUX TEXHOJOTIH (problem
solving with digital tools); yminas kputruno mucnuti (critical thinking) (Digital competences —
Self-assessmentgrid. EUROPASS, 2021).

VY popmyBanHi TUGPOBOT KOMIIETEHTHOCTI MaiOyTHIX yunuTeniB IM HakonmuyeHU# MeBHUI
JIOCBiJ, 110 BigoOpaxeHO B poboTax BiTum3HsAHMX BueHMX O.M. Cmipina, O.B. OBuapyk,
T.A. Bakamok, [.B. IBaniok, A.B. Uepnenko, I'.P. I'encepyk, O.JI. Kantok, O.}O. Ky3pMeHko,
A.M. Camxo, C.B. Ky6pak, C.M. IIpoxopoBoi, A. Ferrari Ta iHmux.

BpaxoByroun TeopeTHyHI HaIpaIfoBaHHS BITYM3HIHUX 1 3apyODKHUX HAYKOBIIB 3
JOCITIJIKYBaHOI MPOOJIEMH Ta OCOOIUBOCTI MiATOTOBKM BUYMTEINIB 10 MPOodeciiiHOi IisIbHOCTI B
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KOHTEKCTI BUMOr HoBOi yKpaiHCBKOI IIKOJIM, MOHSATTS «UM(pPOBA KOMIIETCHTHICTh MaiOyTHIX
YUUTEIIB 1HO3€MHOI MOBHM BHM3HA4YE€HO SIK BIIEBHEHE Ta KPUTUYHE BHUKOPUCTaHHA LU(PPOBUX
TEXHOJIOTIH, a TaKoX HasBHICTh iH(OPMAIIiHOI Ta MeaiarpaMOTHOCTI, aJITOPUTMIYHOTO
MUCJICHHSI, 3HaHHSA OCHOB IPOrpaMyBaHHs, OTPUMaHHS HAaBMYOK 3 Oe3neku B IHTepHeTi Ta
kibepbe3neku, po3yMmiHHs ocobuBocTel podboTH 3 iHdopmarieto» (OBuapyk, 2019).

MeTto10 foc/IiKeHHsl € pO3IJIsij MOHATTSA, BUBHAYEHHS CKJIAJHHUKIB Ta IX KOMIIOHEHTIB
iHpopManiiHO-1IM(PPOBOI KOMIETEHTHOCTI MaltOyTHIX yunuTenis IM.

Buxkaax ocHoBHoro Mmarepiany. Ha wHam mormsin,  ingopmayitino-yughposa
KOMnemeHmHicme matloymuix yyumenie IM € IHTETpOBaHE SIBUILE, IO OXOILIIOE 3HAHHS, YMIHHS,
HaBHWYKH, 3AaTHOCTI 1 JJOCB1l BAKOPUCTaHHS 1HGOPMAIIHO-IIM(PPOBUX TEXHOJIOTIH Yy HABYaHHI Ta
MaiOyTHIA TMearoriyHid MisIBHOCTI 3aaisl peaiizamii wijgeid HaBYaHHA IOM0 (OpMYBaHHS
IHIIOMOBHOi KOMYHIKaTUBHOI KOMIIETEHTHOCTI, PO3yMiHHS Ta 3HAaHHSA LHU(POBHUX MPHUCTPOIB,
VIPaBIiHHA OCBITHIM TPOLECOM MUISXOM peaii3alii KOMIT IOTePHO OpPIEHTOBAHUX ITiIXO/IB,
METOJIIB 1 3ac00iB HaBUYaHHS, KPUTUYHOIO OIIHIOBAHHS IU(POBOrO0 KOHTEHTY Ta 3/IaTHOCTI
CTBOPEHHSI €JIEKTPOHHHUX OCBITHIX pecypciB it HaB4aHHS IM, BUKOpHUCTaHHS TU(PPOBUX 3aCO0iB
CHUIKYBaHHS AJI peani3alii KOMyHiKalii Ta CriBpoOITHUITBA, (POPMYBaHHS HAaBHUOK O€3MEKH
pOOOTH B MEPEIKHOMY CEPEOBHUIII Ta ETUKH POOOTH B iH(opMariitHO-indpoBOMy TIpocTOpi.

[adopmarniitHo-1indpoBa KOMIIETEHTHICTh MailOyTHbOro BuuTens IM Bu3Hayae Horo
OCBITHIO 1 MaifOyTHIO MEJaroriyHy JisUTbHICTH B 1HPOPMAIIHHOMY CYCHUIBCTBI Ta BKJIIOYAE TaKi
CKJIaTHUKH:

1). IncTpyMeHTAJILHMI CKJIAAHUK TIOB’S3aHUH 13 BUKOPUCTAHHS NU(POBUX MPUCTPOIB,
MPOrpaMHUX 3ac001B Ta OHJIAMH pecypciB A HaBYaHHS IM Ta MiCTUTh Taki KOMIIOHEHTH:

Ingpopmauiiino-naguanvnuiit Komnonenm:

—  3JaTHICTb BUKOPUCTOBYBATH Y OCBITHbOMY MPOIIEC] IPOrpaMHi 3acO0M 3HAXOKEHHSI,
PO3YyMiHHS, OTPUMaHHs, 30epiraHHs, apXiByBaHHs, ONPALIOBAHHS J1aHUX 3 BUKopucTtanHsam ILT;

— BMIHHA BMKOPHMCTOBYBAaTH METOJIM NOUIYKy iH(opmauii B Mepexi IHTepHeTr 3amis
IT1JIBUIIICHHS 11 pOJI€BAaHTHOCTI;

— 3HaHHA 3aco0iB MOIIYKYy pejieBaHTHOI iH(opmauii B iH(OpMaLiiHOMY MPOCTOPI,
30KkpemMa: nomykoBux cucreM — Google, DuckDuckGo, Baidu Ta iHmmx; HaykomMeTpuuHux 0a3
nanux — Scopus, Web of Science, Google Scholar; enektponnux 6i6miorex — ERIC (Education
Resources Information Center), DOAJ, ResearchGate, BASE (Bielefeld Academic Search
Engine); cnenianbHux 0610miorek st HaBuaHHs IM — TeachingEnglish | British Council,
Cambridge English Teaching, American English | U.S. Department of State, OneStopEnglish,
TESOL International Association Macmillan Education; enekTpoHHMX KHUT Ta MiIpY4YHHUKIB
Project Gutenberg, Open Library, ManyBooks, Oxford Owl Ta iHmmux;

— 3HaAHHA NPOTrPaMHUX CHCTEM MAIIMHHOTO TepeKiaxy, BMIHHS 1 HABUYKU poOOTH 3
HumH, 30kpema Google Translate Al, Translated with DeepL.com (free version) Ta iHImHX.

Texniunuit Komnonenm:

—  3/IaTHICTb BHKOPHCTOBYBAaTH Yy OCBITHbOMY IIpolleci Ta MaiOyTHiM memaroriuxii
JISUTBHOCTI TEXHIUHI Ta MPOTpaMHi 3aco0Hu;

— BMIHHA THpAIIOBaTH 3 KOMII I0OT€paMH, MOOUIBHUMHU TPHUCTPOSMH, MPOTPaMHUM
3a0€3MeUYCHHSAM Ta 1HITUMHU TEXHOJIOT1SIMH,

—  BMIHHS NPOBOAMTH 3aHATTS 3 BUKOPUCTAHHSIM B OCBITHHOMY IPOIIECI CHHXPOHHHX
CHCTEM YIpaBJIiHHS HaBYaHHAM, 30kpema Zoom, Google Meet, Microsoft Teams To1110;

—  3HaHHS NPUHLUMIB POOOTH aCUXPOHHHUX CHCTEM YIPaBIIiHHSA HAaBYAHHSAM, 30KpeMa
Google Classroom, Moodle Ta BMiHHSI BAKOPUCTOBYBATH iX B OCBITHROMY IIPOIIECI;

—  BMIHHS ITPOBOJIUTH 3aHSTTS 3 BAKOPUCTAHHSIM B OCBITHBOMY ITPOIIEC] IHTEPAKTHBHUX
OHJIaltH nomIoK, 30kpema Whiteboard Microsoft, Classroomscreen Ta iHIIHX.
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— BOJIOAIHHA HaBMYKaMU BHUKOPHUCTaHHS B OCBITHBOMY IIpOLIECI KOMII'IOTEPHOI Ta
MPOEKIINHOT TEXHIKH;

—  BMIHHSA IHTETPYBaTH OHJIAMH-PECYpPCH B MPOIIEC HABYAHHS, 30KpeMa sl poOOTH HaJl
aymiroBanHsaM — Listenaminute, Listeningenglish, Elllo, Newsinlevels, Eslvideo; s
BiJIIIpAlfOBaHHST TpaBUiIbHOI BUMOBU — Forvo, Youglish; mis BOOCKOHaJIEHHS TpaMaTUYHHUX
HaBn4OK — Englishgrammar, Grammarbank, Grammarmonster Tor1io;

—  3JIaTHICTh OMAHOBYBATH Ta BIPOBA/HKYBAaTH B OCBITHIH mporiec HOBI HHUGPOBI
IHCTPYMEHTH, KPUTHYHO OIIHIOIYH 1X ()YHKIIIOHATBHICTh Ta €()eKTUBHICTD;

2). KpeaTuBHHi CKJIaJHUK IOB’S3aHUHN 31 CTBOPEHHSM BIACHHUX IU(PPOBUX OCBITHIX
MarepianiB 1y HaB4aHHSA IM Ta MICTUTh Taki KOMITIOHEHTH:

Ilpezenmauininuii KOMnoHeHm:

—  3IaTHICTh CTBOPIOBAaTH Ta BUKOPHUCTOBYBATH B OCBITHHOMY IIPOIIECI E€IEKTPOHHI
3aco0u HaBuaHHA [M;

—  BOJIOAIHHSA HaBUYKaMM CTBOPEHHS MYJIbTHUMEAIMHUX MpPE3eHTalild 3 BUKOPUCTAHHAM
nporpam PowerPoint, Canva, Gamma Al, Visme Tta iHmmx mis (GOpMyBaHHS iHIIOMOBHOI
KOMYHIKaTUBHOI KOMIIETEHTHOCTI;

— BOJIOAIHHA HaBUYKAMU CTBOPEHHS IHTENEKT KapT 3 BUKOPUCTAHHAM TaKHX
nporpaMmHux 3aco0iB sk Canva, Mindmap Maker, Draw.io, Xmind, 30kpema s ¢popMyBaHHS
JEKCUYHOI, TIpaMaTU4HOI Ta COLIOKYJbTYPHOI KOMIIETEHTHOCTI, OIAHyBaHHS IPOEKTHOI
TSUTBHOCTI, UTFOCTpaIii IeBHUX 3aKOHOMIPHOCTEH, aHaIi3y TBOPIB TOIIIO;

—  BOJIOAIHHS HaBHUYKaMHU CTBOpPEHHS (rem-kapTok 3a pomomoroto Quizlet, Tinycards,
Lexilize Fleshcards six 3acoOy assi BUBUEHHSI HOBHX CIIiB, 1X Iepekiaay Ta POHETUYHOTO 3aIHCy
Ha IM;

—  BOJIOAIHHA HaBUYKAMH CTBOPEHHS KOMIKCIB 3 BHKOPHCTAHHSM TaKHUX IMPOTPAMHHX
3ac00iB sk Canva, Write Comics, Witty Comics, StoryboardThat, Pixton sik 3aco0y nornoBHeHHs
CJIOBHMKOBOTO 3amacy, po3yMiHHSI KOHTEKCTY, TOKpAIleHHs] HABUYOK YMTAHHS Ta TIaJIOTIYHOTO
MOBJICHHS;

— BOJIOAIHHSA HaBUYKaMU CTBOPEHHS KOJIaxiB 3 BUKopucTaHHAM Canva, Picsart, Vista
Create, MyCollages sik 3aco0y a5t GopMyBaHHS JIEKCHYHUX HAaBUYOK;

— BOJIOJIIHHSI HaBMYKaMM CTBOpeHHs 1H(porpadiku 3 BuxkopucraHnHsaMm Canva, Google
Charts, Piktochart, Infoqr.am, Easel.ly, Spritesapp sik 3aco0y Bizyaiizailii JaHUX, 110 MiABUIILYE
MOTHUBAILlil0 Ha 3aHATTIX 3 IM, dae 3po3yMiTHM NPUYMHHO-HACHIJIKOBI 3B’SI3KH, PO3BHUBA€E
aHAJIITUYHE Ta IHTYITUBHE MUCJICHHS,

—  BOJIOJIIHHSI HaBUYKaMM CTBOPEHHS TeCTiB 3 BUKopuctanHsiM Google Form, Quizlet,
Kahoot!, Jast Class, Classroom, MS Tesms Ta Moodle ans KOHTpoIt0 HaBYaIbHUX JOCSTHEHD 3
IM;

—  BOJIOJIIHHSI HABUYKaMH CTBOPEHHS KBecTiB 3 BukopuctanHsM Genial.ly, Miit Ksecr,
BookWidgets, Google Sites, miarpopmu EdWay Tta Blogger 3amis po3BUTKY y MaiOyTHIX
yunutenaiB IM MOBIIEHHEBUX 1 MHUCICHHEBUX yMiHb, MIJBUIICHHS PIBEHb IXHbOI aKTUBHOCTI Ta
HaBYaJbHOI CAMOCTIHHOCTI;

—  BOJIOAIHHSA HaBMYKaMHU CTBOPEHHSI IHTEPAKTUBHHUX BIIPaB Ul BiMpaIfOBaHHS HOBOI
JEeKCUKU Ta TpaMaTUKH, BUKoOpHcTOByroun Learningapps, Wordwall, Liveworksheets,
En.islcollective, Kahoot!, siki cipusitoTh po3BUTKY KOMYHIKaTUBHUX HaBMYOK, yBaru, mam’sti Ta
KPUTHUYHOTO MHUCIIEHHS, pOOJISTYM Mpoliec HaBYaHHS OL1bII €()EKTUBHUM 1 3aXOTTUBUM;

—  BOJIOJIIHHSI HABUYKAMU CTBOPEHHSI BJIACHHUX MEPCOHAIBHUX CTOPIHOK JUIsl myOsikarii
HaBYAJIBHUX MaTepiajiB, MOCTIB Ta iCTOpiH y cepeloBHIIAX COLIaJbHUX Mepex Instagram Ta
Facebook.

Meoiiinuit Komnonenm:

— 3JaTHICTb BiIOMpaTH NpPOTpaMHI 3aco0W i CTBOPEHHS IM(PPOBHX Melia,
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00pa3oTBOPUYMX, ay/i0, BiI€O 1 TEKCTOBHX MaTepialliB, 30KpeMa JJIsl HaBYaHHS ayilOBaHHS Ta
ropopinus IM;

— BOJIOJIHHS HaBUYKAaMH CTBOPEHHS ayaiOKHUT, TIIKACTIB 1 BijgeomarepialliB 3
BUKOPHUCTaHHAM TaKUX MporpamMHux 3aco0iB sk Audacity, WavePad, Audiotool, a6o x
3aIlMCYBaTH BJIACHUM KOHTEHT Ha Y ouTube, BUKOPUCTOBYIOUH Pi3HI METOAMKH;

— BOJIOAIHHA HAaBUYKaMHU pelaryBaHHs Ta CTBOPEHHs IHTEPAaKTUBHHMX BiIE€OPOJIMKIB,
nparioroun 3 caiitamu Canva, Clipchamp Ta Movie Marker.

—  BOJIOAIHHA HaBUYKaMH CTBOPEHHS TEKCTOBUX MarepiaiiB B cepenosumiax MS Office
ta Office 365 3 MeTOIO0 PO3BUTKY BMiHb CTBOPEHHS Ta pearyBaHHs 0araTopiBHEBHX JOKYMEHTIB
(pedepariB, KypCcOBUX 1 AUTUIOMHUX POOIT).

AHnanimuynuii KOMROHEHm:

— 3/aTHICTh aHaJi3yBaTH, KIACH(iKyBaTH, CHUCTEMATH3yBaTH IpPOrpamMHi 3aco0u
HaBYaHHS, OL[IHIOBATH iX KOHTEHT 111010 JOLIJIbHOCTI BUKOPUCTAHHS [l HaB4yaHH: [M;

—  BOJIOAIHHS HaBUYKAMU aJITOPUTMIYHOTO Ta JIOTTYHOI'O MUCJICHHS;

— 3JaTHICTb KPUTHYHO aHali3yBaTu iHQOpMaIlliio, oTpuMaHy 3 HUGPOBHUX HKEpE,
po3Mmi3HaBaTh (EHKH Ta MaHITyJISIIT;

— 3partHIicTh epekTuBHO BuKopuctoByBatu ILT st BupimeHHs npoOiieM Ta IpuHHSTTS
OOIPYHTOBAHUX PIlLICHB;

—  3JIaTHICTh O0OpOOJATH BeNMKI OOCATH JaHWX, PO3Mi3HaBaTH TEHIEHINi, pOOUTH
BHCHOBKH Ta 3aCTOCOBYBATH iX y MPAKTHYHIH TisSUTBHOCTI.

3). Opranizaniiinnii CKJIaJHMK OB’ S3aHUN 3 YIPABIIHHAM IpoliecoM HaBuaHHA IM 3
BukopuctansaM LT Ta MiCTUTH Taki KOMITIOHEHTH:

Ynpaenincoxkuit komnonenm:

— 3/JaTHICTb BUPILIYBaTH MpoOJeMH OpraHizauii HaBYaHHS 3 BUKOPUCTAHHAM
1H(popMaLIHHO-IIM(PPOBUX TEXHOJOTH;

—  BMIHHS BUKOPHCTOBYBATH IHCTPyMEHTap1i CUCTEM YIIPaBIIHHS HAaBYaHHSIM y MPOLIEC]
JUCTAHLIMHUX Ta 3MIIaHUX (OPM HaBUAHHS JJII CAMOOCBITH Ta CAMOPO3BUTKY;

— 3JaTHICTb OpraHizoByBaTH poOOTY B OCBITHbOMY IpOLIECI B CHCTEMax YIIpaBJIIHHA
HaBYaHH:M, 30kpeMa B Google Classroom, Moodle, Teams ta Google Meet Ta iHmux;

—  3/1aTHICTb OPTraHi30BYBaTH IPOEKTHY POOOTY B OCBITHROMY IPOIIECI 3 BUKOPUCTAHHAM
inctpymenTiB Padlet, Google docs, Google slides, Jamboard;

—  3JaTHICTb OPTraHi30BYBaTH 1HAMBIAYyalbHY pOOOTY 3 BUKOPUCTAHHSAM TaKHX OHJIAMH-
mwiargpopM Ta pecypciB Mepexi Intepner sk Grammarly, Dailydictation, SpeakLanguages,
Easyten, Replika, Rosetta Stone, Duolingo, Mondly, Perfect English Grammar;

—  3JaTHICTb BUPIUIYBAaTH MpoOJieMHU OpraHizallii, HaByaHHs, KOMyHIKallii Ta CIiBOpali 3
Bukopucranssm IIT;

— BOJIOAIHHA HaBUYKaMHU Oe3meku B Mepexi [HTepHer Ta  KibepOesmeku.
Momueauiitnuii Komnonenm:

— 3HaHHI Cy4acHUX MU(POBHUX TeXHOJOTII HaBuaHHs [M, 10 MOTHBYIOTH 10 CAMOOCBITH
Ta CaMOBJIOCKOHAJIEHHS, 30KpeMa IPOEKTHI TEXHOJOrli HaByaHHS, rerimigikaiiis, TEXHOJOTIi
HITYYHOTO IHTEJIEKTY Ta IMEPCUBHI TEXHOJIOTII;

— TOTOBHICTh OpaTH ydacTb Yy UIU(PPOBUX MNPOQEcifHUX CHIIBbHOTaX, CTBOPIOBATH
IHHOBAIIIfHI OCBITHI TMPOEKTH, OOMIHIOBATHCSA JOCBIOM Ta HABYAIHBHUMH MaTeplaiamu 3
KOJIETaMU.

— 3JIaTHICTh MOTUBYBATH JI0 HABYaHHS, a TAKOK PO3BUBATH BMIHHA 1 HABUYKU B UNTaHHI,
MHACHMI, ay/if0OBaHH1, Ta TOBOpiHHSA 32 qormoMororo [T naBuanHs.

4). KomyHikaniiiHuii CKJIAJHUK CTOCY€ETHCS B3aEMOJI YUaCHHUKIB OCBITHBOTO IMPOIECY
Ta MICTUTh TaKi KOMIIOHEHTH:

Inmepaxkmuenuit KOmMnonenm:
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— 3HaHHSA OHJIAaWH I1HCTPYMEHTIB KOMYHIKallii Ta cCmiBmpami 3aisi peamisaiii
ACHHXPOHHOI Ta CHHXPOHHOI peXHMiB poOOTH B iH()OpMaIiiiHOMY cepeoBuIIIi;

—  3/1aTHICTb €()EKTUBHO i TOPEUHO CIUIKYBATHUCS 3 TIOAbMHU, BUKOpUCTOBYIouH ILIT.

Emuunuii komnonenm:

—  3HaAHHA €TUYHUX HOPM poOOTH 3 iH(HOPMAITIETO, SIKI CTOCYIOTHCS MPABWII 1 MPUHIIUITIB,
10 BU3HAYAIOTh €TUYHY IMOBEIIHKY MpPHU CTBOPEHHI, MOIIMPEHHI Ta BUKOPUCTaHHI iH(pOpMaIlii,
BKIIIOYAIOTh B ce0€ TaKi acreKTH, sIK KOH(IACHIIHHICTh, TOYHICTh, BiIMOBIAAIBHICTE, TOBAara J1o
ABTOPCHKHX PaB T4 YHUKHEHHSI MAHIITYJISLIN;

—  BMIHHS JOTPUMYBATHUCS HOPM 1 PABUJI MEPEKHOTO ETHKETY;

—  BMIHHS CIIJIKYBaTUCS B Mepeki [HTepHET 3 ypaXyBaHHSAM KyJIbTYpPHUX OCOOIUBOCTEHH,
pPO3YMITH Ta BpaxoOBYBAaTH KyJbTYPHI BIIMIHHOCTI B KOMYHIKalii, afanTyBaTh CBOI
BHCJIOBIIIOBAHHS 1 MOBEAIHKY 10 KYJIbTYPHOTO KOHTEKCTY.

BucnoBok. IHQopmamiitHO-IIMGpPOBI  TEXHOJOTIi  JOMUILHO  BUKOPHCTOBYBATH
MaitOyTHROMY BunTelnto IM Ha 3aHATTAX A7 GOopMyBaHHS:

o onyykux Haeuuox (‘soft skills’) — KoMIUIEKCy Hecmeliani3oBaHUX HaApodeciiHuX
HaBUYOK, SIKi BIAMOBIAAIOTh 32 YCIIIIHY y4acTb y poO0YOMY MpoLeci i BUCOKY MPOTyKTHBHICTS 1
nependadaroTb (OpMyBaHHS KPUTUYHOTO MHCIEHHS, PO3YMIHHSA Ta aHalmizy iHgopmarii,
y3arajlbHEHHS, CTPYKTYpYBaHHS Ta CHCTEMAaTH3allil 3HaHb, ITJIBUIICHHS 3aJIy4€HOCTI Ta
AKTUBHOCTI Ha 3aHATTAX, pPE3yJbTaTUBHOCTI Ta 3aCBOEHOCTI HABYAJIBHOTO Marepiany,
3HaxO/pKeHHS iH(opMarii B Mepexi [HTepHeT Ta mBuIKe 11 onpaIroBaHHs;

o oicopcmrux nHasuuok (‘hard skills’), sxi mependadarOTh 3aCTOCYBAaHHS B OCBITHHOMY
nporeci HaledekTuBHIUX QopM, 3aco0iB, METOMIB 1 NpUOMIB HaBuaHHS IM 3 MeTorO
(dbopMyBaHHS TIEBHOTO PIBHA 1IHIIOMOBHOT KOMYHIKaTUBHOI KOMIIETEHTHOCTI.
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TEACHING MARITIME ENGLISH WITH THE USE OF MODERN
EDUCATIONAL TECHNOLOGIES

I. Kutsenko
Kherson State Maritime Academy
Ukraine

A maritime education system is being shaped in the modern world and aligned with the
global educational space. This shift brings significant changes to pedagogy and the practical
organization of learning. Innovative approaches to developing next-generation instructional
materials and changes in their functions and classroom use modes are central to higher-education
modernization. Higher education faces the challenge of forming a creative personality of the future
specialist capable of self-development, innovative activity, and lifelong learning. Transferring
knowledge in a ready-made form from teacher to student no longer solves this problem completely.
Instead, the student must be transformed from a passive consumer of knowledge into an active
creator who can identify a problem, analyze possible solutions, choose the optimal result, and
justify its correctness.

In this context, the use of interactive educational technologies in the classroom should be
seen as an important component of the educational process and its foundation.

The transition from traditional teaching to modern, technology-enhanced learning has
fundamentally reshaped how foreign languages, including Maritime English, are taught. Scholarly
definitions converge on a key idea: interactive learning transforms the student from a passive
listener into an active participant in the educational process (Birkun, 2004). In maritime higher
education, this active stance means more than just engagement in classroom discussions. It
involves authentic decision-making, collaborative problem-solving, and the cultivation of
professional competencies under conditions that approximate the realities of shipboard and port
operations. Thus, interactive learning aligns closely with the needs of the maritime industry, where
communication breakdowns can have immediate operational and safety consequences.

Modern education is increasingly characterized by an ICT-oriented paradigm, which
provides instructors with a flexible array of tools to design and deliver instruction. According to
Bower, these technologies can be broadly divided into two complementary categories.

Internet-based technologies encompass both synchronous and asynchronous modes of
instruction. Synchronous tools, such as live video conferences, virtual classrooms, and real-time
chat systems, allow cadets to participate in interactive sessions regardless of location. Such tools
are particularly effective for simulating urgent shipboard communications, where immediate
feedback and decision-making are crucial. In contrast, asynchronous tools, including LMS-hosted
courses, discussion forums, wikis, electronic libraries, and multimedia repositories, provide cadets
with the flexibility to engage in learning at their own pace. This mode is especially effective for
reflective tasks such as analyzing incident reports, writing port clearance documents, or preparing
safety briefings, as learners can revisit the material multiple times. The content delivered through
these technologies is diverse and dynamic. Web-based tutorials, simulators, audio and video
recordings, electronic libraries, and multilingual glossaries contribute to a rich learning
environment. By placing these resources within a virtual space, accessible through local networks
or the broader internet, instructors ensure cadets have continuous access to updated and authentic
materials relevant to their professional domain.

Computer-based resources remain important in maritime education in parallel with online
tools. These involve instructional products installed locally on autonomous computers, often
through offline packages or LMS players. Today's stand-alone applications include interactive
simulations, computer-assisted drills, and role-playing exercises designed to function without
constant internet access. Such tools are handy onboard training vessels or in simulation centers,
where internet connectivity may be limited or unreliable (Bower, 2019).

Although both categories play a role, internet-based resources have become the dominant
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mode in foreign-language learning for professional communication (MarEng, 2012). This
dominance can be explained by the maritime industry's growing reliance on global connectivity
and standardized communication practices. Online platforms allow for continuous content updates,
integration of multimedia resources, and real-time interaction between teachers and cadets.
Importantly, they enable maritime universities to align their curricula with international standards,
ensuring graduates are prepared to operate in multilingual and multicultural crews across the
world's shipping lanes.

In this way, the movement from "interactive" to "ICT-enabled" is not simply a change in
educational fashion. It reflects a more profound pedagogical transformation: from viewing
technology as an optional support tool to recognizing it as the foundation of professional language
training in maritime education.

Maritime English is a classic for Specific Purposes context: domain terminology, SMCP,
high-stakes safety routines, and cross-cultural operations at sea (IMO, 2015). Internet-enabled,
interactive methods help cadets enter this professional ecosystem earlier, raising the level of
language readiness while learning to reason about safety, procedures, and teamwork (Birkun,
2004).

A cornerstone of modern higher education is the integration of Learning Management
Systems (LMSs), which serve as digital environments where teaching, learning, and assessment
intersect. For teaching Maritime English, LMS platforms provide the necessary infrastructure for
blended and fully online learning models. Moodle is recognized worldwide for its flexibility,
scalability, and open-source design, making it especially suitable for institutions with specialized
educational needs, such as maritime universities.

In Kherson State Maritime Academy, Moodle supports various pedagogical functions:
course authoring, multimedia delivery, assignment submission, automated and manual grading,
glossary building, discussion forums, and analytics. Its modular architecture allows teachers to
integrate authentic maritime content into the curriculum, ensuring cadets are consistently exposed
to materials aligned with their professional context. For example, teachers can create a Standard
Marine Communication Phrases (SMCP) glossary directly within Moodle, enabling cadets to
review, practice, and test their understanding through self-check quizzes or peer-generated
examples (IMO, 2015).

An additional advantage of Moodle lies in its interactive discussion forums, which foster
communication beyond the classroom. Consider a practical scenario: cadets are tasked with
analyzing a simulated delay in cargo operations. Within the forum, each cadet must draft a
response in SMCP format, post it for peer review, and defend their communicative choices
structured rubrics guide evaluation, while participation points motivate consistent engagement.
The asynchronous nature of the forum enables deeper reflection, and the inclusion of multimedia
elements such as uploaded photographs of cargo manifests or video clips of bridge-team
communication further enriches the task. Such exercises build linguistic competence and mirror
the collaborative, problem-solving dynamics cadets will face at sea.

Moreover, Moodle's analytics capabilities allow teachers to monitor individual and group
performance. This data-driven approach identifies struggling learners early and provides targeted
remediation. In a field where communication errors can compromise safety, this feedback loop is
invaluable in ensuring cadets develop robust and reliable English proficiency (Bower, 2019).
While general LMS platforms like Moodle provide structural support, maritime-specific digital
resources offer authentic, domain-tailored content. These tools immerse cadets in situations that
replicate the complexity and unpredictability of life at sea, thereby strengthening their linguistic
and professional competencies.

The MarEng and MarEng Plus projects, funded through the European Commission's
Leonardo da Vinci Programme, represent pioneering efforts in maritime language education. Built
around the concept of a "virtual ship" traveling between international ports, these resources expose
cadets to various operational contexts: navigation, cargo handling, engineering, safety drills, and
shore-side communication (MarEng Plus, 2012). Each scenario is designed to highlight routine
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and emergency communication patterns, allowing learners to practice Maritime English in
situations that demand clarity, accuracy, and speed.

MarEng Plus extends the original project by incorporating interactive, multimedia-driven
exercises and expanding coverage to new operational domains. The role-play simulations are
particularly valuable, as they place cadets in decision-making positions where their language use
directly influences the task's outcome. This aligns with the communicative and competence-based
approaches to foreign language teaching.

Another significant development in Maritime English instruction is the International
Maritime Language Programme. Unlike MarEng, which focuses heavily on simulation and
scenario-based tasks, the IMLP provides a comprehensive ESP curriculum covering all four skills:
listening, speaking, reading, and writing. It also embeds domain-specific content such as
navigation, engineering, safety procedures, and documentation (IMLP, 2016).

The programme is enriched with authentic video materials, case studies, and technical
texts, which help cadets bridge the gap between classroom learning and real-world application.
Teachers often use the IMLP as a base for blended learning, combining traditional classroom
discussions with digital modules delivered through Moodle or other LMS platforms. The result is
a flexible, adaptive learning environment that supports linguistic accuracy and professional
readiness.

Supplementary resources developed by maritime professionals and native speakers further
expand the instructional landscape. For instance, the Maritime Communications Study Course
emphasizes oral proficiency through structured communicative drills, designed to replicate
the rhythm and urgency of actual shipboard exchanges (Birkun, 2004). Similarly, computer-
assisted language learning tools such as the Marlins Test provide standardized assessment of
seafarers' English competence, widely recognized in the shipping industry as a benchmark of
communicative readiness (Marlins, 2023).

These resources are not isolated; when combined strategically within an LMS framework,
they create a multi-layered learning ecosystem. Cadets engage with authentic content, receive
structured teacher feedback, and validate their progress through internationally recognized
assessment tools.

Such integrated model ensures that Maritime English instruction is theoretically sound and
practical in preparing cadets for the communicative demands of global shipping. ICT-enabled
interactive learning reconfigures Maritime English from lecture-centered delivery into
a professionally authentic, feedback-rich practice. By blending Moodle-based instruction,
maritime specific content, and standardized checks, institutions can cultivate officers who
communicate clearly, decide responsibly, and act safely in English under operational pressure.
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USING THE OCEAN LEARNING PLATFORM TO DEVELOP
HARD AND SOFT SKILLS OF MARINE ENGINEERS

O. Litikova
Kherson State Maritime Academy
Ukraine

Introduction. The modern maritime sector is characterized by technical complexity and
extensive interconnectedness. Marine engineers must not only operate advanced equipment, but
also demonstrate effective communication, teamwork and decision-making under pressure. In this
context, a high level of English language proficiency is a critical factor in ensuring the safety,
efficiency and reliability of international maritime operations.

Significant maritime incidents involving multinational crews, such as the fire on board
the Maersk Honam in 2018, the grounding of the Wakashio in 2020, and the Ever Given blockade
of the Suez Canal in 2021, highlight the extent to which shortcomings in emergency preparedness
and coordination can be explained by insufficient professional English communication skills.

A practical means of combining the maintenance of sufficient professional English
proficiency with industry requirements is continuous on-the-job training (OJT), delivered through
offline gateway (OTG) e-learning tools. These provide marine engineers with flexible access to
the required training materials without an internet connection, thereby enhancing theoretical
knowledge and operational competence. Common platforms include Engine Resource
Management (ERM), Planned Maintenance System (PMS) training, Engine Room Emergency
Management (EREM) and Ocean Learning Platform (OLP).

This study analyzes the integration of the Ocean Learning Platform (OLP) into
the undergraduate curriculum of the Kherson State Maritime Academy, delivered through the
Moodle Learning Management System (LMS). Following relocation caused by the Russian
military aggression against Ukraine, cadet training in marine engineering has adopted a blended
format. Within this framework, Moodle provides an effective environment for combining OLP
courses with other digital tools, enabling feedback, progress tracking, and the alignment of
theoretical instruction with practical application.

The article aims to assess available OLP resources, examine their role in developing both
technical and soft skills — particularly through maritime English — and propose methodological
recommendations for their effective use in marine engineering education.

Presentation of the main material. Within maritime education and training (MET),
substantial scholarship addresses e-learning, simulation, and the integration of technical and soft
skills. Studies emphasize the future potential of competency-based approaches (Agua, 2020) and
reforms incorporating simulators and digital tools (Kim, 2021). Research has also examined
human factors, leadership, and professional competencies (Pazaver & Kitada, 2025), as well as
the effectiveness of simulation-based training using platforms such as the Ocean Learning
Platform (OLP) (Nosov, 2023).

Developed by Ocean Technologies Group, OLP is a leading solution for maritime training
and compliance, frequently discussed in journals including TransNav, WMU Journal of Maritime
Affairs, Maritime Policy & Management, and the Journal of Marine Science and Engineering.
Compared with alternative platforms (LearnMarine, sEalL.earn4U, IMO e-Learning, Marlins,
Seably), OLP offers a distinctive advantage: full offline functionality through its Offline Training
Gateway (OTGQG), making it particularly effective for integrating maritime English and technical
training in shipboard conditions.

A review of e-learning platforms for marine engineering reveals varying emphases.
LearnMarine provides advanced technical content tailored to officers, while Marlins prioritizes
language and soft skills. Seably offers diverse but uneven courses, and IMO e-Learning focuses
primarily on regulatory frameworks, sEalLearn4U delivers basic compliance training but lacks
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academic depth. In contrast, the Ocean Learning Platform (OLP) stands out for its comprehensive
coverage of technical systems, safety, and IMO compliance.

When evaluated against the specific needs of marine engineers, LearnMarine and OLP
emerge as the most suitable platforms. LearnMarine combines technical proficiency with
compliance training, but OLP demonstrates clear advantages in integrating maritime English
through built-in LMS functionality, offline access via its OTG, and automated tracking aligned
with IMO standards. These features enable scalable delivery of standardized yet customizable
training modules, enhancing both technical and communicative competence.

The central focus of this study is the integration of hard and soft skills into maritime English
training through OLP. Hard skills defined as measurable, technical competencies essential for
operating ship machinery and systems (Lyu & Liu, 2021). They are indispensable for compliance
with safety, environmental, and regulatory requirements (STCW 1978/95; IMO courses 7.02, 7.04,
7.09). However, soft skills are increasingly recognized as equally, if not more, critical for long-
term professional success, given the rapid obsolescence of technical knowledge (Schultheiss &
Backes-Gellner, 2022). Unlike technical expertise, soft skills rely on interpersonal communication,
adaptability, and teamwork (Parlamis & Monnot, 2019), making them central to resilience in
a dynamic maritime industry.

In marine engineering, soft skills such as communication, adaptability, leadership, and time
management complement technical expertise by enabling cadets to address both operational and
interpersonal challenges on board. These competencies enhance critical thinking, collaborative
problem solving, and situational judgment — key abilities in high-risk maritime environments.

Bridging the gap between technical and soft skills requires more than traditional classroom
instruction. Digital platforms, particularly Moodle LMS integrated with the Ocean Learning
Platform (OLP), increasingly support this development. OLP’s Offline Learning Gateway (OTG)
ensures access to training content without stable internet, allowing modules — especially in
Maritime English — to provide consistent, realistic learning grounded in operational challenges.
Despite these advances, research on OLP’s role in simultaneously developing hard and soft skills
remains limited.

This study employs an exploratory qualitative case study to examine how OLP facilitates
integrated skill development in marine engineering cadets. Conducted at a Ukrainian maritime
institution operating under wartime relocation and blended learning conditions, the study involved
34 cadets (14 full-time, 20 part-time) enrolled in Maritime English courses using OLP modules.
Interviews with three instructors provided additional pedagogical insights into the implementation
and evaluation of OLP-based training.

Content analysis of OLP modules. Selected OLP modules for Maritime English focused
on engine room communication, safety procedures, and technical vocabulary aligned with STCW
standards. Modules were chosen for their relevance to core competencies and potential to enhance
authentic, scenario-based language learning. Key topics included Engine Room Emergencies,
Diesel Engine Fuel Injection, Electrical Distribution, Permit to Work, and soft skills modules such
as Stress Management and Behavior-Based Safety.

Structured interviews and focus groups. Instructors were interviewed to provide insights
on integrating OLP modules into Maritime English courses, their effectiveness in developing
technical and soft skills, and the use of LMS analytics for assessing cadet progress. A focus group
of 34 cadets explored accessibility, usability, and perceived impact of OLP modules on skill
development, teamwork, and communication.

Pedagogical methods for integrated skill development. To promote engagement and
integrate technical and soft skills, instructors adapted OLP content into communicative tasks
(ACT) using tools such as Kahoot!, Wordwall, Padlet, Miro, and MagicSchool, subsequently
integrated into Moodle LMS. ACT included interactive exercises like quizzes, gap-filling, drag-
and-drop labeling, dialogue building, and oral practice, allowing real-time monitoring of both hard
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and soft skill acquisition. LMS data supported formative feedback, personalized learning paths,
and progress tracking, ensuring practical application of technical knowledge and interpersonal
competencies in shipboard contexts.

Qualitative data analysis and findings. Qualitative analysis identified three key domains:
technical skills acquisition, soft skills development, and blended learning effectiveness. Technical
skills improvements included enhanced knowledge of engine room operations, emergency
systems, maintenance procedures, and IMO safety regulations. Interactive OLP simulations
allowed cadets to troubleshoot and diagnose machinery in realistic scenarios, with Moodle LMS
analytics confirming measurable gains in technical competence.

Soft skills development focused on communication, decision-making, leadership, critical
thinking, and teamwork. Adaptive communicative tasks (ACT) embedded in Maritime English
courses fostered collaboration and scenario-based problem solving, reinforcing confidence,
proactivity, and crew safety awareness.

Blended learning effectiveness was assessed through student feedback and LMS
engagement data. Participants valued the flexibility of OLP content and ACT, which integrated
shipboard and classroom learning. Over 80% of cadets consistently engaged with both hard and
soft skills modules, reporting higher motivation, retention, and a more accessible, realistic learning
experience compared to traditional methods.

The study is limited to a single institution under wartime conditions and lacks comparison
with other platforms, yet it demonstrates OLP’s potential for integrated skill development in
maritime education.

Conclusions. The Ocean Learning Platform (OLP) effectively supports the integrated
development of hard and soft skills in marine engineering cadets, enhancing both technical
competence and core interpersonal abilities essential for safe and efficient shipboard operations.
Success in combining these skill sets relies on thoughtfully designed digital learning, particularly
the use of adaptive communicative tasks (ACTs) created by Maritime English instructors and
integrated into the Moodle LMS.

The modular structure of OLP, coupled with interactive ACTs and Moodle’s built-in
assessment tools, fosters engagement, links theoretical knowledge to practical shipboard scenarios,
and allows real-time tracking of student progress. Instructors can provide timely feedback and
adjust learning paths to individual needs. Overall, OLP offers a flexible, scalable, and
pedagogically robust solution for maritime education and training, supporting STCW compliance
while equipping cadets with the technical and soft skills required in the contemporary maritime
industry.
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OHJIAVIH IHCTPYMEHTH JJIsI CTBOPEHHS CTOPIBOP/IIB ¥
KOHTEKCTI BUBUEHHS IHO3EMHOI MOBHU

JlixomepcroBa B. I
XepcoHchKa JiepKaBHa MOPChKa aKkaJieMist
VYkpaina

Y cydacHOMY OCBITHROMY IIpOII€CI 3HAYHE Miclle 3aiiMae Bizyaui3allisi HaBYAJILHOTO
Marepiany. Bona pgomomarae edexkTuBHO 3acBoiTH iH(OpMAIIiFO, ITiABHUIIYE MOTHBAIIIIO
3100yBayiB OCBITH, @ TAKOXK CIpUAE IXHIH 3amyueHocTi. OgHUM 3 BapiaHTIB Bi3yaunisailii € pobora
31 cropibopaamu (aHri. storyboard) — cepisiMu 300pakeHb, SIKi BiI0Opa)KatOTh IEBHUMA CIOKET Y
BUTJISJII TIOCITIIOBHUX KaJPiB.

SIKk meparoriyHuUM IHCTPYMEHT CTOpiOOpAM MOXYTh BIIPOBA/DKYBaTUCA Y MOBHY
HiATOTOBKY MO-pi3HOMY. ['0TOBi cTOPIOOPIM MOXKYTh CIyTyBaTH OMOPOIO IS MHChMa abo yCHOT
pO3MOBiAl, €JIEMEHTOM POOOTH HAaJ €KCTEHCHUBHMM YHUTaHHSM, PO3TOPHYTHMH JiajoraMu 4u
aHamizamMu npodeciiHux KelciB. CTBOPEHHS CTYJEHTaMHU BJIACHUX CTOPIOOpAIB MOXke OyTH
YAaCTUHOIO MapHOI YW TIPYNOBOi MPOEKTHOI POOOTH, CIOCOOOM BUPAKEHHS KOJEKTHUBHOI'O
mucneHas (Rosetto & Chiera-Macchia, 2011). Cropibopan aonoMararoTh CKOHIIEHTPYBATHCS
CIIOYaTKy Ha 3MICTi, a BXe MOTIM Ha MOBHIiM ¢Qopmi. Taki cepii 300pakeHb 3MEHIIYIOTbH
TPUBOXKHICTB, aJDKE JAI0Th PO3YMIHHS TOTO, IO cKa3zaTH 4M npo mo Hanucatu (Toister, 2020).
OxkpiM ToOro, pobora 31 cTopibopaamMu He OOMEXKYyeTbcs TPOCTHM 3amaM’ sITOBYBAaHHSIM
HABYAJILHOTO MaTepiany, a HaJlae MOXJIUBICTh 3/100yBadaM OCBITH MTpOaHali3yBaTH iH(Gopmarliro,
BiZjpedieKcyBaTH, 3aCTOCYBaTH HAaBUUKHU KPUTUYHOTO MMCJIECHHS, a TAaKOX IPOSIBUTH TBOPUYICTh
(Wahid & Aziz, 2022).

Po3BuTok iHpOpMALIHHUX TEXHOJIOTIH 3pOOMB JOCTYNHUM UUIMH psii  OHJIAHH
IHCTPYMEHTIB, SIKI MOXYTb OyTH BUKOPHUCTaH1 JJIi CTBOPEHHS CTOPIOOP/IB, 110 JTOINOMOXYTh Y
BUBYEHHI 1HO36MHOT MOBU. MeTa J0CTiIsKeHHsI — OKPECIIUTH OCHOBHI OHJIAIH 1HCTPYMEHTH, SIKi
MOXYTb OyTH 3aCTOCOBaHi JJis CTBOPEHHS CTOP10OP/IIB Y HABUAIHLHOMY MPOIIECI.

Jli1st CTBOpEHHS cTOpiOOP/IiB MOXKHA BUKOPUCTATH CIIELialIbHI CepBiCcH, Taki sk Storyboard
That, StoryTribe Ta Pixton. CrnisibHUM AJif HUX € HasBHICTH 010JI0TEKM TOTOBUX IIaOJIOHIB,
MaKeTiB, MEePCOHAXIB, SIKI MOYKHAa BUKOPUCTATU SK JAJS 1HAMBIIYaJdbHOI, Tak 1 JUIs TPyHoOBOI
po6otu. I'oToBUMH CTOpIOOpJaMHU MOMKHA JUIMTHCS 3 I1HIIMMH 3a TMOCWUJIAHHSMH, a TaKOX
3aBaHTaXyBaTH K 300paxeHHs uu pdf ¢ainmu. OkpiM TOro, CHuIBHOIO € HAsABHICTH OCBITHIX
Tapu(iB Ta KOPHOPATUBHUX aKKAYHTIB JJIi pOOOTH 3 YUHSIMH, MEPETsAAy IXHbOI aKTUBHOCTI Ta
HepeBipKH 3aB/IaHb.

Storyboard That Bupi3Hs€TbCs 3HAUHOIO 010T10TEKOI0 KOJTHOPOBUX E€JIEMEHTIB: CIIEH, SIKi
PO3JIIEHI Ha KaTeropii; mepcoHakiB, YMii BUIJIS, TIO3M Ta BUpa3d OOJIMYUsl MOXKHA peJaryBartu;
PI3HOMaHITHUX IpeaMeTiB Ta aHiMauii (Puc.1).

So what documents do I
need for my first sea-
going practice?

Pucynoxk 1 — @parment cropibopay B Storyboard That
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bibmioreka Pixton BKJIFOYa€e HaBiTh KOl peaJbHUX BiIOMUX JIFOJICH Ta 3arajJbHOBIIOMUX
nepcoHaxiB. Takok € MOXKIUBICTh CTBOPUTH Ta 30€PETrTH CBOTO BJIACHOTO TNepcoHaxa. HasBHi
1aJIOHH MOYKHA 3MIHIOBAaTH 3a MOTPeOH: HAJIAIITYBAaTH CTaTh, BiK, 30BHILIHIM BUTJISA TEpOS;
3MIHUTH Kajp Ta Horo nepcnektuBy (Puc. 2). binmbin Toro, ctopibopim MokKHa O3BYYHTH, aJIKE B
Pixton iHTerpoBana TexHoOTIA text-to-speech.

Let's begin the inspection |

Pucynok 2 — @parment cropidopay B Pixton

Ha BinmMiHy Bij BHIE3a3HAUCHUX OHJIAMH 1HCTPYMEHTIB, cepBic StoryTribe mpomnonye
KaTaJjor YOpHO-O01IMX MepcoHaxiB Ta mpeameTiB. DoH, npu boMy, MOKe OYTH TEK YOPHO-OLITUM
abo kompopoBuM. Y tapudHomy miaHi Al Pro cepsic ocnamenuii [1II-acuctenToM, mo reaepye
CIIEHHU Ta PeKBi3uTH 3a onucoMm (Puc. 3).

Cleawing the deck is
sometimes difficult!

T
I~
Pucynok 3 — @parment cropibopny B StoryTribe

Bumesasznaueni cepicu Oinblile MiAXOIATH A 1HAMBIAYadbHOI PoOOTH 3100yBayiB
OCBiTH a00 I MATOTOBKM BHUKJIAJadaMH JOJaTKOBOTO HABYAIBHOTO MaTepially, OCKUIbKH
MO>KJIMBICTH CHHXPOHHOI IpynoBoi poO0oTH oOMekeHa Tapu(hHUMU IIJIaHAMHU.

Tabmuus 1 — IopiBHAHHS cepBiciB A CTBOPEHHS CTOPiOOPIiB

KpuTtepiii Storyboard That Pixton StoryTribe
. K€ BUCOKA: 3MiHa .
L Bucoka: 3MiHIOETBCSI Ay . . OOMerxeHa: YopHO-OLTi
Kacromizaris BIKY, CTaTi, puC -
. OJIAIT, TIO3H, €MOIIii, repoi 3 MEHIIIO
MEPCOHAXKIB 00TIIUs, OJIATY, . .
pyxu . . 010sioTeKo0 abI0HIB
€MOIIii, PyXiB
CrinpHa poboTa B Jlumie B matHoMy OBMeKCH Hemae cunxponHoi
pearbHOMY Yaci Tapudi 1S KIaciB pobotH
HasBHicTh .
€ 6a3oBa Oe3komToBHa | € 6a3oBa OezkomrToBHa | beskomrToBHa Bepcis
0E3KOIITOBHOTO . .
Bepcis BepcCis obMexeHa
JOCTYIY
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Jiis oprasxi3zaiiii TpynmoBoi poOOTH 31 CTOpiOOpAaMU Ha OHJIAMH 3aHSATTI TAaKOXXK MOXKHA
BUKOPUCTATH OUIBII TOCTYITHI OHJIAWH JIOIIKW UM CEPBICH 3 MOXKJIMBICTIO Bi/IJIaJIeHOT KOMaH THOT
pobotu, 30kpema Zoom Whiteboard, Canva, Miro, Google Slides. Bci 111 oHnaiiH iHCTpyMeHTH
OCHAIIICH] €JIEMEHTAMH Il MAJIOBAHHS, CTIKEpaMH, T€OMETPUYHUMH (PirypaMu, €MOJIKI TOIIIO.
Cepgic Canva TakoX MICTUTh 3Ha4HYy 010:110TeKy rpad)iyHUX €JIeMEHTIB, MAJTIOHKIB Ta (HOTO, SIKi
MOYKHA 3aCTOCYBATH JIJIsl CTBOPEHHS CTOpiOopay. BaximBo 3a3HaunTH, 10 Y BUITAKy OpraHizaiii
pobotH 31 cTopibOpAaMu Ha OHJIAKH JOMIKaX O€3MOCepeHhO Ha 3aHATTI AOLITBHO MiATOTYBAaTH
JUI CTYJCHTIB 0a30Bl €JIEMEHTH, HEOOXITHI B paMKax Tie€i TeMmH, IO BHBYAaeThcs. Lle
NPULIBUALIMTE IXHIO pOOOTY Ta J03BOJIUTH 30CEPEAUTUCH HA KOMYHIKallii, 11es1X, 3MiCTI — BOHU

OxpiM TOTO, CTBOPUTH CTOPIOOPIM MOKHA 32 JOMOMOTOK) CHCTEM IITYYHOTO 1HTEJICKTY
ChatGPT, Microsoft Copilot un Google Gemini.

BucnoBku. Takum unHOM, CTOPIOOPIH € e(DEKTUBHIUMH TEArOTiYHUM IHCTPYMEHTOM ISt
Bi3yaJi3allii HaBUAIBHOI'O MaTepialy B KOHTEKCTI MOBHOI MIATOTOBKH. AHAJI3 Cy4YacHUX OHJIAlH
IHCTpYMEHTIB U1t cTBOpeHHs cTopibopais (Storyboard That, Pixton, StoryTribe) 3acBiguuB ixHii
MOTEHIIIaJ 1711 BUKOPUCTAHHS y HaBUAIbHHUX HUISIX. binbin yHiBepcanbHi cepBicu — Canva, Miro,
Google Slides Ta Zoom Whiteboard — Tex MoXyTh OyTH BUKOPUCTaHI 7151 CTBOPEHHS CTOPiOOpIiB
y pamkax TpymnoBoi poOotu. EdexTuBHE BIpoBaIX)eHHS CTOPIOOPAIB y MOBHY MiATOTOBKY
noTpedye TOMEpPeIHbOTO TUIaHyBaHHS, MT000pY BI3yalbHOIO MaTepiady BiIMOBITHO IO TEMHU
3aHSTTSI, @ TAKOXK MOYKE BKJIFOUYATH BUKOPUCTAHHS IITYYHOTO 1HTEICKTY JUIs ONITHMI3allii Ipo1ecy.

CIIMCOK BUKOPUCTAHMUX KEPEJI
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NOMYJISIPHI OHJIAVH-IIJIAT®OPMU JUIS1 3105YBAUYIB
MOPCBKOI OCBITH

MenwsuukoBa A. C., Hikirenko T. /1.
Binokpemiienuii cTpyKTypHHM Miapo3aia “Mopchkuii paxoBHil KOJIEIK
XepCcoHCHKOI JAep)aBHOI MOPCHKOT akaaeMii”
VYkpaina

CyudacHuil eTanm pO3BUTKY OCBITH XapaKTEPU3Y€ThCSl AKTUBHUM BIIPOBAKEHHIM
IU(pPOBUX TEXHOJOTIH, SKi JOKOPIHHO 3MIHIOIOTH MiAXOJM 10 HABYAaHHS 1HO3EMHHX MOB.
Buknuku rmobanmizarii, mepexia Ha IUCTaHIIWHI Ta 3Mimadi (GopMu HaBYaHHs, moTpeda y
HiATOTOBII  BHCOKOKBali(ikoBaHMX  (axiBLiB, 3JaTHUX ©(EKTUBHO KOMYHIKYBaTh Yy
MDKHapOAHOMY TNpOQeciiHOMYy CepeloBHUIll, 3YMOBIIOIOTH HEOOXiHICTh BUKOPHUCTAHHS
U(POBUX IHCTPYMEHTIB Y MOBHiH OCBITI.

Mera nociigikeHHsI — TMpoaHANi3yBaTH Cy4YacHI OHNaWH-maThopMu Ta HUBPOBI
IHCTpYMEHTH, $IKi BHKOPHCTOBYIOTHCS Y MpOIECi HAaBYAHHS KypCaHTIB MOPCHKHX KOJIEIXKIB,
BHU3HAUUTH 1XHI NepeBaru, HEJOMIKU Ta MOKIIMBOCTI JIsl pOpMYyBaHHS 1HILIOMOBHOI MpodeciiHol
KOMIIETEHTHOCTI.

[Mudpoi TexHosorii Ta OHJANH-TIATGOPMHU TO3BOJISIOTH ONTUMI3YBAaTH HaBYAIbHUN
MPOIIeC 3aBISKHA THYYKOCTI, JIOCTYITHOCTI Ta aJalTHBHOCTI. BUKIamad OTpUMye€ MOKIHUBICTH
1HAMBIAyaTi3yBaTH HaBYaHHS, TOJ1 K CTYJIEHTH MAIOTh JOCTYII JI0 OCBITHIX MarepianiB y Oyb-
KU 9ac 1 3 Oyap-skoro Micis. Lle 0co01MBO akTyanbHO ISt KypCaHTIB MOPCHKHX KOJIEIKIB, AKi
MO€HYIOTh HABYaHHS 3 IPAKTUKOIO Ta NOTPEOYIOTh MOOLIBHOIO OCBITHHOTO CEPEOBHUIIIA.

BaxnuBe wmiciie mociiaroTe cucteMu ynpapimiHHsS HaB4daHHsAM (Learning Management
Systems — Moodle, Canvas, Blackboard). Bonu 3a0e3neuytoTh CTBOpEHHS €J€KTPOHHUX KYpCIB,
aBTOMATH30BaHE OIL[IHIOBAHHS, IHTErpalilo TECTiB, GOpyMiB 1 MyJIbTUMENIMHUX MaTepianiB. Sk
3a3Hayae Beatty (2013), BHKOpPHCTaHHS KOMII IOTEPHO-OPIEHTOBAHOTO HABYaHHS CIIPUSE
1JBUIIEHHIO aBTOHOMHOCTI CTY/ICHTIB 1 (HOPMYBaHHIO HABUYOK CAMOCTIIHOI poOoTu. Y Hamomy
KOJIEIKI MU KopucTyeMock Moodle — 1ie 3py4Ho, 60 MOHa Bipa3zy O0auuTH OLIIHKM Ta 3aBJIaHHS,
ajie 1HO/I1 6auMMO U HEJOJIKU: TuIaTdopMa 3aBUCAE 1 TIPAIIOE TTOBIIHHO.

He MeHII BaXxJIMBUMU € CepBICH JIJIsl CHHXPOHHOI B3aemosii — Zoom, Microsoft Teams,
Google Meet. BoHu cTBOPIOIOTH MOXKJIMBOCTI JIJIs1 IPOBEIEHHS JIEKIiH, CEMIHAPiB Ta MPAKTUYHUX
3aHATh Y pealbHOMY 4aci, opraHizalii AucKycii 1 rpynoBux mnpoektiB. Godwin-Jones (2021)
MIJKPECIIIOE, 1110 CaMe IHTEPaKTUBHICTh 1 KOMYHIKaTHBHICTb € KJIIOYOBUMHU (aKTOpaMu
e(eKTUBHOCTI BUKOpUCTAaHHA LupoBux miatgopM. Ha Hamy gymKy, Hal3pyuHillle MpamtoBaTu
B Zoom: 100pe TpaIfioe AeMOHCTpallisl €KpaHy, aje 1HOII TPAIUIIIOTECS MPOOJIeMH 31 3BYKOM.

MobineHi gomatku  (Duolingo, Quizlet, Memrise) akTHBHO 3aCTOCOBYIOTHCS IS
BiJIIPAIIOBaHHS JICKCUKH Ta TPAMAaTHUKH, PO3BUTKY HAaBUYOK YMTAHHS U ayilOBaHHS. 3a JaHUMHU
Kukulska-Hulme (2020), came MoO1:1bHI TEXHOJIOT1 pOOIATH HAaBUAHHS OUIBII TEPCOHAI30BAaHUM
1 MOTHBYIOUMM. Ha 3aHATTSIX 3 aHTTChKOT MOBH BUKJIa[Iadl 4acTo laBasiv 3aBlaHHs yepes Quizlet
ta LearningApps. Lle 3pyuHo, ajke KypcaHTH MOBTOPIOIOTH JIEKCUKY Ta MOXYTh MPUIUIATH Yac
HaBUYaHHIO HaBITh y JOPO3I.

[{udpoBi IHCTPYMEHTH TaKOX CHPUSAIOTH PO3BUTKY HMHCbMOBUX HaBWYOK. Hampukian,
Grammarly Ta iHIII cHCTEMH aBTOMAaTHYHOI MEPEBIPKU TOMOMAaraioTh CTyJIE€HTaM aHaji3yBaTH
BJIACHI TEKCTH, BUIIPABIIATH TPAMaTHU4HI M CTUIICTUYHI TOMUJIKH, BJIOCKOHAIIOBATH aKaJeMiuHe
nucbMo. Hamni kypcanTtu 4acto BUKOpUCTOBYIOTH Grammarly aJis mepeBipkH CBOiX poOIT 3
aHIITIHCHKOI, 1 1€ IOTIOMOTa€ YHUKHYTH TTOMHUJIOK.

Okpemy yBary BapTO MPUILIUTH irpoBUM TexHousorisM. Pegrum (2019) naromnomrye, mo
caMme eJIEMEHTH IrpoBi3allii € KJIF0YeM JI0 MIATPUMKH 3aJTy4eHOCTI MOJIOIi. MU BUKOPUCTOBYBAIIU
MiJl Yac MATOTOBKU JO OJIMITIaau IHTEPAaKTHBHI 3aBIaHHS 3 €JIEMEHTaMH TpU — 1€ CIpaBIi
3pOOMIIO MPOLEC LIKABIIIUM Ta J04aJI0 a3apTy.
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[IpoTe mmpoke BHPOBAKEHHS NHM(PPOBUX TEXHOJOTIH CYNPOBOIKYETHCS HU3KOIO
BUKJIMKIB. Cepel HUX — TEXHIUHI MpoOsieMH (HECTaOUTbHMI 1HTEPHET, BiJCYTHICTh CyYaCHHUX
NPUCTPOIB, BIIKIIOUEHHS CBITIa y JESKUX CTYACHTIB), Pi3HUH piBeHb HU(PPOBOI IpaMOTHOCTI
BHKJIQ/IavuiB 1 CTYJICHTIB, PU3UKHU MEPEBAHTAXKCHHS 1H(POPMAIIIEI0 Ta 3HWKCHHS MOTHUBAIIl MpH
TpuBaJOMy aucTaHuiiHoMy HaBuaHHi. Thomas et al. (2013) 3ayBaxkytoTb, 1110 HU(POBI TEXHOJIOTI]
MaroTh OyTH JIMIIIE IHCTPYMEHTOM, a HE CaMOIIJUTIO, 1 TTIOBUHHI MOEIHYBATHCS 3 TPAAUIIIHHUMHI
METO/IaMHU.

OcraHHIM 9acoM yce OUTBIIIOro 3HaYeHHs HaOyBae iHTErpaiist mTy4Horo iHTenekTy (Al)
y MOBHY OCBiTy. Yar-00TH, CHCTEMH aBTOMAaTUYHOTO OI[IHIOBaHHS, BIPTYyasibHi CHiBPO3MOBHUKU
CTBOPIOIOTH YMOBH IS iHAMBITyani3oBanoro HaBuaHHs. Chapelle & Sauro (2017) miakpecirooTs,
IO MO€IHAHHS HM(POBUX IHCTPYMEHTIB 3 MEAAroriYHUM JIOCBIIOM BHKIIAJaya € KI0YeM J0
dopMyBaHHS E€(PEKTHBHOIO HABYAIBHOTO cepenoBHINa. [lin Yac 3aHATh BHUKOPHUCTOBYEMO
ChatGPT nmnst TpeHyBaHHS aHTJIIHCBKOI: a/KE TaM MOXKHA OOTOBOPUTH KEHCH SIK YHUKHYTH
npo0JIeM Ta NUISXU BUPIIIEHHS KX 1poosieM. Kpim Toro BiH JormomMarae BUNPaBIISTH TOMUJIKH |
MOSICHIOBATH TPaMaTHKY y 3py4Hiil popmi.

Otxe, cborojgHi IUEGPOBI TEXHOJOTII Ta OHJIAWH-TUIATGOPMHU CTald HEBIJ EMHOIO
YaCTHHOIO TIPOIeCy MpodeciifHOro BUBYCHHS MOB. BOHM NaloTh 3MOTY MiJBUIIYBATH SKICTh
HaBYaHHS, pOOJSATH 3HAHHS JOCTYIHIIIUMH Ta JONOMArarTh (QOpPMyBaTH IHIIOMOBHY
KOMIIETCHTHICTh MalOyTHIX (axiBiiB. OcCBiTa MOCTYIIOBO PYXa€ThCs JO TaKkoro ¢Gopmary, e
MOETHYIOTHCS TPAIUIIITHI METOIU Ta CydacH1 HU(POBI pillleHHs. Y MepCreKTHB1 Bce O1IbIIOT Baru
HaOyBaTUMyTh MOOUTBHI JIOJATKH, IITYYHUN 1HTEJIEKT 1 TEXHOJIOTIi BipTyaJbHOI M JOTIOBHEHOI
peabHOCTI, 110 3pOOUTH HAaBYAHHS 11e O1bII €(EKTUBHUM 1 THYYKUM.
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THHOBAIIMHI OCBITHI TEXHOJIOT'T Y IPAKTHIII BUKJIATAHHSI
JATUHCBKOI MOBU MAWBYTHIM ®AXIBISIM
HPUPOAHNYOI'O MTPOPLIIIO

Muponosa JI.A., YassHosa B.O.
Onecekuil HallioHAJIBHKK yHIBepcuTeT iMeHi [.I. MeunukoBa
VYkpaina

Peanii cygacHOCTI Taki, 1110 BUMararoTh YIIpOBaKEHHS IHHOBAIliM y OCBITHIH mIpoliec, moo
3a0e3neunTH HOro BiAMOBIIHICTH MOTpedaM CyCIiIbCTBA, PO3BUTKY HAyKH i TEXHOJIOTIH, a TAKOXK
(dbopMyBaHHSI KOHKYPEHTOCHPOMOXKHOTO (haxiBil. MeTol 3amponOHOBAHOTO JOCHTIIKEHHS €
crpo0a MmoKas3aTH, SKMM YAHOM MOKHA OHOBUTH TPaAWLINHHI METOAWKH BUKJIAJaHHS JJATUHCHKOI
MOBHU Ha MPUPOAHUYUX (aKyJIbTeTaX, HaJaTH iM HOBOTO 3MICTYy, BUKOPHUCTATH MOKJIHMBOCTI
Cy4acHHUX OHJIAWH TEXHOJIOTIH Ta HOBITHIX HABYAJIBHHMX MpPOTrpaM, IIO0 CTaJlH HEBiJ €MHOIO
CKJIaJIOBOIO CYy4YacCHOTO JKHTTS W OCBITHBOTO mporlecy. MeTrojaM HaBYaHHS JATUHCHKOI MOBHU
MPUCBSYEHO HU3KY Mpaib Binmomux HaykoBuliB: O. banamaeBoi, M. Heuaii, A. IlanagseBoi, B.
[oBkoBoro, O. Camoiinenko, T. Cropuosoi, H. JlepeB’ssnuenko, H. ®denak ta inmmx. JlatnHa
HAJIeKUTh 10 OJIOKY 3arajibHOi MiJrOTOBKM Ta € CKJIaJOBOI0 YaCTHHOI OCBITHBOI MPOrpaMu
OakayaBpaTy Ui 37100yBadiB TaKWX CICIIAIBHOCTCH, K (apMaleBTUIHA XiMis, O10JIoris,
6iorexnonorii, ¢apmania. I[Iporpama kypcy mnepenbadae omaHyBaHHsS 0a30BOi TpaMaTHKH
JATUHCHKOI MOBHW, O3HAHOMJICHHS 3 HAYKOBOIO Ta MPO(ECIHOI0 TEpMIHOJOTIEI0, BHBUCHHS
IHTEpHALlIOHAILHOT JIGKCHKH, YWTaHHS, TMepeKiaJ Ta TpaMaTUYHUA aHaji3 TEeKCTiB 3a
npodeCifHIM CTIpSMYBaHHSM, 3HAHOMCTBO 3 KPUJIATHMU JIATAHCHKMMHU BUCIIOBAMH, 110 MAOTh
IIMPOKE BU3HAHHA B YChOMY CBITI. IcTOpisi CTaHOBIEHHS MEOUIMHH, (apMarii, O0TaHIKH Ta
300JI0T1i TICHO MOB’53aHa 3 JATUHCHKOIO MOBOIO, SIKa TPUBAIUN Yac OyJia yHIBEpCaIbHOIO MOBOIO
Hayku. Came JaTHMHCHKMMH TEpPMIHAMHM TO3HAYAIOTHCA YHMCIEHHI TaKCOHOMIYHI OJIMHUII
POCIMHHOTO 1 TBapUHHOIO CBITY, MIKpPOOPIaHi3MH Ta IpuOH, HAa3BU aHATOMIYHHUX CTPYKTYp,
XBOpOO, MKAPCHKUX 3ac001B, XIMIYHHX CITOJIYK, a TAKOK 0a30B1 610JI0T14HI i €KOJIOT14HI TOHATTS.
VY mporeci po3BUTKY HAayKOBHX 3HaHb TOCTa€ HEOOXIAHICTh Y CTBOPEHHI HOBUX TEPMIHIB,
OUTBIIICTh 3 SKUX YTBOPIOIOTHCS 3@ JIOTIOMOI'OO JIATUHCHKHMX Ta TPELbKUX TEPMiIHOEIEMEHTIB.
Bbionoriuna # (apmaneBTHUHa JTaTHHA Ma€ 1HTEPHAILIOHATBFHUN XapaKTep, OCKUIBKU 3pO3yMiia
¢daxiBUgAM PpI3HMX KpaiH, 3a0e3ledyroud CHUIBHICTh HAyKOBOI KOMYHIKalii Ta CIPHSIOYU
KOOpJMHAIl JIOCIHIJHUKIB y pPO3B’SI3aHHI AaKTyaJlbHUX MpoOJiieM cydacHOCTi. BuBueHHs
JTATUHCHKOI MOBH B 3aKJIa/IaX OCBITH HUHI CIIPSMOBAHE Ha MiArOTOBKY CHEIialiCTiB, SIKi BMIIOTh
YCBIJJOMJIEHO Ta KOPEKTHO KOPHUCTYBAaTHCSI TEPMIHOJIOTIYHUM amapartoMm Oiojorii ¥ Qapmariii.
Kpim Toro, omanyBaHHA JaTMHH (OpMye BHIIUI pPIBEHb MOBHOI KYJBTYPU OCOOMCTOCTI,
MOTJINOIIIOE PO3YMIHHS CEMAaHTHUHOI CTPYKTYPH I €TUMOJIOriT HayKOBHX TepMiHiB. BpaxoByrouun
cneun(iky BUKIAJaHHS JATUHCHKOI MOBHM 3a HaBYAJbHUMM IUIAHAMH JUIS MPUPOJHHUYUX Ta
arpapHuX HayK, JJIs BHBUCHHS IUCIHMIUIIHH y 3aKiajaxX BUIIOI OCBITH OCHOBHUM BHIIOM €
npakTU4Hi 3aHATTA. OTXKe, y Hpoleci BUKJIAAAHHS JATUHCHKOI MOBH JIOLIJIBHO 3aCTOCOBYBATH
KOMIUIEKC PI3HUX METOJMYHUX MITXOJIB — BiJ] BUKOPUCTAHHS KOMII FOTEPHUX TEXHOJIOTIH 10
poOOTH 31 CIOBHUKAMH Ta HaBYaJIbHO-METOJAWYHMMHU MOCiOHMKaMH. Taka pi3HOMaHITHICTb
3a0e3medye peanizaiiio MPaKTUYHUX, 3aralbHOOCBITHIX, BHXOBHUX 1 PO3BHBAJIHHHUX 3aBJIaHb
HaB4aHHs. [HTerparist cygyacHux iHpOpMaLiiHUX TEXHOJIOTIH y cepy OCBITH CTBOPIOE YMOBH IS
ONTUMAIBFHOTO JO0OpY 1HHOBAIIMHUX 3ac00IB Ta METOMIB OpraHizallii HaBYaAIHHOTO IPOIIECY,
M1ABHUILYIOUH HOro e(eKTUBHICTh Ta BIIMOBIIHICTh cyyacHuM notpedam. Ha nymky T. CtopuoBoi
OJTHUM 13 HaWMTONTUPEHIINX HaBUYAJLHUX CEPEIOBHUII 3aKIa1B OCBITH PI3HUX PIBHIB € MOIYJIbHE
00’ €KTHO-Opi€HTOBaHe aWHAMiuHe HaBuambHe cepenosuie (Moodle). Moro BimbHa cucTema
KepyBaHHsI HaBUYaHHSM, OPIEHTOBaHA TMEPEAyCIM Ha OpraHi3aiiio B3a€MOii MK BUKIATA4eM 1
cTyAeHTamMH y ¢opMmaTi TpaauIiiiHUX AMCTAHUIMHUX KYypCiB Ta Ui MIATPUMYBaHHS OYHOTO
HaBuaHHi. Moodle Hamae MHMPOKHWI CHEKTp 1HCTPYMEHTIB, IO crOpusie e(PeKTUBHOCTI
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HaBYAJIbHOTO KypcCy, 30KpeMa Kypcy JartuHcbkoi MoBu (CropuoBa, 2022, c. 155).
BuxopucroBytoun iHbopmariiiHi pecypcu Mepexi IHTepHeT, MOXHa IHTETpyBaTH ix y
HaBYAJIBHUN TPOLEC Ta BUPIMIYBATH HHU3KY JUJAKTUYHUX 3aBJaHb HA 3aHATTAX 3 JIATHHCHKOI
MOBU. BukopHuCTaHHS CydacHHX OHJIAMH-TUIATGOpPM, MOOUIHPHHX JOJATKIB, 1HTEPAKTUBHHUX
CUMYJISITOPIB 1 ITYYHOTO 1HTENEKTY JIsl HABYaHHS JTATHHCHKIA MOB1 MOTJIO O 3HAYHO IMOKPAIIUTH
e(EeKTUBHICTb 1 IOCTYMHICTh HABYaHHS, OCOOIMBO B YMOBaX JUCTaHIIHHOI OCBITH (MUpOHOBa Ta
iH., 2025, c. 35). 3okpema, me nmano 6 3mory QopMyBaTH HABUYKH YHTAHHS Ta IMEPEKIALy
JATUHCBKUX TEKCTIB 3a MPOQeCiiHUM CIPSMYBaHHSIM 13 O€3MOCEPEIHIM 3aTyYeHHSIM OHJIAH-
MarepiaiiB; TOTyBaTH pedepaT Ta aHATITUYHI OTJISIN 32 JIOTIOMOTOI0 €JIEKTPOHHUX PECypCiB.

OxpeMi NUTaHHS BUKOPHUCTaHHsS IHTEPHET-PECYPCIB Al BUBYECHHS JIATUHCHKOI MOBHU
posrisanae banamaeBa O.FO y cBoOiil cTarTi « AHANITHUHUI OTJISA €JICKTPOHHUX PECYpCiB s
BUBYCHHS JJATUHCHKOI MOBUY, /1€ HAYKOBHIISI BAOKPEMJIIOE SIK IHO3EMHI, TaK i YKpaiHChK1 peCypCH.
Cepen 3aKOpJOHHHX EJIEKTPOHHUX PECypciB BOHA 3rajye Taki Bimomi Oibmioreku, sik Perseus
Digital Library ta Corpus Scriptorum Latinorum, BBa)karouu iX HaWKpallMMH €JIEKTPOHHUMHU
0i0ioTeKaMH 3 JTATHHCHKUMH TEKCTaMH, II0 MICTATh y co0i rpadiuni o0’ektu Ta emirpadivni
nam’ITKU. KpiM 1HO3eMHHX pecypcCiB y CTaTTi 3rayr0ThCs TAKOXK YKPATHChKI calfTH, Taki sk Pinax
Ta MemieBicT, Ha SIKMX PO3MIIIEHI KpWUJIaTi BUCIIOBH, TpaMaTHKa, KOHTPOJbHI poOOTH, CTaTTi,
niteparypa. Yactuny cBoei cratti bananaesa O.10. npucBsiuye 03HaliOMIICHHIO 3 €JI€KTPOHHUMHU
CJIIOBHUMKAMH, Jie 3a3Ha4ae sk HainomymsapHinn William Whitaker's WORDS Tta John Madsen
Latin-English Dictionary (bananaesa, 2014).

3acTocyBaHHSI IHTEPHET-pEeCypCiB Ta MUPPOBUX TEXHOJOTIH Ha 3aHATTAX 13 JTATUHCHKOI
MOBH B IIbOMY KOHTEKCTI € Ha/I3BUYaiHO €()EKTUBHUM 1 IPAKTUYHO HE3aMIHHUM. Bukopucranus
U(PPOBUX TEXHOJOTIH  JTO3BOJISIE OULTBII YCBIZIOMIJIEHO 3aCBOIOBATH JIATUHCBKY MOBY Ta
3acTOCOBYBaTH i1 y mpodeciiiHiii nisibHOCTI. OHIaMH-pecypcH O3BOJSIOTH pPeani3oByBaTH
TPYTIOBY B3a€MOJIif0, ONMUTYBaHHS, MUTTEBUH 3BOPOTHWH 3B’si30k. Hampuwknan, mnardopmu
Google Forms, Padlet, Kahoot, Wordwall akTMBHO BHKOPHUCTOBYIOTHCS AJsI 3aKPIIUICHHS
JEKCUYHOTO Ta TpaMaTUYHOro Matepiany. HeBia €eMHUM KOMIIOHEHTOM 1HTEPAKTHUBHOTO
HaBYaHHS € Cy4YacHI KOMIT IOTE€pHI TeXHoJorii. BUukopuctanHs MyJnbTUMEIIMHUX Mpe3eHTalii y
dopmarax PowerPoint, Canva, Gamma mijg 4Yac NpPaKTUYHUX 3aHATHh 3 JIATUHCHKOI MOBH
3a0e3mnedye CTpYKTypOBaHE MOJAHHS 3HAYHOI'O OOCATY TEPMIHOJIOTIYHOTO Martepialy, a TaKox
Bi3yasi3alil0 00’€KTiB, SKHM BIANOBIJAIOTh BIANOBIAHI TepMiHM. [HTerpamis rpadiuHux
300pakeHb, TEKCTOBOIO Marepialy Ta aHIMaliiHUX eJIEeMEHTIB CIpHs€ IiJBULICHHIO
e(eKTUBHOCTI 3aCBOEHHS HaBYaJIbHOI 1H(pOpMaIli, 0OJTHOYACHOMY OBOJIOAIHHIO JIEKCUYHUMHU MU
rpaMaTUYHUMM OAMHUIIMHM. 3acTOCYBaHHS NOJIOHMX METOMIB CTUMYJIOE Ti3HaBaJIbHY
aKTHUBHICTb CTYJIEHTIB, 320X0YY€ IX JI0 CHIBIIpalll 3 BUKJIaJJaueM Ta B3a€EMO/I1i 3 OJHOKYPCHUKaMHU.

CyuacHi MOOUTBHI 3aCTOCYHKH BIJJKPUBAIOTh IIMPOKI MOKJIMBOCTI JUIsi BUBYEHHS MOB,
30Kpema i IaTUHCBHKOT1, poOJIsun 11el mpoliec JOCTYITHUM, 1IIKaBUM 1 3py4yHUM. [HTepakTHBHI irpH,
HaByYaJIbHI MOJIYJII Ta aJIaliTUBHI BIIPaBH JalOTh 3MOT'Y OBOJIO/IIBATH MaTepiajioM y 3py4HHUH dac i
koMdopTHOMY cepenosuiii. Cepen pecypciB, 0 OTPUMAIIA TTO3UTUBHI BIATYKH Bif 3400yBadiB
OCBITH, BapTO BiJ3HAUYUTH MOOIJIbHI 3aCTOCYHKH I BUBYEHHS JIATUHCHKOI MOBH:

- DUOLINGO. Ileii nomatok OpoONOHY€ MIMPOKUNA CIEKTP MOKJIMBOCTEH: HAaBUAHHS
YUTaHHIO i MUCHMY, 3aCBOEHHS 0A30BO1 JIEKCUKH Ta MOIIUPEHUX MOBHUX (OPMYJI, 03HAHOMIICHHS
3 OCHOBHUMHU I'paMaTHYHAMHU KOHCTPYKIIISIMH, & TAKOXK MPAKTHUKY MEPEKIIaTy HECKIIaJHIX TEKCTIB
13 JIAaTUHM CY4aCHUMH MOBaMH 1 HaBMakH. BUKOpUCTaHHS ayniomMarepiajiB y 3aBJaHHIX CIpUsE
PO3BHUTKY CIyXOBOTO CIIPHIIMaHHS, IO € HEOOXiTHUM KOMIIOHEHTOM (OPMYBaHHS KOMILUIEKCHOI
MOBHOT KoMmIeTeHTHOcTi. JlpyxHiil iHTepdelic 1 reiimipikoBaHI €IEeMEHTH IMiJABUIIYIOTh
3aIliKaBJICHICTh KOPHUCTYBa4yiB 1 MOTHUBYIOTh JO PETYJSPHUX 3aHATh. BojaHodac mporpaMHuit
MPOIYKT MA€E i MeBHI 00MEKEHHs: 0OMEXEHHS KUTBKOCTI crpol («CepAeuoK») MOKE 3HIKYBATH
JTUHAMIKy HaBYaHHs, a HEJAOCTAaTHA KUIBKICTh CHUCTEMAaTHYHUX TPAaMAaTHYHHX MOSICHEHBb 1HOII
YCKJIAJIHIOE 3aCBOEHHS MOBHHUX CTPYKTYp Ha OLUIbII BHCOKHX piBHSAX. TOMy IUIsl TOCSTHEHHS
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Kpalux pe3yJbTaTiB JOMUILHO OEIHYBATH POOOTY 3 IOAATKOM i3 TPATUIIHHUMHI HABYAIbHUMU
MaTepiajlaMy Ta iHIIUMU €JIEeKTPOHHUMH pECypcaMu.

- QUIZLET: ocHOBHOIO IepeBaroro 3a3Ha4eHOr0 3aCTOCYHKY € MOYKIJIHBICTh CAMOCTIHHOTO
1000py CIliB, SIKI CTAHOBJIATH TPYJHOUIl JUIS 3aCBOEHHS, CTBOPEHHS HaBYAJIbHUX KapTOK AJA iX
e(EeKTHUBHOTO 3armaM’ITOBYBaHHS Ta IMOJAJIBIIOI MEPEBIPKH 3HAHB 32 JOMOMOIOI0 TECTYBAaHHS.
3aBIJKH I[bOMY IHCTPYMEHTOBI KOPHCTyBaul MalOTh 3MOTY CYTT€BO PO3LIMPIOBATH BIIACHUN
CIIOBHMKOBHH 3arac i3 JaTUHChKOI MOBU. BopHouac BapTo BpaxoBYBaTH il MEBHI OOMEXEHHS:
HEBEJIMKUI 00CAT JOCTYITHOTO KOHTEHTY, a TAKOX MOoTpeda y caMOCTIHHOMY 1000pi a00 MOIIyKy
JICKCHKH, 110 JJIs 3100yBadiB MOYKE CTAHOBHUTH JI0OIaTKOBI TPY/IHOII];

- MEMRISE: ocHOBHa yBara B 10JaTKy 30Cepe/’KeHa Ha PO3MIUPEHH1 JICKCUIHOTO 3aracy
Ta BiANpamtoBaHHi BUMOBH clliB. CyTTEBOIO NEPEBArol0 € TeMaTU4YHE TPYIYBAaHHS JIGKCUKH, IO
noJierurye ii cucTeMaTru3alilo Ta 3acBOoeHHsA. IIporpama mporoHye pi3HOMaHITHI METOJIUKU
HaBYaHHS, 30KpeMa IHTEpBaJbHE IOBTOPEHHS, CTBOPEHHS acomiamlid, SK KyMEIHHX, TaK 1
HE3BUYHUX, U1 Kpalloro 3amam sTOBYBaHHsS CiiB. Jl0JaTKOBOI MOMKJIMBICTIO € IEperisi
BiJjleoMaTepialiiB 3a y4acTio HOCIiB MOBH, IO Crpusie (HOPMYBaHHIO HABHYOK PO3YMIHHS PI3HUX
JiaJieKTiB Ta akLeHTiB. BogHoyac 1 QyHKIIS HE Ma€ NPAaKTUYHOTO 3aCTOCYBaHHs ISl JIATHHH,
aJDKe KMBHX HOCIIB MOBH HE ICHY€; OJHAK, NOTEHIIIHHO KOPUCHUM MOTJIO O OyTH O3BYyYeHHS
JATUHCBKUX TEKCTIB NPEACTaBHUKAMHU PI3HUX MOBHHMX CIUIBHOT JJIi PO3BUTKY HaBHUYOK
CIIyXOBOT'O CIIpUMMAaHHS;

- BUSUU: y nopatky nmpeacTaBiieHi 3aBJaHHsA, CIIPSIMOBaHI Ha PO3BUTOK YCIX YOTHUPHOX
OCHOBHHMX MOBHHMX HAaBHYOK: YHTAHHS, ayJ[II0BaHH:], TOBOPIHHS Ta mrcbMa. KopucTyBadi MaroTh
3MOTY BUBYAaTH JIEKCUKY Ha PI3HI TEMH, a TaKOXX OMAHOBYBaTH 0a30Bl Ta JEIIO CKJIaIHIII
rpamMaTuyHi KOHCTpyKIii. OCOOIMBO BapTO BiJ3HAYMTH PI3HOMAHITHICTH (POpPMATiB: KapTKH 3i
CJIOBaMH, IHTEPAaKTUBHI ayi0JiaJIory, BijeoMarepiaiy, aJalToBaHi CTaTTi 3 Me/ia Ta BIpaBU Ha
3akpituieHHs. J[ogaToK J03BOJISIE CTBOPUTH IHAMBIMYadbHWN ITUIAaH HABUAHHS, IO JOTIOMAarae
e(eKTHUBHO OpraHi3yBaTW MpOILEC, a MPOMDKHI i (iHaNbHI TECTH AalOTh 3MOTY MEpeBIPUTH
3acBO€HI 3HaHH:. OHAK JesiKi KOPUCTYBadi BBAXKAIOTh, IO CTPYKTypa KypcCy JIATHHCHKOi MOBHU B
BUSUU HenocTaTHbO 'HydKa Ta HE BpaXoBYeE CHEU(IKy MOBH SIK KJIACHYHOI, a HE PO3MOBHOI.
BincyTHIiCTh MOrnuOiIeHuX rpaMaTUYHUX MOSICHEHb 1 KOHTEKCTHOTO aHalli3y MOXKE YCKJIaJIHUTHU
MIPOIIEC 3aCBOEHHS TS TUX, XTO MparHe IPyHTOBHOTO PO3YMiHHS;

- DROPS: 3a3nHaueHuii J0JAaTOK € 3py4YHUM IHCTPYMEHTOM JUIsl KOPUCTYBauiB, $IK1
IParHyTh PO3LIMPUTH CIOBHUKOBHM 3amac, OCKUIbKHA HOTo (yHKIIOHAT OpIEHTOBAHUM MEPEBAXKHO
Ha 3aCBOEHHS HOBOI JIEKCMKM pi3HOI TeMaTtWku. BopHodac mporpamMa HE MICTUTH BIPAaB,
CIPSIMOBAHUX HA PO3BUTOK I'PaMaTUYHUX YMiHb, HABUYOK YUTAHHS 3 PO3YMIHHAM UM ayA1FOBaHHS.
3aCBOEHHS JIEKCUKU TPYHTYETHCSI HA Bi3yalbHOMY CIIPHIHATTI: KOXKHE CIIOBO CYNPOBOKYETHCS
UTIOCTpAalli€lo, a 3aBAaHHS Ha MEepPeBipKy 3HaHb MAIOTh irpoBHi XxapakTep. OOMEXEHHSIM 101aTKy
€ BIICYTHICTh PO3TOPHYTHX TOSICHEHD IPaMaTHYHHUX MPABWIL, IO YCKIIAJHIOE PO3yMiHHS MOBHHUX
cTpyktyp. CiiJ NiKpeciIuTH, mo [HTepHeT-3aCTOCYHKH MOXYTh BUKOHYBATH JIMIIE JONOMIXKHY
poOJib y Mpoliecl HaBYaHHS, 1 JJIS JIOCSTHEHHS ONTUMAIbHUX PE3yJIbTaTiB BOHU MarOTh OyTH
OpPraHi4HO IHTETPOBaHi y CTPYKTYpYy M JIOTIKY HaBYAJIbHOTO 3aHATTS. BakIMBUM 3aBIAaHHAM €
(dhopmyBaHHS B 37100yBadiB KpUTUYHOTO CTABJICHHSI IO OTPUMaHO1 iH(GOpMAIIii, yMIHHS OIlIHIOBATH
il JOCTOBIpHICTb, HAJIMHICTH JKEpel, a TaKoXX PO3BUTOK MeAiarpaMOTHOCTI Ta IU(POBOI
KOMIIETEHTHOCTI. Y IIbOMY KOHTEKCTI MpOBIJHA pPOJb HAJEKWUTh BUKJIAJAa4yeBl, SKUH Mae
BUCTYINIATH HE JIUILE KOOPJMHATOPOM MOIIYKY iH(opmarllii, a # HaCTaBHUKOM, IO JONOMAarae
CTYZIGHTaM CTPYKTYpYBaTH, IHTEPIPETYBaTH W OCMHCIIOBATH Marepial y MeXax HaBYalIbHOI
temu. EdexTrBHa iHTErpamis nudpoBUX TEXHOJIOTIH y BUKJIQIAHHS JJATHHCHKOT MOBH MO>KJIMBA
32 YMOBH YITKOTO BU3HAUCHHSI AUJAKTUYHUX LIJIeH, HAJIE)KHOTO IUIaHYBAHHS 3aHATH 1 IPOyMaHO1
iHpopmaniiinoi minTpumMku. Ciif mam’siTaT, 0 OCBiTa 3 BUKOPUCTAHHSAM CYYaCHUX TEXHOJIOTIH
HaBUaHHS € CKJIQJHUM TIPOIIECOM, OCKUIPKM BOHA BHMAara€ BHCOKOTO piBHS mMpodeciiHOoi
MirOTOBKY BUKJIaaa4da. Bukimanad y TakoMy KOHTEKCTI Ma€ HE JIMIIE CTBOPUTH BUCOKOSKICHUHN
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JTUIAKTUYHAN MaTepiay, a W BpaxyBaTW IHOUBIAyaJbHI OCOOJMBOCTI, MOTpPeOM Ta piBEHb
MIJTOTOBKK KOXHOTO 37100yBada OCBITH, 100 €()EKTUBHO CIPSMOBYBATH HOTr0 HaBYAIbHY
JISUTBHICTh Y TOTPIOHOMY JJIsl 3aCBOEHHS 3HAaHb HampsMi. Y I[bOMY KOHTEKCTI BUKOPUCTAHHS
CyYaCHHX OCBITHIX TEXHOJOTIA BIJIKPUBAE MOXJIMBOCTI IJIs peajizallii IIMPOKOro KoJjia
MeAaroriYyHUX MPUUOMIB 1 METOJIIB OIIHIOBAHHS 3HAHb 3 IUCIUILTIHU «JIaTMHChKA MOBay, SKi
JIO3BOJISIFOTH BIIPOBADKYBAaTH HOBY OCBITHIO MapaJurMy Ta 3a0e3MedyloTh OibIl CHCTEMHHIA,
IHTepaKTUBHUH 1 pe3yJIbTaTUBHUNA MPOIleC HaBYaHHS. TakuM YMHOM, YCI METO/IM Ta IHCTPYMEHTH
OIIIHIOBAHHS 3HAaHb Y ME&XaX i€l JUCIUIUTIHU € IIJIKOM JOIUIBHUMH 1 €(eKTUBHIUMH, OCKUIBKU
BOHH CIIPUSIOTH INIMOIIOMY PO3YMIHHIO MaTepiairy, (GOpMyBaHHIO KOMIIETEHTHOCTEH Ta PO3BUTKY
3IaTHOCTI 3/100yBayiB OCBITH CAMOCTIMHO ONIEPYBAaTH HAYKOBOIO TEPMIHOJIOTIELO.

[IpoBenene noCiHKEHHS ONOMAarae HaM 3pOOUTH BHCHOBOK, 1110 BUBYECHHS JIATHHCHKOT
MOBU TPAIUIIHHUMH Ta I1HTEPAKTHUBHHUMH 3aco0aMy BIJAKPUBA€ HOBI TEPCIICKTUBH IS
BUKOPHUCTAHHS OHJIAlH pecypciB. Lle mae MoxmuBicTh 3700yBauaM OyTH THYYKHMH B TIPOIEC]
HaBYaHHS Ta MaTH MOBHOIIIHHUH JTOCTYII JIO SIKICHOI OCBITH.
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DIGITAL TECHNOLOGIES IN THE EDUCATIONAL PROCESS FOR
FUTURE SEAFARERS

L. Mishukova
Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
Ukraine

Introduction. Nowadays the increasing demand for educational innovation technics,
implementation of educational innovations as well as the availability of open educational resources
result in constant digital transformation of education. On the other hand, such new educational
technics promote further teaching and learning a foreign language for professional purposes,
especially in marine industry.

The implementation of digital technologies, integrated with personalized learning, appears
to be great and powerful teaching tools for optimizing the whole educational process. Such tools
are aimed at better improving of professional skills and readiness of maritime electrical engineers
for their maritime career. Taking into consideration the individual features of characters and needs
of maritime cadets, it allows to provide diverse styles and paces of learning, increasing their
interests, successes and motivation.

This paper focuses on using digital technologies in education and how digital technologies
are specifically used in educational process for future seafarers.

Main part. A current definition of digital technology is “essentially a collection of
technologies centered around digital information processing. It relies on modern electronic
computer systems and accurately converts complex, diverse, and continuously changing
information in the real world, such as text, images, sounds, and videos, into discrete digital signals”
(Li et al., 2024). These digital technologies are aimed to support teachers engaged in distance
learning to provide constant continuity to their students. Using some of the online platforms and
tools learners will be given an access to materials, support, classroom activities and feedback. By
using the online tools virtual learning environments and distance learning have opened up diversity
of programmes to students. Education in such case is becoming more accessible and accountable
through blockchain-powered systems.

For example, intelligent tutoring systems have been shown to provide personalized
feedback and support, improving student engagement and learning outcomes (Luckin et al., 2016).
Similarly, adaptive learning platforms leverage Al to tailor educational content to individual
learners’ needs, promoting more effective and efficient learning experiences (Holmes et al., 2019).

Digital technologies significantly expand the possibilities of learning English for specific
purposes, making the learning process more effective and flexible. These modern technologies
include artificial intelligence and virtual reality, different simulators, digital platforms (LMS
MOODLE, Google Classroom, Coursera, BBC Council), mobile applications (Polyglot Sound,
MarEng Plus). Other options for learning foreign languages include ChatGPT, Grammarly for
writing feedback, Quizlet for flashcards, and TED Talks for listening comprehension. All these
initiatives demonstrate a global awareness of the tremendous impact of artificial intelligence on
the future of education and the need to develop scientific approaches to its integration into
educational maritime practice.

In the context of war, Ukraine faces unprecedented educational challenges, including
security risks, the transition to distance learning, and the need for high-quality educational content,
among others. Despite these obstacles, Ukraine has shown remarkable resilience, rapidly adapting
its education system to ensure uninterrupted learning for millions of learners (Eurydice Unit
Ukraine, 2025).

Addressing these challenges KSMA is actively developing its digital education ecosystem
by improving e-learning environments, collecting and analyzing automation data, strengthening
digital infrastructure and improving digital literacy for all participants of the learning process.
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Thus, the LMS MOODLE platform, which we use at the Maritime Applied College of the
KSMA, allows us to organize the educational process remotely, providing access to interactive
courses, test assignments, video lessons and discussion forums for cadets of electro-mechanical
department.

Analyzing the scientific and research works and our own experience of LMS MOODLE
platform usage, we want to underline some main aspects. First of all we can come to the conclusion
that communicative-competence paradigm of learning as a teaching method is of great importance
during the whole educational process. The implementation of a competency-based approach in
learning not only significantly accelerates the process of learning new material, but also essentially
improves the quality of its learning. At the same time this ensures more effective digestion of
knowledge of key professional competencies necessary for future professional activities in the
maritime industry including ship management, operation of ship power plants, functions of ship
power system, maritime safety etc.

It also should be mentioned that digital technologies can be aimed at the formation and
development of specific professional skills necessary for working on ships of various types and in
different operating conditions (management of ship electrical systems in emergency situations,
decision-making in conditions of time shortage, professional skills in difficult meteorological
conditions). Different virtual trainers and simulators integrated with Al provide a safe environment
for practicing practical skills and knowledge. Such simulation systems as the Full Mission Bridge
Simulator or the Engine Room Simulator (ERS) allow future ship electricians to operate electrical
systems and machines and improve their professional English in conditions closely related to a
real marine environment.

It’s necessary to highlight the importance of mastering a foreign language for future
seafarers and other workers of maritime industry. That’s why teaching Maritime English requires
a special approach, including the usage of authentic materials and modeling real-life situations.

According to the requirements of the IMO (International Maritime Organization) digital
technologies help to master specialized terminology, ensure effective communication on board,
reducing the risk of accidents and complying with international safety standards. This contributes
greatly to more effective assimilation of the material, as the cadets have the opportunity to use the
material at a time convenient for him, as well as watch the video, or listen to the audio as needed,
and repeat the material before test assignments. Al chatbots can also be used for teaching Maritime
English as they can provide personalized learning that meets the user’s individual needs and give
the opportunity to communicate with native speakers any time they wish.

But the foreign language speech activity covers much broader concept than just the
formation of skills and abilities of communicative interaction. This process also involves gaining
experience in independent activity aimed at searching for the necessary additional information
related to future professional activities, using various information sources (authentic professional
texts, instructions, maps, diagrams, various directories, links, etc.), as well as numerous Internet
sources.

Special attention should be paid to the independent work of the cadets, managing and
actively directing by the teachers, which often leads to fruitful and constructive cooperation. We
can analyze the educational process of each cadet and suggest the most effective learning methods
for them, such as project activities, visualization, simulations, problem-based learning, We are
able to offer them such educational materials that match their level of knowledge and professional
interests. We can also underline deeper cadets’ engagement in the educational process and their
better understanding of the complex technical concepts, specific to the maritime industry. It also
helps to involve adapting educational content, educational goals, and professional skills and
ambitions of each cadet of electro-mechanical department.

In the process of learning the cadets document their learning progress. By an electronic
correspondence they have an opportunity to communicate with the teachers, or may contact them
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when needed. They also have an opportunity to communicate with the group mates, to share
scientific information and practical experience, discuss and solve common professional problems
in groups or in teams.

Another important aspect is assessment of knowledge and skills. A number of tests allows
accurately reflect the level of knowledge and skill development of each cadet. Analysis of
assessment results provides teachers with valuable information for further correction of the
educational process.

Predictive diagnostics help to identify cadets’ strengths and weaknesses, their potential
difficulties in learning, as well as their risk of academic failure at the early stages of learning. In
such cases it allows teachers to provide individual support, take some preventive measures and
help the cadets to generate their individual pace of learning.

The time and pace of learning is one more essential aspect of academic development. This
helps optimize study time, increasing efficiency of learning process and motivation, providing
necessary information and additional resources for those who demonstrate the highest level of
knowledge and success.

Conclusions. Summarizing the above mentioned, we can come to the conclusion that with
the increasing integration of digital technologies, automation and electronics in the maritime
sector, learning a foreign language for professional purposes has become a significant concern.
The LMS MOODLE platform provides broad opportunities as a modern virtual educational tool
for e-learning. Significant effectiveness of the communicative competence of future seafarers can
be achieved through the implementation of computerized learning management systems.

Adaptation of educational content, learning pace and methods, targeted formation of
professional skills and knowledge assessment greatly contribute to the development of necessary
professional competencies. The usage of digital technologies is a promising didactic approach that
has significant potential for intensifying the professional readiness of maritime cadets for their
future carrier.
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OCBITHIW ITIOTEHIIAJI E-PECYPCIB Y ®OPMYBAHHI
MDIKKYJbTYPHOI KOMIIETEHTHOCTI 3JIOBYBAYA OCBITH

HarpuGenbuuii b. 1.
XepcoHChKa JiepykaBHa MOPChKa aKaieMist
VYkpaina

Beryn. Y HaykOBO-MeTOAMYHIH IJIONIMHI BKe HE TOTPeOye 00CTOIOBAHHS 111es PO Te, 10
CydJacHa CHCTeMa BHUIIOI OCBITH IepedyBae mija BILTMBOM ITPOIIECiB TiIo0ami3altii Ta iHTerpartii 10
cBiToBOro mnpodeciitHoro mpoctopy. Lle TBep/KeHHSI € JOBEIECHUM Ta CTOCYEThCS crienudiku
npodeciiiHol MATOTOBKM yCiX HaIpsMiB, 30KpeMa W MaiOyTHIX (haxiBIIB MOPCHKOi ramysi. Y
MeKax HayKOBOTO JIOCII/DKEHHS! BUCJIOBIIOEMO MEPEKOHAHHS PO Te, 10 MOPCHhKA JiSUIbHICTh €
OJIHI€I0 3 HAWOUIBII 1HTEpHalioHaNi30BaHUX cdep. Lle 3ymMoBIEeHO THUM, IO eKimaxi CyaeH
3a3BUYAll CKJIAJAIOTHCS 3 MPEACTABHUKIB PI3HUX KpaiH, KyJbTyp i MOBHHUX CHUIBHOT. CBO€IO
Yeproro, aHriidcbka MOBa BHUKOHYE POJIb OCHOBHOTO 3aco0y mpodeciiiHoi KOMyHiKalii, 1o
3aKpIIUICHO HA HOPMAaTHBHOMY piBHI MiXHapoaHOI MOpChKoro opranizamiero (IMO, 2015).
JlocBin BUKIAAANBKOI TiSUTBHOCTI Ta CTY/1FOBaHHS MpoOiieMu (axoBoi MiITOTOBKU CHEIaliCTiB
MOPCBKOI Tally3l NAlOTh IJICTABH CTBEPDKYBATH, IIO TPOCTE BOJOIIHHS TEPMIHOJIOTIEIO Ta
cTaHAapTHUMH MopchbkuMU ppazamu (SMCP) 30BciM He rapaHTye eheKTUBHOCTI B3a€MO/I11, IKIIIO
BiZICYTHE PO3YMIHHS KyJBTYpHHX OCOOIMBOCTEH CIIIKYBaHHS.

3 omgy Ha O3HA4YeHE aKTyali3yeTbcs mpoOieMa (QOpMyBaHHS MIKKYJIbTYPHOI
KOMITIETEHTHOCTI MaiOyTHIX MOpPCHKMX (haxiBILiB Ta MOIIYKY TakuxX (opm, 3aco0iB OCBITHHOI
JSITBHOCTI, IKi OM CIIPUSIN HE TUIBKU OBOJIOJIHHIO (haxOBOO CIIeU(iKOI0 aHTIIIHCHKOT MOBH, a
ciyryBagu Ou e(peKTHUBHMM IHCTPYMEHTOM JUIsi (POPMYBAaHHS MIKKYJIbTYPHOI KOMYHIKAIl B
ijomy.

Oco06nrBe 3HaUEHHS y 1IbOMY TPOIIECi, Oe3MepeyHo, BIIITPAIOTh €IEKTPOHHI pecypcH (e-
pecypcH), SIKi BIIKPUBAIOTh JJOCTYII 10 aBTEHTUYHUX MaTepialliB, MDKHAPOAHUX KOMYHIKallIHHUX
MPaKTUK Ta IHHOBAI[IMHUX TEXHOJIOT1 HaBUaHHA. Takuil OCBITHIHM MOTEHITIA CIIPUSIE TOCITHECHHIO
1 JUOAKTUYHOI METH Kypcy 1HO3eMHOi (aHIUiKWChkoi MOBH), 1 ULiTICHOMY (OpPMYBaHHIO
MDKKYJIBTYPHOI KOMIIETEHTHOCTI 3100yBaya Buioi oceitu (3BO).

MeTta qocaiaskeHHs MOJISATae B aHaNi31 OCBITHBOTO MOTEHLIANY e-pecypciB y (hopMyBaHHI
MDKKYJIBTYPHOI KOMIIETEHTHOCTI 3/100yBadiB OCBITM MOPCBKOI Traiy3i MiJl 4ac 3aHATh 3
aHTI1HCHKOI MOBH.

Bukiaan ocHoBHOro wmarepiajgy. Y HaykoBi pO3BiALII OCIYrOBYEMOCS TaKUM
TIIyMau€HHsIM MIDKKYJIBTYPHOI KOMIIETEHTHOCTI: 3/1aTHICTh 0COOMCTOCTI €(heKTHUBHO I aJIeKBaTHO
B3a€EMOJISTH 3 MPEACTaBHUKAMHU THIIUX KYJIbTYpP, PO3YMITH KyJIbTypHO 0OyMOBII€HI BIIMIHHOCTI
y KOMYHIKallii, J€MOHCTPYBaTH TOJEPAHTHICTh Ta THYYKICTb. J[ MaiOyTHIX MOPSKIB 1
KOMIIETEHTHICTh € HE JIMIIEe CKIAJO0BOKO 3arajbHOi KyJIbTypH, a i (¢akTopoM Oe3neKu
cyaHorutaBcTBa. Take OaueHHs Kit04oBO1 AediHiLii mpobiemu cyronocHe 3 norysggamu Deardorft,
KA 9d HE TEPUIMM 3alpONOHYBaB MOJENh MIKKYJIbTYPHOI KOMIIETEHTHOCTI Yy HAayKOBIH
wiomuHi (Deardorff, 2006).

CrynioBaHHS TOPYILIEHOI MNpoOJeMU AOCHIKEHHS J03BOJISIE TU(EPEHLIIOBaTH e-
pecypcH, 110 MOXKYTb OyTH €(EeKTHMBHUMHU B Cy4aCHOMY OCBITHbOMY Iporeci /Ui (OpMyBaHHS
o3HaueHoi komnetreHTHOcTl y 3BO (Nagrybelna & Nagrybelnyi, 2022).

PexomeHnyemo Taki: enekTpoHHi ocBiTHI iargopmu (Moodle, Google Classroom, EdX,
Coursera); MyJIbTHUMEIHI MaTepiadu (Bil€O, IHTEPAKTUBHI KapTH, HABYAJIbHI CUMYJSATOPH);
BipTyaJibHI KOMYHiKaliiiHi cepenosuma (popymui miardopmu, oHnalH-KoH(DEpeHLii, daTH);
crienianizoBaHi mpodeciiini oHIaiiH-0a31 MOPCHKOI TEPMIHOJIOTII Ta TOKYMEHTIB. Penpe3enToBani
€JIEKTPOHHI pECypcH CTBOPIOIOTH YMOBHU JUIsl 3aHYpEHHs y OaraTOKyJbTypHHH MpOCTip Ta
dbopMyBaHHS HaBUYOK €(heKTUBHOI KOMYHIKAIIi1 aHTJI1HCHKOI0 MOBOIO.

Po3rnsiHeMo eTanpHilIe y YoMy XK MOJIATae OCBITHIN MOTEHIIa 03HAYEHUX PECypCiB AT

165



Hosimni mendenyii naguanus inozemHoi Mosu 3a npoghecitinum cnpamysannam, 23 sicoemus 2025
Modern tendencies in teaching foreign language for specific purposes, October 23, 2025

(bopMyBaHHS MIXKKYJIBTYPHOI KOMIIETEHTHOCTI:

1. JocTym 10 aBTEHTUYHHUX MaTepiaiB:

E-pecypcu 3a6e3meuytoTh MOXIIMBICTh BUKOPUCTAHHS BiJI€O- Ta ay/i03alHCIB peabHUX
MEPErOBOPIB y TMOpTaxX, 3pa3KiB MIKHAPOIHOT MOPCHKOI JTOKyMEHTallii, CHMYJISATOPIB ISt
BimmpamioBanHs crangaptHux ¢paz SMCP. lle copusie He numie 3acBOEHHIO MpodeciitHol
JIEKCHKH, a 1 pO3yMIHHIO 0COOJIMBOCTEN MOBJICHHEBOT IOBEIIHKY IPEJCTABHUKIB PI3HUX KYJBTYD.

2. Opranizamist MKHApOJHOI KOMYHIKaIil OHJIaiH:

3aBIAKN OHJIAHH-NIPOEKTAM Ta MIXYHIBEPCUTETCHKHM ILIATGOpPMaM KypCaHTH MOXKYTb
Opatu yyacTb y CHUIBHHX JAMCKYCiSIX 13 CTyJIE€HTaMH MOPCBKHX akajemiil iHmmx kpaid. Lle
JI03BOJISIE  BIANPAIfOBAaTH HABUYKM MDKKYJIBTYPHOIO Jiajlory, PO3BHBAaTH TOJIEPAHTHICTH 1
THYYKICTb y IpodeciiiHiii B3aeMoii.

3. BukopucTanHs iHTEpaKTUBHUX TEXHOJIOTIM:

[efimidikamis (pompoBi irpu, Kekc-cueHapii) Ta VR/AR-cumynsamii  103BOISIIOTH
MOJIETIIOBATH peaibHI cUTyalii Ha OOpTy CylHa, y SKHUX HEOOXiJIHO HEe JIMIIE MPaBUIBHO
3acTocyBaTh IpodeciiiHi TepMiHU, a i BpaxyBaTH KyJbTYpHI BiMIHHOCTI y KomyHikamii. Le
crpuse (GOpMYBaHHIO SIK MOBHUX, TaK 1 COLIIOKYJIbTYPHHUX YMiHb.

4. CamocriiiHa po0oTa 1 peduiekcis:

EnexTpoHH1 110A€HHUKY, OJIOTH Ta OHJIAWH-AUCKYCIi aHITIHCBKOI0 MOBOIO J10IIOMararoTh
3m00yBayaM YCBIZIOMUTH BJIACHHM JIOCBiJl B3a€MOJii 3 IHIIUMH KyJbTYpaMH, aHali3yBaTh
TPYAHOILI KOMYHIKallil Ta NIyKaTH LUIAXH iX [1010JIaHHS.

AKIICHTY€EMO yBary Ha TOMY, IIIO €-pECYpCH, IHTETPOBaHI y 3aHSATTS 3 aHIIIMCHKOI MOBH,
J03BOJISIFOTh  3pOOMTH HaBYaHHS IPAKTHKO-OPIEHTOBAHMM, MAaKCHUMajbHO HAOIMKEHUM [0
peanbHIX YMOB NMpodeciitHOl AIsITHHOCTI MOpSKA.

VY pe3ynbTaTi NOpyLeHoi NpoOIeMH JOCTIIKEHHS MOXEMO 3pOOUTH BHCHOBKH IO T€,
10 €JEKTPOHHI pecypcu MaroThb 3HAYHHUI OCBITHIA MOTEHLIad Yy (OopMyBaHHI MIKKYJIbTYpHOI
KOMIIETEHTHOCT1 3/100yBayiB MOPCBKOI Traily3i; BHKOPHCTAaHHS aBTEHTUYHMX MaTepialis,
IHTEPAaKTUBHUX CUMYJIATOPIB Ta MIDKHAPOJHUX OHJIAMH-KOMYHIKaLlli CIIpUsiE pO3BUTKY MOBHUX 1
KyJbTYpHUX yMiHb 37100yBadiB OCBITH; IHTErpallisl e-pecypciB y HaBYaHHS aHIJIIMCBbKOI MOBU
MalOyTHIX MOpSKIB 3a0e3neuye MiBUILEHHS PIBHA iXHBOI mpodeciiiHol MIATOTOBKH, CHpHUSE
Oe3neuHiif Ta eexkTuBHIN poOOTI B IHTEpHAIIOHAIBHUX EKiMaXKax.
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THKJIFO3UBHI MOZKJIMBOCTI HUDPPOBUX IIVIAT®OPM Y ITPOLECI
HABYAHHS IHO3EMHOI MOBHU

Houorna H. B.!, Pa6oxins H.O. !, Kyxapuyx O. I1.2
TlonTaBchkuii iHCTUTYT eKOHOMIKH i TTpaBa YHiBepcHTETY «YKpaiHa»
VYkpaina
2JTineit Ne 13 «Ycrmix» IToaraBchkoi MicbKOT paau
VYkpaina

Huska cycninbHUX BHKIHKIB, SIKI CIITKaJdM HAIly JepKaBy MPOTATOM OCTaHHIX POKIB,
3QJIMIIWIN BIIOUTOK y Pi3HKUX cdepax HAoro npogeciiHoro Ta CoIiaabHOTO MOACHHS, TaK Yd
iHaKIIe IHIMIIOIYN TpaHcopmalii B yCTalleHHX, TPaAWLIMHUX JUIs Hac, mporecax. Y pycii
JUHAMIYHUX TpaHchopMalliif onmuHuIacs i OCBITHS rajly3b, 30KpeMa BUKJIQJAaHHS 1HO3EMHHUX MOB.

3rajani CyCHiibHI BHKIMKM TPHU3BEIU JI0 HEOOXITHOCTI MEPEeXOoAy [0 BUMYIICHOTO
smimradoro (blended) abo aucTaHIiiHOTO HAaBYaHHS.

YMmoBu HOBOro (opmaty, SIKMii HUHI € HEe albTepHATUBHHUM BHOOPOM, a HAaralbHOIO
noTpeboro, aKTyammi3yBalu HEOOXiJHICTh 1HTeHcu(ikamii BOPOBAIKEHHS 1H(OpMaIiiHO-
KOMYHIKAI[IHHIX TEXHOJIOTi B OCBITHIM MpoIlec Ta aKTUBHOT'O BHKOPHCTAaHHS MOXJIMBOCTEH
nuGpoBizallii Npy BUKIAAaHHI IUCHUILTIH Y 3aKJIa/1aX OCBITH Pi3HOTO PiBHA.

udposi mmathopMu y TaKOMy KOHTEKCTI CTajld HE JIMIIE PECypcoM, SIKHH pOOUTH
MOKJIMBOIO Oe3MepepBHICTh OCBITHBOTO TMPOIlECY B YMOBaxX ChOTOJHIIIHIX peamid, a U TUM
HUIIXOM 1 3ac000M, SIKMH YMOXJIMBUB IIUPIIMKA JTOCTYIl /0 PIBHOIIHHOTO Ta MOBHOI[IHHOTO
3100y TTs ocBiTH A ocib 3 OOIL

Taxi MOXJIHMBOCTI IU(PPOBUX PECYpCIB, SIK BUKOPUCTAHHS ayAiOBI3yaJIbHUX MaTepialis,
GyHKLIA CyOTHTpiB, O3BYYEHHS TEKCTIB, IHTEPAaKTUBHUX BIIpaB Ta MeEXaHI3MIB MHUTTEBOTO
3BOPOTHOTO 3B’SI3Ky OCOOJMBO BaXJMBI y 3a0€3Me4YeHH1 SKICHOI I1HIIIOMOBHOI IiJATOTOBKH
3100yBauiB 3 0COOJIMBUMHU OCBITHIMH NOTpeOaMHu.

Pi3HuX acnekTiB migHATOI NPOoOJEeMU TOPKAIUCS Y CBOIX JOCTIIKEHHAX Psijl 3apyOlKHUX
Ta YKpaiHCBKUX yueHMX. BUBUEHHIO KOHIENTYaJbHHUX 3aCTOCYBaHHS LU(PPOBUX TEXHOJIOTIH Y
mporieci (GopMyBaHHS IHIIOMOBHOI KOMIIETEHTHOCTI MalOyTHIX (axiBI[iB MpPHUCBAYECHI
JOCIIJDKeHHsI TakuxX ydeHux, sk A. beiikep, K. Bepuep, A. Ianrtac, E. HaBappo. Amnani3
HaBYAJIbHUX IIaTGopM uis oci0 3 OCOONMBUMH OCBITHIMH MOTpedamMH CTaB IPEAMETOM
nociijpkens 1. Yymaka, B. AHApyHHUKA; 10 JOCTIJDKEHHS MEJaroriyHuX AaclekTiB PO3BUTKY
IHKJIF03UBHOI OCBITH 3BepTanacsi O. byHMK, BUKOPHCTaHHIO OHJIANH-IHCTPYMEHTIB YUUTEIIMU
1HO3eMHOT MOBH IpHUCBAYYBaia cBoi gociuikeHHs I. IBaHiok. BogHodac nuTaHHs 1HKIFO3UBHUX
MOXJIMBOCTEH 1U(PpoBUX MmIaTGopMm y mpolieci HaBUYaHHS 1HO3EMHOI MOBM HE 3HAWIUIM CBOIX
BIJIMIOBiICH Y OKpEeMOMY JIOCII)KEHHI, OKpeCJIeHe aKTyalli3y€e MOULUIbHICTh BUBUYCHHS MiAHSTOT
HaMH NpoOJeMU i 3aCBIAUy€E aKTyalbHICTh HAIIOI CTATTI.

Bukopucransas nuppoBux miaTgopM y OCBITHbOMY Mpolieci HABYaHHS IHO3€MHUM MOBaM
oci0 3 0cOOJMBHUMHU OCBITHIMH NMOTpeOaMM J103BOJISIE MOAONATH psAl (I3UUHUX Ta CEHCOPHUX
6ap’epiB 3aJICKHOCTI BiJl PI3HUX HO30JIOT1H TOTO UM IHIIOTO Y4aCHUKA OCBITHBOTO MPOIIECY.

VY KOHTEKCTi 3aBllaHb cTaTTi, MU cmiB3By4Hi 3 I. Uymakom Ta B. AHIpyHHUKOM Mpo
Ha/I3BUYAitHO BaXJIUBY pOJib HU(PPOBUX MIATGOpM y 3a0e3neueHHi B3aeMO/Ii1 Ta OOMiHY JJOCBIZIOM
3a yMOB Bijigasienoi komyHikamii (Uymak, 2024).

s ocib6 3 0coOMUBMMHU OCBITHIMH TOTpeOaMu, Al SKUX BIAMOBIAHO O KOHKPETHOI
HO30JI0T1i YCKJIQJIHIOETBCSI TIPOIIEC 3aCBOEHHS MaTepially 3 iHO3eMHOI MOBH Y CHHXPOHHOMY
¢dopmari, BUKJIa1a4 MOKe 3alPOIOHYBATH SIK JONOMDKHMNA pecypc noaaTok Duolingo, onmiiiHuit
Habip sKoro mis cjaabo3opux 3100yBadiB mependadae HAAMTYBAaHHS pO3MIpy IIpUPTY,
KOHTpAcCTy TOILO.

Oxkpeciodr 1HKIIFO3UBHI MOXJIMBOCTI ITUGPOBUX IUIATGOPM 3a YMOBHU CHHXPOHHOL
OCBITHBOI KOMYHIKallii Mpy BUBUCHHI 1HO3€MHOI MOBH, YBaYKa€EMO 3a HEOOX1/IHE 3/eTai3yBaTUCs
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Ha tuiatpopmi ZOOM, MOXKIUBOCTI $KOi MPONOHYIOTH IO CIPHMHATTS, Bigeo Ta
aynioiH(opMalliro, a TAKO’)K BUKOPUCTAHHS YarTy.

[Ipy 1pOMYy CIyIIHO, EKCTpPANoOJIOBaTH Ha CyO0’eKTiB ocBiTHbOro mpomecy 3 OOII
MoxumBocTi ZOOM mnpu BHBYEHHI 1HO3e€MHOI MOBHM, BHOKpemuieHi JI. YmiakoBoro, a came
MO>KJIMBICTh BUKOPUCTAHHS IHTEPAKTUBHOI Jomku (whiteboard) (Ymakosa, 2021). [nkimto3uBHUN
KOHTEKCT TaKol OMIIii OoJIsirae y TOMy, 110 BUKJIaJja4d Ma€ 3MOT'Yy MaJlFOBaTH Ta BUKOPHUCTOBYBATH
CXeMH JUIsI HA0YHOI JeMOHCTpamii 03ByuYeHOi ayaianbHO iH(opMalii (Uit oci0d 3 MOpyIIeHHSIM
CIlyXy) Ta KOMEHTYBAaTH, ay/1iaJbHO MOSICHIOIOYHM HaMallboBaHe (U1l 37100yBaviB 3 MOPYLICHHIM
30py).

I, 3pemToro, cama kouuemniiss ZOOM sk nucTaHiiiHoi maTdopmu rnepeadadae T0CTyI 10
OCBITHBOTO TIPOIIECY ISl MAJIOMOOUTBHUX 3700yBadiB.

Toxk, Y KOHTEKCTI BUMYIIEHOTO 3MIIIAHOTO HABYAHHS, BUKJIMKAHOTO CHOTOJHIIIHIMU
peamisiMi B HamIiil Aep)kaBi, 3amis 3a0e3nedeHHs e(eKTUBHOrO (OpPMYBaHHS 1HIIOMOBHUX
KOMIIETEHTHOCTEH B YYaCHUKIB OCBITHBOTO IPOLIECY 3 OCOOJMBUMH OCBITHIMH MOTpeOaMu
BOXJIUBY pOJb BiAirpatoTh iHpOpMamiifHO-KOMYHIKaniiHi TexHojorii.  Cepen Takux y
JOCTIPKEHHI 0COONMUBY yBary MNpUAUICHO aHaii3y pI3HOMaHITHUX HU(PPOBUX IIaToOpM, IO
BUKOPUCTOBYIOTHCSI JJISi OCBITHBOI KOMYHIKallii, SK B CHHXPOHHOMY, TaK 1 aCHHXPOHHOMY
dopmari. JlocimkeHHs 1a€ 3MOTY 3pe3I0MyBaTH, 1110 HU(POB1 IHCTPYMEHTH 3J]aTHI TPE3EHTYBAaTU
9iTKO TU(epeHIliiioBaHi pillleHHS B peaii3allil NpUHIMIIB 1HKIIO3UBHOTO HABYAHHS 1HO3EMHOI
MOBH JUISl PI3HUX KaTeropii ocid 3 0COOJMBUMHU OCBITHIMHU ITOTpeOaMH.

CIIMCOK BUKOPUCTAHUX J’KEPEJI

1. Ymaxkoga, JI., [Tanzura, O., [Toricy#, A. (2021). Peamizanis mijieil mpakTHYHOTO KypCy
apyroi iHozeMHoi MoBU 3aco0amu ZOOM. Bicuux Hayionanvrozco ynisepcumemy « Yephiciecokuii
koneciym. Cepis: Iledacociuni nayxu. 14-15 (170-171), 212-217.

2. Uymak, I, Aunpynuk, B. (2024). AHani3 HaBuajdbHMX IutaTpopM s ocid 3
ocoOnuBuMU nioTpedamu. Information Systems and Networks, Issue 15, 390—401.
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USING THE PADLET PLATFORM TO DEVELOP THE SOFT SKILLS
OF FUTURE MARINE ENGINEERS

N. Pohorletska
Kherson State Maritime Academy
Ukraine

Introduction. In modern education, the increasing application of digital platforms and Al-
powered tools has become a widespread tendency. Such technologies help make learning more
engaging, promote the development of students’ digital skills, and foster their participation in the
educational process. While learning online, it is essential to develop collaboration skills among
students who are not in the same classroom but sit in front of their monitors in different cities and
countries. One of the alternative and supportive tools for enhancing the soft skills of future marine
engineers is the Padlet platform.

A review of recent research and publications confirms the relevance of using Padlet in
English language learning in academic discussions. Haris M., Yunus M., and Badusah J.
emphasize the effectiveness of using Padlet in improving students’ learning in English grammar
(Haris et al., 2017). Mulyadi E., Naniwarsih A., Omolu F., Manangkari I., and Rara Amiati D.
investigate the application of Padlet in the teaching and learning process of writing recount text
(Mulyadi et al., 2020). Alabbad A. and Bin Huwamel H. explore the effects of using the digital
learning tool Padlet to teach English vocabulary (Alabbad et al., 2020). Mehta K.J., Miletich L.,
and Detyna M. consider students’ perception of Padlet usage for collaborative learning (Mehta et
al., 2021). Holovina S. focuses on the effectiveness of using Padlet for teaching English (Holovina,
2021). However, using Padlet in teaching and learning Maritime English requires more profound
and detailed research.

The purpose of this study is to explore the potential of the Padlet platform as a supportive
digital tool for developing the soft skills among students in the Maritime English course.

Main part. Under the STCW Convention, all seafarers are required not only to meet the
minimum standards of competence, age, and medical fitness, but also to possess the needed soft
skills, including communication, teamwork, problem-solving, leadership, critical thinking, and
management.

Within the SkillSea Project (2022), a comprehensive report was developed to address the
skills and competence gap between current and future needs in the shipping industry. According
to the analysis findings, the present skills needs of maritime professionals include maritime
economy and business, maritime law, ship technology, digital, transversal, and green skills
(Oksavik et al., 2022: 9). Regardless of the board position, all seafarers should develop soft skills
such as effective communication, teamwork, leadership and problem-solving, that are vital for
ensuring safe and efficient operation, handling emergencies, assessing and managing risks, and
resolving conflicts.

To develop students’ soft skills, educators have access to numerous modern tech tools and
Al-based applications that help engage learners in interaction both in online and face-to-face
learning environments. For developing the soft skills of future marine engineers, an alternative
tool can be the Padlet platform.

Padlet (https://padlet.com) is a virtual bulletin board where participants can post their
comments and questions, share text, pictures, documents, videos, links, or Al-generated images.
This platform, as a tool for visual collaboration, enables users to contribute in real-time, collect
ideas, and facilitate discussions.

Although Padlet is not an Al-powered tool, it incorporates several Al features, including
the ability to generate images from text, text-to-speech conversion, and automatically generated
captions for uploaded videos. Additionally, on the Padlet platform, Al assists with lesson planning,
creating timelines, maps, polls, etc. These Al capabilities help save time in material preparation
and enhance student engagement at lessons.

To develop communication and problem-solving skills, it is advisable to use Padlet as
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a tool for visualizing students’ interaction during lessons. While studying real-life incidents at sea,
students have the opportunity to post information about the case, upload photos or videos, and, in
the absence of visual materials, generate an image using Al by providing a detailed description
(pic. 1). Each post on the Padlet board can be commented on by students, who may publish
additional questions or add reactions. Moreover, virtual boards are easy to use. Having a link,
students do not need to register; they can immediately start adding content to the Padlet wall or
completing assigned tasks. For quick access, the virtual board can be embedded in
the LMS Moodle course.

The key factor in working on board a ship is teamwork, and numerous activities at Maritime
English lessons aim to master collaboration skills. The Padlet board can serve as a useful
supplementary tool for enhancing soft skills.

Case Study > -

Francis Scott Key Bridge  ©

Fire in the Engis
= Collapse

Baltimore Key Bridge
Collapse

Key Bridge Collapse in
Baltimore

Accident in engine room ¢

While returning to port after a
week of fishing, the crew of a
pair trawler experienced a
sudden fire in the engine room.
Thick smoke quickly spread,
triggering alarms and prompting
emergency action.

2. What caused the incident?
The exact source of the fire isn't
detailed, but it originated in the
engine room, likely due to an
equipment malfunction of fuel-
related issue. The fire spread

What happened?
While stay in the port before
leaving, the chief engineer told

The cargo ship Dali that crashed

Fire 10 the Engite oo the 3rd engineer to prepare the
diesel generators o use the bow

thruster and stern thruster and

1. What happened?

v
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the s 10 check how the
cyl re working, water
star "7
cylinders.
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two blackouts a day earlier.
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4. What were the v

consequences?

Picture 1 — Screenshot of a Padlet board fragment during analysis of real-life accidents at sea

An example of this can be illustrated in the use of Padlet during the study of the topic
“Security at Sea” by second-year students (pics. 2 and 3). The group was divided into two teams,
and the team leader assigned tasks to each member, which they were required to present in their
posts on the virtual board. Additionally, each team prepared questions for the opposing team based
on their respective topics. After preparing the materials and publishing posts to the board, the
teams presented their results, discussed, and participated in a short quiz by completing tests
prepared by their opponents. Therefore, the visual Padlet board serves as a virtual presentation of
the team members’ discussion, their reactions to posts, and as a space for accumulating collected
materials that will be useful for further learning.
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Picture 3 — Screenshot of a Padlet board fragment (Team 2)
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As a supplementary tool for developing communication, teamwork, and problem-solving
skills, Padlet can be used in the learning process for discussions, brainstorming, surveys,
assessments, generating ideas, and creating lists. Due to its voice and video recording functions,
the virtual board supports not only the development of writing skills — when making posts,
descriptions for image generation, or texts voiced by an Al assistant — but also the mastery of
speaking skills, as students can share posts on the board with their own audio or video on an
assigned topic.

Conclusion. The development of communication, teamwork, and problem-solving skills
is among the basic soft skills essential for seafarers to ensure effective and safe work on board a
ship. Currently, a wide range of online platforms, digital and Al-powered technologies are
available to support the learning process. Padlet is one of the alternative and supportive tools that
fosters to develop the soft skills required for marine professionals.
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Z0OOM ONLINE PLATFORM AS AN EXAMPLE OF DIGITAL
TECHNOLOGY FOR TEACHING ENGLISH TO FUTURE MARITIME
PROFESSIONALS

I. Savvina
Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
Ukraine

The relevance of the research topic is due to the fact that a foreign language course in a
non-linguistic educational establishment has certain specific features, which consist not only in
the need to acquire subject knowledge in a specific area, but also in the fact that proficiency in a
foreign language becomes a tool for the work of a specialist. Accordingly, a foreign language
within the framework of training a specialist at a non-linguistic educational establishment becomes
a means of satisfying the informational and cognitive needs of students, as well as a means of
developing the content of specialized subjects. In this regard, teaching foreign languages to
students of maritime profiles is due to the need to acquire global experience in this area, and the
requirements of employers for the level of professional training of future specialists. This trend is
especially noticeable in the context of the introduction of digital technologies and their active use
in educational training (Zarivna, 2016).

To increase competitiveness in the educational services market, an educational
establishment needs to develop new or modernize existing programs and improve teaching
methods for academic disciplines. In recent years, in the context of a global pandemic, and
subsequently a full-scale invasion, the popularity of online courses and their support with online
content has sharply increased, providing an opportunity to practice skills and develop general
cultural and professional competencies (Adamova & Uhrak, 2014).

Mass digitalization leads to significant changes in the field of education, and creates new
opportunities in the education system.

The aim of the study is to reveal the features of using Zoom digital technology in teaching
English to students of maritime profiles.

Digitalization has changed the social paradigm of human life, opened up the possibility of
acquiring and improving knowledge and broadened people's horizons.

Digital technologies in the modern world are not only a tool, but also an environment of
existence that opens up new opportunities: the ability to teach, continue and develop individual
training at any convenient time, the path from consumers of electronic resources to creators (Clark
& Mayer, 2016).

Digitalization of education involves the use of mobile and Internet technologies by
students, expanding the boundaries of knowledge. Effective use of digital technologies, inclusion
of students in independent search and selection of information, participation in project and research
activities are priority competencies in the 21st century (Hurevych & Kademiia, 2007).

Recently the creation and use of open online resources has been actively introduced into
the process of developing the necessary competencies. The dynamic nature of online learning is
confirmed by the constant growth in the number of online courses (Romaniuk, 2013).

At the same time, the practice of transferring face-to-face learning to an online environment
or distance educational formats is carried out in several directions:

e organizing training using educational online platforms;

o transfer of educational content through various digital technologies;

e conducting classes using social networks, instant messengers and e-mail;

e replication of “hard” copies of educational materials and their delivery to students’
homes (Kyianka & Shapoval, 2013).

The education system is designed to ensure a smooth and confident transition to the digital
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environment, focusing on increased productivity, new labor and personal needs, which can be
achieved by involving all categories of people in the learning process, establishing individual
learning paths, and managing their own learning outcomes.

Digital resources used in everyday human activities make it possible to overcome the
difficulties of traditional education: the speed of mastering the educational program, the choice of
teacher, forms and methods of teaching. On the one hand, digital technologies help to further
increase productivity and efficiency, on the other hand, they allow for an individual approach in
each area of knowledge (Oliiny, 2014).

The use of online technologies in teaching practice creates a field of unlimited educational
opportunities to improve the quality of education, regardless of place of residence, skills, but in
accordance with the interests and needs of each individual.

The main digital technologies that have a communicative basis can be divided into two
groups:

e synchronous communication tools — digital communication tools that provide the
ability to communicate in real time (chat, video chat or audio chat, for example, Google Meet,
Messenger);

¢ asynchronous communication tools that provide the ability to communicate with a time
delay (forums, audio and e-mail, websites, blogs, etc.); an example is podcasts — broadcasting
music or speech audio content on the Internet based on the principle of a thematic or genre radio
station (music, TV series and any other audio) (Postolenko, 2016).

As an example, let's look at the stages of work in the process of learning a foreign language
through working with digital Zoom technology for students of maritime profiles.

The online platform Zoom can be effectively used to teach English to seafarers, offering a
convenient and accessible way of learning regardless of geographic location. Zoom provides
interactive lesson capabilities including video conferencing, screen sharing, file sharing, and
whiteboarding, making learning more dynamic and engaging.

Let’s look at some benefits of using Zoom for seafarers training:

1. Flexibility and accessibility.

Zoom allows seafarers at sea to complete training without having to attend a traditional course.
This is especially useful for seafarers whose work schedules do not allow them to attend classes
at a specific time and location.

2. Interactivity.

Zoom provides a wide range of interactive learning tools such as video conferencing, screen
sharing, document collaboration, chat, and the ability to use an interactive whiteboard for drawing
and writing.

3. Save time and money.

Learning online via Zoom can significantly reduce travel and accommodation costs, as well as
save time on travel to courses.

4. Personalized approach.

Zoom allows teachers to conduct both group and individual lessons, which provides the
opportunity to adapt the learning process to the needs of each student.

5. Diversity of Content.

Zoom allows you to use different types of learning materials, including videos, audio,
presentations, interactive tests and assignments, making the learning process more interesting and
effective.

Here are some recommendations for conducting classes in Zoom:

1. Preparation.

Before starting the lesson, the teacher should make sure that there is a stable internet connection
and set up all the necessary tools on the Zoom platform.

2. Introductory lesson.

It is recommended to conduct an introductory lesson in Zoom to introduce students to the platform,
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explain the rules of operation, and demonstrate the platform's capabilities.

3. Interactivity.

Make active use of Zoom to engage students in the learning process, ask questions, have
discussions, use chat and interactive whiteboard.

4. Variety of assignments.

To maintain students' interest, it is recommended to use a variety of assignments, including tests,
role-playing games, group projects, etc.

5. Feedback.

It is necessary to provide feedback to students regularly to help them improve their knowledge and
skills.

The webinar format on the Zoom platform allows you to attract experts in the maritime
field and expand students' knowledge. An example could be inviting a foreign specialist as an
analyst/consultant. In this case, students have the opportunity to communicate with a native
speaker, ask him questions, and get language practice.

The next stage involves a reflexive analysis of the exchange of opinions based on what was
heard/seen, analysis of lexical, grammatical, stylistic errors, as well as the effectiveness of the
communicative situation using an interactive whiteboard that allows you to visualize errors, find
different options for expressing your opinion, etc.

Overall, Zoom is an effective tool for online English language teaching for seafarers,
providing opportunities for interactive and flexible lessons that can be tailored to suit seafarers’
needs and schedules.

Thus, we come to the following conclusions. The essence of digitalization of education at
the present stage is the use of online technologies. The content of digital technologies is
distinguished by the following features: the presence of a communicative focus, orientation
towards project, research, communicative methods, expansion of the knowledge system,
independence, development of information and communicative competencies, practical
orientation.

The use of digital technologies enables students to perceive tasks positively, to be involved
in the process of solving a communicative situation, to strive for achievements, to be focused on
the result.
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TRANSFORMATION OF ESP LANGUAGE LEARNING
IN THE DIGITAL ERA

N. Sytailo
National Technical University of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute”
Ukraine

The journey of learning English, particularly English for Specific Purposes (ESP), has
evolved significantly over the years. Not only has technology advanced, but the resources available
to learners, especially those studying specialized fields such as engineering, business, law,
medicine, and technology, have also progressed. In the past, language learners relied on printed
dictionaries, a method that, while being effective, was often time-consuming and cumbersome.
Over time, electronic dictionaries emerged, offering quicker searches and greater convenience.
However, those who used these digital tools could notice their limitations. Today, thanks to the
digitalization of language learning, a variety of innovative resources, such as Skell and YouGlish,
have revolutionized the way we study ESP. It is evident that these new tools offer greater
flexibility, speed, and accuracy, providing an experience that far surpasses their predecessors.

For centuries, printed dictionaries were the primary resource for language learners,
including those studying ESP. Whether they were small pocket-sized volumes or thick,
comprehensive tomes, printed dictionaries played a vital role in helping individuals expand their
specialized vocabulary and understand the nuances of a language. However, it should be
mentioned that these resources came with several drawbacks.

It is clear that the most obvious limitation of printed dictionaries is the time it takes to look
up a word. If you’re in the middle of reading a technical article or preparing for a professional
presentation, having to pause and flip through pages to find the definition is disruptive. This
process could be particularly frustrating for ESP learners, who often needed to look up highly
specific terminology related to their field. As one study suggests, “Online dictionaries Available
Anytime, Anyplace; An Online dictionary is a fantastic tool for someone who does not have the
time to search for words in a printed version as they have numerous words and definitions
connected to their web connection.” (Polhaupessy, 2025). Moreover, printed dictionaries are
static—they cannot be updated to include new words or changing definitions.

Additionally, printed dictionaries were not always user-friendly. They required a certain
level of familiarity with alphabetical order, and even then, some words were difficult to find if
their spelling was not exactly as expected. The sheer size of some dictionaries could also make
them daunting for learners, and the wealth of information is often presented in a dense, text-heavy
format that could be overwhelming for many users. Moreover, sometimes the small font size in
paper dictionaries can make it difficult for students with poor eyesight to use them effectively.

The advent of electronic dictionaries, such as the well-known Abbyy, marked a major
milestone in the evolution of language learning resources, including those aimed at ESP. These
digital tools provided a far quicker way to search for words and phrases, significantly reducing the
time spent flipping through pages. With just a few clicks, learners could find the definition,
pronunciation, and usage examples of a word. The convenience of having a dictionary on a
computer or, later, on a mobile device, made language learning, especially for specific professional
contexts, more accessible than ever before.

However, it is necessary to mention that despite the convenience they offered, electronic
dictionaries still had some noticeable flaws. One issue was the frequency with which these tools
were updated. While electronic versions could be updated more easily than printed books, they
were often slow to include new words and jargon terms, particularly in highly specialized fields
such as medicine, engineering, or law.

In addition, electronic dictionaries did not solve the problem of pronunciation. Though
some offered audio files of words being spoken, the quality and variety of these recordings were
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often insufficient, especially for technical or domain-specific terms. In many cases, learners were
limited to a single accent or dialect, missing out on the diversity of English pronunciations spoken
across different regions of the world.

As we’ve entered the digital era, countless advantages have emerged. Thanks to the
internet, there has been an explosion of language learning platforms that go beyond the basic
dictionary. One standout example is Skell, a search engine designed specifically for language
learners. To my mind, the best feature of Skell is that it provides not only definitions but also real-
life examples of how words and phrases are used in context. Rather than simply offering the
meaning of a word, Skell shows learners how it’s used in a variety of specialized contexts, allowing
them to understand its nuances and apply it more naturally in ESP fields like engineering or law.
As Topal (2020) highlights, “Designed as a user-friendly alternative to traditional corpus tools,
Skell bridges the gap between complex linguistic analysis and practical language learning.”

Another excellent resource is YouGlish that has become an indispensable tool for learners
who want to improve their pronunciation. YouGlish lets users search for any word and hear it
spoken in a variety of accents and contexts, drawn from a wide range of YouTube videos. Whether
you’re struggling to understand a British accent in a business negotiation or want to hear how a
medical term is pronounced in an American documentary, YouGlish offers an incredibly useful
and diverse set of recordings. This provides an invaluable resource for improving listening
comprehension and refining pronunciation skills, particularly in professional settings.

These tools address the shortcomings of earlier resources in several key ways. First, both
Skell and YouGlish are constantly updated, reflecting the living, breathing nature of language.
New words and phrases are added regularly, ensuring that learners are exposed to the most current
language trends in their specific field of study. Additionally, both platforms offer more than just
static definitions: they show words in action, providing learners with authentic usage examples
that help solidify understanding.

Needless to say that one of the greatest benefits of digital resources like Skell and YouGlish
is the speed with which learners can access information. Instead of spending time flipping through
pages or waiting for updates to be released, learners can instantly find examples, definitions, and
pronunciations. The dynamic nature of these tools means that learners can tailor their study to their
own needs, whether they are focusing on understanding a specific phrase, improving their accent,
or grasping a particular professional term.

Compared to traditional printed dictionaries, digital tools like Skell and YouGlish offer
numerous advantages for ESP learners:

1. Speed: Searching for a word in a printed dictionary can take time, while digital resources
provide instant results.

2. Up-to-date Information: Printed and even electronic dictionaries often lag behind in
incorporating new words, slang, and cultural references, whereas digital platforms are updated in
real time.

3. Contextual Understanding: Unlike printed dictionaries, digital tools provide real-life
examples of how words are used, helping learners understand not just the meaning of a word but
also how it fits into different specialized situations.

4. Pronunciation: Digital tools like YouGlish allow learners to hear different
pronunciations of a word from a variety of accents and sources, which is something printed and
even electronic dictionaries cannot offer.

5. Multimodal Learning: Many digital resources incorporate visuals, audio, and interactive
features that can enhance learning and satisfy different learning styles.

6. Cost-Effectiveness: While printed dictionaries can be expensive, digital resources are
often free or very affordable, making them accessible to a wide range of ESP learners.

Overall, the evolution of ESP language learning resources from printed dictionaries to
electronic tools and innovative digital platforms has been transformative. While printed
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dictionaries and early electronic tools served as the foundation for language learning, the advent
of platforms like Skell and YouGlish has revolutionized the way we approach studying English
for specific purposes. These digital tools provide fast, accurate, and context-rich learning
experiences that go far beyond the capabilities of traditional resources.

As technology continues to advance, we can expect even more sophisticated tools to
emerge, offering even greater convenience and efficiency for ESP learners. It goes without saying
that the future of ESP language learning is digital, and these new platforms are leading the way in
making language acquisition faster, more enjoyable, and more effective than ever before.
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_  ©®OPMYBAHHJI AHI'VIOMOBHOI KOMHIETEHTHOCTI .
MAUBYTHIX ®AXIBHIB Y COEPI IHOOPMAINIMHUX TEXHOJOI'TN
3A TOITOMOT OO IUPPOBUX PECYPCIB

Crasenko O. B.
XepCOHCHKHI JIepKaBHUN YHIBEPCUTET
VYkpaina

BononiHHsS aHrIiiChKOI MOBOIO Juisi MaOyTHIX (axiBiiB y cdepi iHboOpMaIiiHux
texnosiorii (IT) y cydacHOMy CBITI BiJirpa€ KIIOYOBY pOJib. AHIIIIChKA € SIK MOBOIO
MDKHApOJHOTO CIIUIKYBaHHS, TaK 1 MOBOIO peamizaiii npodeciifHol MisIbHOCTI y IiH raysi.
Biarak icHye HarambHa moTpeba y BucokokBamidikoBanux IT-cremiamicrax 3 10cTaTHIM piBHEM
3arajbHOI Ta Mpo(deciiiHO OpiEHTOBAHOI aHTJIOMOBHOI KOMYHIKaTHBHOI KommeteHmii (Peapko Ta
iH., 2024). CporoaHi OCITIKEHHS JIEBUX METOIIB BUKJIaIaHHS aHTIIMCHKOI MOBH JIJIs MAOYTHIX
IT-¢daxiBuiB € Hampouyya akTyaJbHUM 3 OCOOTMBUM (POKYCOM Ha pOJIi CydyacHUX HUGPOBHX
texHojorii (I'puromkina ta iH., 2023; Jlpo3mosa Ta iH, 2023; KoBanenko, [Tunmmmrok, 2022;
Bukhkalo et al., 2023).

3acTtocyBaHHs MepeoBUX 1HGOPMAIIHHO-KOMYHIKALIHHUX TEXHOJOTIH, SK-OT Mporpam
IUIs opraHizamii BigeoKoH(epeHmil, OCBITHIX IIAaTPOpPM, 3aCTOCYHKIB, BIPTYaJIbHUX TOLIOK i
iHIKX [HTEepHET-pecypciB, Ta BIPOBAKEHHS IHTEPAKTUBHUX METO/11B HAaBYaHHS, 1110 OXOILUTIOIOTh
poboTy B rpynax, METOJI MPOEKTIB, MO3KOBUH IITypM, IHTEPAKTHUBHI irpH, Bipasu, Tectd (Koxan
Ta iH., 2024), mig 4ac HaBYaHHS 1HO3EMHHUX MOB CIPUS€ MiABUIIECHHIO MOTHBAIIi 3100yBaviB 10
HaBYaHHS, (QOPMYBAHHIO KOMYHIKATMBHHX, MUKKYJIBTYpHUX 1 NpodeciiiHO CIpsSMOBaHHUX
KOMIIETEHTHOCTEH Ta YMiHb 3aCTOCOBYBATH OTPUMAaHI 3HAHHS y KHTTI.

OCHOBHOI0O METOI0 Halloi poOOTH € BHUCBITIMTU Ta CXapaKTepu3yBaTH OCOOIMBOCTI
BUKOPUCTAaHHS MiJ] YaC HaBYaHHS aHIJIiicbkoi MoBH MaitOyTHIX IT-¢axiBuiB nudpoBux pecypcis
Ta OHJIAWH-IUIAT(GOPM Ha NPUKIAAlI KYpCiB 3 AHIJIHCHKOI MOBHU JUIsl CHELIaIbHUX IUIEH, IO
npoBaaThCs O¢icoM IHIIOMOBHOIT OCBITH XEPCOHCHKOTO AEPKABHOTO YHIBEPCUTETY.

Kypcu 3 anrmniiicbkoi MOBM 7151 CHEIiaJIbHUX I[UIeH, opieHTOBaH1 Ha (axiBuiB y cdepi IT,
MPOBOJIATECS JMCTAHIIMHO 3 BUKOPUCTAHHSM I1HHOBALIIMHUX TEXHOJOTIM Ta 1HTEpaKTUBHHUX
METO/IB HaBYaHHSA Ta € po3pOOJEHMMH Ha OCHOBI CyYaCHMX IHTE€PAKTUBHUX MiJPYYHHKIB H
aBTEHTHYHUX ayJl0- Ta BiJieoMarepianiB, BIAMOBIIHO A0 KOMYHIKaTUBHOTO i MIKKYJIbTYpPHOTO
MiAXO0JIIB 10 HABYaHHS 1HO3eMHUX MOB. IIpoBesieHHs IpynoBUX OHJIANH-3aHATh BiIOYBa€ThCs Ha
mwiardopmi Zoom, 1m0 BHKOPHCTOBYETBCS yHiBepCI/ITeTOM 1 103BOJISI€ BUKJIa1ayeBl KOHTPOJIFOBATH
Ta KOPUTYBAaTH POOOTY cnyxaqlB KypCiB, CIIJIKYBAaTUCS 3 HUIMH B YCHIH Ta MUCHMOBIN (opmi (3a
JIOTIOMOTOK0 IPYTOBHX 1 MPUBATHUX YaTiB), 0OMparOYM TPYyNoBHi abo IHI[I/IBII[yaJ'ILHI/II/I crnoci6
Ha/IaHHS Topanx 1 BHIIpaBlieHb. [li 9ac 3aHATh 3aCTOCOBYIOTHCS Pi3HOMAaHITHI iHHOBAIiKHI
TEXHOJIOT1i, OHJaWH-TIIATPOPMHU W IHCTPYMEHTH, L0 JOMOBHIOIOTH MaTepialu eJIeKTPOHHUX
HiAPYYHUKIB Ta POOJIATH 3aHATTA IHTEpAaKTUBHUMHU. Y MaiOyTHiX IT-¢axiBLiB BUKOpPUCTaHHS
TaKWX TEXHOJOTIM He BUKJIMKAE TPYIHONIIB Ta JOJATKOBUX 3alHMTaHb i3 OMNISALY HA IXHIO
CrelialbHICTh, A HAaBIAKW TIIOKPAILIly€ 3aCBOEHHS Marepialy W 3 OIJsily Ha L€ MOXe
3aCTOCOBYBATHCS YacCTIIIIE.

Jlo Haiibinbm epekTUBHMX y HaBYaHHI 1HO3eMHHUX MOB B Odici 1HIIOMOBHOI OCBITH
XepCOHCHKOTO JIEPKABHOTO YHIBEPCUTETY Halle)KaTh BIPTyalbHI OHJIAWH-IOIIKM W OHJIalH-
mwiatGopmMu Isl po3poOKM 1HTEPAaKTUBHUX YPOKIB Ta MaTepianiB. Hampukiaz, 3a qomomororo
BipTyasIbHUX OHJNaiH-gomok Padlet (https://padlet.com/) Ta Miro Whiteboard (https://miro.com/)
U COUIbHOI po0OOTH cilyXadi KypCiB MOXYTh CHIBIPAIIOBaTH ACHHXPOHHO a00 B pexuMi
peasIbHOTO Yacy, 0IHOYaCHO CTBOPIOBATH P13HO(POPMATHUN KOHTEHT (TEKCT, 300pakeHHs, B1I€O- ,
ayaiomaTepiasii) Ta OOMIHIOBAaTHCS HHUM, JEMOHCTPYBaTH W KOMEHTYBaTH IHTEpaKTHUBHI
IIpe3eHTAallll, BUKOHYBaTH BIIpaBM Ta OTPUMYBATH BIATYKM BIJ BUKJIaJada. Takox IIMPOKO
3aCTOCOBYIOTBCSI M PI3HOMAaHITHI BeO-pecypcu 3 Bijeo-, ayaio- Ta TEKCTOBUMH MaTepiajlaMH,
(OHETUYHUMH, TpaMAaTHUYHUMH ¥ JIEKCHYHMMH BIIPaBaMU 3 TIOSCHEHHAMU Ta MHUTTEBUM
OTPUMAHHSIM OIIIHOK 1 BIATYKIB Ha BIJMOBIJIl KOPUCTYBaYiB, OKpeMi HaBUajbHI KypCH Pi3HHX
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piBHIB 1 TeCTH Ha BMU3HAUYEHHS PIBHS BOJIOJIHHS 1HO3€MHOIO MOBOIO. 30KpeMa, /sl BUBYCHHS
aHTJINACHKOI MOBU CllyXadl KypciB JOJATKOBO MOCIYroBYIOThbCs BeO-pecypcamu BBC Learning
English  (https://www.bbc.co.uk/learningenglish/english),  British  Council  LearnEnglish
(https://learnenglish.britishcouncil.org/),  Test  English  (https://test-english.com/)  mns
CaMOCTIHHOTO HaBYaHHS.

3 METOI0 PO3BHTKY MiKKYJIHTYPHOI KOMIIETEHTHOCTI ITiJl YaC HaBYAHHS 1HO3EMHHX MOB
BO)XJIMBUM € BUKOPUCTAHHS aBTCHTUYHHUX TEKCTOBHUX, ayJli0- Ta BineoMarepianiB. Ha 3aHATTAX 3
aHTIIChKOI MOBH, 30KpeMa i1t MailOyTHIX IT-daxiBuiB, iX pKepeaoM €, Hanpukiaaa, caut 7TED
Talks (https://www.ted.com/) i3 Bigeo3anucaMu BUCTYIIIB JIFOAEH, SKi PO3MOBCIOIKYIOTh HOBITHI
i7mei, 10 «IOBHHHI 3MIHHUTH CBiT», Y cdepax TEXHOJIOTiH, Oi3Hecy Ta IHIIMX, SKI MOXHa
NeperisiiaTd, 3MIHIOIOYM IIBUJKICTh IX MpPOTpaBaHHS, 1 CUHXPOHHO MEPErjsAayud iX TEKCT
(script). i Bigeo3amnucu BAKOPUCTOBYIOTHCS T/ 4aC OHJIAWH-3aHSTH 3 IEBHUX OB’ I3aHUX 3 HUMU
JICKCUYHHUX TEM MEepPEeBaXHO HAMPHKIHII X BUBYEHHS JUIS 3aKpPIIJIEHHS JIEKCHYHOTO Marepiaiy,
Kpalioro po3yMiHHS OCOOJMBOCTEH BXXKWUBAaHHS HOrO0 B KOHTEKCTI W TOKpAIICHHS HABHYOK
ayIiloBaHHS Ta yCHOTO MOBJEHHs. Hampuxman, min yac BUBUeHHS TeMmu Building Your Startup
Right Ta 3aCBO€HHSI JIGKCHKH 3 TeMH M TrpaMaTHUKd (MUHYII qacn) JUTSE (bopMyBaHHﬂ M’ SIKUX
HaBUYOK caMonpe3eHTau11 Ta TIPEACTABICHHS CBOIX 31106yTK1B 1 TIPOAYKTIB, ciyxadi Kypcy
HEPEIANAOTh Bifeo-poMoBy The Art of Innovation ua caiiti TED Talks Tas Kasacaxi, ogHOro 3
NepUINX MpaliBHUKIB KoMmaHii Apple Computer, BIANOBIAaIBHOTO 32 MAPKETHHT KOMIT IOTEpa
Macintosh, six puKiIan BUKOHAHHS 3aBIAaHHS 3 camonpe3eHTanii «Presenting your Company or
Product (Elevator Pitch)». Ilicna nporo ciyxadi roTyloTh CBOIO THPOMOBY, y SKiii MaroTh
PO3MOBICTH TIPO OCOOUCTHIA TOCBI, 3100y TKH i po3po0IIeH] MPOIYKTH (peaibHi 32 HASBHOCTI, 200
BUTa/IaHi 3a BIICYTHOCTI1), Ta IPE3EHTYIOTH ii Ha BipTyasbHil oHNaiiH-no1i Padlet, cTBOproOYU
Ta onyOJIIKOBYIOUYH Bifieo- a0o ayaio3amuc cBoei mpomoBU. [10TiM iHIII cityXadi meperyisiaTh
ab0 TMPOCIyXOBYIOTh MPOMOBHU OJIMH OJHOTO W KOMEHTYIOTH iX Mij MOCTaMH, Yy TaKHil Crocio
B3a€MOJIII0YM Ta 3HAHOMIITYMCH 1 TOPIBHIOOYN POOOTH 1HIIKX.

[IporsiroMm HaB4YaHHA 1HO3€MHHX MOB CHUCTEMATHUYHO 3aCTOCOBYIOTHCS I1HTEPAKTUBHI
METOJY HaBUYaHHS, L0 CHPHUAIOTH MIJABUIICHHIO SKOCTI HaBYaHHS Ta 3aJy4€HOCTI ClIyXadiB Ha
OHJaH-3aHATTIX. Hanmpukiaz, BukiasiauaMu po3poOsstoThCs IHTEPaKTHBHI BIIPABU Ta 3aB/IaHHS
3a ponomoroto takux IKT, sik Quizlet, Kahoot, Wordwall, Picker Wheel, Mentimeter, 1o MoxxHa
BUKOPUCTOBYBATH SIK Ha 3aHATTSAX, TaK 1 A 1HAMBITyaabHOro camocTiiiHoro HaByaHHs. L{i IKT
MICTSITh B CBOTH OCHOB1 TEXHOJIOT1IO reiimidikaiiii HaBYaHHS ¥ BUKJIMKAIOTh MO3UTUBHI €MOIIii B
ciayxauiB KypciB (I'puromikina ta iH., 2023), mo copusie iX NOJaibIIOMy MOTHBYBAaHHIO J10
HaBuaHHS. EQeKTHMBHMMHU Uil 3aCBO€HHS JIEKCUKM BHSBHIM cebe nudposi kapTtku Quizlet
(https://quizlet.com/class/31269010/materials), 3a JOITOMOTO¥0 SIKMX CITyXadi BUBYAIOTH 1 B IrPOBIH
dopMi TpeHYIOTh CIIOBa Ta BUpPa3W 3 TOI YU TOI TEMH, a TAKOX MPOXOAATH CHUCTEMaTH4Hi
TECTYBaHHS.

HaBuanHs aHrmnificekoi MOBU Maﬁ6yTHix IT-¢axiBuiB 6a3yeThCs HA KOMyHIKATUBHOMY Ta
Ml)KI(yJ'ILTypHOMy miaxogax, TOOTO yci BUAM BIOpaB 1 3aBAaHb MalOThb KOMYHIKaTUBHY
CHp}IMOBaHICTB 1 CIIpUSIIOTh 3aCBOEHHIO MPABMJI Ta 0cOOJIMBOCTEH crinkyBaHHS B cdepi IT, a
TaKOXX I3HAHHIO KYyJIbTYpPH KpaiH, MOBa SKHX BHBUYA€ThCA. OMHUM 3 €PEKTHBHHX CHOCOOIB
MOKpAIIEHHS! KOMYHIKaTUBHMX HaBHUYOK € 3aHYpEHHs y MOBJIeHHeBe cepenoBuine (Kopanenko,
[Munumoxk, 2022), mo B yMoBaxX JUCTAHIIITHOINO HaBUAaHHS MOXKHA peani3yBaTH 3a JOMOMOIOI0
Mepexi [HTepHeT, KOMI IOTEpHUX TEXHOJIOT1H i IHTEpaKTUBHUX METO/IB HAaBYaHHS, K1 OyIyTh
Tak caMo e(heKTHBHI, sIK 1 i1 YaC OYHOTO HABYAHHS.

JliasioriuHe MOBJIEHHS € HAA3BUYAaHO BaXKJIMBUM Y IIpolieci pOopMyBaHHS KOMYHIKaTUBHOI
komrnereHTHOCTI (Legutke, 2008). Ins #ioro po3BUTKY IiJ] Yyac 3aHATh BUKOPUCTOBYIOThCS TakKi
METOJHM HaBYaHHS SK POJboBa rpa (role-play), abo * CUMYyISIlS 49U CIEHApid, M Yac SKOi
BHKJIQ/Iau 3aJla€ CIyxadyaM MEeBHY CHTYyallilo abo CIieHapii, 110 BUMarae BiJl HUX BUKOPUCTaHHS
BIJITIOBITHOT JICKCHKH Ta TPaMaTHYHUX CTPYKTYp. I1icis HagaHHs IHCTPYKIIii 3 BUKOHAHHSA poOOTH
B Tapax, BUKJIaJIad pO3JIsL€ CIyXadiB Ha TMapu Ta BIJIOKPEMIIIOE BiJl OCHOBHOI Tpynu 3a
noroMororo  (yHKII BIpTyallbHUX KIMHAaT Zoom Breakout Rooms, 1€ BOHU TMpPaIiolOTh
camocTiiiHO. Bukiagad 3MiliCHIOE MOHITOPUHT [isSTIBHOCTI, JOIIOMAarae 3a moTpedu, mpoTe He
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BUIIPABIIsiE TOMUJIKH O€31ocepeIHbO i1 yac Aiajnoriaynoro MosieHHs. [licis 3aBepiienns podotu
B Mapax HaJalTbCsA KOPOTKI y3arajbHEHI KOMEHTapi MO0 MOIMIUPEHHX IOMWIOK y pasi
HeoOXiMHOCTI. Tak caMo MOXe peani30ByBaTUCh AUCTAHIIIHHO 1 poOOTa B MiHI-TpyIax, 0 CIPHSIE
PO3BUTKY HaBHYOK TOJUJIOTY, METOJ MO3KOBOIO IMITypMy (BiJ aHII. brainstorming), MeTOA
MIPOEKTIB.

Y paMkax KOMYHIKaTUBHOTO ITiIXOTy 3aHSITTS 3 IHO3EMHHUX MOB 000OB’SI3KOBO BKIIFOUAIOTh
y ce0e Ha moyaTKy «aiicOperkepm» (Bia aHrI. icebreaker) — HeBENMKi 3aBIaHHS, 3aUTAaHHS a00
irpy, 10 3aJIy4arOTh CIyXadiB J0 y4acTi B KOMYHIKaIlli Ta 3aIliKaBJIOIOTh TEMOIO 3aHSTTS,
30KpeMa yepe3 BUKOPHCTAaHHS OHJIAWH-IHCTPYMEHTY Ul BUIIaJKOBOTO BUOOPY OJHOTO 3 MUTAaHb
Picker Wheel, Ta nanpukiami — «pinbex» (Bin aHri. feedback) — HamanHs iHdopmarii momo
HaBYaHHS, 10 MOXE OYTH Pi3HOCTOPOHHIM, 30KpeMa BUKJIAaJla4 MOXe KOMEHTYBAaTH HaBYaHHS
CllyXadiB, cllyXadl MOXYTh HajiaBatu (igOeK OHEe OJHOMY abo K BHKIIAJAueBi, TAKOK MOXKYTh
OOTrOBOPIOBATHCh 3aHATTS, BPaXCHHs BiJ HBOTO, 3aBJaHHS, CKJIaJHI MOMEHTH TOINO, abo Xk
cllyXadi aHOHIMHO HaJal0Th CBOI BIIIYKH 3a JIOTIOMOToi0 IudpoBoro pecypcy Mentimeter. Y
Takui cnoci0, BiAOyBaeThCsl €QEKTHBHA KOMYHIKAIlisi Ha 3aHATTAX, IO CIPHSIE MOTHBAIIi,
PO3YMIHHIO TIPOOJIEM Ta NUISAXIB iX BUPIMICHHS i 3a0XOYSHHIO JO MOJAIBIIONO HAaBYAHHS WU
aBTOHOMHOCTI CJTyXadiB.

OTxe, 3a JOMOMOI00 IM(PPOBUX peCypciB Ta OHJIAWH-IIIATGOPM HABUAHHS aHIIIHCHKOT
MOBH BiI0yBa€ThCs OLIBII 3aTy4EeHO, IHTEPAKTHUBHO Ta €(heKTUBHO. BUKOpHCTaHHS aBTEHTHYHOTO
KOHTEHTY 3 BeO-pecypciB, MOKIIMBICTD MOJICITIOBAHHS Ta PO3IrPYBaHHS CIICHAPIiB Y BIpTyaJIbHUX
KiMHAaTaX, CTBOPCHHS BJIACHOTO AaHTJIOMOBHOI'O KOHTEHTY Ha BIPTyaJIbHUX OHJIAHH-JIOIIKAX,
BXKMBAIOYM 3aCBOEHHI MaTepiayl 1 BiITBOPIOIOYM TEOPETUYHI HABUYKH Ha MPAKTHII, CIPHUSE
ycmimHoMy (OpMyBaHHIO aHIJIOMOBHOI KOMIIETEHTHOCTI Mai0yTHiX @axiBuiB y cdepi
iH(pOpMaLIHUX TEXHOJIOTN Ta Ma€ CUCTEMaTHYHO BIPOBAKYBATHCS B IpodeciiiHOoMy MOBHOMY
HaBYaHHI.
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SOME DIGITAL TOOLS FOR ENHANCING MARITIME ENGLISH
VOCABULARY ACQUISITION

O. Tymofyeyeva
Danube Institute of National University “Odesa Maritime Academy”
Ukraine

The international marine industry requires that future marine officers’ English language
proficiency level being improved consistently in order to be competitive. The legislation of IMO
defines the level of English as working language to be rather sufficient to perform their duties
safely for shipping industry and environment either.

The vocabulary acquisition is fundamental for achieving communicative competence and
performing professional communicative interaction. It comprises a thorough knowledge of
professional vocabulary. The cadets and students face various challenges in gaining sufficient level
of lexical competence. These challenges are multifaceted, encompassing issues such as low
motivation, anxiety related to learning a new language, and cognitive difficulties associated with
mastering new vocabulary (Kassim & Said, 2020).

Maritime English vocabulary as a subtype of professional vocabulary is “subject related,
occurs in a specialist domain, and is part of a system of subject knowledge” (Richards, 2002). The
structure of Maritime English vocabulary is similar to that of technical vocabulary, with many
words composed of specialized prefixes, suffixes, and roots. It also comprises technical terms and
jargon specific to the maritime industry, as well as common English words used in a maritime
context. The cadets of marine higher educational institutions can become more proficient language
learners if they are acquainted with various technical vocabulary learning strategies. They are
given opportunities to opt for the most productive for them.

Learning vocabulary strategically requires that learners become aware of relevant
evidence-based strategies, know how to use them, and evaluate their successful implementation.
Such a self-directed manner of learning vocabulary empowers learners to learn the most crucial
vocabulary instead of studying all words they encounter in language input or dictionaries (Gu,
2020). The researchers usually refer to two classification of vocabulary learning strategies: the one
is developed by Schmitt (1997) who classified VLSs into 58 strategies under two broad categories;
namely, (1) discovery which refers to how learners can find the meaning of new words and (2)
consolidation which strengthens the meaning and form of new words. Another important
taxonomy is Gu and Johnson’s comprised seven categories: namely, metacognitive strategies,
inferencing, dictionary use, note-taking, rehearsal strategies, encoding strategies, and activation
strategies. The efficacy of any activity, as learning vocabulary is one of the primary language
learning activity, relies on the instruction from the teacher who should take into consideration their
distinct linguistic needs and effectively supports their vocabulary acquisition, and comprehension
of them from the side of the students. Three essential elements of effective vocabulary instruction
are highlighted by McKeown (2019): choosing the right words to teach (to prioritize terms that are
both high-frequency in professional communication and critical for safe and efficient operation of
the systems and management), teaching morphology (to understand roots, affixes, and word
families enabling cadets to decode and internalize related terms, thereby expanding their lexical
repertoire by collocations beyond isolated items), and engaging students in interactive word-
related activities (promote active engagement and contextual use of vocabulary, which strengthens
both retention and transfer to productive skills like speaking and writing). Together, these three
elements provide a framework that aligns well with digital learning tools, offering both structure
and adaptability in teaching specialized maritime vocabulary.

Aiming at considering some digital tools for vocabulary learning strategies, the most
productive category for this purpose is metacognitive one. The metacognitive category requires
self-awareness, contemplation, and the ability to regulate one’s cognitive processes, selective

181



Hosimni mendenyii naguanus inozemHoi Mosu 3a npoghecitinum cnpamysannam, 23 sicoemus 2025
Modern tendencies in teaching foreign language for specific purposes, October 23, 2025

attention, which involves learners in identifying the important words to learn, and self-initiation,
which addresses the learners’ motivation to learn new words that might not be presented in class.
This subcategory also entails developing an overview of the learning process and making informed
decisions regarding the planning, monitoring, and evaluation of study strategies. It encourages
critical thinking, problem-solving, and a more aware approach to learning. Understanding how one
learns can lead to better academic and professional performance and a sense of empowerment in
the learning process.

The meticulous study of Le Hoang Son and Trinh Minh Ly (2024) has showed some
valuable data about the high educational students’ vocabulary learning strategies. The two most
commonly used vocabulary learning strategies were learning English words with the support of
technology software and trying to find the most suitable method while learning English words.
This study revealed that students enjoy using technology to acquire their vocabulary, particularly
specialized terms.

In relation to this particular subcategory of vocabulary learning strategies, several
contemporary digital tools, specifically adaptive learning technologies, have demonstrated notable
efficacy. Among them are Anki, Quizlet, Memrise, Lingvist; as adaptive learning systems
represent some points on the design spectrum for vocabulary learning tools. Anki (2006) is an
open-source, highly configurable SRS (space repetition system) that foregrounds active recall and
customizable scheduling. The decks are fully custom, discipline-specific (technical terms,
collocations, formulae). The instructor or students can ccreate contextual cloze cards and example-
sentence cards; self-testing along with interval feedback promotes metacognitive monitoring;
Quizlet (founded 2005) emphasizes usability, multiple study modes and instructor-friendly
features with a built-in adaptive “Learn” flow. Its “Learn” mode adapts item presentation using
past correctness/confidence and spaced exposures (black-box adaptive scheduler aimed at
classroom ease-of-use), as well as very instructor-friendly for assigning shared vocabulary sets,
quick quizzes, and in-class activities; Lingvist (founded 2014) aims to accelerate vocabulary
acquisition by leveraging spaced repetition algorithms and contextual learning. presents words
within real-life sentences, enhancing understanding and retention. The platform adapts to
individual proficiency levels, ensuring learners encounter vocabulary relevant to their needs; and
Memrise (founded 2010) which primary goal is to help learners acquire and retain vocabulary and
phrases efficiently through gamified practice. It is useful where authentic audio/video and
mnemonic supports help retention of discipline-specific phrases. Multimedia clips of native
speakers and gamified review produce context-rich practice and motivation—useful for
collocations and pronunciation in situational phrases. The above mentioned comparable ALS
products layer spaced repetition with machine-learning item models and corpus-driven
prioritization to personalize both when and what learners study.

The current researches in the field of vocabulary learning strategies in cooperation with the
digital tools have a substantially beneficial impact on Maritime English vocabulary acquisition.
The considered adaptive learning platforms (Anki, Quizlet, Memrise, Lingvist) provide
supplementary functions for the cadets of maritime higher institutions not only implementing
spaced repetition, but also actively monitoring and scheduling their retention of technical terms,
collocations, and phrases. This metacognitive strategy strengthens long-term memory and thus
enhances the overall professional communicative competence. The collaboration with the
contextualized learning vocabulary interactive platforms like HSP enables to combine structured
digital learning with metacognitive skill development, fostering both mastery of professional
terminology and independent, reflective language learning practices.
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ADVANCING GENERAL AND PROFESSIONAL COMPETENCIES OF
MARITIME CADETS THROUGH TECHNOLOGY-ENHANCED
PROFESSIONAL LANGUAGE TRAINING

S. Uvarkina
Kherson Professional Maritime College of Fisheries
Ukraine

The preparation of highly qualified seafarers is a priority for maritime education
worldwide. The competence level of cadets directly determines maritime safety, the efficiency of
international trade, and the global image of their home country as a maritime nation. The shift
from knowledge-based to competence-based education emphasizes not only the accumulation of
theoretical knowledge but also the development of practical skills, problem-solving abilities, and
readiness for real-life challenges on board ships (Gonzalez & Wagenaar, 2020).

In today’s rapidly changing maritime industry, traditional approaches to education are no
longer sufficient. In fact, the growing complexity of shipboard operations, international
regulations, and technological innovations requires cadets to be prepared for a highly digitalized
and multicultural professional environment. Therefore, maritime education institutions
increasingly rely on modern educational technologies that enhance both general and professional
competencies, including professional language training, which ensures cadets can communicate
effectively in international maritime contexts (IMO, 2020).

Additionally, modern educational approaches encourage active learning and critical
reflection. By integrating blended learning, online discussion forums, and case-study analyses,
cadets are not only acquiring knowledge but are also developing metacognitive skills that allow
them to assess their own performance and adapt to new challenges. These methods have been
proven to improve learning outcomes and long-term retention of competencies (Demydenko,
2019).

The aim of this study is to analyse how modern educational technologies contribute to the
formation of both general and professional competencies of maritime cadets, with particular
emphasis on professional language training. The research seeks to identify effective methods and
tools that enhance cadets’ communication, teamwork, digital literacy, and technical expertise,
ensuring their readiness for international maritime operations in a highly digitalized and
multicultural environment.

In our opinion, general competencies are universal skills required by any professional, but
in maritime training they acquire specific importance. The dynamic and risky character of
shipboard service requires cadets to demonstrate resilience, adaptability, and strong interpersonal
qualities. We consider the following skills as the main ones to be obtained by maritime cadets
while training at maritime institutions to be prepared well for effective and safe work on board a
ship.

1. Communication Skills. English, as the lingua franca of maritime communication, is
essential for the safe and efficient exchange of information at sea. Miscommunication is a major
factor in maritime accidents, making professional English proficiency a safety-critical competency
(IMO, 2020). Modern educational technologies, including online platforms, interactive exercises,
and simulation-based dialogues, allow cadets to practice Standard Marine Communication Phrases
(SMCP) and real-time problem-solving scenarios, bridging theoretical knowledge with practical
language use (Demydenko, 2019). Interactive language modules also integrate cultural
competence exercises, enabling cadets to understand nuances in international communication and
respond effectively in diverse contexts.

2. Teamwork and Leadership. Teamwork and leadership skills are critical in multicultural
crews. Collaborative platforms (e.g., Microsoft Teams, Google Workspace) and group simulation
exercises facilitate the development of trust, cross-cultural understanding, and effective
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coordination under pressure (Keller et al., 2021). Additionally, leadership modules often include
role-playing scenarios where cadets take responsibility for simulated emergency situations,
improving decision-making and conflict resolution abilities.

3. Digital Literacy. Cadets must navigate electronic chart display and information systems
(ECDIS), use automated reporting tools, and apply global communication platforms for
operational efficiency. Digital literacy enhances safety and compliance with international
standards (Bailey, 2019). The incorporation of digital portfolios allows students to track their
learning progress, reflect on achievements, and receive personalized feedback, further reinforcing
competency development.

4. Critical and Analytical Thinking. Decision-making on board requires immediate yet
rational responses. Case-based learning, simulation scenarios, and problem-based tasks on
platforms like Moodle or Blackboard allow cadets to analyze accident reports, propose solutions,
and integrate professional language communication in problem-solving contexts (Gonzalez &
Wagenaar, 2020). Critical thinking exercises include scenario-based problem-solving, risk
assessment activities, and reflective journals to cultivate independent judgment and adaptive
reasoning.

According to above mentioned positions, cadets develop communication, teamwork,
digital literacy, and critical thinking skills, which are crucial for international maritime service.
Moreover, these competencies encourage lifelong learning and adaptability, which are essential in
the ever evolving maritime industry.

Our attention is also drawn to professional competencies that include technical expertise
required for safe and efficient maritime operations. Let’s consider them more detailed.

1. Regulatory Knowledge. Cadets must master international navigation rules and
conventions established by IMO (2020). Understanding these regulations is essential for
operational compliance and safety. Advanced online modules, quizzes, and scenario-based
assessments enhance comprehension and retention of international standards.

2. Technical Skills. Training in ship handling, maneuvering, and engine operations is
enhanced through simulation-based practice, allowing cadets to apply theoretical knowledge
safely (Zhang & Furusho, 2021). Extended simulation exercises now include multi-ship
operations, emergency response drills, and environmental management challenges, which broaden
cadets’ practical exposure.

3. Maritime Safety and Security. Courses in firefighting, survival techniques, and pollution
prevention are supported by virtual reality (VR) and augmented reality (AR) simulations, allowing
trainees to experience hazardous conditions safely (Bailey, 2019). Safety training also emphasizes
integrated communication, including professional maritime language and coordination with
diverse teams during emergencies.

4. Emergency Preparedness. Immersive technologies support cadets in applying
professional language skills during high-pressure scenarios, such as emergency communication
with multinational crews, enhancing situational awareness and reducing human error (Keller et al.,
2021). Combined with debriefing sessions and reflective learning, these technologies improve
cadets’ performance in real-life emergencies.

Having analysed some research works on modern educational technologies in maritime
training, we have identified that digital tools enhance both technical and language competencies.

1. Learning Management Systems (LMS) — Platforms like Moodle and Blackboard
structure access to lectures, assignments, and assessments, including professional language
modules (Keller et al., 2021). Personalized adaptive learning pathways support the development
of individual cadet strengths and address learning gaps.

2. Simulation and Training Equipment — Full-mission simulators replicate bridge and
engine room scenarios, allowing cadets to practice navigational communication and SMCP usage.
Advanced simulators integrate multi-sensor feedback and stress scenarios to replicate realistic

185



Hosimni mendenyii naguanus inozemHoi Mosu 3a npoghecitinum cnpamysannam, 23 sicoemus 2025
Modern tendencies in teaching foreign language for specific purposes, October 23, 2025

operational environments.

3. Virtual and Augmented Reality (VR/AR) — Simulations include multilingual emergency
scenarios, enabling cadets to practice international maritime communication under pressure
(Bailey, 2019). VR/AR modules now also include environmental risk management exercises, such
as oil spill containment and emergency response coordination.

4. Gamification — Language-focused games, maritime safety challenges, and navigation
quizzes motivate cadets to actively apply professional vocabulary (Gonzalez & Wagenaar, 2020).
Gamification elements encourage repeated practice, healthy competition, and higher engagement.

5. Collaborative Online Platforms — Digital tools facilitate interaction with international
maritime academies, promoting professional language use in cross-cultural contexts (Keller et al.,
2021). These platforms support virtual internships, collaborative research projects, and
intercultural teamwork.

But integration of modern technologies faces such challenges as:

- qualified instructors with expertise in both industry and digital pedagogy are needed
(Demydenko, 2019);

- high costs of simulators and VR/AR equipment may limit accessibility (IMO, 2020);

- continuous updates are required to match evolving international standards (Zhang &
Furusho, 2021).

In Bailey’s point of view, future perspectives include expanded international cooperation,
joint simulation exercises, and professional language training in digital environments to ensure
standardization and safety (Bailey, 2019). The research also highlights the potential of Al-driven
analytics to monitor cadet progress and provide real-time feedback, further enhancing educational
effectiveness.

In conclusion, the formation of general and professional competencies, including
professional language skills, is only achievable through systematic use of modern educational
technologies. Integration of digital platforms, simulators, VR/AR, gamification, and collaborative
online tools ensures cadets acquire both technical knowledge and effective maritime
communication skills. By mastering these competencies, graduates become competitive, safe, and
adaptable professionals in the global maritime industry. Expanded use of immersive simulations
and blended learning approaches promises even higher competency development and readiness
for the complexities of modern seafaring.
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OCBITHI MOKJMBOCTI IU®POBUX TEXHOJIOI'TH ¥
MPO®ECIHHOMY MOBHOMY HABYAHHI

Xpaban M.L
BiiicekoBHI IHCTUTYT TeIEKOMYHIKaIlii Ta iHpopmaTuzariii imeHi ['epoiB Kpyt
VYkpaina

Beryn. CrpiMkwii po3BHTOK IUGPOBHUX TEXHOJOTIH CYTTEBO TpPaHCHOPMYE CUCTEMY
OCBITH, 30KpeMa chepy npodeciiiHoro MOBHOTO HaBYaHHs. TpaaulliiHi TiAXOAN 10 BUKIATAHHS
1HO3eMHHUX MOB, 3aCHOBaHi MEPEBaKHO HA PENPOIYKTHBHOMY 3aCBOEHHI 3HaHb, Jeaani Oiiblie
MOCTYIAIOTHCS MICIIEM IHHOBAIlIHHIM METOIMKAaM, OPIEHTOBAHUM Ha IHTEPAKTUBHICTh, THYYKICTh
1 TepcoHami3alil0 HaBYAIBHOTO TpOIecy. Y Cy4aCHOMY OCBITHBOMY CEpeIOBHINI IU(POBI
IHCTPYMEHTH pO3IISIAIOTECA HE JIUIE SK JOMOMDKHI 3acCO0HM, a SIK MOTYXHI pecypcu Ui
CTBOPEHHSI HOBUX NENaroriyHux MpakTHK, OI0 BiAMOBiAalOTH MOTpedaM CyCHUIbCTBA 3HAHB Ta
riobanizoBanoro puHky npaui (Crompton et al., 2024). BukopuctanHs MOOUIBHUX IOJATKIB,
OHJIAMH-TUTaTGOPM, BipTyaJIbHOI Ta JIOMOBHEHOI peaJIbHOCTI, CHCTEM IITYYHOTO IHTEJIEKTY Ta Yat-
0OTIB BIIKpUBAa€ MOXJIMUBOCTI [Uisi (popmyBaHHA TpoeciiHO OpiEHTOBAHMX KOMYHIKATHMBHHX
HaBUYOK y MaiOyTHiX (axiBiiB. Taki iHCTPyMEHTH CHpPHUSAIOTH PO3BUTKY MOBHOi aBTOHOMil,
MiJBUIICHHIO MOTHUBAllli, 3HIDKEHHIO 0ap’€piB y CHUIKYBaHHI Ta CTBOPEHHIO CEpPEOBHIIIA,
MaKCHMaJIbHO HAOJIMKEHOTO JI0 peallbHuX YMOB Tpodeciiinoi B3aemogii (Hartono et al., 2023).
[{udpoBi TeXHONOTriI JO3BOJSAIOTH IHTETPYBAaTH IPOLIEC HABUAHHS B MOBCIKICHHY isIBHICTH
3100yBadiB OCBITH, 3a0€3MEUyl0OYM HEOOMEKEHHH JOCTYNn 10 TNPAKTHKH, NEPCOHATiI30BaHi
3aBJaHHS Ta MMTTEBMM 3BOPOTHUI 3B’A30K. BoaHouac ix BUKOpUCTaHHA (GOpMYye BaKIUBI
komneTeHTHOCTI XXI cToniTTst — uudpoBy rpaMOTHICTh, KPEaTUBHICTh, KPUTUYHE MUCJIEHHS Ta
3/IaTHICTB 10 caMOHaByYaHHs. CaMe TOMYy aHaji3 OCBITHIX MOKJIMBOCTEH IU(PPOBUX TEXHOJIOTIH y
npodeciiHOMy MOBHOMY HaBYaHHI € aKTyaJbHUM 1 MOTpedye CHUCTEMHOrO0 HayKOBOTO
OCMUCIIEHHS.

Mera gocaimkeHHs1 — MPOAHATI3yBaTH OCBITHI MOXJIMBOCTI HU(POBUX TEXHOJOTIH Y
npodeciiiHoMy MOBHOMY HaBYaHH1, BU3HAUNTH IXH1M MOTEHIIa A7 MiABUIIEHHS €(eKTUBHOCTI
OCBITHBOT'O TIpoleCcy, (GOopMyBaHHS NPOQPECIIHO OPIEHTOBAHUX MOBHUX KOMIETEHTHOCTEH Ta
PO3BUTKY HU(PPOBOI rPaMOTHOCTI 3100yBayiB OCBITH.

Marepiaaun i meroam. JlocnmipkeHHs 311HCHEHO y (opmaTi CUCTEMATHUYHOTO OTIJISIY
JiTepaTypu, M0 JO3BOJIMJIO Y3arajJlbHUTH Cy4yacHI MIAXOMU J10 BHUKOPUCTaHHA IU(PPOBUX
TEXHOJIOTIH y mpodeciiiHoMy MOBHOMY HaB4aHHI. MeTOAOJOrIYHY OCHOBY CTaHOBMJIM aHami3,
CHUHTE3 Ta Yy3araJlbHEHHs, K1 3a0e3NMeYnsii CHUCTEMHMM MiJXiJ] /0 OIpAaLIOBaHHS JKEpe.
JlxepenbHy 0a3y CKJIaJid pelieH30BaH1 My OTiKaIlii, MpUCBSIYEHI 3aCTOCYBaHHIO OHJIAWH-TIIIAThOpPM,
MOOUIBHUX JOJATKIB, 4aT-00TiB, VR/AR Ta iHCTpyMEHTIB IITYYHOTO 1HTENEKTY Y MOBHiH OCBITI.

PesyabraT i pgmekycii. CydacHi 1u¢poBi I1HCTPYMEHTH BIJIKpUBAIOTh IIUPOKI
MOYKJIMBOCTI JUIs TpoeciiiHOro MOBHOTO HaBYaHHS, 3a0€31e4uy0Y THYYKICTh, IHTEPAKTUBHICTh
Ta BUCOKY MPAKTU4YHY opieHTarit0. OJHUM 13 KIIFOUOBUX HANPSIMIB € BUKOPUCTaHHS MOOUTBHHUX
TEXHOJOTIM Ta aJanTUBHHUX JOJATKIB, SIKi TMOEIHYIOTh MOPTATUBHICTh 1 MEpPCOHATI3aIII0
HABYAIBHOTO TMpOIecy. 3aBISKA MOOUTPHHM TIPUCTPOSIM CTYACHTH MOXYTh IHTErpyBaTH
BUBYCHHS 1HO36MHOI MOBH Y IIOJICHHY AiSUTBHICTD, OTPUMYIOUH MIATPUMKY BiJl IHTEJIEKTYyaTbHUX
MiJKAa30K Ta CUCTEM HITYYHOI'O 1HTEJIEKTY, 30KpeMa TEXHOJOTiH CHHTe3y MOBJEHHS W aHamizy
nanux. lle crpusie po3BUTKY HABMYOK ayiIOBaHHS, FOBOPIHHSA Ta (OpMye MEepeayMOBH s
aBToHOMHOro HaB4yaHHs (Hartono et al., 2023). BaxxnuBum JOMOBHEHHSM € TOJIOCOBI ACUCTEHTH
Ta 4aT-00Tu HOBOTO MOKOMNiHHSA (Amazon Alexa, Siri, Google Home, ChatGPT, Bard, Claude,
AppleGPT), sixi cTBOPIOIOTH YMOBH JIJ1s HEOOMEKEHOI MOBHOI ITPaKTUKH. BOHM BUKOHYIOTH POJIb
«BIPTYyaJbHUX CHIBPO3MOBHHUKIB», JO3BOJIAIOYM CTYJEHTaM BIJNpallbOBYBaTH BHMOBY,
30aradyBaTH CIIOBHMKOBHH 3amac 1 JojaTH Oap’€pu YCHOTO CIUIKyBaHHS. Takuii ¢opmar
0COOJIMBO LIHHUH AJIS TUX, XTO B1T4yBa€ TPUBOKHICTH M1 4aC PO3MOBH 1HO3EMHOIO MOBOIO, aJKe
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1M(pOBi ACHCTEHTH HA/IAIOTh Oe3MeYHe cepeioBulIe s MoBiieHHeBOT nmpakTuku (Kohnke et al.,
2024). He MeHIII 3HaUyIIMMH € OHJIAHH-TIATGOPMHU Ta MYJIbTUMOIAIIbHI PECYPCH, SIKI TTOETHYIOTh
TEKCTOBi, ayJio- Ta Bifgeomarepianu, iHdorpadiky i iHTepakTHBHI BrpaBH. Takwii miaxixg
CTUMYJIIOE€ MOTHBALIIO, MIATPUMY€ KOMYHIKaTHBHY aKTUBHICTb Ta JO03BOJIIE BpaxoBYBaTH
1HAMBiMyanbHI  OCBITHI mOTpeOM  cTyneHTiB. Y  mpodeciiHOMy MOBHOMY HaBYaHHI
MYJIbTUMOJATILHICT, Ma€ 0COONMMBE 3HAUEHHS, aJke BOHA 3a0e3ledye IHTerpaiil0 MOBHOI Ta
¢daxoBoi miaroroBku (Daud et al., 2025). IlepcieKTUBHUM HAINPsIMOM TaKOXX € BHKOPHUCTAHHS
TEXHOJIOT1H BipTyalbHOI Ta JOMIOBHEHOI PEAIbHOCTI, K1 JIO3BOJISIOTH BIATBOPIOBATH aBTCHTUYHI
npodeciiini cutyamii. Cucremu VR 1 AR y moeaHaHHI 3 TEXHOJIOTISIMUA PO3IMTi3HABAHHS MOBIICHHS
CTBOPIOIOTh €()eKT IIOBHOTO 3aHYpEHHS Yy MOBHE CepeloBUILE, 3a0e3NedylodH IpPaKTUKY
BUKOPHUCTAHHS CIICIIali30BaHOI JIGKCMKU Ta PO3BUTOK MIKKYJIBTYPHOI KOoMIeTeHTHOCTI (Solak,
2024). 3aBngku IIbOMYy HaBYaHHS HaOyBae OUIBLIOI MPAKTUYHOI 3HAYYIIOCTI Ta BIAIOBiIae
peaiisim r106a1i30BaHOTO PUHKY ITPALl.

[{udpoBi TexHOJIOrT CTBOPIOIOTH HOBI MOMJIMBOCTI IS IJABUIICHHS €(EKTHBHOCTI
MOBHOI OCBITH, 3a0€3Me4yl0Yl THYYKICTh Ta JOCTYIHICTh HAaBYAIBHOTO NPOIECYy. 3aBISKU
OHJIaMH-TUIaTOpMaM 1 MOOUIBHUM 3aCTOCYHKaM CTYAEHTH MarOTh 3MOI'Y HaBUaTHUCA Y 3pYUYHUIR
gac 1 B OyJp-SIKOMY MICIli, IHTEIPYIOYM ONAaHyBaHHsS IHO3€MHOI MOBH Y TIOBCSIKJCHHE Ta
npodeciiine xkuTTs. OcoONMBOro 3HaueHHS HaOyBae MEpcOHaNi3allis OCBITHHOTO MPOIECY:
aJlanTHBHI CUCTEMHU BPaxXOBYIOTH PiBEHb ITiITOTOBKH, TEMIT HABYaHHA H IHAMBITyadbHI OTpeOn
KOXHOTo 3100yBaya OCBITH, IO CHOpUSE€ MIJBUIICHHIO pPe3yJbTaTUBHOCTI ¥ MOTHUBAIIi.
JIOAaTKOBOIO MEPEBarol0 € MOXIIMBICTh OTPUMAHHS MHUTTEBOTO 3BOPOTHOTO 3B’SI3KY, KOJIM
IHCTPYMEHTH 3 €JIeMEHTaMU LITY4YHOTO IHTEJEKTY OINEpPaTUBHO BUSBISIOTH IOMMJIKUA Ta
MPONIOHYIOTh PEKOMEH AT ISl IX BHITpaBiIeHHs. [HTerpamis My IbTUMEIIHHIX pecypciB, 30KpeMa
BiJIeO, ay[io, IHTEPAaKTUBHUX BIIPaB, a TAKOX BUKOPUCTAHHSA TEXHOJIOTiH BIPTyaJbHOI Ta
JIOTIOBHEHO1 peanbHOCTI, (popMye TuHaMIuHE i MOTHUBAIliiHE HaBYaIbHE cepenoBuie. Lle cripusie
PO3BUTKY KOMYHIKATHMBHUX YMiHb, MpPAaKTUYHOI OPIEHTOBAHOCTI Ta  MDKKYJIbTYpHOI
KOMIIETEHTHOCTi, OCKUIBKHA CTYACHTH MOXYTh TPEHYBaTH MOBHI HaBHUYKH B 3MOJICITHOBAHHUX
npodeciitnux cutyanisx (Kohnke et al., 2024). Lludposi pecypcu Takox MiATPUMYIOTh TPUHIIMIT
Oe3mepepBHOrO HABYaHHS, HAJAI0YM JOCTYH 10 TPAKTHKH y Oyne-skuii uwac. BomHowac
BUKOPHUCTaHHS 1HHOBAILI{HUX TEXHOJIOTIH chpuse He Jjuile (OPMYBAHHIO I1HIIOMOBHOI
KOMYHIKaTUBHOI KOMIIETEHTHOCTI, @ i PO3BUTKY J0JIaTKOBUX yMiHb — HU(POBOi IrpaMOTHOCTI,
KPUTHUYHOTO MHUCJIEHHS Ta 3/1aTHOCTI 70 caMoHaB4YaHHA. CyKyNHICTh IIMX IEpeBar BU3HAYae
nu(ppoBl TEXHOJOTIl SK CTpaTeriyHUN IHCTPYMEHT MOJEpHi3alli MNpoQeciiiHoro MOBHOIO
HaByaHHs (Solak, 2024).

[Tonpu 3HauHMI OCBITHIN MOTEHI1aT HU(GPOBUX TEXHOJIOT1H, iX BAKOPUCTAHHS Y MOBHOMY
HaBYaHHI CYNPOBOJIKYEThCS HU3KOIO BUKIHMKIB Ta 0OMexeHb. OHI€I0 3 KIIOYOBUX MPOOIeM €
uudpoBa HEPIBHICTb, IO 3YMOBIIOETHCS PIZHUM pIBHEM JOCTYIy 3400yBayiB OCBITH J10
TEXHIYHHUX 3ac00IB Ta SAKICHOTO IHTEpHET-3’€HaHHsA. He MeHI BaXJIMBUM YMHHUKOM BUCTYIIA€E
pi3HUI piBeHb UPPOBOT PaMOTHOCTI, Yepe3 1110 YaCTHHA CTYJEHTIB 1 BUKJIAJa4yiB CTUKAETHCS 3
TPYAHOIIAMHU y BUKOPHMCTaHHI 1HHOBalliiHUX pecypciB. HagmipHa 3aneXxHICTh BiJl TEXHOJIOTIH
MOK€ TPU3BOJUTH J0 3HIKEHHS JKUBOI KOMYHIKAIii Ta OOMEXEHHS PO3BUTKY COLIaIbHHUX
HaBUYOK, a TaKOX CIPUYMHATU TNEpeBaHTaKEHHs iH(opmariero. BaxiauBuMm BHUKIUKOM € ¥
MeJaroriyHuil acmekT: He BCl LM(POBI 1HCTPYMEHTH BIJMOBIAAIOTH METOJAMYHUM BHUMOTaM
npo¢eciifHOro MOBHOTO HaBYaHHS, IO 1HKOJM 3HIKYE €()EeKTUBHICTH OCBITHHOI'O MPOIIECY.
JlonaTkoBi OOMEXEHHs IMOB’si3aHl 3 0€3MEeKOI0 JAHMX 1 3aXMCTOM MPUBATHOCTI KOPHCTYBadiB,
0c00IMBO MiA yac poOOTH 3 OHJIAWH-TUIATGOPMAaMU Ta MOOUTBHUMHM 3acTOCyHKamH. Buxiamgaui
TaKOXX BIJ3HAYAIOTH IMIJBUIICHI BHUMOTH JO BJIACHOI IIJTOTOBKH, a/pKEe ISl YCHIIITHOTO
BITPOBAKEHHS IU(PPOBUX TEXHOJIOTIH HEOOXiTHI HOBI KOMIIETEHTHOCTI, 4ac 1 pecypcH. Takum
YyuHOM, ¢(dEeKTHBHA IHTETpallis 1HHOBAIIMHUX PIIIEHb Y MOBHY OCBITY MOTpeOye BpaxyBaHHS
TEXHIYHUX, METOAMYHHUX 1 MCHXOJOTIYHUX Oap’epiB, IIO JO3BOJUTH MIHIMI3yBaTu PU3UKU i
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3a0e3MmeunTH TXHIO MPaKTHUHY HiHHICTD /i HaBuaHHs (Daud et al., 2025).

BucnoBku. I[ludpoBi TexHONOrIT BIAITPAaIOTh CTpPATEridyHy pOJb y MOJEpHi3amil
npodeciiiHoro MOBHOTO HaBYaHHs, 3a0€31eUyI0Ud T'HYYKiCTh, IEPCOHATI3aIliI0 Ta Oe3MepepBHICTh
OCBITHBOT'O TIpollecy. BukopucTtanHs MOOUIBHMX IOAATKiB, OHJIAWH-TIATGOPM, 4aT-0O0TiB, a
tako)k VR- 1 AR-cepenoBumn copuse (GopMyBaHHIO IHIIOMOBHOI  KOMYHIKaTHBHOI
KOMITETEHTHOCTI, PO3BUTKY MIKKYJIbTYPHHUX HABUYOK 1 MIABUIICHHIO MOTHBAIll CTYACHTIB.
[aTerpamist 1HHOBAIIfHUX IHCTPYMEHTIB Y MOBHY OCBITY JO3BOJISIE IMO€JHYBAaTH TEOPETHYHI
3HAHHS 3 MPAKTUYHOK JISUTBHICTIO, IO BiAMOBIAAE MOTpedaM riodanizoBaHOTO PUHKY Mparli Ta
KOHIIETIIii HemepepBHOTo HaBYaHHA. Pa3oM 3 TUM, e(heKTUBHICTH IU(DPOBUX TEXHOIOT1H 3aJIEKUTh
BiJI TIOJIOJIAaHHSI HU3KH BHKJIMKIB, CEpel SIKUX — HEPIBHUH JIOCTYN 10 PECYpCiB, Pi3HHUI PiBEHb
u¢poBoi TpaMOTHOCTI, MoTpeba y menaroriyHiil aganraiii Ta 3aXHUCTi MEPCOHATBHUX JAHUX.
[Momaneimii po3BUTOK MPOQeciiHOro MOBHOT'O HABYAHHS MOTpeOye 30aIaHCOBAHOTO TIOETHAHHS
TEXHOJIOTIYHUX IHHOBAII Ta MEJaroriYHUX CTPATerii, mo 3a0e3NeUnTh BHCOKY SKICTh OCBITH,
MPAKTUYHY 3HAYYIIICTh 1 CTIKY MOTHBAILIiIO 3100yBayiB OCBITH.
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POJIb IU®POBUX TEXHOJIOI'T TA OHJIAHH IINIAT®OPM VY
MMPO®ECIHHOMY MOBHOMY HABYAHHI MAUBYTHIX
EJEKTPOMEXAHIKIB

Yepuenko B.M.
Binokpemiienuii CTpyKTypHHM Miapo3aia “Mopcbkuii paxoBHil KOJIEIK
XepCcoHCHKOI JAep)aBHOI MOPCHKOT akaaeMii”
VYkpaina

VY cyyacHOMy CBITI IU(POBI TEXHOJOTIl BIAIrpaloTh MPOBIAHY POJb y TIpodeciiHoMy
CTaHOBJICHH1 MaiOyTHIX CIEIIaJIICTIB, 1 €IEKTpOMEXaHiKiB, 30kpemMa. Oco0JIMBOT aKTyaIbHOCTI 11€
HaOyBae y c¢epi BUBYCHHS IHO3EMHHX MOB, /DK€ YCIHIIIHA KOMYHIKalis B MDKHapOJAHOMY
MOPCBKOMY CEPEJIOBHILI € BaXJIMBOK CKJIQZAOBOIO MpodeciiiHoi KommeTeHTHOCTi. B ymoBax
ChOTOZICHHS yC1 HaBYaJIbHI 3aKJIa/Ii CTAaBISATH COO1 32 METy cpopMyBaTH LITICHY CHCTEMY 3HaHb,
YMiHb Ta HABHYOK, a CaMe — KITFOYOB1 KOMITETEHIIi.

Cepen uu¢ppoBUX IHCTPYMEHTIB, IO AKTUBHO 3aCTOCOBYIOTHCSI y HpOLECi MOBHOI
MiATOTOBKU CTYJEHTIB MOPCHKHX aKaJeMild, BaXIJIMBE MICIle TIOCIAal0Th OHJIAHH-TIIATQPOPMH IS
KOMYHIKaIlii, 1HTepaKTUBHOTO HaBYaHHS Ta TecTyBaHHS. BukopucranHs Zoom, Viber Ta
Messenger 103BOJIsiE  3a0€3MEUUTH  TOCTIMHMN KOHTAKT BHKJIagada 31 CTYACHTaMH,
OpraHi3oBYBaTH IHJMBIIyajbHI Ta IPYIOBI 3aHATTS, CTBOPIOBATU CEPEIOBHUIIE IS PO3BUTKY
KOMYHIKaTUBHIX HABHYOK.

Kpim nporo, cyyacHi HaBYalbHi 3aKJIaay, 1 Hama MopchKa akajeMisi B TOMY YUCH, Jeaani
YacTille iIHTerPYIOTh Y CBOKO JiSUTHHICTH CIEIialli30BaHI CUCTEMH YIIPABIIHHSI HABYaHHSIM, TaKi K
Moodle. [lana mnnardopma 103BOJIsSE CTPYKTypyBaTH HaBUalIbHUH Martepiall, CTBOPIOBATH
€JIEKTPOHHI KypcH, IPOBOJAUTH KOHTPOJIb 3HaHb y BUIJIsAAL TecTiB (Stop and check, Progress test)
1 3aBJlaHb, a TAKOX BIJICTEXKYBAaTH IMPOrpec KOXKHOro cryneHTa. Lle cnpuse inauBinyamizamii
HaBYaHHS Ta MIJBUIIYE HOro e()eKTUBHICTD.

CrocoBHO MaMOyTHIX €JIEeKTpOMEXaHiKiB, Ha Mid TOMIAJ, BaXJIUBUM TaKOX €
BUKOPHUCTAHHS L€ ¥ IHIINX HU(POBUX PECYPCIB, TAKUX SIK:

- YouTube Ta oCBITHI BijeoKaHanW, J1€ MOXHAa 3HAWTH Marepiaid 3 TEXHIYHOI
aHTJIMCBKOT;

- OHJaWH-cIOBHMKM Ta nepeknanadi (Linguee, Reverso, Deepl), siki 103BOJISAIOTH
IIBUJIKO 3HAXOAUTH CTIEIiali30BaHy TEPMIHOJIOTIIO;

- MOOUIBHI JOAATKM JUIl TpeHyBaHHs Jekcuku Ta rpamatuku (Quizlet, Duolingo,
Memrise).

VY noenHaHHi 111 pecypcu GOpMyIOTh HUTiCHE TU(POBE CEPEAOBHUIIE AJIsi BABYCHHS MOBH,
0 HaONIMXKae CTYAEHTIB O YMOB peanbHOi mpodeciiiHol aisuibHOCTI. Hampuxman, mig uac
BUKOPUCTaHHSA Z00Om MOXHA IPOBOJUTH POJIbOBI iIrpH Ta CUMYJISLIT poOOUNX CUTYallii Ha OOpTY
cynHa, Toai sik Moodle 3a6e3neuye CUCTEMHICT 1 KOHTPOJIb PE3YJIbTaTIB.

Viber i Messenger, B CBOIO 4epry, MiATPUMYIOTh He(popMabHe CIIIKYBaHHS 1HO3EMHOIO
MOBOIO, 1110 TAKOX Ma€ Ba)IJIMBE 3HAYEHHs JJi1 (OPMYBaHHS MOBHOI KomrneTeHTHOCTi. L{udposi
TEXHOJIOT1T JO3BOJISAIOTH 3MIHUTH (POpPMATH HABUYaHHS 1 BUKJIaAaHHs. [HpopMmarllis cTae criosyyHoro
JIAHKOIO MIJK CTY/ICHTOM 1 BHKJIaJladyeM B MPOIIECi OCBITH, BKIOYalO4YM B cede BCl BIIOMOCTI abo
MOBIIOMJICHHSI, IO TEpeJaroTbcs B TiM uM iHIINA MatepianbHiil gopmi. OcBita mpu 1nboMy
BUCTyMae K oprasizaTop (cmoci0) mepenaui iHpopmalii 1 po3BUTKY cTyneHTa. HaBuaHHS 3
BUKOPUCTaHHSAM JMCTAHIIIHUX OCBITHIX TEXHOJIOTIH BKIIIOYAE HE TUIBKM yCIM 3HalloMi BeOiHapU
1 koH$pepeHuii B Zoom. Ha choronHimHiil 1eHp iX iHCTpyMeHTapid nocuth mmpokuii. Cepen
HaAMOIBII MEPCHEKTUBHUX 1 MOIMYJSPHUX € HACTYIHI: HaBYAIbHI IrpH, A1aJIOTOBI TpPEHaXepu
(HampuKJIad, 10 TypareHCTBA 3aiIlIOB KIIEHT, II00 3aMOBUTH Typ. TypareHT NOBHUHEH TaKuM
YMHOM MOOYyayBaTH CBOIO Oeciqy 00 y KII€HTa 3IMIIMIOCH TUIBKUA TMO3UTHUBHE BPAKEHHS),
CKpainOinrH, BipTyansHa peanbHICTh (VR, virtual reality), enekTpoHHi Kypcu Ta iHIII.
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Hwxue noxaro HalOUIbII MOMMpeHi Ta epeKTUBHI OHJIAHH MIAaTPOPMH 3 MEPETiKOM ix

OCHOBHUX (PYHKITIH.

Ilnardopma/zacrocynok | OcHoBHi pyHKIIT

Zoom BineokondepeHiiii, poiaboBi irpu, CUMYIISLT TpodeciitHux
CUTYyaIlii

Viber HIBuaKi moBigoMiIeHHs, 0OMiH (aiilaMu, TPyNoBi YaTH

Messenger KowmyHikartis, BiJieo- Ta ayio MoBiIOMJICHHS

Moodle CTpyKTypOBaHE HaBUAHHSI, KYPCH, 3aBJIaHHS, TECTH

Duolingo IrpoBe BUBUEHHSI JIEKCUKU Ta TpaMaTHKU

Linguee [lepekaau 3 KOHTEKCTOM pealbHUX TEKCTIB

Reverso KoHTeKCTHI epeKiIa i, MPUKIAAA BXXHBAHHS

DeepL TouHi nepekyaan TeXHIYHOT JOKYMEHTaIlii

Quizlet KapTku 111 BUBYCHHS TEPMiHIB, TECTH, irpH

Memrise AcoliaTHBHE 3a1aM’ITOBYBaHHSI, BiJI€O 3 HOCISIMA MOBH

Hanpuknan, Quizlet € 3pydHumM Ta e(eKTHBHUM [Js1 BUBYEHHS JIEKCHKM, a YCIM Ham
BiZIOMO, IO SIKICHO C()OPMOBaH1 JIGKCHYHI HABUYKH € BAKITMBUM KOMIIOHEHTOM 3MICTY HaBUYaHHS
1HO3€MHOT MOBH.

Takum unHOM, TUPPOBI TEXHOJIOTIT Ta OHIAWH-TUIAT(HOPMHE HE JIUIIE TOJICTTITYIOTh ITPOIIEC
HaBYaHHS, ajge ¥ poOJATh Horo OuIbII HAOMMKEHHM 1O CYYacCHUX BHMOT MIKHAPOIHOTO
MOPCBHKOTO PUHKY mpatii. OTxe, IHTerpyrouu IIi iIHCTPYMEHTH Y CBOi 3aHATTS, MH CTBOPIOEMO JIJIst
CTYACHTIB YMOBH Ul PO3BUTKY MIPAKTUYHUX HABUYOK 1HIIOMOBHOI'O CIUJIKYBaHHS, 1110 M1ABHILY€E
KOHKYPEHTOCIIPOMOYKHICTh BUITYCKHHKIB y I7100a1i30BaHOMY CBITI.

[MudpoBi TexHOJIOTIi aKTUBHO BIUIMBAIOTh HA IPOLEC HaBYaHHS, OCKUIBKU 3MIHIOIOThH
cxeMy Tiepejiadi 3HaHb i METOJMKM HABYaHHS. X BUKOPUCTaHHS B OCBITHBOMY MPOLIEC CTUMYIIIOE
1HTepec 10 HABYAJIbHOI AISUIBHOCTI, cripuse (OPMYBaHHIO JIOTIYHOI'O Ta TBOPYOTO MMUCIIECHHS,
3arajoM CHpUsiE PO3BUTKY CTYAEHTIB Ta (opMyBaHHIO 1H(popmarusauii KyiapTypu. Lludposi
TEXHOJIOT1i JOMOMararoTh 3pOOUTH YPOKH 1HO3EMHOI MOBH 1HTEPaKTUBHUMH, 3aXOILUTIOIOUUMH Ta
e(heKTUBHUMH.
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IHTEPAKTUBHI ITPU TA BPABU Y BUKJIAJJAHHI IHO3EMHOI
MOBH 3A MPO®ECIHHUM CIIPSIMYBAHHSIM
(HA ITPUKJIAAI PECYPCIB LEARNINGAPPS TA GENIALLY)

[Hukupunceka O.B., YexoBceka A.
Binnunpkuit 1ep)xaBHUN MearoriyHuil yHiBepcuTeT iMeH1 Muxaiina KomroOuHcbKoro
VYkpaina

3aBIAKM KMBOMY CHUIKYBAaHHIO i 4ac INPAaKTUYHMX 3aHATh 3 AHMIIHCBKOI MOBH,
CTYICHTH Ta BHUKJIAQJa4yl MalTh 3MOTY B3aEMOMISATH O€3MOoCepeHbO. 3a3BUYal, IEIaroru
3aCTOCOBYIOTh METO/M NPSMOro BHUKJIAAY Marepiaiay, OpraHi3oBYIOTh AUCKYCii Ta CTUMYJIIOIOTh
cHiBMpaIlto yepe3 podoTy B mapax 4u rpynax. Takuii ¢opmar gae 3MOTy BUKJIaaqy OTpUMYBAaTH
IIBUJIKUI 3BOPOTHUH 3B'SI30K, 1110 JONOMAarae CBOEYaCHO KOPUTyBaTH MIOMMIIKU Ta CIIPUATH O1IbIL
e(eKTHBHOMY 3aCBOEHHIO 37100yBadyaMy MOBHUX HaBUYOK. KpiM TOro, BHKIIagad Moxxe Biapasy
KOPUTYBAaTH HaBYAJbHHUI TIPOLIEC, BPAXOBYIOUM peakmiro Ta mnorpebu ayaurtopii (Huu &
Kysbmenko, 2025). Buknanadyi BUKOPUCTOBYIOTh IHTEPAaKTUBHI METOAM, 11100 HABYAHHS 1HO3EMHOT
MOBH OyJI0 HE 3BHYAITHMM BHKJIA/IOM 3HaHb, a 00 KOKEH CTyIEHT OpaB y4acTh y HABYAIILHOMY
MpoIIeCi Ta BAKOPUCTOBYBAB HAOYTI 3HAHHS Ha TPAKTHII].

CyudacHi BUKJIaavi CTUKAIOTHCS 3 MPOOJIEMOI0 YTPUMAHHS YBaru CTYJIECHTIB, TOMY JUIS
e(EeKTUBHOIO HABUYaHHS KPUTUYHO BAXJIMBUM € BHKOPHCTAHHS CyYaCHHX I1HTEPaKTMBHHX
TEXHOJIOTi{. BOHH BilirparoTh KIIFOUOBY POJIb Y €(hEeKTHUBHOMY 3aCBOEHHI HOBUX 3HAHB 3 iIHO3EMHOI
MOBH.

[HTepakTHBHE HAaBYaHHS Ma€ SK MO3WTHBHI, TaK i HETAaTHBHI CTOPOHHU. Jl0 MO3UTHBHHUX
HaJIeXKaTh: BUCOKUN pIBEHb 3aCBOEHHS 3HAaHb Ta PO3IINPEHHS Mi3HABAJIbHUX MOTHBIB 37100yBauiB,
ONTHMAaJIbHA MOXKJIUBICTh JUJISl BUKJIaJlaya KOPUTyBaTU 3HaHHS MallOyTHIX (axiBIIiB, B3aEMOJIS 1
MapTHEPCTBO MK BUKJIQJayeM 1 CTYZACHTaMH.

Henonikom € BiICYTHICTh METOJUYHUX PO3POOOK 3aHSTH 3 1HO3EMHOT MOBH, HEOOX1AHICTh
3HAYHMX 3aTpaT yacy Ha BUBUECHHs MeBHOI iHpopmalii (Scenuyk, 2024). Came TOMy, B Cy4acHUX
yMOBax OCOOJMBO BaXKJIMBUM € 3aCTOCYBaHHS PI3HOMAaHITHUX 1HTEPAKTUBHUX TEXHOJIOTIH. Mu
IIPONOHYEMO PO3IJIIHYTH JIeKiJIbKa TaKUX OHJIaiH cepBiciB sk LearningApps ta Genially, sxi
MOKYTh OyTH €(EeKTUBHO BUKOPUCTAHUMH I11]] YaC HaBYaHHS aHTJIHCHKOI MOBH.

LearningApps — 1e oOHJaiH-TulaTdpopMa, sKa 03BOJISIE CTBOPIOBAaTH IHTEPAaKTUBHI
HaBYaJlbHI BrpaBu. L{e 4y10BHil IHCTPYMEHT ISl YPI3HOMaHITHEHHS 3aHATh 3 aHIJIIHCHKOI MOBH,
10 J0onoMarae 3poOMTH HaBuaHHsS OLIbII AMHAMIYHUM Ta LikaBUM. Llel cepBic € YacTMHOIO
texHojorii Web 2.0, mo miaTpuMye OCBITHIM Ipolec y BCIX THIAX HaBYAJIBHUX 3aKJIaJiB.
LearningApps HaJla€ BUKJIaladaM MOXKIIUBICTh CTBOPIOBATH Ta 30€piraTi iIHTepaKTUBHI 3aBJIaHHSL.
3aBasiku irpoBid (OpMi, CTYJEHTH MOXYTh IEPEBIPSITH Ta 3aKPIIUTIOBAaTH CBOI 3HAHHS, IO
CTUMYIIIO€ IXHIH iHTepec 0 HaBuaHH:. [lepeBaroro JaHoOTO pecypey € Te, 110 BiH Ma€ iHTYITHBHO
3po3yMuTui 1HTepdenc, Mo pPoOUTh HWOTro JIETKUM Yy BHUKOPHCTAaHHI. [HTepakTWBHI BIIpaBH,
CTBOpPEHI B IIbOMY PeCypci, MO’KHa BUKOPUCTOBYBATH Ha Oy Ib-sIKOMY €Tari HaBYaJIbHOTO 3aHATTS
abo K 3alpoIOHYyBaTH 3/100yBayaM JJis CAMOCTIMHOI MepeBipKu 3HaHb, TOOTO (OPMYBaAILHOTO
ouintoBanHs. Ille oaHi€er0 epeBaroro € Te, 110 10 BIIPaB MOXKHA J0JaBaTu 300paskeHHsI, BJIeO Ta
ayniogaitny. Takoxk JOCTYMHUM € BEIMKUI BUOIp 1m1a0i0HIB A5 cTBOpeHHs TpH (Vchymo.com.
n.d.). Buxnagau iH03eMHOi MOBH MOXe€ TaKO>K BUKOPHCTATH FOTOB1 IHTEPAaKTUBHI irpy Ta BIIPaBH,
BOHU € y BUIBHOMY JIOCTYIIl B JAHOMY pecypci.

Posrnssnemo pecypc Genially y BuBYeHHI iHO3eMHOI MOBH 3a mpodeciiiHuM
cupsmyBaHHsAM. Genially — 1e yHiBepcalbHMI OHJIAaMH-CcepBIC, KU J103BOJISIE CTBOPIOBATH
HAMpI3HOMAHITHIIIMNA KOHTEHT: BiJ Mpe3eHTaliid Ta iHdorpadiku A0 IHTEPAKTUBHUX KapT,
BIKTOPHH, IrOp, BIJICO Ta BIpTyallbHUX MOCIOHUKIB. [ImaTdhopma mponoHye moHaa TUCAYY TOTOBHX
11a0JIOHIB, 10 JIA€ 3MOTY IIBHJIKO CTBOPIOBATH 3aXOIUIMBI Ta IHTEpAaKTUBHI MaTepiaiu 0e3 3aiiBuxX
3ycuiib. CepBic Mae O€3KOIITOBHY Ta IJIAaTHY Bepcii, mpudaomMy 0a3oBa 0€3KOIITOBHA BEpCis Halae
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JOCTaTHbO IHCTPYMEHTIB, IMIO0 CTBOPIOBATH IIiKaBi Ta Pi3HOMAHITHI IHTEPAaKTWUBHI irpH, IIO
3HAYHOIO MipOIO ITiIBHINATH MO3UTHBHY MOTHBAIIIIO 3100yBadiB /10 3aCBOEHHS 3HAHb 3 1HO3EMHOT
MoBH Juis nipodeciitnoro cnpsmyBanHs (Shykyrynska, 2021). SIkmio nmopiBHIOBaTH 3 monepeHiMm
pecypcoM, TO JaHMH pecypc He [03BOJIIE BHKOPHUCTOBYBATH TOTOB1 BIIPAaBH, HAsIBHI JIMILE
1a0JIOHH.

Ha namy nymky, po3risHyTi HaMu HUGPOB1 pecypcr MOXYTh 3HAYHO ITiIBUIIUTH IHTEPEC
3100yBayiB 10 BUBYCHHS 1HO36MHOT MOBH 32 PO(ECIHHIM CIPSIMYBaHHAM, OCKUIBKH HE JUIS BCiX
CTYJICHTIB 115 JUCIHUILIIHA Oy/ie JIeTKOK y BHBUYEHHI. 30Kpema, pecypc LearningApps igeaibHO
HiAXOMUTH IS IIBUAKOTO CTBOPEHHS IHTEPAKTUBHUX 3aBJaHb, IO JONOMArarTh 3aKpilMHUTH
3HAHHA 3 JEeKCUKHU, IpaMaTUKU Ta poHeTHKHU. [lJig BUBUEHHS Ta BIANPAIIOBAHHSA JIEKCUKH MOXKHA
BUKOPUCTOBYBaTH MmabiaoHu «3Haiinum mapy», «KpocBopm», a [uist 3aKpiluieHHs T'paMaTUKH —
«Knacudikamiro» ta «Biktopuny». Genially, y cBoto yepry, Haiikpalie migxoauTh Ui CTBOPEHHS
BEJIMKHX, BI3yaJIbHO MTPUBAOJIMBUX 1 MOBHICTIO iHTepakTUBHUX MpoekTiB (Shykyrynska, 2021). e
iIealbHUN THCTPYMEHT Ui Mpe3eHTallii HOBOTO Marepially 3a JOIMOMOTOK 1HTEPaKTUBHHX
300pakeHb, IIaKkaTiB, iHGorpadiku, a TakoX JUISI PO3BUTKY KOMYHIKaTHBHHX HaBUYOK depe3
BIpTyaJbHI KIMHATHU-KBEeCTH Ta irpu. Jlo MpUKIady, MOXXHA CTBOPUTH IHTEPAKTUBHUN KBECT
Escape Room, ne crynenTn OyayTh BUKOHYBATH 3aBAaHHS. UuTaTu, CIyXxaTH, BIAOBIAATH Ha
3anuTaHHs, 100 3HAUTH «KIJII0Y» 0 HACTYMHOTO eTany. Halikpamumii pe3ynbTat MO>KHa OTpUMATH,
MOEIHYIOUH 111 1Ba cepBicu: BUKopucToBytoun Genially 11t cTBOpeHHS Bi3yaabHO MPUBAOIMBOTO
BUKIIQy 3HaHb abo mpe3eHTalii, a MOTIM MOe€aHYBaTH 3 BIpaBamMu LearningApps s
e(EeKTUBHOTO 3aKPIIUICHHS MaTepiaiy.

Omxe, BHUKOpUCTaHHS oOHIalH-cepBiciB LearningApps Ta Genially € edextuBHUM
PIICHHSIM JUISl TOJOJAHHS BUKJIHMKIB, 3 SKUMH CTUKAIOTHCS BHUKJIQJa4l aHTITIHCHKOT MOBH B
cydacHUX yMmoBax. Lli 1HCTpyMEHTH J03BOJISIIOTH NEPETBOPUTU TpajaulliiiHE HaBYaHHS Ha
JUHAMIYHUN, IHTEPaKTUBHUI IMpoliec, 0 COpUse€ YTPUMAHHIO yBaru CTYJIEHTIB Ta iX aKTHUBHIN
yuacTi. JlaHi cepBicH JONOBHIOIOTH OJIMH OJJHOT0, 3a0e3Meuy0ur o€ JHAHHS Teopii Ta IPaKTUKU
Ta CIPUSIIOTh MIITHOMY 3aCBOEHHIO 3HaHb, 110 € KIIIOUOBUM y (OpMyBaHHI MOBHOI KOMITIETEHTHOCTI
MaifOyTHIX (axiBIiB.
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DESIGNING A DIGITAL MARITIME ENGLISH COURSE
WITH A FOCUS ON SOFT SKILLS DEVELOPMENT

Yurzhenko A. !, Kononova 0.2, Bevzenko Yu.?
'Kherson State Maritime Academy
Ukraine
2Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
Ukraine

The challenges posed by the war in Ukraine, economic changes and labour market
dynamics require professionals to be more flexible and adaptable. Changes in the world of work,
including new professions and technologies, increase the need for extra-professional skills.

Maritime education in Ukraine has a rich tradition and substantial experience in preparing
future seafarers. However, in today’s dynamic global environment, the expectations regarding
seafarers’ qualifications have evolved significantly. The complexity of seafarers’ roles continues
to grow, necessitating an expansion and modernization of the professional competencies they must
acquire. Modern maritime education must therefore emphasize not only technical expertise but
also the development of soft skills such as teamwork, persuasion, compromise, and the ability to
make rapid and sound decisions under pressure.

Soft skills research highlights the critical role these competencies play in achieving success
in leadership and professional contexts. The Cambridge Dictionary defines soft skills as the
abilities that enable individuals to communicate effectively and collaborate harmoniously with
others. The Collins English Dictionary offers a broader perspective, describing them as desirable
attributes for various types of employment that are not solely based on technical knowledge. These
include qualities such as common sense, interpersonal skills, and a positive, adaptable attitude.
Similarly, the International Bureau of Education identifies soft skills as encompassing empathy,
leadership, a sense of responsibility, integrity, self-esteem, self-management, motivation,
flexibility, sociability, time management, and decision-making abilities.

In the maritime industry, employers regard soft skills as a crucial indicator of a candidate’s
alignment with the core values and requirements of crewing companies and shipowners. These
competencies are also viewed as essential for fostering teamwork and establishing effective
cooperation within multicultural crews (Dictionary, 2021).

The ongoing societal and technological changes present significant challenges for
educational institutions. In the era of digital transformation and globalization, teaching and
learning approaches are undergoing profound shifts. It is imperative that the experiences students
gain throughout their education equip them with the resilience and adaptability needed to navigate
complex and unpredictable situations in their future professional lives (Didenko & Sybirko, 2022).

Today, critical thinking, information and digital literacy, communication, technical skills,
social skills, collaboration, and conflict resolution remain essential for effective learning. These
soft skills are the foundation for a successful career in the XXI century. The growing influence of
social media and the availability of information on the Internet are forcing future professionals to
master the skills of processing and analysing large volumes of data. This is especially true for the
maritime sector, where the introduction of "smart" ships creates a demand for highly qualified
maritime professionals with flexible skills, a high level of digital literacy and social adaptability.
This emphasises the need to study and develop soft professional skills by future ship engineers
(Afanasiievska & Pohorletska, 2024).

Ship engineers operate in a highly complex and often isolated environment, where
technical proficiency is paramount. However, with increasing automation and the demands of
modern shipping, soft skills are becoming equally, if not more, crucial for success, safety, and
career advancement.

While teaching English, we often focus on developing technical skills such as grammar,
pronunciation and vocabulary. However, developing students’ soft skills is also essential. For
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example, teamwork, creativity and critical thinking are important for both learning and student
development. Critical thinking forces students to think, exchange ideas and foster teamwork,
which encourages them to succeed in leadership. Collaboration fosters skills such as trusting
others, supporting each other and taking responsibility. Creativity involves developing ideas,
thinking, and being creative.

Soft skills activities for students in English lessons

Team tasks: developing tasks to be solved in a team, for example, solving a case study
using clues.

Planning: creating a project that will help illustrate decision-making, team management
and practice.

Paraphrasing ideas: critical thinking forces students to think, exchange ideas.

Modeling situations: debates, problem solving, or even role-playing are all great ways to
engage students in responsibility, decision-making, and problem-solving. Also improve their
teamwork.

Using the LMS Moodle teachers create tasks for group work, discussions, and the
development of real life topics (Diahyleva et al., 2025; Yurzhenko et al., 2025).

C % mdlksma.ks.ua/coursefview.php?id=2076&lang=en B s -] Y o=@

“nglish (en) v A @ Bessenko i KOpi EHa” -
* SPEAK dDUULSPEUIIC IEALUIES UF ENGISTI-SPEAKING, ASIAN 411U EU COUTLIES, I CUILUTES, CUISITES dNU e

NIArOTOEKK biggest world ports.

> Cynnosogifine
BiAAINEHHA
v CyAHOMEXaHIuHe

BiAAINEHHA CHAT
> UK Let's help each other Chat Va

CYAHOMEXHIUHKX
AvcumMnain

> UK
u - SURVEY
3araNbHOTEXHIUHMX Questionnaire #

AMCUMnAIH

W LK aHraincekol
mosu-CMB

> Anrnidicska FORUM
moBa (32 Help each other forum #°

npodeciiHuM
Figure 1 — LMS Moodle online course

In the context of maritime education and training, the development of soft skills has
become as important as technical knowledge and competencies. Effective communication,
teamwork, leadership, empathy, time management, and decision-making are essential qualities for
seafarers working in multicultural and dynamic environments on board ships. The following
activities are designed to enhance these soft skills while simultaneously improving Maritime
English proficiency. Each exercise provides cadets with opportunities to practice authentic
communication, collaborate in problem-solving scenarios, and reflect on their interpersonal
abilities in situations similar to those they may encounter at sea. Integrating such activities into the
curriculum supports the holistic preparation of future marine engineers and officers, equipping
them to perform effectively and confidently in diverse professional settings.

For example, the objective of the activity Message Relay is to develop clear and concise
communication, active listening, and attention to detail Procedure:1) divide students into small
teams (5—6 cadets). The first person in each team receives a written maritime instruction (e.g.,
“Prepare the lifeboat for launch following SOLAS regulations” (Yurzhenko et al., 2024;
Yurzhenko et al., 2025);

2) the student must whisper it to the next cadet, who then passes it along the chain;
3) the last person writes down what they heard. Compare the original and final versions.

Another activity's objective is to strengthen leadership, situational awareness, and
decision-making under pressure. It is called Emergency Simulation.

Procedure: 1) one participant acts as the ship’s Chief/ Second Engineer during a simulated
emergency (fire/spillage /flooding/ loss of power in the engine room);
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2) the rest are crew members;
3) the Chief/ Second Engineer must assign tasks, make decisions, and manage panic;
4) crew members receive role cards with attitudes (e.g., nervous, stubborn, proactive).

This activity develops such skills as leadership, decision-making under stress, crisis
communication.

Next activity Prioritizing under Pressure helps to develop time management,
prioritization, and stress management, critical thinking, risk assessment.

Procedure: 1) divide the group into 3-4 subgroups;

2) each subgroup receives a list of 10 urgent shipboard tasks (e.g., close engine room ventilation
fans, stop fuel pumps supplying, close fire flaps and dampers, activate fixed firefighting systems,
fight the fire with portable equipment, etc);

3) teams must prioritize 5 tasks within 5 minutes and justify their decisions.

One more activity Lifeboat Drill Planning. 1t helps to build problem-solving skills and
resilience. Procedure: students plan and execute a simulated lifeboat drill, ensuring all safety
procedures are followed. They must solve unexpected problems (e.g., a missing lifejacket, an
injured crew member, etc).

By applying soft skills in the classroom, we promote students' development during their
learning, which will not only create a more dynamic environment and confidence in the language,
but also make them better prepared for the challenges of the future.
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CEKILIIS:
THCTPYMEHTH III JUISI BUKJIAJIAHHSI TA HABUAHHS
ITHO3EMHOI MOBH 3A MPO®ECIIMHUM CIIPIMYBAHHSM

SECTION:
AI-BASED TOOLS FOR TEACHING AND LEARNING FOREIGN
LANGUAGE FOR SPECIFIC PURPOSES
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BUBYEHHS MOTEHLUAJY LI JJISI HEPCOHAJIIBALT
HABUYAJIBHOI'O CEPEJIOBHUILA HA 3AHSTTAX MOPCBHKOI
AHIJIIMCBKOI MOBHA

AdanacieBcrka L. O.
XepcoHChKa Aep’KaBHa MOPChKa aKaeMis
VYkpaina

B cyuacHOMy OCBITHBOMY CEpEIOBHILI PO3BUBAIOTHCSA TEXHOJOII IITYYHOIO 1HTEJIEKTY,
K1 TpaHC(HOPMYIOTh cucTeMy ocBiTH. Bukopucranns 1111 B HaBuanbHOMY IpoIieci BiAKpUBae HOBI
MOJKJIMBOCTI ISl IIEpCOHaI3alii OCBITH, IOCTYIly 10 3HaHb Ta aBTOMATH3allli PyTUHHUX 3aBJaHb.
InTencuBHa nM@poOBi3allist CIPUTHO BIPOBAIKYETHCS Y BUBUEHHS iHO3EMHUX MOB, IO CIPUSE
MOKPAIIEHHIO €(EeKTUBHOCTI HABYAJIILHOT'O CEPEOBUILA HA 3aHATTSX, HA1a€ OPUTTHATIBHUN M1IX1]
70 CTYJCHTIB BHBUAIOYMX MOPCHKY aHTJIICHKY MOBY Ta aJlanTy€e HaBUAIBHHUN Marepian mig ix
notrpebu. CydacHi TEHAEHIIT B OCBITI XapakTepH3yIOTbCs pO3BUTKOM Ta BrumBoMm LI Ha
TpaAuliiHI METOJM HaBUaHHS, Ta MEPEX00M JI0 1HIMBIIyalli3allii HaBYaJIbHOTO MpoIlecy. AHami3
BUBYeHOI HaykoBoi sitepatypu (H. Axor'san, H. Bitomceka, M.I'ombnoBa, I'. TBepmoxmid ta
iHm11) (Axon'stHi, ¢. 69-70) cBiAUMTH MO 3aI[iKaBIEHICTh HAYKOBIIIB y 3alPOBA/IKEHH] IITy4YHOTO
IHTENIEKTY y OCBITHIH IpoIec, 0COOIMBO y BUBUEHHS iHO3eMHUX MOB. [IpakTHKH pO3TIsIalOTh
TEXHOJIOT1i IITYYHOTO 1HTEIEKTY SIK MEePCIEeKTUBHI IHCTPYMEHTH JJIs MIABUIIEHHS e€(EeKTUBHOCTI
HaBYaHHS Ta MepcoHaiizanii ocBiTHboro mpouecy. I. XKykesuu ta H. BiprokoBa BBaXxaroTh, 110
«inrerpauist HII y cdepy ocBiTH € He nHIIe PEeBOITIOLIMHUM KPOKOM JUIsl CY4acCHOTO HaBYaHHs, ajie
i cTpaTeriyHuM pilieHHsIM IS T ITOTOBKH MOJIOI 110 ipodeciii maitbyTaporo» (XKykesuy, c. 3).

JlocmipkeHHsT TpUCBAYEHI aHamizy mnoTeHuiany 3actocyHkiB LI y nepconamizamii
HABYaJIbHOTO CEPEIOBUILA HA 3aHATTSIX 3 MOPCHKOI aHTIIIHChKOI MOBU B X€PCOHCHKIN JAepkKaBHIN
MOpCHKiif akazemii. BUBuUeHO HOBI OCBITHI TEHACHIIIT NOPUIHUX MiIXOiB, K1 00'€IHYIOTH pOOOTY
BHUKJIQ/Jlaua Ta TEXHOJIOTIT ImTydyHoro iHrenekry. Came momiOHI MIAXOAM  CTAIOTh
HalMepCneKTUBHIIIMMU CTpaTeriiMU HaBYAIBHOTO cepeloBHIIA. Pe3ynbTatu A0CHiKEHb
MIATBEP/KYIOTh, 1[0 HABYAJIbHMM KOHTEKCT IE€PCOHANI3YIOThCS Ha 0a3l aHalli3y IMOBEAIHKH,
«3anuTiBy», iHTepeciB kopuctyBauiB LI, mo yMoxiIMBIIOE TpuBally B3aeMojli€e 3 BHUOpaHOIO
OCBITHBOIO IJIATPOPMOIO Ta JO3BOJISIE CTBOPIOBATH YHIKAJIBHUN NEAArOT1YHUMN TOCBIA.

3a3HayMMoO, 10 BMBUYEHHsS 1HO3€MHOI MOBHM OYAYE€TbCS Ha CHCTEMHOCTI 1 peryJspHii
MPAKTHUIIl MOBH, TOMY JIJIsl KO’)KHOTO BHKJIa/Iada aHTJIIHCHKOI MOBH € BaXKJIMBOIO CTpaTeris, TOOTO
TaK 3BaHM epcoHai30BaHUI HaBYAIbHUI TJT1aH JJIs1 KOXKHOTO 37100yBava OCBITH, SIKUI BpaxoBye
HOro 1IHTepecH, oro piBeHb 3HaHb 1 TEMIT HaBUYaHHA. Takuil CTPyKTypOBaHUH MiJIX1/1 10 HABYAHHS
JI0TIOMarae OCBOITH 1HO3€MHY MOBY JIETKO 1 mikaBo. J{is #oro crtBopeHHs Ta (OpMyBaHHS
1HAMBIAyaTi3aii HaBYaHHS HEOOXITHO ONMUPATHCS HA HACTYIHHUMN alropuT™ Aii: 1) BUKOHAHHS
aHaji3y piBHSA 3HaHb 3/100yBauiB OCBiITH, 2) (QOpMyBaHHS HaBYANbHUX IUIeH, 3) aganrariis
METOJIMKH Ta HaBYAJIbHUX PECYPCIB MiJ MOCTaBJIEHI 111, 4) opraHi3alisi HAB4aJIbHOTO MPOIIECy, 1
5) KOpUTyBaHHS Ta 3BOPOTHiil 3B'I30K.

[lepma misi anropuTMy 1HAMBIAyami3arii HaBYaHHS - BU3HAUEHHS OCOOMCTOTO pPIBHS
BOJIOJIIHHSL aHIJIIHCHKOIO MOBOIO. Jlsl aHali3y JIEKCHYHUX, T'paMaTUYHUX Ta MOBJIEHHEBHUX
HaBUYOK 3/100yBayiB BUIIOI OCBITH XEPCOHCHKOI JIep:KaBHOT MOPCHKOI aka/ieMii peKOMEHIyeEMO
HACTYIHI 3aCTOCYHKH IITYYHOTO iHTEJIEKTY, Ha OCHOBI SIKHX aBTOMAaTHYHO CTBOPIOIOTHCS TECTOBI
3aBJaHHS 32 3aBAHTA)XCHUMH BHKJIaJadeM TeKCTaMH, (aililaMu, CKpIHIIOTAMH TOIIO, a caMe:
Conker Al, Quizzez, Yippity Tomuro. [yl JOCATHEHHS! MaKCUMaJIbHOI €()eKTUBHOCTI 1 IPO30pPOCTi
MPOTIOHYEMO O0OWpaTH OCBITHIO Tuiarhopmy 3a ii ¢yHKIIOHANBHICTIO. [l TecTyBaHHS
rpaMaTHYHUX HAaBHYOK CTyJeHTIB BHKopHcToByeMo Conker Al (Bepcis OeskomtoBHa). Lleit
TeXHIYHUHN IHCTPYMEHT IMIIXOIUTH JI0 TECTYBAHHS M'ITHACCATH PECTIOHICHTIB OJTHOYACHO. 3a HOTO
JIOTIOMOTOI0 MOXKJIUBO CTBOPHUTH IT'SITh TECTIB 13 JecAThMA MUTAHHAMU Ha KOXHUNA MOJYJb, L0
BPAaXOBY€E CTPYKTYPHICTb BHKJIaJaHHA MOPCHKOI aHIJIIHCHKOI MOBH y BHUILOMY 3aKJajl. 3aBIsKU
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ABTOMaTHYHOMY CTBOPEHHIO MMUTaHb Ta Pi3HUM THIaM 3aBaanb Conker Al aBTOMaTHYHO reHEepye
IHTepaKTHBHI Ta BUCOKOSKICHI TECTH Ha OCHOBI HaJIaHUX MaTepiaiB, ITCJIsI OTpUMaHi pe3yJIbTaTh
MoXxHa ekcrioptyBatd B Google Forms ans iXHbOTO MOJANBIIOTO aHAJI3y Ta OMPAIIOBAHHIO
HOMUJIOK.

Jiis pedIeKCUBHOTO caMoOaHali3y MOBJICHHEBHX HABUYOK 3700yBadiB OCBITH MOXKHA
BUKOPUCTOBYBaTH HACTYIHHUM TeXHIUHMH 1HCTpyMeHT, sik Language Tool, mo BusiBiserscs
NOTY>KHUM 1HCTPYMEHTOM sl TIepeBipku opdorpadii, rpaMaTUKu Ta CTUIIICTUKU TEKCTiB. Bin
JI0IIOMarae 3HaXOJUTH Ta BUIPABJISITH MOMWIKH, IPOIIOHY€E KOPUCHI MiJIKa3KH AJIS TOKPAILEHHS
MUCEMHOTO0 MOBJICHHSI Ta HaBiTh MOXke mnepedpazoByBatu pedeHHs 3a monomororo I Ileit
IU(PPOBUM 3aCTOCYHOK 3HAYHO IOJIETIIyE IPOLIEC HABYAHHS Ta JIONIOMAarae CTyJEHTaM BLIbHO
CTPYKTYypyBaTH CBOi TUCHMOBI BiAMOBiIi. BaXXIMBOIO mepeBaror0 BUKOPUCTAHHS MOMIOHMX YaT-
0O0TIB € HaJJaHHSI MUTTEBOTO 3BOPOTHOTO 3B'SI3KY LIOJ0 MOMMWJIOK y rpaMaTHlli Ta JeKculi. Taka
CBO€YACHA PeaKIlisl y BUIPABJICHHI TOMUJIOK 3ano0irae popMyBaHHS HEMPABMIBHUX HABUYOK.

BusnaueHHs Ta aHali3 MOTOYHOTO PIBHA MOBHU Ja€ 3MOTY YITKO OayWTH, HACKIIBKU
NPOCYHYJIMCS B JOCATHEHHSX 3100yBadiB OCBITH, IO O€3yMOBHO MOTHBYE Ta JOTIOMAarae
OTPUMATH 3aJI0BOJICHHS BiJl HaBYAJBHOI'O INpOLECY. 3HAHHS PIBHS BOJIOAIHHS 1HO3€MHOI MOBHU
JI03BOJIsIE BUOPATH HaBYAIbHI MaTepiald, Mporpamy, siki He OyayTh 3aHaJITO JETKUMHU ab0 HaITO
CKJIaJHUMHM, L0 B CBOK 4YEpry, MaKCHUMaJIbHO 3a0€3Me4YMUTh MPOrpec BiJ MPOLECYy HaBYaHHS.
Jocmimkeno, mo 4itke GopMyIIoOBaHHS HABYAJIBHUX LIJIEH CTyIEHTaMH JIOTIOMAarae iM 3p03yMiTH,
1110 BOHU MAalOTh BUBYMTH, a BUKJIaJaueBl — €peKTHUBHO CIUIaHYBAaTH HaBYaibHUH mporec. [I{oou
CTBOpPHTH Oe3meuHe 1 pe3yibTaTUBHE HAaBYAJbHE CEpPEJOBHUINEG HA 3aHATTSIX 3 MOPCHKOI
aHIJIIMCbKOI MOBU Ta MOOOPOTH AUCKOMMOPT 1 HEBIEBHEHICTh Y CBOIX MOBJIEHHEBUX HABUYKaX,
3100yBayaM OCBITH TIPOIIOHYETHCSA CIPOOYBAaTH OTPHUMATH PEKOMEHAALIi BiJ MOMYJISPHUX
OCBITHIX 4aT-00TiB. [IpHUKIa0M 3aNUTIB CTYIEHTIB MOXKYTh BUCTYHAaTH HACTYIHI MUTaHHS: “SKi
rpaMaTH4HI CTPYKTYPHU aHTIIIMCHKOT MOBH JJOTIOMOXYTh CTYICHTY CYy/THOMEXaHIYHOTO BIIJIJIEHHS
3 piBHEM aHTJIiicbkoi MOBH A2 omnucaTd po6ounii METO/] cernaparopa nanusa Ha cyiHi?”, “CTtBopu
JIEKCUYHI 3aBJaHHA 3 HACTYITHUMHU ciioBa — adventure, disaster, promotion, vacation, salary — st
ix onparroBanHs”, “SIki ¢hpa3u Ta MOBHI KOHCTPYKIIi1 CITiJi BUKOPUCTATH ISl TOSICHEHHS BIMOB1 1
Ha nuTaHHs A seafaring career feeds on a sense of adventure and discipline. How much do these
qualities influence you in your personal life?”” Tomo. /[t BUKOHaHHS IBUAKOTO aHaNi3y NOTped
CTYACHTIB 3a IX 3alUTaMH PEKOMEHYEMO BHKOPHCTAHHS HACTYITHHUX 3aCTOCYHKIB IITYYHOTO
iHTenekty — Perplexity.ai, Canva, ChtGPT, Gemini, MagicSchool. [TinTBepmxeHo, 1o 3100yBaui
OCBITH BBaXxatoTh 1HCTpyMeHTH LI, siki BUKOPHCTOBYIOTHCS Ha 3aHSATTSX 3 aHIJIINHCHKOI MOBH,
e(eKTUBHUMHU JJIsl TONIMIIEHHS iXHIX 3HaHb aHTJIWCHKOI MOBU (YMTAaHHS, MHCbMA, TOBOPIHHS,
ayJliIOBaHHsS Ta BUMOBH). buibiie TOro, ix BUKOpUCTaHHS J03BOJISE IM BpPaxOBYBaTH CBOi CTHIIL
HaBYaHHS, MOTpedU Ta iHTepecu. BBakaemo, 1110 BIPOBAKEHHS 3aBJaHb HAa OCHOBI IITYYHOTO
IHTEJIEKTY Ha 3aHATTAX 3 AHIJIHCHKOT MOBH MOXE 3pOOUTH 3aHATTS OUIBII 1HTEPAKTUBHUMH,
[[IKaBUMH Ta Cy4aCHUMH, a TAKO)XK BOHH MOKYTb OTPHUMATH IIHHUH NPaKTHYHUI JOCBi poOOTH 3
PI3HMMHU 1HCTPYMEHTaMHU LITYYHOTO 1HTENEKTy. Y IbOMY KOHTEKCTI MOXEMO NMPUIYCTUTH, IO
ninecnpsMoBaHe BUKopucTanHs iHCTpyMmeHTiB LI Ta 3aBganp Ha ocHoBi LI moxe gomomortu
BUKJIaJlauaM yHIBEpCUTETIB MEPCOHANI3yBaTH HaBYaHHSI.

AnanTuBHE HABYaHHS CHOTOJIHI — 00'€THAHHS MITYYHOTO IHTENEKTY 1 TpaIuIiiHuX hopm
HaBYaHHS — JO3BOJIAE€ B pealbHOMY 4aci BpPaxOBYBAaTHU MOTPeOM CTYIEHTIB, iX 1HIUBITYaJbHI
ciabKi Ta CUJIbHI CTOPOHH, BHMSIBUTH iX YCHIIIHICTh Ta MPOTAIMHU Y HaBYaHHI, CKOPUTYBAaTH
HaBYaJbHI MaTepiajau Ta POOOUMA TeMI I MOTPed KOKHOTO nepcoHanbHO. e 00yMoBIOETHCS
ONTUMI3aIli€I0 KOTHITUBHOTO HABaHTAXXEHHS, IMiJBUIICHHSAM MOTHBalii Ta pe3yJbTaTUBHOCTI.
V3aranpHIOIOYH, MOCTIDKEHHS JO0Ka3ye, M0 IepCOHami3allisl BUBYEHHS aHTJIMCHKOI MOBH
CTBEPIKYEThCS SIK IMIIEpaTHBHA TEHIEHIIis B CydacHili ocBiti. Moro epexTusHe i Hinecnpamopane
BIPOBADKCHHS J03BOJISIE XEPCOHCHKIN JepKaBHIM MOPCHKIM akaaemii He TUIBKW BiJMOBIIATH
NOMYJIIPHUM ~ OCBITHIM TEHJAEHIIsAM, aje W BAajlo TOTyBaTH 3100yBauiB OCBITH SIK
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BHCOKOKBaJi()iKOBAHUX CIICHIATICTIB HA TUHAMIYHOMY PUHKY TIpaIli.
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POSSIBILITIES OF MICROSOFT COPILOT IN CREATING ADAPTIVE
FOREIGN LANGUAGE LEARNING MATERIALS

Denychenko .M.
Separated Structural Unit “Maritime Applied College of
Kherson State Maritime Academy”
Ukraine

In today’s educational landscape, increasing attention is being paid to the integration of
artificial intelligence (Al) tools into teaching and learning processes. One of the most promising
tools is Microsoft Copilot — a generative Al assistant embedded in Microsoft 365 products and
available across multiple platforms. It enables educators to create adaptive learning materials,
automate routine tasks, and personalize instruction (Microsoft Corporation, 2025)

The use of Microsoft Copilot in higher education has been actively explored both in
Ukraine and internationally. Notably, V.V. Osadchyi and K.P. Osadcha have published a
methodological guide analysing Copilot’s features, prompt examples, and recommendations for
educational use (Osadchyi & Osadcha, 2024). Globally, Microsoft Education and academic studies
showcase successful implementation of Copilot in over 40 countries, emphasizing its role in digital
transformation and professional training (Osadcha, Osadchyi, Proshkin & Spirin, 2025).

Key features of Microsoft Copilot

1. Generating Thematic Dialogues and Scenarios

Copilot can generate realistic dialogues simulating typical onboard situations such as crew
briefings, emergency reports, and port inspections.

Prompt examples:
e “Generate a dialogue between a captain and a port inspector regarding a SOLAS safety
check.”
e “Create a scenario involving a GMDSS emergency communication.”
2. Creating Adaptive Exercises and Tests
Educators can specify language proficiency level, professional domain (navigation,
engineering, safety), and task format (multiple choice, gap-fill, open-ended).
Prompt examples:
e “Create a maritime English test for A2-level engineering cadets using engine-related
terminology.”
e “Generate a gap-fill exercise on navigation terms for B1 level.”
3. Reviewing and Editing Written Work
Copilot can check grammar, style, and logic, and adapt texts to professional contexts.
Prompt examples:
e “Analyze and improve a cadet’s emergency report in English.”
e “Edit an evacuation instruction to match B1-level maritime English.”
4. Personalizing Learning Materials
Copilot adjusts content to the learner’s style - visual, auditory, or text-based - and can provide
definitions, comparisons, and clarifications.
Prompt examples:
o “Explain the difference between ‘port’ and ‘harbor’ with examples.”
e “Create a comparison table for bow, stern, starboard, and port.”
5. Case-Based Learning (CBL)
Copilot supports the creation of case studies - real or simulated situations requiring analysis,
decision-making, and professional reasoning.
Prompt examples:
o “Create a case study about a fire in the engine room, including crew actions and discussion
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questions.”
e “Generate a case on safety protocol violations during mooring, adapted for B2 level.”
e “Based on MARPOL Annex VI, create a case for discussing environmental consequences
of emission breaches.”
These cases can be used for group work, written analysis, role-play, or exam preparation,
fostering critical thinking and professional reflection.
6. Generating Exercise Variants for Lesson Topics
Copilot can provide structured sets of exercises for a given topic, covering vocabulary, reading,
writing, listening, and case analysis.
Prompt examples:
o “Suggest exercises for the topic ‘Safety Equipment on Board’ at B1 level.”
e “Create a task set for ‘Fire Prevention’ for engineering cadets.”
o “List exercise types for ‘Ship-to-Ship Communication’ aligned with IMO standards.”
Output: Copilot generates warm-up tasks, reading comprehension, situational dialogues,
writing prompts, terminology quizzes, and reflection activities—along with format suggestions
(tables, instructions, presentations).
Advantages of using real documents and sources
Content generation becomes significantly more accurate when educators use real documents,
regulations, articles, or technical manuals as input. This approach:
e minimizes factual errors compared to generating content from scratch
e ensures terminological precision and compliance with international standards (STCW,
IMO, SOLAS)
e produces materials with practical relevance for learners
Prompt examples:
o “Based on this SOLAS excerpt, create a reading comprehension task for B2 level.”
e “Generate a situational task using a GMDSS instruction fragment.”
Al as a tool, not a replacement for educators
Al should not be feared or rejected—it is simply another tool, like a computer or software such
as Word or PowerPoint. The key is to use it wisely and purposefully.
Educators must teach students to:
o use Al tools effectively and ethically
o critically evaluate generated content
o verify terminology and context
e draw conclusions and reflect on Al outputs
Example assignment: “Use Copilot to generate an evacuation instruction. Compare it with the
official SOLAS protocol, identify inaccuracies, and suggest corrections.”
Such tasks develop critical thinking, source analysis, and professional writing skills.
Recommendations for Maritime Education Institutions
o Integrate Copilot into ESP (English for Specific Purposes) courses as a tool for self-study,
vocabulary practice, and writing support
o Use Copilot for exam preparation - creating tests, dialogues, and situational tasks
e Apply in blended learning formats to enhance motivation and engagement
o Design tasks where students use Al tools and reflect on the results
e Teach cadets to critically assess Al-generated content and verify professional terminology
o Use Copilot to generate case studies, exercise variants, and lesson templates based on
authentic documents.
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IITYYHUA IHTEJEKT Y BUKJIAJJAHHI MOPCBKOI AHTJIIACHKOI

3arpe6enbHa H.B., [lo6enko O.B.
Harmionaneuuii yHiBepcuteT «Onechbka MOPChKa aKaaeMis
VYkpaina

AHrifickka MoBa y cdepl MOPCHKOI CIPaBH € KIOYOBUM 1HCTPYMEHTOM MiXKHApPOIHOI
KOMYHIKallii Ta rapaHTiero Oe3nexkn Ha Mopi. MixHapoaHa Mmopcbka opranizanis (IMO)
HaroJIolIye Ha HEOOX1AHOCTI BOJIOAIHHS CTaHIAPTHU30BaHOK MOPCHKOKO aHrmiichkoro (SMCP),
IO OXOIUTIOE TpodeciiHy TepMiHOJOTiI0, KOMYHIKaTUBHI (OPMYIHM Ta CIEHapil peaTbHUX
pobounx cutyamiii (IMO Standard Marine Communication Phrases). IIpote Tpanumiiini
METOAMKH HaBYaHHA HE 3aBXKIM 3a0€3MeuyloTh JOCTATHIO aBTEHTHYHICTh 1 aJalTHUBHICTH,
HEOOXiJH1 /U1 MaOyTHIX MOPSAKIB. Y IIbOMY KOHTEKCTi 3aCTOCYBAHHS IHCTPYMEHTIB IITYYHOI'O
iaTenexty (II) crae akTyanbHUM, OCKUTBKY CIPHUSIE MIEPCOHATI3ALIT Ta MPAKTHKOOPI€EHTOBAHOCTI
HaBYaHH, HA YOMY HAroJIOIyIOTh cydacHi qociimkenns (Godwin-Jones, 2010; Kukulska-Hulme,
2012; Crompton & Burke, 2023; Editor’s Note, 2024).

Metoro nocimikeHHS € OOIpYHTYyBaHHS JIOIUIBHOCTI BHUKOPUCTAaHHS TEXHOJOTIN
IITYYHOTO IHTENEKTY Y BUKJIaJaHHI MOPCHKOI aHTIIIMCHKOI Ta BU3HAYEHHS HAPSAMIB iX iHTErparii
y npotiec npodeciiiHoi iHIIOMOBHOI MiATOTOBKH.

3acrocyBanns 111 y BuKkiIagaHHi MOPCBKOT aHTIIHCHKOT pealtizyeTbes y KITbKOX HampsiMax.
BukopuctaHHs IWITY4HOrO IHTENEKTY Yy BHUKJIAaJaHHI MOPCBKOI aHIJIMCBbKOI Hacamiepen
MIPOSIBIISIETHCS Y CTBOPEHHI YMOB JIJIs aIalTUBHOTO HaBuaHHs. Cuctemu Ha ocHoBi 111 ananmizyots
MOBHI HaBHYKH CTYJCHTIB, BUABIAIOTH iXHI CWJIbHI Ta cia0Ki CTOPOHM Ta Ha LI OCHOBI
MIPOIMOHYIOTh IE€PCOHANI30BaHl1 3aBAaHHA. Takuil MigXiJ JO3BOJIAE YHUKHYTH YHIBEPCAJIbHHUX
METO/IB 1 BpaxOBYBAaTH 1HAMBIIyaJIbHUIA TEMI 3aCBOEHHS MaTepiany. Takuil MexaHi3M 0co0IMBO
BOXKIUBUM y cdepl MOPCHKOI aHMIMCHKOI, a/pke 3100yBadl OCBITH MAalOTh OMAaHOBYBATH
TEPMIHOJIOTI}O ~ PI3HOIO  PIBHSA  CKJIAQAHOCTI — BiJ 3arajJbHOBXHMBAHUX KOMaHJ [0
BY3bKOCIIEL1aJI30BAHUX MOBHHUX (DOPMYJI, SIKI 3aCTOCOBYIOTbCS Y NMpodeciiiHiii KoMyHIKaIll Ha
6opty cynHa. IlocTymoBe yckinajHeHHs Marepialdy crpuse ¢GopMyBaHHIO mpodeciiiHoi
KOMYHIKaTUBHO1 KOMITETEHTHOCTI Ta 3a0e3reuye cTajl pe3yibTaTH HaBYaHHS.

[HII0I0 BaXKJTMBOIO MOJKJIMBICTIO € CHUMYJIALIS pealbHUX MOPCBHKHX CHUTyalid. 3aBasKH
renepatuBHUM MojensMm LI cTyneHTH MOXyTh 3aHYpIOBaTHCS Y BipTyaslbHI clieHapii, M0
BIITBOPIOIOTh KPU30BI YMOBHM — ILITOPM, aBapil0 YM eBakyalito. Taki TpeHa)kepH CTBOPIOIOTh
CepeIoBUINE, MAKCUMAIBHO HAOIIMKEHE JI0 peallii MOPChKOT MPAKTHKH, /1€ YIaCHUKH OCBITHHOTO
IpoIeCy BiANPalbOBYIOTh aHTJIOMOBHI MOBJIEHHEBI CTpaTerii, HABYalOThCs LIBUJKO pearyBaTH,
JaBaTH YITKI KOMaHAW Ta B3a€MOJISATH 3 MDKHAPOJHHMH €KiMakaMu. TpeHyBaHHS y IITYYHO
CTBOPEHUX CTPECOBHX YMOBaX CIIPHsi€ BUPOOICHHIO HABUUOK YXBAJIEHHS ONEPAaTUBHUX PillIeHb 1
(hopMyBaHHIO CTIHKOCTI 10 TICUXOJIOTIYHOTO HABaHTAKEHHSI, 110 Ma€ Oe3mocepeIHe 3HAUCHHS JIJIsT
0e31eKku Ha MOpi.

3HaYHMUN TTOTEHIliaN JJIs BUKIIAJaHHS MOPCHKOI aHTIIIMCHKOI Ma€ TaKOK BHUKOPHCTAHHS
4ar-00TiB 1 BIPTy@JIbHUX AaCHCTEHTIB. 3a3HAa4yeHl IHCTPYMEHTH JO3BOJISIOTH CTYJIEHTaM
MPAKTUKYBaTH J1aJOTM 3 YMOBHHUMH «BIPTyaJIbHUMHU KamliTaHaMHW» a0o0 JHCIeTYepaMu MOPTIB,
CIUJIKYBaTHCA B PEKUMI pealbHOTO 4acy ¥ OTpUMYBAaTH MHTTEBHM 3BOPOTHHH 3B’s30K. Taka
dbopMa B3aeMonli MOJETIOE aBTEHTUYHI CHUTyalll NpoQeciiiHoro CcHuiKyBaHHS, (opMye y
CTYZEHTIB 3JJaTHICTh MIATPUMYBATH ODILiAHUIA 1 TpodeciiHUI TOH MOBJIEHHS Ta MiABUIIYE TXHIO
BIIEBHEHICTh Yy po0OOTI 3 1HO3eMHUMH Kojeramu. BogHouac dyar-0otu 3a0e3nedyroTh
IHTEHCUBHICTh MOBHOI IIPAKTUKH, SIKY CKJIQJHO peai3yBaTu y TPAJULIHHUX ayTUTOPHUX YMOBAX
(AdanacieBcbka, 2024).

He MenI BaxImBoIO € iHTErpalisi KOpPIyCHOTO MiAX0Y, 10 0a3y€eThCs Ha aHai31 BETMKHX
MacHBIB MOPCHKHX TEKCTIB — IHCTPYKIIiH, MaHyaIiB, MDDKHAPOJIHUX HOPMATUBHUX JTOKYMEHTIB.
Bukopucranas LI y 1npoMy KOHTEKCTI JO3BOJISIE aBTOMAaTMYHO BHU3HAYATH HaNyXKUBaHIIIi
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KOHCTPYKIIIi Ta TepMiHU, BUOKPEMITIOBATHA CTaji MOBHI MoJeii Ta 3a0e3nedyBatu epeKTUBHUI
1001p HABYAJIbHUX MaTepiajiB, IO CTBOPIOE MOXIIMBICTD IS BUKJIa1a4uiB (OpMyBaTH 3aBJIaHHSI,
0 BiZoOpakaloTh peanbHi MOTpeOM MOpPCHKOi mpodecii, a A CTyAEHTIB — MpamioBaTd 3
ABTCHTUYHUMHM TEKCTaMH, SIKI BOHH 3T0JIOM 3yCTPIYaTUMYTh y MPAKTHYHIA TISITLHOCTI.

[ToeqHaHHS IITYYHOTO IHTENEKTY 3 elIeMeHTaMu reimidikarii 3abesnedye H0IaTKOBUI
MoTHUBaliiHUI edekr. HaBuaHHS TEpeTBOPIOEThCS HA AMHAMIYHUN IIPOIIEC, SKUW BHKIMKAE
1HTEpec 3aBASAKH 3MarajlbHUM €JIeMEHTaM, pEHTUHIOBUM CHCTEMaM, IHTEPaKTUBHUM CLIEHApisM Ta
MOJICITIOBAHHIO «MiC1i Ha OOPTY CyiHa». Y Takiii popMi CTYIEHTH HE JIMIIE 3aKPITUTIOIOTh 3HAHHS,
a i BIQUyBarOTh iX MPaKTHYHY I[IHHICTb, a/DKEe KOXKHE 3aBJaHHS CTA€ YACTUHOIO PEaJiCTUYHOTO
npodeCiiHOTO CepeIoBHUINA, 110 3HAYHO MiJABHUIINYE PiBEHb BHYTPIIIHHOI MOTHBAIl Ta CIpHUSE
(opMyBaHHIO TOBIOTPUBAINX MOBHHX HABHYOK.

[Tonpu oueBHHI MepeBary, HaBeJCHI BUIIE, IHTErpallis ITYYHOTO 1HTEIEKTY Yy Mpolec
BUKJIAJIAaHHS MOPCHKOT aHTITIIChKOT CTHKAETHCS 3 HU3KOIO BHKIIHMKIB, SIKi HEOOX1THO BpaXOBYBaTH
MiJ] yac BNPOBAKEHHS 1HHOBAIlIMHUX TEXHOJOTH y HaByanbHui mporec (Pisica et al., 2023;
Ahmad, et al., 2023). Ilepexycim ¥merscs mpo mHoTpedy y HaJIKHOMY piBHI IH(PPOBOI
rPaMOTHOCTI BHKJIa/aviB, ajke eeKTuBHE BUKOpUCTaHH Tuiatdopm Ha ocHOBI LI Bumarae e
JWIIE 3arajbHOl 00i3HAHOCTI 3 HUGPOBUMH IHCTPYMEHTAaMH, a ¥ 3laTHOCTI IHTETpyBaTH iX Y
NeAaroriyHuil  au3aiiH 3aHsATh. HepocTaTHS TOTOBHICTH MeNaroriB 0 poOOTH 3 TaKUMHU
TEXHOJIOTISIMH MOY€E TPU3BOJIUTH JIO iX IMOBEPXOBOT0 ab0 (parMEeHTapHOTO 3aCTOCYBAHHS, IO
3HIKY€E ouikyBaHu# edekr. Came TOMY BaKJIMBUM € MiJBUIIEHHS KBaniikaiii BHKIaIadiB,
opraHisaiis TPEHIHTIB 1 CeMiHapiB, CHpSAMOBaHMX Ha (QOPMYBaHHSI NPAKTUYHUX HABUYOK
Bukopuctanng LI y BukiiaganHi MOPChbKOT aHTITIMCHKOT.

JIpyruMm CyTTEBUM BHUKIUKOM € HEOOXiIHICTh ajamnTaiii HaBYaJIbHHUX MPOrpaM J0 HOBHUX
TEXHOJIOTIYHUX MOXJIMBOCTEH. TpaaMuiiHi KypcH MOPCBKOI aHTJHChKOI  37e011b1Ioro
IPYHTYIOTHCSl HAa JPYKOBAaHUX MIAPYYHUKAX 1 KIACHYHUX METOAAX POOOTH, TOAL SIK IHCTPYMEHTH
HITYYHOTO I1HTENIEKTY BHMMAararmTh pPO3pPOOKH IHTEPAaKTUBHUX 3aBJaHb, CTBOPEHHS CIIEHapiiB
peaIbHUX MOPCHKUX CUTYyalllll Ta IHTEerpalii MyJIbTUMEIINHUX pecypciB. Ilepexia Bil cTaTHYHOrO
3MICTY /10 JMHAMIYHOI'0, THYYKOTO M aJalTUBHOIO BUMarae JOJaTKOBOTO 4acy Ta pecypciB, ajie
BOJIHOYAC BIJIKPUBA€E HOB1 TOPU3OHTH JUIsl MPOQECIITHO OPIEHTOBAHOIO HABYAHHS.

TperiM BHUKIMKOM € 3a0e3MeuYeHHs akaJgeMiuyHoi JoO0pouecHOCTi. OCKIJIbKH CTYAEHTH
OTPUMYIOTh AOCTYH JO MOTYKHUX iHCTpyMeHTiB reHepaTuBHOTO LI, icHye pU3UK 3JI0B)KUBaHHS
HUMH, 30KpeMa y BHMKOHAaHHI 3aBJaHb 0Oe3 HajexxHoi BiacHoi ywacti. lle craBuTh mnepen
BHKJIaJlauaMu 3aBJaHHs pO3pOOKH TaKUX (OpPM OLIIHIOBAaHHS, SIK1 HE JIMIIE NEPEeBIpAIOTh 3HAHHS,
ajle ¥ CTUMYJIIOIOTh PO3BUTOK KPUTHYHOTO MMCJIECHHS Ta NMPAKTHUYHUX HABUYOK KOMYHIKaIlil
aHriicekol0 MoBolO. Takum umHoM, Il moBuMHEH BUCTymatu HE 3aMIHHUKOM OCBITHBOTO
npoliecy, a oro iHCTPYMEHTOM 1 MapTHEPOM, IO MiICKITIOE TPAAULIIHHI METOIN BUKJIAJaHHS.

BopHOoWac BapTO MIAKPECIHTH, IO TMO3UTHBHUN BIUIMB BIPOBA/PKEHHS INTYYHOTO
iHTeNeKTy y BUKIaJIaHHA MOPCHKOI aHIMIHCHKOI 3HAUHO TEepeBHINye MOTEHIiiHi pusuku. KMoro
3aCTOCYBaHHSl CIIpHUSi€ SIKICHOMY IMIJBUIICHHIO €(QEKTUBHOCTI MNPOQeciiiHOi 1HIIOMOBHOT
MiTOTOBKH, OCKUIBKM TMOEJHYE I1HAMBIAyami3allifo HaBYaHHS, MPAKTUKOOPIEHTOBAHICTH 1
ABTCHTUYHICTh HABYAIILHOTO MaTepiaiy.

OTxe, BHUKOPHUCTaHHS IHCTPYMEHTIB ILITY4YHOTO IHTENEKTy Yy BHUKJIAQJaHHI MOPCBHKOI
AHTJIINACHKOI BIIKPUBAE HOBI MEPCHEKTUBHU JJS MIABHUILEHHS SKOCTI MpodeciiiHoi 1HIIOMOBHOT
HiATOTOBKM MalOyTHIX MOpSKIB. 3aBISKU aalTUBHOMY MIiAXOJy Ta MOJEIIOBAaHHIO peabHUX
npodeciiHUX CUTyaIliid 3a0e3Meuy€eThCs TIHOIIe 3aHyPEeHHS y Crien(iKy MOPCHKOTO AUCKYPCY,
a 1HTerpauis KOPIYCHMX JaHUX 1 CUMYJISALIN MiABMIIY€E PiBEHb AaBTEHTHMYHOCTI Marepiaib.
[lITygyHuii 1HTENEKT Ja€ 3MOTY IMO€AHATH MOBHY 1 mpodeciiiHy MmAroToBKy, (GopMyroun
KOMITIETEHTHOCTI, SIKi € KpUTUYHO BaXKJIMBUMH JUII MOPCHKOI raiy3i, e e()eKTHBHA KOMYHIKaLlis
0e3rmocepeIHhO BIUIMBAE HA OE3IEeKy, B3aEMOPO3YMIHHS MK OaraTOHAIIOHAILHUMH €KiMakaMu
Ta pe3yJbTAaTUBHICTh AISUIBHOCTI Y CKJIQAHUX YMOBaX MOPCHKOI MIPAKTHKH.
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AI-BASED TOOLS IN DEVELOPING INTERACTIVE ESP ACTIVITIES

Kyrpa A. V.
Communal Institution of Higher Education “Dnipro Academy of Continuing Education” of
Dnipropetrovsk Regional Council”
Ukraine

In today’s globalized and digitalized world, professional communication in a foreign
language is becoming a key component of the training of undergraduate and graduate students in
various fields. Proficiency in professional English encompasses not only knowledge of
terminology, but also the ability to use it in academic writing, oral self-presentation, and
intercultural professional communication. A significant problem in teaching professional English
is the need to combine high intensity of speaking practice with individualized learning, which
requires significant resources from the teacher. In this context, a promising solution is the
integration of artificial intelligence (Al) tools to create interactive tasks.

The aim of the study is to show the capabilities of Al tools, using the examples of Twee
and Conker, in developing interactive exercises for professionally oriented English language
learning and to determine the forms of their practical application in a higher education institution.

Currently, Al tools are actively used in practical activities in teaching foreign languages to
students (Viktorova et 1., 2021; Kademia et al., 2022), professional language training of future
foreign language teachers, creating new opportunities for enhancing the interactivity of the
educational process in the context of blended, distance and independent learning of language
material (Melnyk, 2023); the feasibility and effectiveness of using Al tools is also studied from
Computer-Aided Translation (CAT) perspective (Krasulya & Turchyna, 2020) etc.

Among the variety of tools, specialized Al platforms for creating didactic materials that
are specifically focused on the needs of foreign language teaching deserve special attention. They
provide the ability to quickly develop interactive exercises adapted to the professional context and
level of training of students (Kyrpa et al., 2024; Kyrpa, 2020).

Twee specializes in generating English language learning materials. Its functionality allows
us to create:

1) glossaries and exercises to consolidate professional terminology (for example, filling in
the gaps in texts by specialty);

2) adapted texts for reading with subsequent tasks of different levels of complexity;

3) role-playing scenarios and dialogues that simulate professional situations (interviews,
negotiations, project presentations);

4) training tasks for the development of academic writing (paraphrasing, creating
annotations, reviews).

Conker is a universal tool for creating interactive quizzes, tests and exercises with
formative assessment. Its following features are particularly useful:

1) creating interactive tests with automatic feedback, which allows the student to
independently detect errors and correct the answer;

2) developing open-ended questions that stimulate critical thinking and reasoned use of
professional English;

3) generating matching exercises that work effectively to consolidate terminology and key
concepts;

4) implementing reflection tools that allow students to assess their own progress and
consciously use Al as an assistant, not a substitute for their own work.

Thanks to the use of Twee and Conker tools, the teacher can diversify practical foreign
language lessons with minimal expenditure of his own time. Forms of work using the mentioned
tools include:

1) creating individual tasks (e.g., students work on terminology exercises or tests adapted
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to their level);

2) implementing pair work (e.g., role-playing games where one student plays the role of an
“expert” and the other an “interviewer”, using scenarios generated by Twee).

3) developing group discussions (e.g., creating cases in Conker with open-ended questions
that provoke discussion and the search for collective solutions);

4) applying formative assessment in higher education institutions (e.g., students receive
tasks in Conker, analyse their results, and the teacher monitors the dynamics of progress);

5) implementing project activities (e.g., students create their own materials (e.g., a mini-
presentation) based on Twee prompts, and then perform peer assessment in Conker).

However, when implementing Al tools in educational activities, it is worth focusing
students’ attention on the principles of ecological use of Al. Given our own experience in the
practical use of Al tools, we highlight the following advantages in the context of teaching foreign
languages:

1) Al as a trainer. Students should be taught to use Al not to create ready-made text, but to
generate hints or alternatives.

2) Al as a partner. For speaking practice, the student can “argue” with Al answers and form
his own position.

3) Al as a tutor. Data generated by Al tools should be considered as examples, but the
student should still create his own unique content on his own.

4) Al as an opponent. Using Al-generated answers, the student can form counterarguments
for the discussion (Sabzalieva & Valentini, 2023, p. 9; Kyrpa, 2022).

The teacher should pay special attention to monitoring and reflection methods that
encourage students to consciously use technology and critically analyse the results, so that students
truly use artificial intelligence as a partner, not as an “automatic author”. Thus, the teacher should
pay attention not only to the final product (essay, presentation, test answers), but also to how the
student worked with the tool (comparison by the student of his own educational progress, creative
adaptation and interpretation of generated templates, self-reflection on the results of testing
through Al tools, creation of an “Al usage checklist”, where the student records which functions
of the tool he used and for what purpose, etc.).

In our opinion, an important stage is not only the use of Al recommendations, but also the
discussion of the changes done by students: students explain why they accepted or rejected certain
prompts; develop the ability to assess the quality of the prompt (to what extent it corresponds to
the academic style, whether it takes into account professional specifics), etc. Working with Al
should turn into a dialogue, during which the student learns to ask clarifying questions, check the
reliability of facts, compare answers with the context of their own professional activities. This
helps to avoid passively copying texts and instead develop the ability to analyse, edit, and adapt
information.

It is also worth noting the issue of academic integrity. The teacher should emphasize that
Al is a learning tool, not a “ready-made solution”. With this method, you can practice oral defense
of written assignments prepared with the use of Al; stimulate peer assessment when students
analyze whether the author’s own style and thought are “lost” in the text improved with the help
of Al Thus, control and reflection become not a punishment for “cheating with AI”, but a tool for
developing critical thinking, autonomy and academic integrity of students.

Modern English language teaching for professional purposes should prepare students not
only for exams, but also for real-life communication situations in a professional environment. This
means that it is important to combine the development of lexical and terminological competence
with the skills of academic writing, oral self-presentation and professional communication.

The use of Al tools such as Twee and Conker creates new opportunities, as these tools
provide individualization of learning through adaptive tasks, expand the possibilities of formative
assessment, contribute to the development of student autonomy, interactivity and increased
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motivation.

However, it is important to emphasize the ecological use of Al: students should not transfer
all their work to the tools, but should see them as partners, trainers and assistants in improving
their own skills.
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PREPARING MARINE ENGINEERS FOR INTERVIEWS USING Al

Kovalov A.S., Tokarieva O.V.
Separated Structural Unit “Maritime Applied College of
Kherson State Maritime Academy”
Ukraine

Before diving into practical advice, it’s important to understand the current reality. With
the advent and rapid development of Al, everyone is tempted to delegate some of their tasks to it.
Employers are adapting to the spread of Al as quickly as candidates. Accordingly, they may resort
to the following methods to check the authenticity of your knowledge, particularly in English:

e spontaneous questions that deviate from standard topics;
e technical tasks or role-playing games in English;
e analysis of the consistency of your level of English throughout the conversation.

Mechanically learning the “right” phrases will most likely not allow you to reveal yourself
as a specialist and a potential part of a crew. Your goal is to use Al as a tool for building real
communication skills (Murshidi, Shulgina, Kapuza, & Costley, 2024).

Step 1: Diagnosing your own English level. How can you do it? Write down answers to
typical interview questions and ask the Al to evaluate your speech.

Typical questions in a marine engineer interview include questions about his previous
experience and vessels, knowledge of maritime conventions (e.g. MARPOL) and equipment
regulations (e.g. bilge separator, incinerator), as well as questions about maintenance systems,
lubricating oil classification and bunkering procedures.

Be prepared to talk about your responsibilities in previous jobs, as well as your experience
participating in emergency drills.

Ask the Al to determine your approximate level on the CEFR scale (A1-C2).

Focus on the following aspects:

Grammar (pay attention to what exactly you have difficulty with);

Vocab (practice both general and professional);

Pronunciation (pay attention to specific sounds or intonation patterns);

Speech speed and reactions (consider the speed of your own responses and speech in
general).

Based on the test results, set goals: short-term (for the next interview); long-term (for career
growth and general development) (Bearman, Ryan, & Ajjawi, 2022).

Step 2: Unpredictable situations. Think through a strategy for dealing with difficult

situations:

e request techniques if you don't understand the question,;

e phrases for gaining time when you need to think;

e rephrasing methods if you forget a certain word.
Practice unpredictable scenarios with Al:

e Ask Al to generate non-standard questions;

e Practice answering provocative questions (if they are a regular occurrence during an
interview, consider whether this is a “red flag”);

e Practice describing complex professional concepts in simple terms.

Prepare for the technical part of the interview in English:

e create a glossary of professional terms in maritime industry;
e prepare phrases to describe your previous work experience.

Step 3: Questions for the employer. The interviewer will appreciate genuine interest on
your part, so be sure to take the time to research the company and come up with interview
questions. Coming up with them from scratch can be difficult, so AI will come to your aid again.
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First, research the company’s latest news and technologies they use. Provide this context

to the Al and ask it to prepare questions based on it. For example, on topics like these (don’t forget
to ask the Al for English translation):

1. Questions about corporate culture:

How would you describe the relationships within the crew, the communication style?
How does the crew measure success?

2. Questions about the role and expectations:

What are the biggest challenges in the first six months?

How is performance assessed in this position?

3. Development Questions:

What training opportunities are available in the company?

How have other employees in related positions used these opportunities?

4. Questions about the future:

What are the company's strategic priorities for the next year?

How does this position contribute to the company's mission?

Step 4. Practice and simulate interviews:

Conduct a full interview simulation with the Al

Ask the Al to vary question styles (direct, behavioral, hypothetical);

Record this session for further analysis.

Step 5: Demonstrate genuine competence. This is equally important for marine engineers

with experience and beginners with no voyages under their belt:

Prepare specific stories from your experience that demonstrate your skills;

Be prepared to explain your thought process behind the stories you provide, not just your
final answers;

Show cases of your mistakes and lessons learned.

Al can help you build a coherent narrative around these points. Write out the answers to

each of them and ask the Al, for example, to create a list of English phrases that you can use to
describe your experience.

Step 6: Different interview formats. Depending on the interview format, you may need to

focus on several different aspects of communication:

in a phone interview, focus on clarity of pronunciation and tone of voice;

video interview/live conversation: learn more about non-verbal communication and, based
on Al advice, try to implement it into your behavior;

to pass the group interview, practice active listening skills (for example, listen to
discussions and lectures on your field);

at the technical interview, you will need the skills to explain and, importantly, “defend”
your chosen solutions in English. Here, Al can act as your opponent.

Y ou may ask, how can employers check whether you actually have the expertise or whether

it was generated in AI? We have identified the main signs in the behavior and speech of candidates
that are most likely to prompt interviewers to think that there is too much Al in the answers:

inability to rephrase your answers;

language that is too academic or formal;

behavioral changes when asked non-standard questions;

inability to continue a thought if interrupted;

general answers without specific examples;

lack of personal experience and emotional component (Hagendorff, 2020).

Thus, we can conclude that the basics of using Al effectively to prepare marine engineers

for an interview are the following:

1. Use Al as a coach and consultant, not as a replacement for language learning.
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2. Focus on understanding, not memorizing ready-made answers.
3. Review different interview scenarios. Ask the Al to generate a scenario of a specific
problem for you and ask you questions step by step using until you reach the optimal solution.
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IEPCOHAJIIBAIIISI HABUAHHSI AHTJIIMCHKOI MOBHM CTYJIEHTIB-
MEJUKIB 3A JOINIOMOI'OIO IHCTPYMEHTIB ITYYHOI'O
IHTEJIEKTY

Konomiens T.B.
Hamionansuuii Meguunuii yaisepcuteT iMmeHi O.0. boromosbis
VYkpaina

CydacHuil eram pO3BUTKY BHIIOi OCBITH XapaKTEPHU3ye€ThCS AKTUBHOIO 1HTEIrpaIli€ro
U(POBUX TEXHOJOTIH y HaBYAJIBHUU MpOIEC, M0 OOYMOBIIEHO MOTpedamMu TiI00ai3oBaHOTO
cycninbCcTBa. [ CTyACHTIB MEIMYHUX CICIIAIBHOCTEH BOJIOJIHHS aHTJIIHCHKOI MOBOIO € HE
JWIIE aKaJeMIYHOK BHMOTOIO, @ ¥ KIIOYOBOI YMOBOIO YCHIIIHOI MpO(eciitHOi AisITbHOCTI.
AHrIilicbka MOBa BUCTYIIa€ MDKHAPOAHOIO MOBOIO HAyKH Ta MEIULIMHU, 3a0e31euye AOCTYIl A0
HAHOBIIIMX JTOCII/KEHb, MDKHAPOAHHMX KIIHIYHUX TPOTOKOJNIB 1 CTaHAAPTIB JIKyBaHHSA,
CTBOPIOE MOKJIMBOCTI JIsi y4acTi y MDKHApOJIHUX KOH(DEpeHIisX 1 mporpamax akaieMidHOl
mobinsHOCTI (Byrd, 2021).

Bonnowac, TpaamiiiiHi TiaXoau 0 BHKIJIAJIAHHS AaHTJIIHCBKOI MOBH, 3aCHOBaHI Ha
yHI(IKOBaHUX TpOrpaMax, 4acTo He BPAaXOBYIOTh 1HAWBIAyaJbHHUX MOTPEO CTYACHTIB-MEIMKIB,
iXHBPOTO TMOYATKOBOTO PIBHS 3HAaHb Ta HAaBYAJbHUX CTparerid. Y 3B’s3Ky 3 UM 0COOJIMBOT
aKTyaJIbHOCTI HaOyBae MepCOHAIII3aIlisl OCBITHBOTO MPOIIECY, M0 3abe3neduye 1HAUBIIyalTi3allio
3MICTy Ta METO/1B HaB4YaHHA. OIHUM 13 HAMOLIbII MEPCIEKTUBHUX IHCTPYMEHTIB MEepCcoHai3allil
ChOTOJHI € TexHousorii mrydHoro intenekty (LLI), ski 103BONSAIOTH ajanTyBaTH HaBYAIBHUUN
mpouec g0 ToTped KOHKPETHOTO CTYAEHTAa, MiABUIIYIOUM HOro e(eKTHBHICTH Ta
pesynbratuBHicTh (Holmes et al., 2022).

Ilepconanizallisi HaBYaHHS BU3HAYAETbCA SK Ipoliec, L0 Mependayvae aaanTaliro
HaBYaAJIbHUX 3aBJaHb, TEMITy Ta METOJIB JI0 1HAMBIAyaJIbHUX OCOOJMBOCTEN 3/100yBayiB OCBITH
(Pane et al., 2015). Y menuuHiit OCBITI TaKuil MiaXi ] OCOOIMBO BaXKIIMBHIA, OCKIIBKH BiH J03BOJISIE
30CEPEUTUCS HA PO3BUTKY MPOQECciiiHO Opi€EHTOBAHOI MOBHOI KOMIETEHTHOCTI, SIKa BKIIIOYAE
3aCBOEHHS CIIEIiaJli30BAaHOI TEPMIHOJIOTIi, YMIHHS MpallOBaTH 3 HAYKOBUMU TEKCTaMH Ta
(dbopMyBaHHS HABMUOK KJIIHIYHOI KOMYHIKAI[ll aHTJI1HICbKOI0 MOBOIO.

HITy4yHuii iHTENIEKT Yy MOBH1HM OCBITI MO€ BUKOPUCTOBYBATHUCS Y KUTbKOX HampsimMax:

e cenepayisn HasuanvHux mamepianie (monent GPT-tumy 37aTHI CTBOPIOBAaTH aBTEHTHUYHI
TIAJNOTH «TKap—TMaIlieHT», KIIHIYHI KeWCH Ta CUMYJISIIIT);

e agmomamuzosanuil 360pomuuti 36 30k (cepBicu Ha kmrantT Grammarly un ELSA Speak
3a0e3MeuyroTh 1HUBIAyallbHY KOPEKIIiI0 PaMaTUKH, JIEKCUKU Ta BUMOBH);

e adanmueni HasuanvHi naamgopmu  (Intelligent Tutoring Systems @opmyroTh
1HAMBITyaJIbHI TPAEKTOPIi HABUAHHS 3aJI€KHO BiJl PIBHS CTYICHTA);

e ananimuxa Hasuyanerux oanux (Learning Analytics momomarae BHKJIajadaM OITIHIOBATH
porpec i BYaCHO KOPUT'YBATH MPOrpamy).

JI71s1 CTy IEHTIB-MEIMKIB 11l IHCTPYMEHTH 0COOJIMBO IIHH1, OCKUTBKH JO3BOJISIFOTH MIOETHATH
3araJlLHOMOBHY IMIJTOTOBKY 3 MPO(eciiiHUM KOHTEHTOM: pOOOTOI0 3 MEIUYHOIO TEPMIHOJIOTI€LO,
AHTJIOMOBHUMH HAYKOBHUMH CTATTSIMH, KJITHIYHUMHU MTPOTOKOJIAMH Ta MAI[l€HTCHKUMH 1CTOPISIMH.

IaTerpariisi iHCTPYMEHTIB IUTYYHOTO IHTENEKTY y BUKJIAJAHHS AHTJIMCHKOI MOBU Mae
HU3KY KJIFOYOBHX IT€PEBar:

e IHAMBIAyaTi3allis HABYAHHS BiJIMOBIAHO A0 MOTPeO 1 piBHS MiATOTOBKH CTY/ICHTA;

e TIIBUILEHHS MOTHUBAIl 3aBASIKM IHTEPAKTUBHOCTI Ta CUMYJIALIT peaibHuX podeciiHux
CUTYAIlIl;

e PO3BUTOK HABHYOK CAMOCTIHHOT POOOTH 1 KPUTHYHOT'O MUCIICHHS,

e ONTHMI3allid Yacy BUKJaJada yepe3 aBTOMATH3AIlI0 MEepPeBipKH 3aBaaHb 1 (OpMyBaHHS
TUIAKTUYHUAX MaTepialiB.

Pazowm i3 nepeBaramu Bukopuctanus LI y HaBuaHHI ICHYIOTb 1 IEBHI BUKJIUKU:
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o NUMAHHA AKA0eMiuHOi 00OpouecHOCmi, OCKUTBKU CTYJIEHTH MOXYTh BUKOPUCTOBYBATU
TeHEPAaTUBHI MOJIEN JUIsl YHUKHEHHS CaMOCTIHHOT po0oTH;

o HeoOXiOHicmb YuUPpPosoi epamomnocmi IK BUKIIaadiB, TaK 1 CTYCHTIB;

o 3anedCcHicmb 6i0 MexHiYHUX pecypcié (CTaOUIBHOTO IHTEpHET-3’ €JHAHHS, IOCTYMY 0
AKICHUX MIaTdopm);

e emuyHi acnekmuy BUKOPUCTAHHS JTaHUX CTYJEHTIB y HaBuainbHUX cucreMax (Williamson
& Eynon, 2020).

TakuM ynHOM, eexTuBHE 3acTocyBaHHs 1HCTpyMeHTIB LI moxnuBe nuiie 3a yMOBU
MO€EHAHHS 1X 13 IEaroriyHUM CYTPOBOIOM 1 YITKMM METOAMYHUM MiATPYHTSIM.

[Tepconamizaliis HaBYaHHS aHTJIIHCHKOT MOBH CTYJICHTIB-MEIUKIB 13 3aCTOCYBaHHSIM
IHCTPYMEHTIB LITYYHOTO IHTENEKTY € IHHOBAI[IHHIM HampsiMOM PO3BUTKY MOBHOI HiATOTOBKH Y
3aKJIagax BUIIOI OCBITU. Taki TEXHOJOTII J03BOJISIOTh BPAaXOBYBATH 1HIUBIAYaIbHI OCOOIUBOCTI
CTY/CHTIB, aJanTyBaTy 3MICT 1 METOAM HaBYaHHS A0 IXHIX MOTpeO, MiIBUIIYBaTH €EKTHBHICTh
oraHyBaHHs podeciitHol aHTTIHCHKOI MOBH.

[Momanmemmi  mocmipkeHHsT MarOTh OyTH CHOPSAMOBAaHI Ha PO3POOKY KOMITJICKCHHX
METOJIMYHUX pEeKOMeHIalii /g interpauii iHcTpyMeHTiB LI y HaBuanmpHUil mporec, OIIHKY
iXHBOI €peKTUBHOCTI Y JOBFOCTPOKOBIH EPCIEKTHBI Ta BA3HAYEHHS ONITUMAIILHOTO OaTaHCy MiX
BHUKOPHUCTAHHAM ITU(POBUX TEXHOJIOTIH 1 TPAAUIIIMHUX METOIB BUKJIaIaHHS.

[lepcneKTHBHUM HANpPsSMOM € pO3poOKa MIKAUCHUIUTIHAPHUX KYpCiB, /€ 1HCTPYMEHTH
HITYYHOT'O IHTENEKTY IHTErPYIOThCS HE JIUIIE y MOBHY, a K y (axoBy miaroroky. Hampuxman,
CTBOPEHHS CUMYJISIIH KITIHIYHUX CUTYAIlii aHTJIIHCHKOI0 MOBOIO JIO3BOJISIE CTYIEHTaM OTHOYACHO
BJIOCKOHAJIIOBAaTH MOBHY KOMIIETEHTHICTh Ta mpodeciiini HaBuuku. lle crnpustume Oinbir
TIIMOOKOMY 3aHYypEHHIO y MaiOyTHIO TpodeciiiHy TisIbHICTh Ta MiJBUIIMTH TOTOBHICTH JIO
pOOOTH Y MIDKHAPOJAHOMY MEIUYHOMY CEPEIOBHILI.

Kpim TOro, BaXJIMBUM 3aBAaHHSIM 3QJIUIIAETHCS MiATOTOBKA BUKJIA1a4iB 10 €(EKTUBHOTO
Bukopuctanus Il y naBuanni. Came memarorn MarOTh BHCTYHNaTH MOCEPEAHUKAMHU MIiXK
TEXHOJIOTISIMU Ta CTyAEHTaMH, 3a0€3eUyt0ur KPUTUUHE OCMUCIICHHSI MOXJINBOCTEHN 1 0OMEXEHb
UGpPOBUX IHCTpYMEHTIB. TuIbKM 3a YyMOBM MiJBUIICHHS IMQPPOBOI Ta METOAMYHOI
KOMITETEHTHOCT] BUKJIa/1a4iB MOXJIMBO CTBOPUTH SIKICHE OCBITHE CEPEOBHILE, Y IKOMY IITYYHUN
IHTENIEKT CTaHe He 3aMiHOI0, a JOTIOBHEHHSIM JI0 NearoriyHoi MaiiCTepHOCTI.
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IHCTPYMEHTH LI I BUKJIAJAHHSA TA HABUAHHSA
THO3EMHOI MOBHU 3A TIPO®ECIMHUM CIIPSIMYBAHHSAM

Kpacoscbkuii . I'., Tokapesa O.B.
BigokpemiieHuii CTpyKTypHHUM MiIpo3ain « Mopchkuid (haxoBU KOJEIK
XepCoHCHKOI AepKaBHOT MOPCHKOT akaaeMii»
Ykpaina

V Hauui AH1 JIIOJMHA, KA 3HA€ Ta BAKOPUCTOBYE Yy CBOEMY JKUTTI AEKUIbKAa MOB, BBAYKA€ThCS
PO3BHHEHOIO Ta IHTEJNEKTyalbHOW0. HalmomupeHinow MOBOIO y CBITI € aHIJiiChbKa i BOHA
aKTHBHO BUKOPHUCTOBYETBCS B PI3HUX cdepax JIOACHKOI MisIbHOCTI: y Oi3Heci, HaBYaHHI,
KyJIbTypi, Haymi, TexHimi. TpamumiiiHi MeTonu BUKIAJaHHS Ta BUBYEHHS MOBH IIOCTYIOBO
JIOTIOBHIOKOTHCSI CYy4aCHUMM TEXHOJIOTISIMU, Cepel SIKMX OcOOJIMBE MicLe MOcCifae IITYyYHUH
iHTeNeKT. BiH 31aTeH ajanTyBaTH HaBYAJIBHUHN NPOIEC MiA 1HAWBIAyaJIbHI MMOTPEOU CTY/ICHTIB,
MiBUITYBaTH €(EKTUBHICTh, MOTHBALIIIO 1 PIBEHb BOJIOAIHHS MOBOIO.

MeToro pOT0 JOCHTIKEHHSI € BUBYCHHS CyYaCHUX 1HCTPYMEHTIB HITYYHOTO 1HTEJIEKTY,
K1 3aCTOCOBYIOTbCS Y BUKJIa/IaHHI Ta BUBYEHH1 1HO3€MHOI MOBH 32 PO ECIiTHIM CIIPSIMYBaHHSM,
30KpeMa aHasli3 iXHiX mepeBar i HeJIoMiKiB.

AKTyanpHICTb TEMHU IOJISITA€E B TOMY, 1110 3HAHHS 1HO3EMHHMX MOB € BaXJIMBOIO I1€PEBArOI0
Ta TPAAMLIHHI METOAM HAaBYAHHS HE 3aBXK/U BiINOBIJAIOTh CYYaCHUM BUMOT'aM, i BUKOPUCTAHHS
HII no3Bossie miABUILYBAaTH €(PEKTUBHICTh 3aCBOEHHS MOBH.

CporofHi MTyYHUH IHTENEKT € OJHAM 3 HaHMoMmyJIspHimuX TepMmiHiB y cBiti. I — me
rajgy3b iHQOPMATHUKH, IO 3aliMa€TbCd CTBOPEHHSM KOMII'FOTEPHUX CHUCTEM, 3/1aTHUX BUKOHYBATH
3aBJIaHHs, SIKI 3a3BUYail MOTPEOYIOTh JIIOJICBKOTO 1HTENEKTY, TaKWX SK HaBYaHHS, MIPKYBaHHS,
PO3B's13aHHS POOJIEM, COPUMHATTA Ta NPUUHATTS pieHs (Verbis, 2024).

JlocniAHUKY TAKPECTIOTh, 110 3aBsiku L] HaBYaHHS cTae THYUKIIINM 1 OpPIEHTOBAaHUM
Ha MoTpedu okpeMoro cryaeHTa. Sk 3a3Hauyae T. SIpoBoi, BUKOPUCTAHHS IITYYHOIO 1HTEIEKTY
JIOTIOMOYKE aBTOMAaTU3yBaTH 0araTo pyTUHHUX 1 TOBTOPIOBAaHUX 3aB/IaHb, 3BUTHHSIOUHN JIIOIEH BiJl
MOHOTOHHOI POOOTH 1 JlatouM iM 3MOTY 30CEepeIUTHCS Ha CKIAJHIMINX 1 TBOPYMX 3aBJaHHSIX
(Aposoii, 2023).

CporosmHi icHye Oarato pi3HUX I1HCTPYMEHTIB IUTYYHOIO IHTEJNEKTy, $KI MOXXHa
BUKOpUCTOBYBaTH st BuBueHHs MoB. Hampukman, ChatGPT monmomarae mpakTHKyBaTucst y
NUCbMOBOMY CHUIKYBaHHI, MHcaTH TeKCTH abo mepeknangatu. [logarku Ha kmrant Grammarly
NEepeBIpAIOTh TpaMaTHKy, CTUIb Ta opdorpadito, IomoMararoud IOKpallyBaTH MHUCbMOBI
HaBUUKHU. € I1le CUCTEMHU Ul TPEHYBaHHS BUMOBH, sK-0T Elsa Speak, siki aHani3yoTh Bally MOBY
Ta MIJKa3yloTh, M0 Tpeba BunpaButu. KpiMm toro, nesaki miardopmu, Hanpukiaa Duolingo uu
LingQ, BuxopucroBytots LI, mo6 nigOupaTi 3aBAaHHs MiJ piBeHb 3HAaHb CTYAEHTA, pOOISUN
HaBYaHHS OLIbIII MEPCOHATI30BAHUM 1 LIKaBUM.

VY BUBYEHHI MOBM BaXJIMBO HE JIMIIE BMITH CIUIKyBaTHCA y MOOYTOBUX CUTYyallisiX, a i
BOJIOITH HABUUKaMM, HEOOXIAHUMHU 1711 poboTu. Lle Moxke OyTu BeleHHS JUIOBUX NEPEroBOPIB,
HalMCaHHS TEXHIYHOI JOKyMEHTAllii, MpPOBEIEHHS TMpe3eHTallii Yd ydacTh y HAyKOBHX
KOH(epeHIisaX. [HCTpyMEHTH MITYYHOTO 1HTEJIEKTY JAOMOMaraloTh MOJICTIOBATH TaKi CUTYyaIlli y
BipTyaJlbHOMY cepenoBuIli. Hanpuknan, yaT-00TH MOXKYTh IMITYBaTH pO3MOBY 3 KOJIETOIO a0o
KJIIEHTOM, JAl0YM 3MOTY TpPEHYBaTHCS y O€3IEeYHHX yMOBaX, Ta TOTYIOTh CTYJCHTIB IS
MaifOyTHIX BUKIMKIB. JIOCHi/PKEHHS TOKa3ylOTh, IO BHUKOPHUCTaHHS 4YaT-OOTIB MiJBHUILYE
BIIEBHEHICTh CTYJICHTIB Y CIUIKYBaHHI Ta iXHIO aKTUBHICTh Ha 3aHATTsX (Bi3Hiok, 2021).

BcranoBneHo, 1o eski Mojieni J103BOJISIIOTh CTBOPIOBATH BIPAaBH, JIIAJOTU UM POJIBOBI
ITpH BCHOTO 3a KiJIbKa XBWJIWH. BuKiamau Moke mijaOupaTu MaTepiaid miJ KOHKPETHI mOoTpeOun
rpynu abo HaBiTh OKPEMOrO CTY/AEHTa, BPAaXOBYIOUM DPiBeHb BOJOAIHHA MOBow. Hampukian,
MO>KHA 3T€HEPYBATH J1aJI0T MIXK JIIKApeM 1 MaIrieHToOM, CIieHapii Oi3Hec-TeperoBopiB abo MpUKIIa
TEXHIYHOI npe3eHTaltii. Lle poOuTh HaBuaHHS OUIBII MPAKTUYHUM 1 MOTUBYIOUUM, AK€ CTYICHTH
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0ayaTh peasibHi MPUKIJIAIHN TOTO, SIK MOBA BUKOPHUCTOBYETHCS B IXHIN MaltOyTHIi cepi qisUIbHOCTI.

HII-cepBicu, 10 aHANI3yIOTh YCHE MOBJEHHS, 3/1aTHI BUSBIIATH ITOMMUJIKM Y BMMOBI Ta
iHToHaIlii. BoHM HamarOTh CTyJIEHTaM JCTaTbHUN 3BOPOTHUH 3B’S30K y pealbHOMY daci, IO
paHiie 0yJI0 MOXIJIMBUM JIMIIIE 32 YMOBH MTOCTIHHOT poOOTH 3 BUKIIagadeM. [{e 0co6amBO BaKIIMBO
IUISL TUX, XTO TOTYETHCS JO MDKHAPOJHUX ICIIUTIB a00 mpodeciitHoi AisSIbHOCTI 32 KOPAOHOM, /i€
aKIEHT 1 IpaBUJIbHA BUMOBA MAIOTh BEJIMKE 3HAYCHHS.

JlaHi cBim4yaTh Mpo Te, 0 aHAIITUKA JTAHUX, SKY 3a0€3MeuyI0Th CUCTEMH 3 eIeMEHTaMU
HII, no3Bossie BIACIIIKOBYBAaTH IIPOrpec KOXKHOro cTyAeHTta. Hampukian, MokHa OauuTH, sIKi
3aBJIaHHS BUKOHYIOTHCS IIBUIIE, a HAJ] SIKUMU CTYACHT BUTpavae OUIbIIe yacy, SiKi TEeMHU 3aCBO€HI1
no6pe, a skl NoTpeOyIOTh 101aTKOBOI yBark. Bukianad oTpuMye JeTanbHy KapTUHY YCIHIIIHOCTI
Ipynu, a CTYAGHT — pPEKOMEHJalii Jjs OCOOMCTOro po3BUTKY. [HHa 3Bapud MiAKpECIIOE:
" TyyHMii IHTEIEKT CTaB HEB1JI'€EMHOIO YACTHHOIO OCBITHBOT'O IPOLIECY, 30KpEMa B ONaHyBaHH1
1HO3EMHOI0 MOBOIO, BiH 3MIHIOE OQueHHS CTYJICHTIB I0JI0 BUBYEHHS HABYAIBHOI TUCITUILIIHH,
BIJIKpMBA€ HOBI MOXKJIMBOCTI JJI1 HUX B ONlaHYBaHHI I'paMaTUYHUMU CTPYKTypaMH Ta JIEKCUYHUMU
onuHuusaMu" (3sapuy, 2024).

Pazom 3 Tum, BapTo nam’siTaTé Npo oOMekeHHsl Takux TexHoiorii. 11l noku mo e moxe
MIOBHICTIO TIepe/1aBaTH OCOOIMBOCTI MOBH, SIKi BOXKJIMBI TSI MDKKYJIBTYPHOTO CIUIKYBaHHS. Kpim
TOrO, 3aHaJATO YacTe BHUKOPHUCTaHHS aBTOMATHYHUX IIJKA30K 1 TOTOBUX BIJIOBIACH MOXe
MPU3BECTU JO TOTO, IO CTYIEHTH OyIyTh 3BHKATH MOKIJIAJATUCS HA CUCTEMY 1 MEHIIE TyMaTH
camocTiiiHO. Takok iCHye pU3HMK TEXHIYHHUX MpOoOJieM, HANpUKIaZ, 3aBHCAHHSA Iporpam ado
HETPaBWIBHOTO PO3Ii3HABAHHS MOBH, 1[0 3aBa)Ka€ HOPMAJIbHOMY HAaBYaHHIO.

OTxe, MOXKHA JIATH BHCHOBKY, 110 Y CY4aCHOMY CBITI 3HaHHS 1HO3EMHHUX MOB € JIy)Ke
BOXJIMBUM. BUKOpPUCTAHHS IITYYHOTO IHTENIEKTY POOUTH MpOLEC HABUAHHS OLIBII I[IKaBUM i
e(eKTUBHHUM, aJDKe BiH JOIOMAarae MpakTUKyBaTUCS Yy NMHUCbMI Ta YCHOMY MOBJICHHI, TPEHYBaTH
BHMOBY, TOTYBaTHUCS JI0 IIJIOBUX CUTYallii 1 OTpUMYBaTH [I€pCOHANI30BaH1 3aBJaHHs. Pa3om 3 TuM,
BapTto nam’aratH, mo LI mae cBoi oOMexeHHs 1 TOMy BaxiuBo BukopuctoByBatu I sk
JOTIOMIKHUM 1HCTPYMEHT, MOEAHYIOUHN HOT0 3 TpaIuLIHHUMU METOAaMH HaBYaHHS.
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SOME ASPECTS OF ACADEMIC INTEGRITY WHEN USING AI FOR
TEACHING AND STUDYING FOREIGN LANGUAGE

L. Lipshyts
Kherson State Maritime Academy
Ukraine

Currently artificial intelligence is becoming an accessible technology for learning and
scientific research. The higher education is undergoing significant transformation, becoming more
personalized by integrating Al-based instruments. Rapid advancements in Al technologies and
functionalities offer new ways for teaching and learning a foreign language for specific purposes
and open up new opportunities for educators — from automating routine tasks to creating
personalized learning paths and interactive educational environment. So, artificial intelligence is
one of the key drivers of digital transformation, rapidly reshaping all spheres of life, including
education.

It is necessary to mention that to effectively integrate Al tools into the educational process,
particularly in the context of teaching a foreign language, educators and students must understand
their capabilities, limitations, and the ethical considerations of their use.

However, alongside Al opportunities new challenges arise that directly related to the
ethical use of Al-based instruments.

N. Borozenets identifies some risks of Al implementation in education, including the
decline of students’ critical thinking skills, insufficient understanding of tasks and their theoretical
foundations, issues of academic integrity, technical inaccuracies, dependency on Al tools, and
ethical concerns (Borozenets, 2024, p. 29).

O. Panukhnyk emphasizes that “Al in education is a revolutionary means of assisting
students in learning and research, transforming their access to knowledge and resources,
optimizing time management, and enabling self-paced study, while still posing a range of
unresolved ethical challenges” (Panukhnyk, 2023, p. 207).

The rapid integration of Al technologies into educational process inevitably creates ethical
and pedagogical issues. Therefore, understanding ethical considerations becomes a key aspect of
maintaining academic integrity and developing critical thinking among all participants in the
educational process including teaching and learning a foreign language for specific purposes.
Implementing ethical norms in Al-assisted learning reflects not only adherence to rules but also
becomes an indicator of personal responsibility and professionalism.

Higher education institutions must adapt to the digital environment by integrating Al
responsibly to ensure high-quality education while upholding ethical standards. One essential step
in Al integration is the establishment of ethical principles and the development of rules for Al use
in education.

We should note that today it is difficult to imagine the academic environment without using
Al tools in learning and research. But the central issue is the adequate, reasonable, and ethical
application of Al technologies. In our opinion several ethical principles should guide the use of Al
tools in the process of learning and teaching a foreign language:

1. Al is as an assistant, not a replacement — Al should be regarded as a learning aid that provides
answers, suggestions, and feedback, rather than as a substitute for individual thought and
creativity.

2. Academic referencing and authorship — it is essential to avoid plagiarism and ensure respect for
intellectual property when using Al for information retrieval or paraphrasing, proper citation and
referencing.

3. Transparency in research — to maintain scientific integrity, the role of Al in data collection,
analysis, or processing must be disclosed to prevent research falsification or data distortion.

4. Responsible use and disclosure — acknowledging Al use in academic tasks openly fosters trust
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and aligns with principles of academic integrity; using Al to deceive educators contradicts ethical
and academic integrity standards.

5. Recognition of Al bias — since Al systems process extensive datasets, users must remain aware
of potential biases and critically interpret Al-generated information.

6. Critical evaluation of Al outputs — it is necessary to verify information obtained from Al, assess
its reliability, and draw independent conclusions.

7. Digital literacy and continuous education — participants of educational process should promote
awareness and understanding of Al technologies to encourage responsible and informed use
among educators and learners.

Al has significant potential to enhance efficiency of teaching and learning a foreign
language for specific purposes, support instructional innovation, and personalize education.
Nonetheless, its extensive adoption entails certain risks. Therefore, successful Al integration
requires a balanced approach that educates participants of educational process not only about Al
potential but also about its limitations and ethical implications.

In conclusion it is important to state that Al does not replace university educators but rather
complements their work, creating opportunities for interactive and engaging learning experiences.
Overall, while Al-driven digital technologies continue to evolve rapidly, higher education must
focus on the professional competence, responsibility, and ethical awareness of educators and
students. The future of higher education depends greatly on how responsibly and consciously
participants engage with modern technologies today.
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IMILIEMEHTALIS 11 Y HABYAHHSI IHO3EMHOI MOBHU 3A
MMPO®ECIMHUM CIIPSIMYBAHHAM

Mensuauk K. M., 3a6onorceka O.0.
XepCOHCHKHI Aep)KaBHUHN YHIBEPCUTET
Ykpaina

[IpocTopy HamIOro Cy4yacHOrO KHUTTS BXKE JaBHO 1 HE3MIHHO OTOYEHHI IITYYHUM
IHTETIeKTOM., SIKHH € JOCUTh KOPUCHUM IHCTPYMEHTOM MJISi BUKOPHUCTaHHA B OyIb-sKiil cdepi.
Jlanuii TepMiH IMPOKOBIIOMUN BEIUKIM ay TUTOPI1, ajle TaK 1 He ICHY€ HOTO €TMHOTO BU3HAYCHHSI.
3acHoBHMK naHoro TepMiHy JkoH Makkapti roBopus, mo «lIII € Haykoro Ta po3poOkoro
IHTEJNEeKTYaIbHIX MAIIMH Ta CUCTEM, OCOOJIMBO 1HTENEKTYaIbHUX KOMII IOTEPHUX MPOTpam, SKi
HAIllJIeHI Ha PO3YMIHHS JIIOJACBKOTO iHTENEeKTy». MapBiH MIHCBKM TpakTyBaB IIei TepMiH
MOYMHAIOYM 31 CJIOBAa IUCIUIUIIHA, 1 MOSCHIOBAB, IO «IIs AMCLUMILUIIHA BUBYAE MOXKIIHUBOCTI
CTBOPEHHS IPOTpaM JJIsl BUPIMICHHS 3a/1a4, a y pa3l po3B’si3aHHS IX JIOAMHOIO MOTPEOYIOTHCS
1HTeNeKTyalbHi 3ycuiuis» (3BeHiropoacekuii et al., 2022, c. 8).

Icaye mmpoxuii ciektp BuaiB LI, siki Bke BUKOPUCTOBYIOTBHCS B yChOMY CBITi. [lepia
CUCTeMa i€ IITYYH1 HeWPOHHI MEPEeXi, AKi CTaHyTh y HaroAi y cepi piHaHciB, OXOPOHH 3/10pOB’ S
Ta MApKETHHTY, aJKe IXHE MOJIEITIOBaHHS BiAOYBA€THCS 32 CTPYKTYPOIO JIFOJICBKOTO MO3KY, IO €
BXUIMBUM JUIsl YIi3HaBaHHS oO0pasiB 1 aHamizy naHux. Hactymua rinka LI — me oOpobGka
MIPUPOJTHOT MOBH, SIKa 3IHCHIOE B3aEMOJIIF0 MK KOMIT IOT€paMH Ta JIFOJIbMHU 3aBJISKU TIPUPOTHII
MoBi. JlaHe sIBUIIIE MOKHA CIIOCTEPIraTH B FOJIOCOBUX MMOMIYHHKAX, IPU aHAIIi31 HACTPOIB, a TAKOXK
y varOorax, Hampukiaa y Bcix Bimomomy ChatGPT. HactymHe 1ie kKoM’ rOTepHUE 3ip, SKUN
HOJISITa€ y 3AaTHOCTI KOMIT IOTEPiB BIITBOPIOBATH Ta MOSICHIOBATHU Bi3yallbHY 1H(OpMallito, TOOTO
B1JI€0 Ta 300pakeHHsI. 3aCTOCOBYETHCS B 0€3I1141 ITporpamax, 30KpeMa 0e3MuIOTHUX aBTOMOOUISIX,
Opy po3Mi3HaBaHHI OONMYb Ta BUABICHHI 00’€KTi. [HIIOIO cuCTeMO0 € poOOTOTEXHiKa, sKa
3aliMa€ThCS MPOCKTYBAaHHAM, KOHCTPYIOBAaHHSM Ta BHKOPHCTAaHHSIM POOOTIB IJISi TOCATHEHHS
6e3uiui 3aBaanb. Ha 6a3i LI 3acTrocoByroThes poOOTH B pi3HUX cepax, TAKUX SIK BUPOOHULITBO,
0XOpOHa 3710poB’s Ta cdepa nocayr. | Hapemti cucremu Ha 6a3i I — e excriepTH, K1 31aTHI
IMITYBaTH JIIOJCBKH PO3AYMH Ta 3aCTOCOBYIOTHCS JUISI NMPUMHATTS pIlIEHb Y HaA3BUYAHHHUX
CUTYyaIlisIX, y pa3i HeoOX1JHOCTI JIOJCHKHUX 3HAHb. J[aHl CUCTEMU PO3MOBCIOKEHHI B MEAUIINHI,
npasi Ta imxeHepii (I'onosko, 2024, c. 11-12)

besymoBHO MoxiuBocTi Ta moteHuian LI Haiikpaie BUKOPUCTOBYETHCS B OCBITI. AJKe
HA/Ia€ThCS IIUPOKUI CIIEKTP 1HCTPYMEHTIB, SIKI MOJIETHIYIOTh pOOOTY BUMTEN a00 BUKJIajada Ta
JTAI0Th MOXJIMBICTH 3/100yBady Kpallle 3aCBOIOBAaTH Marepiayl. € HEeBHUEPIHA KUIBKICTh JKEpell,
K1 JIONOMOXYTh B ONAHYBaHHI LOTO JIOBOJI MPOCTOro sBUINA. Tak OT, 10 MPHUKIALYy HAIIUM
MOH Ta Minmudpa 6yB po3po0iaeHuit MpoeKT pekoMeHalii i3 Bukopuctanusm 1. [TinroToBku
JI0 3aHATh CTalOTh HAabaraTto JIETIIMMH, 3aBISKH aBTOMAaTH3allil. 3a JiueHi CeKyHAU 3a HassBHUM
MaTepiaJoM MOKHa TE€HEpPYBAaTH pi3HI BUAM TECTIB, PI3HOMAHITHI KapTKHU 3 3aBJaHHSAMHU. 3a
JIOTIOMOT'0I0 MOBHUX MOJIENIeH, € 3MOra reHepyBaTH IUIaH!, KOHCTIEKTH, KapTH 3HaHb, TUIaKTHYHI
MaTepianu, IHTepaKTUBHI MIPe3eHTallli, ayaiomarepianu. [1in 4yac 1ucTaHIifHOTO HaBYAaHHS TaKl
IHCTPYMEHTH CTalOTh B HAarojii TOMy, 1[0 € 3MOTa I'eHepyBaTH HaBYaJbHI BIJICOPOJIIMKH Ha 0a3i
Marepiany, sKuii BUB4aeThCs. 3a gornomororo Zoom Al Companion Ha mmatdopmi Zoom MOKHA
iAOUTH MiACYMKH 3aHATTS, TaKOX 3TreHepyBaTH iJ1el Ha BIPTyaJlbHMUX JOIIKaX Ta CTBOPUTH
yepHeTkH 4ariB. HaBuaHHs Temnep crae OublI nepcoHanizoBanuM, amxke LI moxe anamizyBatu
BIJIMOBi/I1 3100yBayiB, IO B MOJATBIIOMY JJa€ 3MOTY BHSIBIISITH Ta YCYBaTH TPYAHOIII B HABUYAHHI
Ta 3aKpUBaTH MPOTAIMHU. TakoXX ANl HUX MOXKHA CTBOPIOBATH IEPCOHAI30BaHI HaBYaJbHI
MaTepianau, BiAMOBiAHO 10 moTped Ta intepecis. LI moxHa 3acTocoByBatu ans reimidikariii, a
came, CTBOPIOBATH JiJEPChKI JOIIKH, MPUIyMYBaTH CUCTEMY HaKOTIMYCHHS OajiB, caMi 3aBIaHHS
Ta Micii, a TakoX reHepyBaTu OOHycH Ta Haropoau (IHCTPYKTUBHO-METOAMYHI peKOMEHJaii
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moxo I B 33CO, 2024, c. 16-18).

Bce-x HaitOuibim mmpokoBinoMuM Ta nonyssspaaM iHctpymeHToM I € ChatGPT, sxuit
Mae€ MIHUPOKUH JOCTYII, 3pyYHUN Y BUKOPUCTAHHI Ta HEaOUSIK CTAa€ B HATOJl BUBYCHHS IHO3EMHHX
MOB. € BeluKa KUIbKICTh MepeBar Moro BUKOPUCTAHHS, 30KpeMa 3a JOMOMOIOI0 HbOTO MOYKHA
MOKPAIIUTH MOBHI HABUYKH, IPAKTUKYIOUN HAaBUYKHU NrcbMa Ta ToBopiHHA. ChatGPT e nerkum y
BUKOPHUCTaHHI, 37100yBaul Ta BHUKJaJadl MalOTh CTaBUTH 3alUTAaHHS Ta MUTTEBO OTPUMYBATH
BHUKOHAHE 3aBJIaHHA. 3 YaTOM MOKHA MPAKTUKYBATH CIILJIKYBAaHHS Ta YHUKATH MOBHHUX Oap’epis,
aJI’ke peryJisipHe CHUIKYBaHHS 3 YaTOM MO3KE 3a0X04YYBAaTH CTYACHTIB JI0 IOCTIHHOT MPAKTHUKHU Ta
HaBYaHHS, IMOKPALIYIOYM HAaBUYKH BUIBHOTO BOJIOAIHHS MOBOIO. Yar mepcoHali3ye I0CBil
HABYaHHs, TaK K BUKJIAJa4yl MOXYTh MiIOMpaTH BIPaBH Ta aJanTyBaTH 3aHATTS A0 MOTped
3100yBaviB. Jlo TOTO X 4aT € EKOHOMHHUM Ta JAocTymHUM 24/7 3 Oyab-sakoro 60Ky cBity (Cepman
et al., 2024, c. 33).

Bukiagaui MarTh 3MOTYy CTBOPIOBATH 3aBIJaHHSA I TIPOQECiiiHO-CIIPSIMOBAHUX
JUCHUIUTIH Pi3HUX piBHIB BuIOi ocBith. Amnpobanis ChatGPT Oyna 3milficHeHa min 4yac
MIPOXO/KEHHS BUPOOHHYO1 ACHCTEHTCHKOT MPAKTUKY 31 CTYIEHTAMHU JPYroro Kypcy Ha 3aHSATTAX
3 puctumuiind «lIpakTuyHuii Kypc apyroi iHo3eMHOI MoBHU». Yar po3poOuB pi3HOMaHITHI
3aBJIaHHS JIJIsl PO3BUTKY BCiX BHIIB MOBJICHHEBOI JIsIIbHOCTI. [IpeacTaBuMo MpUKIIaaN 3aB/IaHb
JUTSI TOBOPIHHS.

1. Warm-up (MoTuBauiiinuii eram)

Meta — aKTUBI3yBaTH JIEKCUKY Ta 3aHYPUTH B TEMY.
3anuTaHHs U1 0OrOBOPEHHS B Mapax/rpymnax:

What are the main responsibilities of the legislative branch in your country?

Do you trust politicians? Why / why not?

If you could become a president for one day, what would you change first?
Mini-BmpaBa: «Brainstorming» — CTYJIEHTH CKJIaJal0Th acOLlaTUBHY KapTy 3
KIIFOUOBUMH ClIOBaMu: elections, law, parliament, deputies, candidate, president, debates, citizens,
opposition, majority.

2. Pre-speaking (miaroroska)

Merta — naTi MOBHI pecypcH JIJIsl BAKOHAHHSI 3aBJIaHHS.

Buknanau nmogae MOBHI Kiile Ui Jianory-iHTepB 1o:

Could you please tell us about your political priorities?

What is your opinion on the current state of...?7

As a voter, I am concerned about...

If elected, how will you...?

I completely disagree with you because...

From my perspective...

Mini-BrpaBa «Gap-fill»: cryneHtam npaetbcs Habip pedyeHb 3 MPOMYLIEHUMH
cinoBamu (laws, citizens, rights, corruption, reforms, opposition) — Tpeba BCTaBUTH MPaBUIbHI
CIIOBA.

O O O e

®¢ O O 0O O O ©O

3. While-speaking (ocHOBHMII eTan — ClIOHTAHHE XiaJI0OTiYHe MOBJICHHS)
CryzaeHTH mpaloTh Yy Tpilikax/mapax. Bapiantu 3aBianb:

1. InTepn’ro 3 HOBOOOpaAHMM NPE3UIECHTOM

o OpaMH CTyIEeHT — XKYpHAIICT, IPYTUN — MPE3UACHT, TPETIH — Mpec-ceKpeTap.

o XKypHanicT cTaBUTh HE3py4HI NMUTaHHSA, MPE3UJEHT BIAIMOBIIAE, MpeEc-ceKpeTap
BTPYYAETHCSI, OO KOHTPOIIOBATH JTiaJIOT.

2. Jianor kanauaaTa B AeNyTATH 3 €JIeKTOPATOM

o OnuH CTYZIEHT Tpa€ poiib KaHAW1aTa, IHITHH — BUOOPEIh, 1110 CYMHIBA€ETHCA.

o BubGopenp Mae nocTaBUTH He MEHIIE 4 KPUTUYHUX TUTAHB (TIPO OCBITY, 3apIUIATH,
3aKOHH, apMII0).

o Kangunar Mae mepekoHaTH, BUKOPUCTOBYIOUM  promises, — arguments,
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counterarguments.

3. Hiajior 1BoX BUOOPUIB i3 NPOTHIIEKHUMU MOTJISIIAMHU

o Curyanisi: «Y neHb BUOOpIB BH 00roBoproere kanauaatiB. Oaun miarpumye X,
IHIIMHM — KATETOPUYHO MTPOTUY.

o 3aBIaHHs: BHCJIOBUTH apryMEHTH 3a Ta NPOTH, BUKOpUCTOBYIouM [ strongly
believe..., That’s nonsense..., We should consider ..., Let’s be realistic...

4. Post-speaking (pediekcist Ta 3BOpOTHHI 3B'130K)

. CTyZIeHTH y rpyIiax 0OrOBOPIOIOTh:

o What was the most difficult part — asking questions, defending opinions, or reacting
spontaneously?

o Which expressions were the most useful today?

o If you had more time, how would you improve your dialogue?

. Buxnanad nae ¢inbek: Bija3Havae momaii MPUKIAJAA apryMEHTAIlii, BHITPABIISE

TUTIOB1 TOMUJIKH, MiIKPECIIIOE CUIIbHI CTOPOHU KOKHOTO.

B pesynbraTi CTyA€HTH PO3BHBAIOTH yMIHHS JiaJOTIYHOTO MOBJICHHS, CIIOHTAHHOTO
MOBJICHHS, BIANPAallbOBYIOTh CTpPATEril apeymenmayii, nepekoHanHs, KpUmuKu ma peaxyii Ha
ononenma, Mo Bianosinae cunadycy aucuuiuiiny «lIpakTuaauii Kypc Apyroi iHO3eMHOT MOBWY 2-
ro Kypcy (MeTi, 3aBIaHHAM, pe3yJibTaTaM HaBYaHHS Ta c(HOpMOBAHUM (HaXOBHM KOMIIETEHIIIS)
(OpenAl, 2025).
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BUKOPUCTAHHS INTYYHOI'O IHTEJIEKTY HA 3AHSITTAX 3
AHTJIIMCBKOI MOBHU M1 YAC OIAIOTOBKUA ®AXIBIIIB
MOPCBKOI'O TPAHCIIOPTY

MenbsuukoBa A.C.
Bigokpemiienuii CTpyKTypHHM Miapo3aia “Mopcbkuii haxoBHil KOJIEIK
XepCoHCHKOI JAep)aBHOT MOPCHKOT akaaeMii”
VYkpaina

AHTITIiCbKa BiIKpHUBAE 037119 MOXKITUBOCTEH, PO3IIMPEHHSI KOJIa CITUIKYBaHHS, JOCTYII JI0
iHpopmauii. [le MoBa cbOroieHHs, siKa 3alI0BHIOE yC1 OTBOPH HALLOTO KUTTS, a 3HAHHA 3 1[1€] MOBU
€ HeoOXimHICTIO. BaXMBiCTh BHBUEHHS MOBHM 3aKJIAaJA€ThCS 1€ 3 IOHAIBKUX POKiB. Tomy,
BUKJIa/lad 1HO3EMHOI MOBM Ma€ 3aBXKIM pPO3BUBAaTHCh, BMBYATH HOBITHI MIJXOAW Ta BMITH
MOTHBYBATH YYHIB JJO aKTUBHOI poOOTH. OKpiM IILOTO CBIT CTOITh Ha TJIi HOBHX pedopM y BCiX
cdepax AiSUIBHOCTI, TOMY 1 poJib BUKJIa1a4a noTpelye 3MiH. [HHOBaIiiiHA METOJUKA BUMArae Bij
BUKJIa/1a4a OyTH IHCTPYKTOPOM, OpPraHi3aTOPOM Ta HOMIYHHKOM JIJIsl 37100yBadiB OCBITH.

Ha pa3i cnoctepiraeTbcst ak THBHUM PO3BUTOK TEXHOJIOT1H IITYYHOI'O IHTENEKTY, KU cTae
HEOOX1THIM B pi3HHX cepax, BKItoUarodn ocBiTy. Sk 3a3naunna [llesuenko 1. ais Hamoi kpainu
Ha/I3BUYAiHO BaXJIMBO INPOJOBXKYBATH (yHIAMEHTalbHI W MPUKIAAHI JOCIIJDKEHHS B raimysi
IITYYHOTO 1HTEJIEKTY, aJkKe B MailOyTHbOMY JOCSATHEHHS 3 JIaHOTO HampsMy OyayTh OJHI€I0 3
HEBIJI’€MHHUX CKJIQJIOBUX OYIb-SKO1 Jep>kaBH Ta il YCIIXy Ha MIXKHApOJHOMY PHUHKY HOBITHIX
texnouorii (Illeuenko). Bukopucranus mryuHoro intenekty (L) mix yac 3aHsATh 3 aHTIiCHKOT
MOBH HaJIa€ MOXJIUBICTh TPAaHC(OPMYBATH METO/M HABYAHHS W BUKJIQJAAHHA 1] Cy4acHI YMOBU
Ta HOBE TOKOJIHHS, sIKE€ 3aBXKIU HA 40Ji BIAKPUTTIB. 3a momomororo I mu mepexomumo Bix
CTaHJIaPTHOTO HaBYaHHs A0 iHAuBiMyanmizoBaHoro. LI anamizye HaB4anbHi TOTpeOU, nae
MepCOHaNI30BaH1 3aB/laHHs ¥ Marepianu. st TeXHOIIOTISI € TOTY)KHUM 1HCTPYMEHTOM CTBOPEHHS
HOBOT'O CYYaCHOT'O OCBITHBOI'O HPOCTOPY, SIKMHM 0a3yeTbCs Ha YHIKaIbHUX M 1HIMBIIyaJTbHUX
METOJIMKAaX MOJaHHs MaTepiay i HaBUYaHHS, OPIEHTYETHCS HA MOO0aKaHHS CTYEHTIB 1 BIIOB1AA€
BHMOTaM ChOT'OJICHHS.

[TpakTHuHI MOCIOHMKHM, TpaMaTU4HI JOBIJHUKA W CIOBHUKHM CTajJl CTaHJAPTHUMHU
eJIEeMEHTaMHU ayJUTOPHHUX 3aHATh, JIe TpaMaTUKa i CIOBHUKOBUM 3amac 3aiiMaloTh LEHTpaJbHE
Mmicue. [Ipore 3HauHa yBara Ha rpaMaTHYHUX IpaBHJIaX 1 MepeKyaal TEKCTIB MOKE BUSBUTHUCS
Hee(EeKTUBHUM JUIsI PO3BUTKY KOMYHIKATUBHUX YMiHb KypPCaHTIB, IO OCOOJMBO BiAYYTHO B
CYy4YaCHHMX yMOBaX, KOJIM aHIJIiiChbKa € MIXXHApOAHOIO MOBOIO CIIIJIKyBaHHS. Tpaauiiiina MmeToaunka
BUKJIaJIaHHS Nepefdavae yCHy (A1aJ0roBy) Ta MMCbMOBY B3a€EMOJIIO (TBOPH) 3/100yBadiB OCBITH
Ta BUKJIAMA4iB TiJ 4Yac BHBYEHHS aHriiicekoi (AAmmons et al.,, 2023). Ock womy HEOOXiTHO
3alpoOBaJUTH HOBI METOJM BUKJIAJAHHSI, SIKI CHPUATUMYTh HE JIUIIE PO3YMIHHIO IpaMaTHYHHUX
aCTmeKTiB, a ¥ PO3BUTKY IHIIIOMOBHOI KOMYHIKAaTHBHOI KOMIIETEHTHOCTI. CBIT 3MIHIOEThCA Ta
aHrmificbkka MoBa Ha0yBa€ cTajy MO3WIID y KOMYHIKalii Ta mpodeciiHOMy PO3BUTKY, TOMY
BukopuctoBytoun 111 HaB4aHHS cTae OiIBII BMOTHBOBAHNUM, €(DEKTHUBHUM Ta PE3yJIbTaTHBHIM.

TepMiH «IUTYYHMH IHTENEKT» € JOBOJII KOMIUIEKCHUM Ta MOXE MaTH JIOBOJI pi3Hi
iHTepnperarii. Cama ramxyssb € Jy»e MOJIOJOK0, TEPMIHOJIOTIS Ta MPUHIUIH OyIu chOpMOBaHi Ha
HayKoBiil koH¢epeHii y IIpuncToHchkoMy yHiBepcuteTi y 1956 poui (Ay6uak & JIutBuHeHko,
2020, c. 64). JlocuTh dYacTto, TEpMIH «IITYYHHH I1HTENEKT» TIyMAuuTbCs SK 3JaTHICTh
aBTOMAaTH30BaHUX CHUCTEM BUKOHYBAaTH (YHKII JIFOACHKOTO IHTENEKTY, 3JaTHICTh BUOMpATH Ta
MpUHAMaTH PIIICHHSI Ha OCHOBI MOMEPETHHOTO HAKOMWYEHOTO JOCBIAY Ta paIlioHATBLHOTO aHAI3y
30BHIIIHIX (hakTopiB (PpartaBuan et al., 2023, c. 8). B YkpaiHi NOHATTS «IITYYHUN IHTEIEKT» 1
Woro 11iJ1i, MPUHIIMIKA Ta 3aBJaHHS BU3HaUYeHO B KoHIemNIii po3BUTKY IITYYHOTO IHTEIEKTY B
VYkpaini Big 2 rpyaas 2020 p. Ne 1556-p. 3rigno 3 miero KoHmeniiiero, mTydYHUN 1HTETEKT —
OpraHizoBaHa CYKYIHICTh 1H(GOpPMAIIHHUX TEXHOJOTINA, 13 3aCTOCYBAaHHSAM SIKOi MOJKJIUBO
BUKOHYBATH CKJIaJHI KOMIUIEKCHI 3aB/IaHHS IIJISXOM BUKOPUCTAHHS CUCTEMH HayKOBUX METOJIIB
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JOCTIKEeHb 1 allrOPUTMIB 00poOKu iHhopMaIlii, oTpuMaHoi ab0 caMOCTIITHO CTBOPEHOT IiJ| Yac
po0OTH, a TaKOX CTBOPIOBATHM Ta BUKOPUCTOBYBAaTH BJIACHI 0a3u 3HaHb, MOJAENl NPUUHATTS
pilieHb, aNropuTMU poOOTH 3 iH(OpMAaIli€r0 Ta BU3HAYATH CIOCOOM JOCSITHEHHS MOCTaBJICHUX
3aBaanb (KoHmenitis po3BUTKY MITYYHOTO IHTEIEKTY B YKpaiHi).

P03BUTOK TEXHOJNOTIH MITYyYHOTO IHTEIEKTY B OCBITHBOMY CEpPEIOBHINl € BAXJIWBUM
HAIPSIMKOM Cy4aCHOTO PO3BUTKY. 3aCTOCYBAHHSI IITYYHOT'O 1HTEJIEKTY B OCBITHLOMY CEpPEIOBHUII
Mae BEJIMKUN MOTEHLIa 7S TOKpaIIeHHs e(h)eKTUBHOCTI HaBYaHHS Ta MePCOHaI3allii OCBITHBOTO
npouecy (Mempauk, 2023, c. 252). Hapasi BaXJIMBOI HAyKOBOK 3aJa4€i0 € BUBUYCHHS
IHHOBAIIMHMX METOJ[IB HAaBUaHHS Ta BUKIAJAHHS AHTJIINCHKOI MOBH y 3aKiagax ¢axoBoi
MepeABUIIOI OCBITH, IO MiJBHINATh KOHKYPEHTOCIIPOMOXKHICTh ITiJI Yac BimOopy 3100yBadiB
OCBITH /IO KPIOIHTOBUX KOMIIaHIM.

3y6enxo O. BBaxae, 1o Bukopuctanss LI 3maTHe 3poOUTH 3aHATTS 3 BABYCHHS 1HO3EMHOT
MOBH OibII e(pEKTUBHUMH (3aBASKH IMOKPANICHHIO IHTEHCHUBHOCTI HAaBYAJIBHOTO IIPOIECY),
MoTHUBalitHUMH (copMyBaTH 3aIiKaBIEHICTh 0 Mi3HABAJIbHOI MISUIBHOCTI W 3aJlyduTd N0
poOOTH HaBITh NACHMBHUX CTYIEHTIB) HAOUHUMHU i IIKAaBUMH (3 BUKOPUCTAHHSIM aOCTPAaKTHOTO i
JoriyHOro MucieHHs). OJHaK IUCKYCIHHUM 3alMINAEThCS MUTAHHS OE3MEeKH il PU3HKIB, SKI
MOXYTh BUHUKHYTH BHACIIJIOK 3aCTOCYBaHHS Ili€i TexHO’orii. JlociaimHuK mepekoHaHWi, M0
JuIIe 3BaKaHHS Ha BCl pU3HMKU Bix BrnpoBajykeHHs LI B HaBwanmpHU mpoliec T03BOJIUTH
e()eKTUBHO OIAaHOBYBATH iHO3eMHY MOBY (3y0eHko, 2023). Kocopa T. HaroJomrye Ha BaKIHBOCTI
BIIPOBA/KEHHS IITYYHOTO 1HTENEKTY, 30kpeMa uaT-60ta GPT, y HaBuaHHs aHTIiHiCbKOT MOBH 13
3aCTOCYBAHHSIM IHTEPAKTUBHUX METOJIIB 1 HEOOXITHOCTI IHIUBIMyami3amii HaBYAILHUX ITiIXO/iB
110 KOXKHOTO 37100yBaua ocBitu. [Ipote momyckae i psa Hemomikis, moB’si3anHux 13 uM (Kocosa,
2023). Axor’sHI; H., 'pyHTYIOUMCh Ha MPOBEACHOMY JOCIIDKESHHI MOXKIMBOCTEH, Mepemar i
HenouikiB BUkopuctanHs LI B HaBuaHHI aHITiHCHKOI MOBH, €KCIIEPUMEHTAIBHO JOBOJAUTH, 10
HOTr0 3aCTOCYBaHHS B OCBITHBOMY CEPEIOBUIIII CIIPUSIE MIBUIIIEHHIO TOKA3HUKIB TPOYKTUBHOCTI
HaB4aHHs (Akon’ sHI, 2023).

Taxkum ymnowm, LI momimirye ocBiTy, aje BCE X TaKU OCHOBY CKJIAJAa€ B3aEMOJIS MIXK
JIOIBMHU, TOMY BUKJIaJau — MOCEPEIHUK, KU (pOpMye 1HTENEKT, €TUYHI LIHHOCTI 3/100yBauiB
OCBITH, a IHHOBAIIWHI TEXHOJIOTIl JOMOMAararoTh BIOCKOHAJIMTH Ta HAJaTH SKICHY OCBITY.
OCHOBHUMM IUTIOCAMHU HITYYHOT'O IHTENEKTY € MOJIETIIEeHHs poOOTH BUKJajlaya, 3a0e3rnedeHHs
HIMPOKUX MOXJTMBOCTEH JIJIsi ONTUMI3AIlll HABYAIHLHOTO MaTepially Ta MiABUIIECHHS e()EKTUBHOCTI
BuKJanaHHs. B yomy kopucts I B ocBiTHROMY IpOIIEci?

[lo-nepmie, BukopucroBytoun Il mix wyac 1HAMBIAYani30BaHOrO HaBYaHHS ine
BpaxyBaHHS TEMIy HaBYaHHS KOXKHOTO CTYJEHTa, MOTO piBHA 3HaHb, HAMAETHCS 3aBJaHHS IS
HIBUJKOTO 3acBO€HHS Marepiany. EdexkTHBHO BUKOPHUCTOBYBATH MJIi THX CTYAEHTIB, SIKI €
3100yBauaMH OCBITH y 3aKOPJOHHOMY BY31 Ta YKpaiHCbKOMY BYy3i OJJHOYACHO i HE MalOTh 3MOTH
BIJIBIIyBaTH HaBYAJIbHI 3aHATTS Ha MOCTINHINA OCHOBI.

[To-apyre, I1II monerurye Ta agantye yac BUKJIagaua, aJke BiH BAKOHY€E pyTUHHI 3aBaHHS,
Taki SK MepeBipKa JOMAIIHIX 3aB/IaHb UM OpraHizallis po3Kkiany. 3aBAsSKy [[bOMY BUKJIaJad MOXKe
nepeiTH 10 TBOPUYOI Y 1HIUBIAYaIbHOT pOOOTH 31 37100yBauaMi OCBITH.

[To-Tpete, cTBOpWBIIM iHTEpaKTHBHI Martepianu 3a jgomomororo Il BiguyBaeThCst
3aJy4eHICTh YYHIB Ta TMOJIMIIEHHS PO3YyMIHHS aHIJIMCbKOI MOBHM 3a mpodeciiiHuM
CTIPSIMYBaHHSIM.

BukopucranHs LiKaBUX irop, BIpTyaJIbHUX HAropoJ Ta KOHKYpciB 3a jpomomororo LI
MOX€ CTHUMYJIIOBAaTH YYHIB 1 MIABUIIMATHA iX MOTHBAIil0 10 HaBuaHHI. CHCTEMH MOXYTh
CTBOPIOBATH 1HAMBIIyalli30BaHI MOTHBAILiliHI CTpaTerii, BpaXxOBYIOUM IHTEpecH Ta MNOTpeOu
KOKHOTO yYHS.

Jlo 1HHOBAIIMHMX METOJIB HABYAHHS W BHUKJIAJaHHS MOXHA BIJHECTH: 3aCTOCYBaHHS
IHTENIEKTyaJIbHUX 4aT-00TiB, OpraHi3allito MyJbTUMEIIHHUX JIEKIIIH 3 IHAUBITyaTbHUM TPEKIHTOM,
CTBOPEHHSI BIpPTyaJlbHUX MOBHHUX JIaboparopii, po3poOKy IpPOEKTHUX 3aBAaHb Ha OCHOBI
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IHTEJIEKTYaIbHIX CHUCTEM, TPOBEJCHHS ay/Ii0-TIHTBICTUYHHX IMITAIIHHUX CECid, BIPOBAKECHHS
MOOUITBHUX CMapT-[10/1aTKiB, 3aCTOCYBAaHHSI TEXHOJIOTTYHUX irop. Po3risHeMo Ha npukianax:

1) IaTtenmexkryanmbHi 4aT-00TH JuIsi  37400yBadyiB OCBITH CTalOTh MOBJICHHEBUMH
HACTaBHUKAMH, SIKi HAJIAIOTh 3aBJaHHA JUIs MOKPAIICHHS KOMYHIKaTHBHIX HABHYOK, KOPHTYIOUH
NOMHJIKH. SIK pe3yJbTaT € TNepcoHalli30BaHa MIATPUMKA MW B3a€EMOJiS, aBTOMAaTHU30BaHE
OILIIHIOBaHHS, CTUMYJIFOBAaHHS aKTUBHOCTI, aHAJII3 MPOTPECY.

2) CryneHT cinyxae MyJbTHMENiMHI Jekuii # Oepe y4acTh y BIpTyaldbHUX ITUCKYCISX.
Cuctema LI ananizye peakuii # piBeHb pO3yMiHHS, IiUIAIITOBY€E MaTepial MiJl IHAUBITyaTbH1
notpedu. Takum ynHOM, BiIOYBa€ThCS ONTHUMI3AIlIS CKJIATHOCTI MaTepially, THy4KICTh HaBUYaHHS,
IHAWBIAyaTbHE BiICTEXKCHHS IIPOTPECY.

3) CryneHTH NpamiooTh y BIpTyadbHUX MOBHHX Ja0OpaTOpisX, J€ ITYYHUH IHTEIEKT
aHaJi3ye IXHIO BUMOBY, TPAaMaTUKY 1 JIEKCUKY. [HTEpaKTHBHI BIIPaBH JO3BOJISIIOTH MPAKTHKYBATH
MOBHI HaBUYKH B peaJbHUX cuTyarisx. Lle crnpusie BIOCKOHANEHHIO MOBJICHHEBHX HAaBHUOK,
aHAJI3yI04M CHUJIbHI Ta CJIA0Ki CTOPOHU CTYJCHTIB, PO3MOYMHAETHCS BiJACTEXKEHHS MPOrpecy, M0
BILJIMBAE HA IHTEPAKTUBHUI CIIOCIO MOAAHHS MaTepiany.

4) CryneHTH TpalioTh HAJ MOBHHMH HPOEKTaMH, BUKOPHUCTOBYIOUHM IHTEIEKTYalbHi
CUCTEeMH JJIS aHaJIi3y i onTUMi3alii pe3ynsTaTiB. BinOyBaeTbcst pO3BUTOK KPUTHUHOTO MUCIICHHS
{ IPaKTUYHUX HAaBUYOK CIIIKYBaHHS, KOMaHHA po00Ta, KpeaTuBHE pilieHHs Ipo0eM, 3BITHICTh
1 Ipe3eHTallii, BMiHHS 3aCTOCOBYBaTH HaOyTi 3HAHHS Y peallbHUX KOMYHIKaTUBHUX CUTYaIlisX.

5) Crynentu 6epyTh y4acTh B iMiTarliiHux cecisax, ae I111 anamizye iXxHI0 BUMOBY I aKIICHT.
3aBlaHHA MOJSATa€ B TOYHOMY BIATBOPEHHIO aHTTHCHKUX TEKCTIB, O3BYYEHHX HOCISIMU MOBH.
e Ma€ MO3UTHBHI CTOPOHH /17151 TOKPAIIEHHS! BUMOBHU 1 PO3BUTKY CIIyXOBOT'O CIIPHIMAaHHS TEKCTY
3 pI3HUMH aKIIEHTaMHU.

6) CTyieHTH BUKOPUCTOBYIOTh MOOUIbHI CMapT-A0JIaTKU JUIsl KOPOTKUX €KCIIPEC-YPOKIB 1
BIIPaB, Kl aJlalTYIOThCSA J0 iXHBOIO PO3KJIaAy M MpeaMeTiB, sKi BUBYaroThes. Ilpuxoaumo no
BHUCHOBKY, III0 MOOUIBHICTb 1 3py4YHICTh HaBYaHHS, aJallTUBHI BIPAaBU 1 MaTepiajau, MOHITOPUHT
Yyacy BHMBUEHHsS MaTepialy Ja€ MOXIIMBICTH THYYKOi poOOTH CTYAEHTIB Ta iX YBaXXHOCTI H
3aIliKaBJICHOCTI /0 BUBYCHHS MIPEMETY.

7) CTyAeHTH IpaloTh y BIpTYyasbHi irpH, i€ BOHU BUPILIYIOTh IHTEIEKTyallbHI 3aB/IaHHS,
CTIPSIMOBAaHI Ha PO3BUTOK MOBJICHHSI i JIEKCUKHU. Y pe3yJbTaTi Ma€MO KOMaHIHY POOOTY, PO3BUTOK
COLIIAIbHUX 1 KOMYHIKaI[ifHUX HABUYOK, IPAKTUYHE BAOCKOHAJIECHHS 1HIIOMOBHOTO MOBJICHHS.

OTtxe, OCBITa, MATPUMYBaHA IITYYHUM IHTEJIEKTOM, BIJKPUBAE HOBI MEPCHEKTUBU JJIS
MOKpAIIEHHs! HAaBYaHHA Ta TOTOBHOCTI MOJIOJOIO IOKOJIIHHS JI0 BUKJIHMKIB Cy4acCHOTO CBITY.
CryneHTd K, Ha BIAMIHY BIiJ BHUKJIAJIayiB, HE TUIBKH BIPABHO BOJIOAIIOTH MEPEIOBUMHU
TEXHOJIOTISIMU, a ¥ MIBUAKO BUPOOISIOTH HU(POBI HABUUKH. IxHS rOTOBHiCTH M0 iHHOBAI
BHSIBJISIETHCS B IIIBUIKIH aanTariii 10 pi3HOMaHITHAX OHJIAHH-PECypCiB 1 MOOUTBHHUX TOAATKIB JJIs
BUBYEHHA MOBHU. Monoas kompoptHOo BukopuctoBye IIII, ockibku BOHA po3yMmie, SK
3aCTOCOBYBaHI TEXHOJIOTIi — BiJ I1HTEPAKTUBHMX AaCHUCTEHTIB, Kl KOPHUIYIOTb BHUMOBY, J0O
IHTENeKTYalbHUX CHUCTEM aJalTUBHOTO HAaBYaHHS, IO MPUCTOCOBYIOTHCS A0 1HAMBITYaTbHHUX
notpe0, MOJETIIyIoUH 1X HaB4albHHUH mporiec. Lle crpusie mokpaneHHI0 KOHTPOITIO 32 YCIiXaMu
Ta CAMOJAMCIUIUIIHI, 30UIBIIEHHIO aBTOHOMIi, PO3LIMPEHHIO MPOCTOPY JUIA TBOPYOCTI Ta
1HMBIAYaIbHOCTI.
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THHOBAIIIHI CTPATEF{i MNOEJHAHHA MOBHOI NIITOTOBKU TA
HIJIEX CTAJIOI'O PO3BUTKY

[TaBenbuyk M. O.
IactutyT neparoriku HAITH Ykpainu
VYkpaina

CyuacHa cucteMa BHUIIOI OCBITH JeAaji OuTbIe OpIEHTYEThCS Ha TI100abHI BHKIMKH,
30KpemMa Ha JIocsATHEHHs 1iiel ctaigoro po3Butky (LICP), Busnauennx OOH. OHUM 13 KIIFOYOBHUX
3apmanb L[CP € migroroBka ¢axiBLiB, 3JaTHUX HE JHIIE OBOJOMITH MpodeciiiHuMu
KOMITETCHTHOCTSIMHM, aJIe ¥ YCBIJOMJIFOBATH COIliajbHI, €KOHOMIUHI Ta €KOJIOT1YHI HACTIAKH
BJIACHOI MiSTIBHOCTI. Y IIbOMY KOHTEKCTI IHIIOMOBHA MIiArOTOBKA IOCiTa€e 0ocoOIMBE Micie,
OCKIIIbKM 1HO3€MHa MOBa € HE JIUIIEe IHCTPYMEHTOM IpodeciiHol KOMYHIKaIlii, aie i KaHalioM
MDKKYJIBTYPHOTO OOMiHY Ta pO3MOBCIOJKCHHS 11€H CTajIoro po3BUTKY.

InTerpartist TeM CTaJIOr0 PO3BUTKY Y BUKJIAJaHHS aHIIIMCHKOI Ta 1HIIMX 1HO3EMHUX MOB
cipusie GOPMYBAHHIO IUIECIIPSIMOBAHOTO HABYAIBHOTO JOCBiAY. Tak, y OJHOMY 3 JOCIIIKCHb
BUKIJIaauiB (axoBux KypciB iHterpauis LICP y 3aHaTTs 3 aHrmiicbkoi MOBU CIIpUYMHUIIA TaKl
epeKTH, SK CTUMYJIOBAaHHS  MDKIMCHHUIUTIHADHOTO  TIIXOAY, PO3BHTOK  aKTHBHOCTI,
BiJIMOBIAAILHOCTI, @ TAKOK HaJIaHHS CTYA€HTaM MOXJIMBOCTI CIIpUIIMaTH T1100aIbH1 MPOOIeMH SIK
0COOUCTI — yce 11e BUXOBYE Y CTYACHTIB BHYTpilIHe nparHeHHs a0 3MmiH (Cordova, 2024).

Kpim toro, 3a nanumu UNESCO MoBu Ta MOBHa OCBiTa BiAIrparoTh (pyHIaMEHTAIbHY
ponb y peamizanii [{CP: BoHn 3a0e3medyoTh KOMYHIKAI[iIO, IHKIFO31I0, JOCTYII IO OCBITH Ta
CIPUSIOTH KYJbTYPHOMY ILUTIOpaANi3My, 110 € KPUTHYHUMH B YMOBax Ijio0aiizauii i eKoJIOrTYHUX
BuksinkiB (UNESCO, 2024).

AKTyalpbHICTh OOpaHOi TeMH 3yMOBJIEHa MOTPeOOI0 IHTEerpauii MPUHIMIIB CTANOCTI Y
npodeciiHO OpieHTOBaHE HAaBYaHHS 1HO3EMHUX MOB. TpaauuiiiHI METOIUKU JAejanl YacTille
MOCTYTAIOTHCS MICIIEM 1IHHOBALIHHUM CTPATErisiM, SIK1 JO3BOJISIOTH MOE€IHATH MOBHY IIPAKTUKY 3
aHaJI130M peajlbHHUX COLIAIbHUX, EKOJIOTTUHUX Ta EKOHOMIUYHUX IIpobiieM. [IpoekTHO-OpieHTOBaHE
HaBuaHHs, meroa CLIL, BUKOpHCTaHHS IM(POBUX TEXHOJOTIM Ta IHCTPYMEHTIB IITYYHOI'O
IHTEJIEKTY CTBOPIOIOTH HOBI MOXKJIMBOCTI Ui MIATOTOBKM CTYJIEHTIB, 3JAaTHUX [ISTH Yy
rio0ani3oBaHOMY CBiTI BinoBiganbHO i epextuBHO (European Commission, n.d.).

TakuM 4MHOM, pO3IJIA] IHHOBALIMHUX CTpaTeTii MO€JHAHHS MOBHOT MiIFOTOBKHU Ta LiiJIel
CTaJIOrO PO3BUTKY € CBOEYACHUM 1 HEOOX1/THUM SIK y HAyKOBO-METOAMYHOMY, TaK 1 B IPAKTUYHOMY
BuMIpi. BiH 103BOJIsSIE TEPEOCMUCTUTH POJIb MOBHOI OCBITH Ta HaJaTH 1M JOJAHOI I[IHHOCTI —
(bopMyBaHHS €KOJIOTTYHOI Ta COLIaTBbHOI CBIAOMOCTI MOPSIK 13 NpoQeciHHUMI BMIHHSMHU.

Meta nociiazkeHHs1 — OOTpYHTYBaTH TEOpPETHYHI 3acaad Ta BU3HAYMTH €(EKTHUBHI
IHHOBAIIIIHI cTpaTerii moegHaHHs TpodeciiHO OPIEHTOBaHOT MOBHOI MiATOTOBKH 13 3aBIaHHIMHU
OCBITH JUIsl CTAJOro0 PO3BUTKY, CIPSIMOBAaHUMH Ha ()OpMyBaHHS 1HIIOMOBHOI KOMYHIKaTHBHOT
KOMITETEHTHOCT], KpUTHYHOTO MUCJICHHS Ta €KOJIOTIYHO W COIliaJIbHO BiAMOBiIadbHOI MOBEIIHKA
CTYJICHTIB.

Cranuii po3BUTOK y KOHTEKCTI OCBITH O3Ha4a€ IHTETpallil0 €KOJOTIYHHUX, COLIabHUX,
€KOHOMIYHUX AacCIeKTIB y HaBYajbHI MPOLIECH, aKLUEHTYIOUM yBary Ha MDKIUCIHUIUIIHAPHOCTI,
KPUTHUYHOMY MHCJICHHI Ta OpieHTauii Ha MaitOyTHe. [IMIakTH4HI NPUHIMIIN OCBITH JUIS CTAJIOro
PO3BUTKY BKJIIOYAIOTh 1HTErPATUBHICTh — OO0 €JHAHHS PI3HUX JUCHMIUIIH, OpIEHTAII0 Ha
peanbHICTh — 3B’SI30K HABYAHHS 3 KHUTTAM, Ta (OPMYBAHHS BiJIMOBINATBHOCTI — 3aTHOCTI JI0
MUCJIEHHS PO HacaiIku. MOBHA MIJrOTOBKA BUCTYMA€e 3aCO00M BIPOBAKEHHS [IUX MPUHIIUITIB
yepe3 ayTeHTUYHUNA KOHTEHT, 1110 CIIOHYKA€ /10 TUCKYCii Ha TEMH CTaJIOCTI.

Hampuknan, ¢imonorivanii miaxia, ¢ BUBUCHHS aHTJIACBKOT MOBH CTa€ HE JIMIIE
JIIIEH30BaHOI0 JAUCIUIUIIHOO, a i IHCTPYMEHTOM JUISl HOUIMPEHHS AUCKYPCY CTaJOro pO3BUTKY,
30CEepPEHKEHNT Ha PO3BUTKY MDKKYJBTYPHOI KOMYHIKaImii W aKTUBHOI TPOMAJCHKOI IMO3MIIT
cryaentiB, COIL-nporpamu (Collaborative Online International Learning), mo 103BOJISIOTh
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CTYACHTaM 3 PI3HUX KpaiH CHUIBHO MPALIOBATH HAJ TEMaMH CTaJOCTi, € SICKPABUM MPUKIIATIOM
peami3zanii Takux metoaonoriuaux 3acan (European Commission, n.d.).

IIpoexTHO-OpicHTOBaHe HaBuyaHHs (Project-Based Learning) no3Boisie cTyaeHTaMm
3aCTOCOBYBAaTH MOBY B pEaJIbHUX, 3MICTOBHUX KOHTEKCTaX, /1€ TEMaTHKa CTaJoro PO3BUTKY
CJIy>KUTh OCHOBOIO JUIS IPOEKTiB. Taki 3aBAaHHS HE JIMIIE PO3BUBAIOTH MOBHY KOMIIETEHTHICTb, a
W KpPUTHYHE MHCIJICHHSI, CIIBIIPAIIO Ta BIIMOBIJAIBHICTh — KJIFOYOBI LTI CTAIOCTi. 30Kpema,
Digital Project-Based Learning (DPBL) nemonctpye sk uudposi texnonorii Ta PBL MoxyTh
pa3zoM miaTpuMaTd HaBUIKH X XI CTOMTTS ¥ ri100aabHy CBiJOMICTb.

CLIL-migxin (Content and Language Integrated Learning) no3Bossie iHTerpyBatu
npodeciiini abo ekoJIoriuHi TeMu O0e3nmocepeIHb0 Y MOBHUH Kypc. Harmpukiaz, ocBiTHI nmporpaMmu
CLIL, 3acuoBani Ha L{CP, BUKOPHCTOBYIOTH IIM(PPOBI TEXHOJOTIT U1 pO3POOKH IHTEPAKTHBHHUX
YPOKIB 13 CTIMKOCTI, iCTOpii, €KOJIOTii i CIPUSAIOTh AKTUBHOCTI Ta TPOMAJASHCHKOMY MUCIECHHIO.
Awmetononoris CLIL B inmyctpii IT nemMoHCTpy€E, K TUCHUILTIHE MPO(ECiHOTO CHpsMyBaHHS
YCIIIIHO TOEJHYIOTHCS 3 BHBUEHHSM 1HO3€MHOI MOBH, PO3BHBAIOYM INPU I[bOMY KPUTHYHE
MUCIIEHHS 1 U poBy rpamoTHIcTh (European Commission, n.d.).

Ieiimidikaunis Ta posiboBi irpu (GopMylOTh emmariro Ta CHCTEMHE MHCIEHHS udepe3
cumyssiii  npodeciiaux cutyanid. Hampukiax, Oi3HEC-IIKOIM CTBOPIOIOTh 1HTEPAKTHUBHI
cuenapii abo VR-Moayni, B SIKMX MOBHA KOMYHIKAIIisl IOEAHYETHCS 3 PO3B’I3aHHSM CTaINX KEICiB
— (opMyBaHHS TaKUX KOMIETEHIIH SIK JIIIEPCTBO, ETUYHICTh, KPUTUIHUH aHAIi3.

Hudposi naardopmu (onnaitn-cepenonuia, LMS, cepBicu nmns criibHOT poOOTH)
HiATPUMYIOTH POOOTU 3 IPOEKTAMU HAa TEMH CTAJIOTO PO3BUTKY, HAJAIOTh IOCTYTI 10 8y TEHTHYHUX
JDKEpeJl 1 CTUMYJIIOIOTh MIKKYJIBTYpHY KoMmyHikauito. Cloud-opienroBane LMS 31 cridikumu IT-
pimenusimu (Green IT) € nmpukiazom TOro, sSIK TEXHOJOTil MOXKYTh OJHOYACHO MiATPUMYBATH
JOCTYTHICTH 1 €KOJIOT1YHY BiJMOBIIaTbHICTb.

Ityynnii intenext (LHI) BinkpuBae HOBI TOPU3OHTU — TE€HEPATUBHI 1HCTPYMEHTHU
MOXYTh CTBOPIOBAaTH KeiicM a00 TEeKCTHM Ha TEMH CTajoro PO3BUTKY, a/JaNTOBaHI 10 PiBHA 1
npoUII0 CTYJIEHTIB;, MIATPUMYBATH IEPCOHATI30BaHE HABYaHHS Ta aBTOMATUYHY 3BOPOTHY
peakiiro. Xo4ya KOHKPETHI IPUKJIaJd B MOBHOMY HaBYaHHI OTPEOYIOTh MM01aJIbIIOTO0 BUBUEHHS,
3arajgbHOOCBITHI MpPaKTHKU (K, Hampukiaa, VR-momyni B 0i3HEC-OCBITI) JAEMOHCTPYIOTH
nortenian I g nornubneHHs 3amydeHocTi i eMnarii.

BnpoBapkeHHs TakuxX MIAXOAIB 03BOJISE 3HAYHO TIABUIIUTH pPiBeHb mpodeciiiHol
IHIIOMOBHOI KOMYHIKAaTHBHOI KOMIICETEHTHOCTi, AK€ CTYJEHTH NpPalIOITh 3 pEaJbHUM
3MICTOM, BUKOPUCTOBYIOTh MOBY B @yTEHTUYHOMY KOHTEKCTI, OITAaHOBYIOTh ITpodeciiiHl TEPMiHH,
BeAyTh JAUCKYCii Ta (opMymtoroTh npoekTd. KpuTnune mMuciaeHHst i comiajbHa cBiZomicTb
(GOpMYIOTBCS 3aBISKH POOOTI HAJ CKIAJHUMHU PEAThbHUMH 3a/1auaMi, OOTOBOPEHHIO TI100aTbHUX
npo6JeM 1 TPURHATTIO PillieHb 3 YPaxyBaHHSIM CTaJIOCTI.

Kpim Toro, crygentu 3n00yBaitoTh uwiHHi HaBuuku XXI croaitrs: cmiBmpaiio,
KpPEaTUBHICTh, IM(POBY TI'PaMOTHICTb, BIAMOBiAANbHICT. ILle rorye iXx 10 eQexkTHUBHOI
npodeciitHol AISUTPHOCTI Y TJIO0ATI30BaHOMY CBITI, JI€ CTAIMA PO3BUTOK CTA€ BCE BAXIMBIIITUM
CTaHJapTOM.

Po3BuTok iHHOBariitnux crpareriii — takux sk PBL, CLIL, mudposi cepemnoBuma ta
iHcTpyMeHTH 11 — 3HaYHO PO3MIMPIOE MOKIMBOCTI MOBHOTO HaBYAHHS, JO3BOJISIOYM HE JIUILE
dbopMyBaTH MOBHI KOMIIETEHIII, a ¥ BIAMOBIJAIIbHY, €KOJOTIYHO- Ta COIIaJIbHO-CBIIOMICTb.
Boanouac, i crparerii cTBOPIOIOTh Y HaBYaHHI YMOBH, HaOJMKEHI O peaJlbHUX BHUKIJIMKIB.
[lepcriekTHBY MOAANBIINX AOCTIIKEHD — LI€ OlLlIHKa €(EeKTUBHOCTI UX MiIXOIB B YKpaiHCbKOMY
KOHTEKCTI, po3po0OKa afanTaliifHux Mo/ieiel Ta MeTOJUUHUX MaTepialiB.
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CHATGPT IN MARITIME ENGLISH LESSONS

T. Pindosova, O. Fedorova
Kherson State Maritime Academy
Ukraine

The process of technologization of the educational environment in higher education
institutions opens new perspectives for the professional activities of academic and pedagogical
staff. Artificial intelligence emerges as one of the most significant scientific and technological
breakthroughs of the present time, sparking active discussions in various fields, including
education, about its potential capabilities, directions for improvement, and practical applications.

The integration of innovative educational technologies, particularly the implementation of
artificial intelligence systems in the teaching process of Maritime English, marks a new stage in
the development of pedagogical science. The use of artificial intelligence tools capable of
analyzing the individual characteristics of educational activities allows for the creation of
personalized learning tasks and didactic materials tailored to the level of preparation and learning
style of each higher education student.

The purpose of this article is to explore the effectiveness of ChatGPT in Maritime English
teaching for improving communication skills, language accuracy, and personalized learning.

Among the most promising developments based on neural network technologies, it is worth
highlighting ChatGPT (Generative Pre-trained Transformer), developed by the research laboratory
OpenAl. This large-scale language model operates in a conversational mode, maintaining the
context of previous interactions, which ensures a coherent, logically connected communication,
unlike traditional chatbots, which lack such a capability.

Given the relatively recent spread of ChatGPT among Ukrainian users, the issue of its
impact on the effectiveness of the learning process, as well as the specifics of integrating this tool
into the practice of learning Maritime English by higher education students in Ukraine, remains
insufficiently explored.

The issue of applying artificial intelligence (Al) in the educational process is a subject of
close attention from scholars working in the fields of pedagogy, linguistics, and related disciplines.

For instance, O. Zubenko says that the integration of Al technologies into foreign language
teaching enhances the effectiveness of educational activities by intensifying the learning process,
boosting students’ motivation for cognitive activities, and engaging even passive learners.
Furthermore, the researcher emphasizes that the use of Al fosters greater visual appeal and
stimulates abstract and logical thinking. At the same time, the issue of safety and potential risks
associated with the use of this technology remains relevant. According to the scholar, only by
considering all possible threats can the implementation of Al in the educational environment
ensure true effectiveness in the process of learning foreign languages (Zubenko, 2023).

T. Kosova focuses on the feasibility of integrating Al, particularly the GPT chatbot, into
the process of teaching English through interactive methods. She also underscores the importance
of personalizing approaches to teaching based on the individual needs of each learner. However,
the researcher notes that the introduction of such technologies comes with several drawbacks that
require critical consideration (Kosova, 2023).

N. Akopyants, based on the results of empirical research, which includes an analysis of the
advantages, disadvantages, and opportunities of using Al in English language learning, concluded
that the use of such technologies contributes to enhancing the effectiveness of the educational
process and improving overall academic performance (Akopyants, 2023).

I. Kachur, in her scholarly studies, defines artificial intelligence as a revolutionary tool
capable of transforming the modern educational landscape. According to researcher, the
application of Al makes education more accessible, high-quality, and motivating, while also
helping optimize the professional activities of educators. However, I. Kachur emphasizes that Al
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cannot fully replace live interpersonal communication, which remains essential in the process of
learning a foreign language (Kachur, 2023).

The above allows us to state the relevance and importance of the chosen research topic, as
artificial intelligence is widely used in all areas of human life today, including the pedagogical
process. However, the advantages and opportunities of using ChatGPT, as one of the Al products,
in the process of learning Maritime English, have not yet been the subject of a separate,
comprehensive scientific study.

The purpose of this article is to examine ChatGPT as an innovative tool for learning
Maritime English, to identify and explore the advantages and possibilities of this technology, to
outline its limitations, and to provide recommendations for its use in language learning.

The chatbot is an interesting tool that can be integrated into foreign language classes for
higher education students. This program, based on machine learning technology, can simulate a
real conversation with users and be used as an assistant for lessons for various audiences. One of
the popular Al systems is ChatGPT, developed by the OpenAl laboratory (Burlak, 2024).

This technology represents an advancement over the automated speech recognition, natural
language processing, and basic Al found in digital assistants like Siri and Alexa, which are
primarily used to carry out simple automated functions. While assistants such as Siri and Alexa
rely on machine learning to deliver information and perform tasks on command, like playing music
or providing weather updates, ChatGPT is specifically built to conduct interactive, two-way
conversations with users.

ChatGPT is a basic model used for context-based text generation. It uses the Transformer
architecture, which allows the model to understand the context and generate responses that match
the user's input. ChatGPT is a tool that can quickly respond to any request. By assessing student
work and delivering detailed feedback, it has the potential to save hours of instructional time.
Artificial intelligence tools have the potential to provide immediate feedback, which improves
language learning outcomes. Chatbots engage students in language interaction, providing the
opportunity to receive instant feedback. Teachers can prepare for classes faster because ChatGPT
can create presentations, develop tests, discussion questions, and create vocabulary for the relevant
topic.

The interaction between users and ChatGPT differs significantly from previous
experiences with conventional software. Traditional natural language processing systems were
typically limited to brief exchanges and fixed responses. ChatGPT, by contrast, is capable of
generating original content and sustaining much longer conversations.

It is important to note that ChatGPT does not think like a human. It makes predictions
based on learned patterns and responds through reasoned assumptions and predictions of likely or
contextually appropriate word sequences. Nonetheless, legitimate concerns remain regarding the
potential risks and responsibilities associated with such technologies (Tryhub, 2024, p. 77-78).

The application of Al particularly Chat GPT — a sophisticated natural language processing
model — within the educational domain presents several significant implications:

1. Enhancement of learner motivation: Chat GPT has the potential to positively influence
students’ motivation to learn by fostering increased engagement, self-efficacy, and a more
favorable attitude toward the learning process. Its capacity to deliver interactive and individualized
support contributes to a more stimulating and learner-centered environment.

2. Development of reading and writing proficiency: The integration of Chat GPT in
educational settings has been shown to facilitate the improvement of students’ literacy skills.
Through the provision of immediate feedback and constructive suggestions, the tool supports
learners in refining their writing and enhancing their reading comprehension.

3. Assistance in English Language Acquisition: In the context of second language learning,
access to responsive and on-demand assistance is a critical factor. Chat GPT offers practical
support by enabling instant translation, language practice, and conversational engagement, thereby
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serving as a supplementary resource for English language learners.

4. Advancement of teaching methodologies: The use of Chat GPT can also contribute to
the enhancement of pedagogical practices. Educators may employ the tool to provide differentiated
instruction, clarify complex concepts, and promote interactive learning experiences. Such
practices align with contemporary educational paradigms that emphasize learner autonomy and
active participation (Kushmar, 2024, p. 46).

However, the widespread accessibility of ChatGPT has raised concerns within academic
institutions, particularly regarding its use by students for completing homework and examinations.
In response, some schools and universities have restricted or blocked access to the tool on
institutional networks, citing potential academic integrity issues. Reports have surfaced of students
using ChatGPT to generate entire assignments or exam responses, in some cases submitting the
Al-generated content without any modifications. This practice has heightened concerns among
educators about the ethical implications and the authenticity of student work (Kushmar, 2024, p.
47).

Furthermore, traditional plagiarism detection software often fails to identify content
generated by ChatGPT, as such texts are not reproduced from existing sources but are instead
algorithmically generated, thus avoiding direct plagiarism. The inability of standard detection tools
to recognize Al-generated material presents a significant challenge to academic integrity
frameworks, prompting the need for revised assessment strategies and updated academic policies.

This article examines the potential applications of the ChatGPT model in the context of
Maritime English instruction and investigates how this technology can enhance the learning
process. ChatGPT offers potential for improving Maritime English studying by assisting students
in refining their speaking skills, listening comprehension, reading proficiency, vocabulary
acquisition, and the accuracy of grammatical usage.

An illustrative application of GPT in the context of Maritime English learning is the
English Conversation Al chatbot, or Talk to me. This tool facilitates English language learning
through interactive communication with GPT. It enables users to pose questions, perform various
tasks, and receive responses that are grammatically and orthographically accurate. The following
examples demonstrate how this chatbot can be integrated into Maritime English lessons.

The parameters for interaction were established around the topic “Transportation of
Dangerous Goods” in the following format: «Act as a real Master. I am your Chief Officer and |
will ask you some questions about preparing for the transportation of pesticides» (Fig. 1).

v

Rarmenability in cortin cases, and efviconmental Nazaeds, especially 1o aquatic e # spiled We need 10 be

Figure 1 — Example of Task 1 using ChatGPT

Another example of a task is to complete the dialogue using the SMCP for the topic
“Emergency Response Actions in Case of Fire”. The teacher should provide Al with the phrases
that should be used in the dialogue and give the following instructions for communication: “Act
as a real Port Service. Use the following SMCP ... Continue the dialogue

- Port Service. This is MV Korea. How do you hear me? Over.

- MV Korea. This is Port Service. Go ahead. Over.
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- Port Service. I’'m on fire in the hold in position three two degrees one five minutes north
one two eight degrees two four minutes east. Over.

- Korea. Is the fire under control?

- Port Service. Fire is not under control... ... Answer only after my response” (Fig. 2).

* MV Korea. Understood. Take actions according to the Emergency Plan. Operate the general emergency

alarm. Alarm the harbour fire brigade. Put on protective clothing and breathing apparatus. Over.

Port Service. Two crewmembers are injured. Over

MV Korea. Understood. Provide first aid immediately. Evacuate injured crewmembers to a safe area. Medical

assistance is on the way. Over.

Port Service. Temperature in container with IMO class 4 goods is
increasing.

MV Korea. Understood. Only open the container when smoking is stopped. Cool down the container with

water. Fight the fire from a great distance. Over.

Figure 2 — Example of Task 2 using ChatGPT

ChatGPT, when used as a communicative simulator, produced responses that were
comprehensive and demonstrated a high degree of lexical richness and grammatical accuracy.
Beyond its capacity to create an effective artificial English-speaking environment, this form of
communicative simulation also offers psychological comfort to learners. Recognizing that they are
interacting with a language simulator, students feel less pressure and are more inclined to rehearse
or repeat questions before speaking. Since the chatbot responds to coherent speech and interprets
pauses as cues to begin its reply, learners are encouraged to speak fluently, with appropriate rhythm
and accurate pronunciation to ensure successful interaction with the Al. Additionally, the gamified
aspects of learning with ChatGPT, along with the ability to personalize conversations and select
topics of interest, further motivate students to actively engage in developing their speaking skills.

As aresult of our research, the use of ChatGPT in Maritime English teaching offers several
notable benefits, including enhanced access to authentic language materials, more efficient
development of oral communication skills, improved writing proficiency, enriched vocabulary and
grammatical accuracy, and individualized learning.
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(Kuis, 15 moT. 2024 p.), 44-48.
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SOME ASPECTS OF DEVELOPING CRITICAL THINKING OF FUTURE
NAVIGATORS VIA USING AI TOOL

Petrushenko O. V.
Separated Structural Unit “Maritime Applied College of
Kherson State Maritime Academy”
Ukraine

The rapid integration of Artificial Intelligence (AI) into maritime education has
transformed the competencies required from future navigators. Critical thinking is determined as
the ability to analyze, evaluate, and apply knowledge in complex contexts. It is considered to be
one of the core skills for seafarers in the 21st century. Al provides innovative opportunities to
simulate real-life situations or scenarios for all the levels — from operational to management in
order to improve Maritime English proficiency, enhancing cadets’ problem-solving skills and
providing them with possibility to improve their decision-making skills. This paper explores
practical applications of Al in Maritime English training and proposes some examples of exercises
to strengthen critical thinking.

Maritime English has long been recognized as a cornerstone of maritime education.
P. Trenkner and C. Cole said that effective communication in English is essential for maintaining
navigational safety, avoiding accidents at working places, personal incidents, collisions between
ships, and ensuring cooperation between multinational crews Among essential skills and
competencies for deck cadets who are pretending to become officers in the future and will
counteract various situations at sea including emergencies, STCW Convention defines
understanding meteorological information, messages concerning ship’s safety and operation,
ability to use charts and other nautical publications, to communicate with other ships and coastal
stations, to perform officer’s duties also with multilingual crew (Trenkner, P., & Cole, C. 2010).
Traditional approaches like textbooks, role-plays, and instructor-led drills remain valuable but
often have a lack of adaptability to individual student needs. Artificial intelligence offers new
opportunities: instant feedback, adaptive learning, and realistic simulation of shipboard
communication (Weeks, F. 2018). By combining communicative and competence approaches of
teaching Maritime English with Al tools, teachers can create engaging, authentic, and personalized
learning experiences for cadets.

Critical thinking in maritime education is closely connected with English for Specific
Purposes (ESP), particularly Maritime English. Hutchinson and Waters (2010) emphasize that ESP
requires pedagogical methods directly tied to learners’ professional contexts. It means that
implementing a competence approach to teaching English at the Maritime educational
establishment provides students with the techniques and methods for developing professional
skills and abilities for future job at sea. Weeks (2018) further argues that Maritime English
instruction should integrate communicative competence with professional scenarios. Al-powered
tools, such as adaptive learning platforms and virtual maritime simulators, immerse cadets in
authentic situations where they learn how to communicate effectively in various situations like
operational and routine on board a vessel, also emergency situations, as well they must evaluate
risks and negotiate solutions. Stopford (2020) highlights that modern shipping requires officers
not only to master their navigation skills but also to analyze current data and make timely
decisions, reinforcing the importance of Al integration in maritime training.

Al tools can be implemented in training navigators through several dimensions:
— Intelligent tutoring systems that adapt tasks to learners’ knowledge level (Hutchinson & Waters,
2010);

— Al-driven chatbots for simulating shipboard communication in English (Trenkner & Cole, 2010);
— Machine learning algorithms for analyzing navigational errors;
— Virtual reality scenarios to practice decision-making under stress (Stopford, 2020).
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These approaches give cadets the opportunities to practice situational communication and critical
thinking simultaneously, preparing them for real-life navigation challenges.

In the table below some examples of proposed tasks for conducting maritime English
classes with the help of Al instruments are given.

Table 1 ~Examples of Al-Supported Tasks for Maritime English Classes

Type of Task Al Tool Used Expected Learning Outcome

Simulation of VHF | Al Chatbot (speech | Improving fluency of speech and ability to

communication exercises recognition) use of terminology from SMCP

Route planning in the | Virtual simulator with Al | Enhancing situational awareness and

conditions of restricted | scenarios decision-making

visibility

Analyzing accident case | Al text-mining tool Development of error analysis and critical

studies reasoning skills

Collaborative ship- | Al-driven teamwork | Obtaining the ability to argue, negotiate and

handling task simulation justify navigational decisions in the given
situation

There is a rather wide range of different tasks and exercises which Al can introduce and
provide on its platforms. Besides proposed above one can find the samples of tasks to develop and
improve skills for future seafarers.

— Distress Communication Drill.

Task: Compose a Mayday call according to IMO Standard Marine Communication Phrases
(Trenkner & Cole, 2010).

Al role: Responds as a Rescue Coordination Centre, simulate authentic communication.

— Bridge Communication Role-play.

Task: Cadet plays Officer of the Watch entering a channel; Al plays a pilot aboard who gives
wheel orders.

Goal: Practice helm orders like “Stand by on engines”, “Keep clear of the buoy”, “Port 157, etc.
— Shipboard Instruction Translation.

Task: Translate: “Y Bunaaky 3arajJibHOCYJOBOi TPMBOTH BC1 YWJIEHH €KiNaXXy OBUHHI OyTH
eKIMpOBaHi y pATYBaJIbHUN KUJIET, KACKY Ta 3aTICHI YEpPEeBMKH, Ta MpHOYyTH Ha Micue 300py”.
Expected output: “In case of General Emergency alarm all crewmembers should be fitted with
life-jacket, helmet and safety boots, and proceed to the muster station .

Al role: Checks specific terminology and introduces the phrase personal protective equipment
(PPE).

— Maritime Report Writing.

Task: Draft an emergency incident report (70—100 words).

Al role: Provides grammar corrections and adds technical terminology (Weeks, 2018).

— Reading Comprehension with Regulations.

Task: Read a COLREG Rule 6 “Safety Speed”.

Al role: Generates comprehension questions (true/false, short answers) and adapts complexity
(Hutchinson & Waters, 2010).

These examples demonstrate that the tasks motivate learners to practice navigation tasks
and therefore enhance the learning process. Al does not replace the teacher but supports educators
in enhancing practical skills of cadets. Instructors maintain pedagogical control while Al provides
adaptability, authenticity, and immediate feedback (Stopford, 2020). This partnership ensures
cadets not only memorize terminology but also practice situational communication. It gives them
a possibility to be involved in the practical implementation of essential laws for safety at sea.
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Al offers maritime colleges innovative tools to strengthen practical application of Maritime
English. By integrating Al training, simulations, and translation tasks, educators prepare cadets
for professional communication on board international vessels. As a result of doing appropriate
tasks on given navigation scenarios cadets obtain the ability to discuss, arrange and justify
navigational decisions. And therefore, they can acquire the ability to evaluate specific data,
analyze it, and apply their knowledge in complex contexts. The combination of human instruction
and Al technologies ensures effective, interactive, and profession-oriented learning (Weeks,
2018).
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Amidst the global wave of digital transformation, artificial intelligence (AI) has entered
many fields of education, and maritime English learning is one of the areas where its impact is
becoming increasingly visible. Seafarers work in international environments where accurate and
reliable communication in English is critical for the safety of the vessel, the crew, and the
environment. Any miscommunication during navigation, cargo handling, or emergency
procedures can lead to severe consequences. Therefore, maritime academies are exploring how Al
can provide students with more effective learning pathways that combine linguistic accuracy with
professional maritime competencies.

Al-based applications are now capable of simulating real maritime communication
scenarios. Through conversational agents such as ChatGPT, cadets can rehearse ship-to-ship
dialogues, port clearance conversations, or safety drills, gaining the opportunity to practice specific
terminology in an interactive manner. Unlike traditional textbooks, these systems adapt to the
learner’s responses, offering prompts, clarifications, and corrections in real time. This interactivity
boosts motivation and creates conditions where learners feel comfortable experimenting with
language. Research has shown that when maritime students practice with Al tools, their
communication strategies shift from avoidance or message abandonment to more constructive
methods like asking for clarification, paraphrasing, and approximating professional terms.

A further benefit of Al is its ability to provide personalized feedback. Standardized
classroom instruction often struggles to meet the diverse needs of students with different levels of
proficiency. Intelligent tutoring systems address this by analyzing each learner’s input, identifying
common errors, and suggesting targeted exercises. In maritime English, this is particularly
important for specialized vocabulary such as Standard Marine Communication Phrases (SMCP),
navigational terminology, meteorological terms, and safety-related expressions. Learners receive
corrections immediately, helping them build accuracy and fluency faster than with delayed
feedback alone.

Writing skills also benefit from Al integration. Modern writing assistants, such as
Grammarly or ProWritingAid, help maritime students draft logbook entries, incident reports, cargo
documentation, and emails to charterers or port authorities. Because written communication in
shipping must be precise and unambiguous, Al tools play a significant role in reducing errors and
teaching cadets how to structure professional documents. Over time, this builds confidence and
develops a professional style of writing that meets international standards.

In addition to individual learning, Al also contributes to collaborative classroom activities.
By monitoring participation in group discussions or role-plays, Al analytics can show instructors
which students are actively contributing and which are less involved. This ensures equal
engagement during exercises such as safety briefings, toolbox meetings, or cargo operation
planning. Instructors can then intervene strategically to support quieter students or to redistribute
tasks, ensuring that teamwork reflects the cooperative reality of life at sea.

Al is increasingly combined with immersive technologies like virtual reality. Studies on
blended learning approaches in maritime English suggest that VR provides an authentic
environment where cadets can practice communication tasks as if they were on the bridge or in the
engine room. When Al is integrated into these immersive platforms, students not only practice
language but also develop situational awareness. They learn how to communicate under pressure,
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coordinate with multinational crews, and follow international procedures. This combination of Al
and VR strengthens both linguistic and operational competence, creating a new quality of maritime
education.

Nevertheless, challenges exist in adopting Al for maritime English instruction. General-
purpose Al systems are not always sensitive to the specialized requirements of maritime
phraseology. For example, a model may suggest grammatically correct alternatives that do not
conform to SMCP standards, which could be dangerous in real operations. Furthermore, over-
reliance on Al-generated feedback risks reducing learners’ ability to self-correct and reflect
critically on their language use. Ethical concerns, data security, and the need for teacher training
in digital literacy are additional issues that must be addressed before Al can be fully trusted as part
of the maritime curriculum.

Looking ahead, the future of Al in maritime English will depend on careful integration.
Developing domain-specific large language models tailored to maritime communication would
ensure that feedback aligns with the conventions and safety standards of the shipping industry.
The incorporation of explainable AI will also be critical, as students and instructors need to
understand why certain corrections or suggestions are provided. Hybrid systems that combine Al
with the expertise of human teachers and immersive simulations are likely to produce the best
results, ensuring a balance between technological efficiency and human judgment.

In conclusion, artificial intelligence holds significant promise for transforming maritime
English education. By enabling personalized learning, supporting realistic simulations, enhancing
collaborative work, and providing immediate feedback, Al can strengthen the communicative
readiness of cadets. However, its adoption must remain strategic, transparent, and aligned with
international maritime standards. Only through this balanced approach can maritime academies
prepare future officers and crew members to operate safely and effectively in an Al-driven global
industry.
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CHATGPT Y BUBYEHHI AHTJIIHCHKOI MOBH

Ponik O. O.
BigokpemiieHuii CTpyKTypHHUM MiIpo3ain « Mopchkuid (haxoBUi KOJIEIK
XepCoHCHKOI AepKaBHOT MOPCHKOT akaieMii»
Ykpaina

AHrIifickka MOBa € OJIHMM 13 HalBaKJIMBIIMIUX 1HCTPYMEHTIB CydacHOro cBiTy. Bona
3a0e3mneuye MKHAPOIHE CIIIIKYBaHHS, € KIIF0OUEM JI0 aKaJeMidHOT MOOUTBHOCTI Ta MPOQeciitHOTO
pPO3BUTKY. [l CTyZEHTIB BOJIOJIHHS aHIJIIHCHKOIO MOBOIO BIJKPHMBA€ JOCTYI IO HAyKOBHX
nyOuikamniid, mporpam oOMiHy, CTa)KyBaHb 32 KOPJOHOM Ta Kap €PHUX MEPCIIEKTUB Y INI00aTbHOMY
cepenoBuii. PazoM i3 TUM TpaaMIliiiHI METOIM HABYAHHS YACTO HE BIANOBIAAIOTH JHHAMIIl
CY4YacHOTO JKUTTS, a TOMY 3pOCTa€ MONHUT Ha IUQPOBI TEXHOJIOTIi, SKi TO3BOJISAIOTH 3pOOUTH
Mpolec HaBYaHHA OUIbII e()EeKTUBHHUM, 1HIUBIAYaTi30BaHUM 1 HAOIM)KEHUM JI0 pealbHUX YMOB
(Kasneci et al., 2023).

Cepen iHHOBalIWHUX I1HCTpYMEHTIB ocoOnuBe Mmicie 3aiimae ChatGPT — mryunuii
IHTENEKT, 3AaTHUI BECTH JiaJIoT i BUKOHYBAaTH (YHKIIIO BipTyaJbHOTO CHiBpO3MOBHHKa. Ha
BiIMiHY BiJ] KIIACHYHUX MIAPYYHUKIB uM ayniomarepianiB, ChatGPT 3a0e3neuye iHTepaKTUBHICTb,
CTBOPIOE MOJKJIMBICTh TPEHYBAaTH Pi3HI CTHJII MOBJICHHS Ta aJanTye€ BiANOBiII 10 TOTped
KOpHUCTYBaya.

TakuM YUHOM, CTYACHTH OTPUMYIOTH HE JIMIIEC TEOPETUYHI 3HAHHA, ajle W MPaKTHYHHUHA
JOCB1JI CIIUIKYBaHHS aHIITIHCHKOIO Y peanbHoMy 4daci (Murshidi et al., 2024).

OpnuMm 13 HaWmiHHIMUX acnekTiB podotu 3 ChatGPT € po3BUTOK KOMYHIKaTHBHHUX
HaBUUYOK. CTyJJEHTH MOXYTh BIJIPAlbOBYBAaTH JIAJIOTH y PI3HUX KOHTEKCTax: BiJl OOYTOBOIo
CHUIKYBaHHS J10 aKaJIeMIYHUX JTUCKYCIH un npodeciiiHux npe3eHTaniil. Taka npakTuka J03BOJIsE
JojaTi MOBHUI Gap’ep 1 ¢opMyBaTH BIEBHEHICTh y BiacHUX 3HaHHAX. Kpim toro, ChatGPT
HaJla€ MOXJIMBICTH BIIPAllbOBYBATH PEAKI[IT Ha HECTIOAIBaH1 3alIUTaHHS, 110 POOUTHh HaBYAJIbHUI
npoiiec O61IbII HAOIMKEHUM JI0 PeTbHUX CUTYaIii.

[lle oxniero mepeBarol0 € MIATPUMKA y BUBYEHHI rpamaTtuku. CKiIagHl TeMH, Taki SIK
YMOBHI pE€4€HHs, CUCTEMA YaciB Y BXKUBaHHS NPUHMEHHUKIB, HOSACHIOIOTHCS y JOCTYIHIN Gopmi
3 npukiagamu. [Ipu HboMy CTyI€HT MOKe OTPUMATH K1JIbKa BapiaHTiB MOSICHEHb — B/ IETAIbHOTO
aKaJeMIYHOI 0 aHaJli3y 0 CIPOILIEHOT0 MOSICHEHHS «[TPOCTUMH c1oBaMi». Takuii miaxiJ J03BOJIsIE
rbnie 3po3yMITH Martepian 1 3aKpilUTH WOTr0 Ha MPaKTUILll, CTBOPIOIOYU MIIHY OCHOBY MAJIS
PaBUIBHOTO YCHOI'O Ta MUChbMOBOro MoBiieHHs (Murshidi et al., 2024).

ChatGPT Takox copusie 3HAYHOMY pO3LIMPEHHIO CIOBHUKOBOro 3amacy. CTylneHTH
3HAMOMJISITBCST 3 aKaJeMIYHOI Ta Tpo(deciiHOI JIEKCHKOI, OCBOIOIOTH HOBI CJIOBA, i1OMH,
CHHOHIMHU Ta aHTOHIMHU. PoO0oTa 3 TEpMIHOJIOTIEIO O3BOJISE 3aCTOCOBYBATH aHTIIIHCHKY MOBY HE
JMIIE B MOBCSKACHHOMY CIIUJIKYBaHHI, a i y mpodeciiHoMy KoHTeKcTi. L{e 0co011BO akTyanbHO
JUTSL TUX, XTO TOTY€ETHCS 10 MIKHAPOJAHUX 1CTIUTIB, y4acTi B KOHQEPEHIISAX UM MpalleBIalITyBaHHS
y MikHapoaHux kommnanisx (Kasneci et al., 2023).

Baxnusoro pucoro ChatGPT € moxxnuBicTh po3BHBATH BC1 BUIAM MOBJICHHEBOI J1STTHHOCTI.
CryneHTH MOXYTh NPAaKTUKYBaTH TOBOPIHHS Yepe3 iMIiTalliio Jiajlory, yI0CKOHAIIOBATH MHCHMO,
CTBOPIOIOYM €Ce UM JIJIOBI JIMCTH, MOKPALyBaTH YUTAHHS 3aBISKH poOOTI 3 TEKCTaMHU PI3HOTO
pIBHS CKJIQAHOCTI Ta PO3BUBATHU AayJIIOBAHHS, MOEJHYIOUM MOJENb 13 CEpBICAMU O3BYYEHHS
TEKCTIB.

ChatGPT ¢yHKIiOHye $K BIpTyaJdbHHH CIIBPO3MOBHHK, IO JIO3BOJISIE CTY/AEHTaM
MPAKTUKYBaTH aHIJIIHCbKY MOBY Y PI3HHX CHUTyallfX. [HCTpyMEHT Jormomarae 3acBOIOBATH
CKJIQJIHI TpaMaTU4Hi KOHCTPYKIi 3aBASKH aJaNTUBHUM TIOSCHEHHSM 1 MPHUKIAIaM.
Buxopucranas ChatGPT cripusie 30aradyeHHIO CIIOBHUKOBOTO 3aI1acy, OCBOEHHIO aKaJeMiqHOI Ta
npodeciiftHoT TepMiHOJIOTI].

Mopenb po3BHUBa€E BCI BUJIM MOBJICHHEBOI MISITBHOCTI: TOBOPIHHS, MUCHMO, YMTAHHS Ta
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ayJIiFOBaHHS.

ChatGPT crtBOproe Oe3medHe cepeloBHINE Il HaBYaHHS, 3HIKYE TPHUBOXXHICTH 1
MIJBUIIY€ BIIEBHEHICTh CTYJEHTIB; TEXHOIOTris MOTHBYE CTYACHTIB JI0 HaBYAHHS, OCKIIbKU
JIEMOHCTPY€E HIBUAKUN MPOrpec y MOBHUX HaBUYKax; [HCTpyMEHT MoOKe 3aCTOCOBYBATHUCS JJIS
MIJTOTOBKU JI0 cmiBOecin, mpe3enraniid, mikaapoguux icnutiB; ChatGPT ¢opmye rotoBHicTh
CTYJICHTIB JI0 BUKOHAHHS aKaJeMIdyHuX 1 mpodeCciifHuX 3aBAaHb y II00ATbHOMY CEPEIOBHIIII;

VY Takuii cioci6 3a0e3neuyeThCsi KOMIUIEKCHUHM MIAX1 10 HABYAHHS, JIe BCI aCTICKTH MOBH
B3a€EMOTIOB’sI3aH1 Ta B3aEMOJIONOBHIOIOTH OJIMH ofHOoro (Bearman, Ryan, & Ajjawi, 2022).

[IcuxonoriuHuiA acTeKT TakoX Mae Beivke 3HaueHHs. Bukopucranus ChatGPT ctBoproe
Oe3nedHe cepelloBUIle, € MOMUIKUA PO3TISAAIOTHCS SK NMPUPOAHA YaCTUHA HaBYAHHS, a HE K
nopaszka. Lle 3HMXKye piBeHb TPUBOXKHOCTI, CTUMYJIOE EKCIIEPUMEHTH 3 MOBOIO Ta (hopmye
MO3UTUBHE CTABJIEHHS 10 Mpolecy HaB4yaHHA. CTyJIEHTH MMOYMHAIOTh CMUIMBIIIE BUCIOBIIOBATH
BJIACHI yMKH, IO CIIPHSE IiJBUIIEHHIO MOTHBAIIIl Ta BIEBHEHOCTI y BiIacHUX cuiax (Bearman,
Ryan, & Ajjawi, 2022).

Kpim Toro, ChatGPT moe OyTu KOPUCHHM y BHKOHAHHI aKkaJAeMIiYHHX 1 mpodeciifHuX
3aB/laHb: HamucaHHI pedepariB Ta ece, MIArOTOBII MPE3eHTAallili, y4acTi y pOoJbOBHX irpax Ta
HaBiTh y miAroToBmi 10 cuiBoeciz. Lle poOuTs ioro yHiBEpCcaIbHUM IHCTPYMEHTOM, SKHH TIOETHYE
GbyHKIIT MOMIYHHKA, TPEHEpa Ta KOHCYJIbTaHTa. BomomiHHS aHTIIIICHKOI0 MOBOIO y TTOE€HAHHI 3
HaBUYKaMU poOOTH 3 UPPOBUMHU TEXHOJIOTISIMHU CTA€ 3aMOPYKOIO YCITIITHOT aKaeMidHOT Kap’ epr
Ta KOHKYPEHTOCIIPOMOXKHOCTI Ha puHKy mpaii (Kasneci et al., 2023).

Takum unHOM, ChatGPT € edekTuBHUM IHCTPYMEHTOM Yy BHBYECHHI QHTIIIHCHKOI MOBH.
Joro BUKOPHMCTaHHS CIIPHSIE€ PO3BHTKY IPAMATHUYHUX, JEKCHYHHX i KOMYHiKATHBHHX HABHYOK,
(dbopMye BIIEBHEHICTh CTYICHTIB, IIJBUIIY€E IXHIO MOTHBAIIIO [0 HAaBYaHHS Ta 3abe3medye
TOTOBHICTh JI0 BUKOHAHHS K aKaJleMIUYHUX, Tak 1 npodeciiiHux 3aBAaHb. Y MallOyTHbOMY Taki
TEXHOJIOT11 MOXYTbh CTaTH HEB1JI'EMHOIO YaCTUHOIO OCBITHBOI'O MPOIIECY, SIKA T03BOJIUTH 3pOOUTH
fioro me OinbII eEeKTUBHUM, THYYKHM 1 HaOmmwkeHUM 10 notpeb cryaentiB (Murshidi et al.,
2024; Kasneci et al., 2023).
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LANGUAGE FOR PROFESSIONAL PURPOSES

M. Smagliy, L. Mishukova
Separated Structural Unit “Maritime Applied College of
Kherson State Maritime Academy”
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In recent years, artificial intelligence has become a powerful driver of innovation process
in nearly all countries throughout the world. Among the tremendous array of technological
advancements, artificial intelligence (Al) has become a strength force, especially in the realm of
education, and in the sphere of spoken maritime communication particularly. Its constant and rapid
pace integration into the teaching and learning of foreign languages for professional purposes
offers new great opportunities for both students and educators, enhancing personalization,
efficiency and authenticity of learning experience.

The aim of this article is to examine some aspects of using Al in education process of
teaching and learning foreign languages for professional purposes as well as using the examples of
developing foreign language competencies for future ship engineers.

The professional activity of future seafarers, working in international waters or in mixed
crews, requires active practice of developed communicative competence. These communicative
skills are closely connected to their security and safety aboard the ship. It should be mentioned
that Al tools and platforms play crucial role in the process of improving practical knowledge,
improving professional competencies in communication, where effective teamwork is required,
and where mutual responsibility and understanding of crew members directly depend on these
competencies.

Having analyzed the prospects for integrating Al into education, some authors emphasize
the importance of a serious and reasonable approach to the use of Al by all participants of the
educational process, emphasize the subjective role of both teachers and students. They also
highlight the importance of human’s leading role in it, pointing out that Al may be far from perfect
performance in some narrow specific fields.

One of the most significant contributions of Al is the rise of adaptive learning systems,
which correct and fit instructions to the needs of each cadet thanks to Personalized Learning
method. The development of intelligent tutoring systems and Al conversational tools is another
important aspect. Recent studies of scientific researches demonstrate that Al tutors can provide
realistic practice, including role-play scenarios such as job interviews, medical consultations, or
business negotiations. These systems also raise important questions of privacy and ethics in the
handling of learner data (ArXiv, 2025).

Modern educational methods in maritime training emphasize the integration of digital
technologies, technical and technological training, which have revolutionized the whole
educational process in maritime industry.

For instance, LMS MOODLE platform, used by the cadets of electro-mechanical
department at the Maritime Applied College of the KSMA, helps them to master their maritime
English skills and knowledge according to the standards and requirements of IMO, enabling free
access to interactive course materials, assignment tasks and fostering professional communicative
conversations, needed for interview preparation with representatives of crewing companies and
other maritime authorities At our disposal there are simulators, integrated with Al, and diverse
virtual trainers: Full Mission Bridge Simulator and the Engine Room Simulator (ERS) aimed at
effective teamwork in virtual reality. The use of simulators and virtual reality tools allows
cadets to be engaged in immersive learning experiences that closely connected with real-world
scenarios. This enhances cadets’ practical skills and prepares them for the technological
advancements they will encounter in their future career.
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All these Al-based tools and platforms analyze each cadet performance and adapt
materials in accordance with their own needs and interests. We can recommend some other Al
tools with quite wide possibilities for simulating a dialogue using Al for improving professional
communicative skills.

Chatbots and virtual assistants are widely used to simulate professional dialogues and
provide instant feedback on grammar, vocabulary, and pronunciation. They create an interactive
environment where learners can build confidence in real-life communication (American Public
University, 2024).

The adoption of generative Al tools opens even more possibilities. Applications like
ChatGPT, when combined with augmented reality or voicebots, allow learners to practice foreign
languages in immersive and contextually rich environments (ATC Language Schools, 2023).

Several Al-powered platforms have already proven their impact in practice. Duolingo, for
instance, integrated generative Al to expand its course offerings dramatically, adding features such
as role-plays and Al-driven video calls (ScienceDirect., 2024). Preply combines Al with human
tutors, ensuring a balance between technology and human expertise (University of Chicago, 2023).
Babbel also integrates Al-driven conversation bots, but highlights the importance of human
oversight in maintaining quality and accuracy (Investors.com, 2023). Promova and Google
Translate have introduced Al functions for live practice, pronunciation feedback, and tailored
lessons (Axios, 2024).

It should be mentioned that Al can adapt the pace of learning for each cadet depending on
his level of knowledge of professional maritime English. Constantly cadets are encouraged to use
Al-based flashcards or vocabulary learning apps to introduce the usage of new words and phrases.
Thanks to personalized learning method cadets can practice new vocabulary in dialogues, or role-
play the situations, related to specific maritime tasks: “The usage of ship electrical equipment”,
“Fire-fighting equipment in the engine room”, “Preventive maintenance of the EE aboard the
ship ” etc. Using a chatbot (for example, Babbel or Duolingo) helps to learn a maritime language to
simulate a conversation with a crew member who is a native English speaker.

We want to underline one more important aspect of Al It can provide feedback on cadets'
communication skills, problem solving and the effectiveness of their actions. It can give comments
and direct the independent activity of cadets, improving their self- discipline and also forming
foreign language competence simultaneously.

Personalization, content generation, realistic professional practice, improved pronunciation
and grammar training are the benefits of these Al tools. At the same time, several challenges must
be considered. Teachers have noted that Al-generated materials may contain inaccuracies,
requiring careful verification (Business Insider, 2025). Students may also become overly
dependent on Al tools for tasks like essay writing, limiting their creativity and critical thinking.
Furthermore, the cost and complexity of developing fully integrated Al-based CALL systems
restrict their widespread adoption (The Sun, 2024).

Another problem is connected with special maritime terminology and maritime
professional language which are far from common use, and sometimes Al cannot operate it rather
well. So this problem should be overcome through training aims and implementation of Al into
education process for increasing its effectiveness.

Al tools are transforming the way foreign languages are taught and learned for professional
purposes. The benefits of these Al tools are clear and rather significant. They allow greater
personalization, providing realistic professional practice, visual content generation and improved
grammar and pronunciation training. Moreover, it should be emphasized that immersive learning
technologies such as AR and VR strengthen intercultural competence by simulating diverse
authentic and professional environments. Their tremendous potential also lies in interactivity and
immersion, while the key challenge is to balance this technological innovation with traditional
pedagogical methods.
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The integration of Al tools and digital platforms is aimed at facilitating maritime language
learning within virtual environments, relieving cadets from time limitation and physical classroom
contexts. This integration has become a subject of great interest for both participants of the
educational process — teachers and cadets. Scientific researches and practice should be focused on
further integrating Al with human creativity, intercultural competencies and ethical responsibility
in educational process.
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EDUCATION
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Kherson State Maritime Academy”
Ukraine

Nowadays, artificial intelligence (Al) tools are increasingly used in nearly all spheres of
our life, especially in education, connected with teaching and learning of foreign language in
professional contexts. These tools support such diverse activities as lesson planning, assessment
of skills and knowledge, communication practice and personalization of learning. As the world
becomes more global and different professions require much more language proficiency, it is
necessary to understand how Al can help both teachers and learners in professional language
education in maritime industry. Your ability to communicate determines how successful you will
be at maintaining relationships in a multinational crew or progressing through the ranks in the
workplace aboard the vessel.

The aim of this paper is to explore and describe the main Al tools that can support
teaching and learning of foreign languages for professional purposes. It will examine their
functionalities, benefits, and challenges facing both teachers and learners in getting proper
communication skills as one of the essential professional competencies for carrying out everyday
functions aboard the ship. It’s not a secret that correct, prompt and complete communication is
crucial for maintaining the health and safety of everyone on board as well as for compliance with
local authorities and regulators. The goal is also to provide a short overview that would be useful
for teachers and learners of foreign languages concerning the pros and cons of Al tools application.

One of the key areas where Al greatly contributes is lesson planning. Platforms like Brisk
Teaching provide tools such as “Lesson Plan Generator, Quiz Generator, Presentation Maker,
Translation Tool, and Feedback Tools” (Brisk Teaching, n.d.), reducing teachers’ workload and at
the same time enabling personalization for different learner levels in various professional fields.

First of all, Brisk Teaching offers a variety of tools like lesson plan generator, quiz maker,
translation tools, and feedback tools, used by many educators for differentiation and planning
support.

Teachally is another educational platform which allows teachers to input objectives and
select needed structure (e.g. flipped classroom), and get personalized lessons aligned with proper
curricula, in multiple languages. Similarly, Teachally is described as “an Al-powered platform
offering on-demand, highly personalized lessons and assessments aligned with more than 1 million
standards, supporting over 100 languages ” (Tech & Learning, 2025).

Additionally, Al applications also support personalized language practice. For example,
Google Translate now includes adaptive practice and live translation features powered by Gemini
Al Users can select corresponding proficiency level and goals (e.g. professional conversations in
a variety of topics: Electric Currents and their Properties, Essential Laws of Electricity, Electrical
Precautions and Safety Rules, Electrical Tools and Instruments, Ship Power Distribution Systems
etc.), and the application automatically chooses and adapts tasks and exercises accordingly.

Such platforms like Langua, TalkPal, Hallo Al, and Mondly have chatbots and speech-
recognition features for role-playing situations, correct pronunciation and real-time conversation
practice. You can practice efficient communication: “In the engine room”, “On the Bridge”,
“Operating electrical machines and motors”, “Operating deck machinery” etc.

Both instructors and learners benefit from Al tools that assist not only with translation, but
with grammar correction and vivid contextual examples as well.

Reverso “provides online translation, contextual dictionaries, spell checking, conjugation,
grammar, and vocabulary tools” (Wikipedia, 2025). Its "Contextual Search" is particularly
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valuable, especially for professionals, as it shows how a specific word, a word-combination or
even a whole phrase is used in real-life documents like contracts, application forms, instructive
letters and notes, technical manuals or business reports, bridging the gap between isolated
vocabulary and practical word application in maritime terminology.

Another very useful platform is LanguageTool. LanguageTool is “a free and open-source
multilingual grammar, style and spell checker” (Wikipedia,2025). Beyond basic grammar rules
and exercises, it can be configured to check for style consistency and adherence to specific writing
guidelines, for example, such as required for maritime communications aboard the ship or on
shore, or in scientific and academic papers, making it indispensable for genre-specific writing.

Some Al-enhanced platforms create immersive and effective learning experience through
mass media. It would be valuable to regard one more powerful platform, Lingopie.

Lingopie “uses movies, TV shows, and podcasts with interactive subtitles to help learners
acquire vocabulary and grammar in context” (Wikipedia, 2022).This essential approach, known
as "comprehensible input," allows learners to acquire language subconsciously by their focusing
on meaningful content relevant to the field of application, such as engineering documentaries
concerning operational electrical equipment or business news in maritime industry, therefore
enhancing both linguistic and professional knowledge simultaneously through video,, voice,
image and data.

Shao et al. present “an Al-based Arabic Language and Speech Tutor using speech
recognition and deep learning to detect pronunciation errors and provide feedback” (arXiv,
2022).These efficient instrumental systems provide wide "phonetic feedback," visually
highlighting the precise tongue and lip placement errors, which is essential for mastering sounds
which are not present in a learner's native language. It allows achieving intelligibility in
professional settings where clear communication is considered to be paramount.

Special attention should be paid to Simulators and Virtual trainers integrated with Al. The
Engine Room Simulator (ERS) and the Full Mission Bridge Simulator allow us to improve
technical English and provide a real working environment for obtaining practical skills
simultaneously.

Recent researches and scientific studies investigate Al effectiveness in foreign language
teaching. They come to the conclusion that along with their positive aspects Al tools have a number
if negative ones.

Avouris found that “Al conversational tutors can support language learning but raise
concerns about the quality of interaction and data privacy ” (arXiv, 2025).The research underlines
that while Al tutors provide "unlimited practice time," their "conversational depth" and ability to
control and handle unexpected, non-scripted user inputs often remain strictly limited compared to
human tutors. This potentially prevents progress, may lead to misunderstanding, hindering the
development of pragmatic and sociolinguistic skills.

Dornburg & Davin reported that “the quality and structure of lesson plans created by
ChatGPT varied significantly, with some useful and some less pedagogically sound outputs”
(arXiv,2024). The study noted that the "pedagogical soundness" of generated plans can be
inconsistent and not in compliance with standards. Sometimes it can even result in lacking of clear
"adaptive learning pathways," which accordingly requires teachers to possess sufficient
pedagogical and methodological knowledge to critically evaluate and refine the Al's proposed
suggestions.

A critical review emphasizes that “Al-mediated communication in foreign language
education offers benefits such as adaptive practice and accessibility, but also demands teacher
training and careful evaluation” (arXiv, 2024). The review underlines the concept of "pedagogical
orchestration," describing the teacher's role from a knowledge deliverer to a facilitator who
strategically integrates Al tools to create a "blended learning ecosystem". And in such cases the
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teacher should achieve great efforts to maximize the benefits of both technology and human
interaction for better understanding and learning the material.

Al tools offer significant support in teaching and learning foreign languages for
professional purposes. They may be particularly handy guides in lesson planning, enable
personalized conversation practice connected with maritime environment, support immediate and
accurate translation and feedback, and deliver immersive multimedia experiences. They can help
you to achieve effective communication as one of the key factors creating and maintaining a safe
environment on and around your vessel.

However, challenges constantly persist: Al outputs may vary in quality, may reflect
outdated pedagogical methods, incorrect speech patens and models. Teachers need huge amount
of proper training to integrate them effectively and avoid serious mistakes. Future educators of
English language for specific purposes should embrace these tools critically and combine them
with human interaction and pedagogical knowledge and reason their learners into accepting
reasonable approach to these modern powerful educational tools.
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Al IN MARITIME ENGLISH CLASSES: POTENTIAL SOLUTIONS FOR
FUTURE MARINE ENGINEERS

G. Solovey
Kherson State Maritime Academy
Ukraine

Today, when there is a full-scale war in Ukraine, and among the destroyed educational
institutions one can find smashed and damaged computers and other educational tools, students of
Kherson State Maritime Academy do not stop studying, and teachers find new methods of learning
maritime English for future ship engineers and electricians in a distance learning environment.
Current trends in the application of artificial intelligence (Al) in the field of education encompass
a multitude of innovative methodologies and techniques designed to enhance the learning process
and guarantee access to quality education for all.

It is observed by researchers that the implementation of Al in foreign language classes at
higher education institutions facilitates more visual and engaging lessons, intensifies the learning
process, provides immediate feedback, encourages motivation for cognitive activity, activates
mental abilities, engages passive students, develops abstract and logical thinking, and promotes
individualisation and intensification of learning through independent work with digital resources
(Crompton & Burke, 2023, p. 84; Akopyants, 2023).

The theoretical and methodological basis of our study is grounded in the scientific works
of foreign scientists, including H. Crompton, D. Burke, A. Edmett, N. Ichaporia (Crompton, H. &
Burke, D., 2023; Crompton et al., 2024), S. Pokrivcakova (2019), J. Hu, Y. Liu (2022), and others.
Ukrainian scientists are also engaged in comprehensive research on the subject of Al For instance,
the role of artificial intelligence in the process of learning a foreign language in higher education
institutions is examined by O. Zubenko (2023), M. Kademia, I. Vizniuk, A. Polishchuk, and S.
Dolynnyi (2022), while the advantages and potential applications of Chat GPT as an Al product
in the process of learning English are explored by N. Akopyants (2023). However, the prospects
of using artificial intelligence in maritime English classes for future marine engineers are not yet
sufficiently studied, which makes our study a valuable contribution to the field.

The aim of the research is to outline the main prospects for the use of artificial intelligence
in maritime English classes for future marine engineers.

The subject is the peculiarities of mastering maritime English with the assistance of
artificial intelligence. The object is the process of applying artificial intelligence in maritime
English classes for future marine engineers.

The research methods include analysis of scientific literature, synthesis, interpretation,
generalization.

Following O. Zubenko we support the definition of artificial intelligence “as the system’s
ability to autonomously select the best solution to the problem, the ability to correctly interpret
external data in accordance with the set goal” (Zubenko, 2023, p. 82).

Traditional teaching methods often fail to meet the needs of today’s students, which is why
more and more educational institutions are introducing Al technologies into education. Let’s take
a look at the prospects of implementing Al in a practical maritime English course for future marine
engineers. The distance learning process at KSMA is carried out through a combination of
synchronous and asynchronous means, maintaining flexibility, convenience and ensuring quality
and efficiency in the learning of maritime English. Teachers of English are constantly looking for
the most effective and efficient way to teach their students, introducing new approaches and
methods of online teaching, among which one of the most important roles is played by the LMS
MOODLE platform, where the e-course on such educational component as Maritime English is
hosted. The LMS MOODLE platform, with all the necessary built-in tools for distance learning,
provides a variety of different activities for learning English in a multifaceted format. Most of the
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tasks are digital versions of classic language textbooks. The disadvantage of these tasks on the
LMS MOODLE platform is that they only work with pre-formulated answer options, so that the
free, creative part of language expression, which is crucial for the communication skills of future
marine engineers, remains in the background. This platform is based on outdated learning
methods, such as template-based exercises, where patterned sentences are practiced in an inflexible
way. Such tasks do not belong to Al exercises as they are based on a classic desktop interface.

Al has the potential to revolutionise language learning by creating virtual environments
that provide learners with intensive speaking and writing practice. Al systems can be an effective
tool for practising maritime English anytime, anywhere, which is particularly useful for learners
living in countries where their native language is not the foreign language they are studying. Unlike
traditional teaching methods, Al allows you to create curricula that can be adapted to the individual
needs of each student. This makes the process more flexible and efficient. Al will give future
marine engineers the opportunity to practise the language not only in practical classes, but also
anywhere, which is particularly important for those who do not have the opportunity to
communicate with native speakers on a regular basis. The personalised approach provided by
artificial intelligence allows students to reach their goals faster and improve their knowledge
(Kademia, 2022).

Let’s consider how Al can be integrated into maritime English classes for future marine
engineers to create effective tools for developing language skills.

Speaking. One of the most promising areas of Al application in maritime English is the
creation of virtual interlocutors, as future marine engineers will work in mixed crews. These
systems can adapt to learners’ individual needs by simulating different scenarios of real-life
situations using the vocabulary required for business communication on board and repair work in
the engine room. This can include both formal and informal conversations that contribute to the
development of communication competences.

Role-playing games. One of the most promising areas for using Al to develop the
communicative competence of future marine engineers is the development of interactive role-
playing games. These types of exercises allow students to immerse themselves in a game
environment where they can practise maritime English in various life situations that occur while
working on a ship. Al systems ensure the adaptability of the game process to each student’s level
and interests, making learning more effective and interesting (Hu & Liu, 2022).

Writing. The utilisation of Al systems by educators can facilitate the automation of the
assessment of students’ written work. Al-powered virtual tutors are able to analyse various aspects
of writing skills, including grammar, vocabulary, and sentence structure. This allows for detailed
and constructive feedback to be provided to students, which positively contributes to the rapid
mastery of maritime English.

Reading. Professor V. Kudryavtseva suggests that case studies, sea stories and reports on
ship accidents represent examples of extensive reading, which she identifies as one of the most
effective tools for active learning. Extensive reading in the study of maritime English encourages
learners to initially engage with a substantial volume of information independently, answer the
questions posed to self-check their comprehension of the material, formulate their own questions
that have arisen during the reading process, and then participate in collaborative discussions and
activities during the classes (Kudryavtseva, 2021, p. 122).

As K. Boyko observes, the case study method has certain disadvantages when used by
junior cadets. These include a lack of experience and theoretical knowledge, which makes it
difficult for them to analyse the case fully. In order to do so, they require additional hints,
information references and clarification of technical characteristics. They also use the Internet to
support their opinions and verify the correctness of their conclusions (Boyko, 2021, p. 16).

This is also applicable to prospective marine engineers, who are increasingly utilising Al
as a tool for the analysis of maritime cases. The advantages of Al include its deployment for the

248



Hoesimni menodenyii naguanns inozemHoi Moeu 3a npogecitinum cnpamysannim, 23 socoemusi 2025
Modern tendencies in teaching foreign language for specific purposes, October 23, 2025

automated analysis and processing of voluminous textual data, such as regulations, instructions,
and technical documentation on marine equipment and processes. This facilitates rapid and
efficient access to the requisite information for cadets when analysing maritime cases. Al tools
will be useful in analysing the technical parameters of a ship and ship power systems, identifying
potential risks and developing strategies to prevent them. This may include processing data on the
mechanical condition of equipment, preventing accidents and detecting suspicious changes in ship
systems.

Although the use of Al can offer considerable benefits in the field of education, it is also
possible to outline the main problems and challenges associated with the integration of Al in the
analysis of maritime cases in English classes for future marine engineers and electricians:

1. Insufficient development of analytical skills. The extensive utilisation of Al can lead to
a loss of analytical and critical thinking skills among cadets. If Al performs all the tasks for the
cadets, it can have a detrimental impact on their capacity for independent analysis and decision-
making.

2. Negative impact on cadets' language practice. In the event that Al automatically corrects
grammatical errors or translates texts during the analysis of maritime cases without the cadets'
active participation, they may be deprived of sufficient practice in utilising the language in
authentic contexts.

3. Reliability and accuracy. The deployment of Al in the analysis of maritime cases may
result in inaccuracies or errors, particularly if Al systems are not optimally configured or lack a
comprehensive knowledge base.

4. Potential loss of personal contact and interaction. Frequent use of Al may result in a
reduction of personal contact and interaction between the instructor and cadets, which may
subsequently lead to a decline in motivation and engagement in the learning process.

These factors should be considered when developing tasks for analysing maritime cases,
and strategies should be devised to address them and mitigate the adverse effects of Al. Potential
strategies include conducting training and seminars for maritime English educators on the
integration of Al in educational programmes, providing cadets with constructive feedback based
on the outcomes of their analysis and identifying areas for improvement to enhance their analytical
and communicative skills, etc.

Artificial intelligence is significantly transforming and modernizing teaching methods and
tools that improve the process of learning maritime English by future marine engineers during
classes. With learning that adapts to the individual needs of each learner, instant feedback and
assessment, and interactive and engaging learning opportunities, Al systems are appreciably
improving maritime English proficiency and overall learning outcomes for students. As artificial
intelligence continues to evolve and open up new possibilities for the educational process, its
potential in language learning is enormous, promising a more effective and engaging language
learning experience for learners around the world. However, in our opinion, the potential loss of
personal contact and interaction between the teacher and the learners remains a debatable issue.

Prospects for further research in the field of Al in the maritime English classroom are seen
in the use of Al tools to create simulated situations on board a ship where learners can improve
their speaking and analytical skills while solving a technical problem or responding to unforeseen
situations.
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MMOEJHAHHS 11 3 AHJIPAT'OI'TKOIO Y HABUAHHI AHTJIIMCBHKINA
MOBI MOPCBKHUX ®AXIBIIB

Tumomyxk 1O. B.
XepcoHChKa JiepykaBHa MOPChKA aKa/IeMist
VYkpaina

CporosiHi MU KHMBEMO B €MOXY TEXHOJIOTIH, IO CTPIMKO 3MIHIOIOThH CBIT, 1 OCBiTa HE €
BUHATKOM. OCOOJIMBO, KOJIM HAETHCS PO HAaBYAHHS TIOPOCIUX MPOoQecioHaiB, a caMme, CyJHOBUX
€JIEKTPOMEXAHIKIB, SIKUM HEOOXiTHO JOCKOHAJO BOJOITH aHIIIHCHKOIW MOBOW. TpaauuiiiHi
METOJM BUKIJIaJaHHs, 1110 0a3yI0ThCS Ha MENAroriyHux MPUHIUIAX, YaCTO HE Jal0Th 0akaHOTO
pe3yNbTaTy, OCKUIBKH iITHOPYIOTH TOJIOBHI TOTPEOU Ta 0OCOOIMBOCTI TOPOCIIHX 3100yBaUiB OCBITH.
TyT Ha HONOMOTY HPUXOIUTH AHIpArorika — Hayka Mpo HaBYaHHS JOPOCIHUX — y TaHIeMi 31
ryyanm [aTenexrom (LLI), mo npomoHye iHHOBaMiiHI Ta eEKTUBHI PIICHHS IS HaBYaHHS
MOPCBKOi aHTJIIHACHKOI MOBHM, CHUMYJALII peampHUX CUTyaliil Ta 3acBOEHHS TEXHIYHOT
TEPMIHOJIOTI1.

Amnpparorika ¢GokycyeTbcs Ha AOCBill Ta moTpebax. KimroyoBa BIAMIHHICTH AOPOCIHX
3100yBaviB OCBITH BiJ JiTEeH — Iie iXHIM XHUTTEBUU Ta MPOQECiiiHUA TOCBIA, a TAKOXK YiTKa
mMotuBailisi. CyZHOBI €JIEKTPOMEXaHIKU BUATHCS HE 3apajyl OI[iHKH, a IJIs TOro, 00 e(heKTUBHO
BUKOHYBaTH CBOIO poOOTy, 3abe3medyyBaTd O€3MeKy Ha CyIHI Ta MPOCYBaTHCS Kap'€pHUMHU
cxonamu (bonmapenko, 2018).

JlocBiz — 11e HAUIIHHIIINIA aKTUB JIOPOCIIOTO 3700yBada OCBITH. AHIPArorika po3risiiae
HOro He fK I110Ch, 1[0 MOXHA ITHOPYBATH, a K (YHIAMEHT JJIsl 3aCBOEHHS HOBUX 3HaHb. 3aMiCTh
TOrO, MO0 ToaaBaTH 1H(OPMAII0 B YHUCTOMY, TEOPETUYHOMY BHUIJISI, BUKIATa4 MOBHHEH
CTBOPIOBATH YMOBH JIJIsl 3ACBOEHHS HOBUX MOBHUX HABUYOK 13 MPOGECiitHUM JT0CBIIOM.

MoskHa BUAUIMTH KiJTbKa BOKJIMBUX MIPUHITUITB, HA IKUX 0a3y€e€Thcsa AHJIparorika:

o [IpobieMHO-OpieHTOBaHE HABYAHHS — I1€ KJIIFOUOBUI CTOBIT aHIPArOTiKH, IO IPYHTYETHCS
Ha YCBIJIOMJICHHI, IIO AOPOCTi MalOTh NPUPOJIHY CXWJIBHICTh 10 MPAKTUYHUX 3aBAaHb. BoHU
BUSATHCS HE "Ha MalOyTHe", a [ pO3B'A3aHHS peaIbHUX IpobsieM TyT 1 3apa3. [ns cyaHoBHUX
eJIeKTPOMEXaHIKIB 11e O3Hayae€, [0 IXHA MOTHUBAIlil 3pOCTa€, KOMU HABYaHHsS Oe3mocepeHbo
CTOCY€ThCs iXHBOI poOoTH. [Jopocni 3700yBayi OCBITH Kpallle 3aCBOIOIOTH 1H(OpMaIlito, KOJIu
BOHA JO0TIOMara€ BUPIMIUTH KOHKPETHY mpoOiemy. BOHHM BUATbCS OMHMCYBaTH HECIPaBHOCTI,
YUTaTH I1HCTPYKLII Ta CHOUIKYBaTHCS 13 CYJHOBUMH IHXKEHEpaMH, 30CEpeKYyIOThCSl Ha
KOHKPETHHX, )KUTTE€BO BXKIUBUX 3aBAaHHAX. Lleil mpuHIMD MOXKHA peai3yBaTH y BUKJIaJaHHI
MOPCBHKOi aHTJIIHChKO1, BAKOPUCTOBYIOUH TaKi METOJIH:

— KeHc-cTani (aHami3 KOHKPETHMX BUMAJKIB): Bukiamad Moxke MpeacTaBise pealbHUN
cleHapiid, Hampukial, "BigmoBa enekTporeHeparopa B yMoBax Itopmy'. 3100yBaul MOBHHHI,
BUKOPHUCTOBYIOUYH aHTTICHKY, OMTMCATH IPOOIIeMy, 3alIPONIOHYBATH MOKJIIUBI PIIICHHS Ta CKIIACTH
3BIT Npo cuTyanito. Lle He nuiie TpeHye MOBY, a i CTUMYJIIO€ KpUTUYHE MUCIICHHS Ta IPUUHATTS
pIIIEHb Y CTPECOBUX YMOBaX.

— PonboBi irpu: 3amicTh abCcTpakTHUX MA1aJIOTiB, BIANPAIlbOBYETHCS aHIUIICbKa MOBa B
CUTYAIlifIX, 3 IKUMU BOHH CTUKAIOTHCSI HA CYTHI:

— CMUIKYBaHHS 3 1HCIIEKTOpOM nopToBoro kKoHTpouto (Port State Control).

— OOrOBOPEHHS TEXHIYHOTO 3aBJaHHS 3 1HO3EMHHUM 1HKEHEPOM.

— mepefaya BaxTHU IHIIOMY €JEKTPOMEXaHIKy, HaJaroud JeTaJbHUN 3BIT PO CTaH
o0JaIHaHHS.

— CtBopennst nokymenTarii: HaBuanus wmoke OyTH T1OOyIOBaHE HABKOJIO TaKUX
MPAKTUYHUX 3aBJaHb, K 3aIIOBHCHHS CY/HOBHUX XYPHAIIB, CKIAJIaHHS €JICKTPOHHUX JHUCTIB JI0
MOCTa4YaJIbHUKIB 00JIaTHaHHA a00 poboTa 3 IHCTPYKIISIMH 3 ekcrutyaTartii. Lle mo3Bomsie ompasy
3aCTOCOBYBAaTH HOBI 3HAHHSI B POOOYOMY KOHTEKCTi, IO POOUTH MpOIEC HAaBYAHHS OLIbII
[IJIECTPIMOBAHUM 1 €(DEKTUBHUM.
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Taxuil pUHIUI HE POCTO HABYAE MOBI, a il Joromarae 3700yBaTH 3HaHHSA, 1[0 MAIOTh
0e3I1oCepEeIHIO I[IHHICTh Ta BIUIMB Ha iXHIO MPOQECiiHy MISUTbHICTb.

e Buxopucrans n0cBiny. IxHiii mpodeciiiuuii T0CBiL — Iie He NpPOCTO OeKkrpayHni, a
(byHIaMeHT A1 HaBYaHHS. 3aMicTh aOCTPaKTHOrO OOrOBOPEHHSI, 3aHATTS MOXYTh BKIIOYATH
00TOBOPEHHSI peaIbHUX, POOOUYHX CIIEHAPIiB. 3aHATTSA MalOTh OyTH MOOYI0BaHI HA OOTOBOPEHHI
peaslbHUX pOOOYHX CHUTYAIIiH, IO JO3BOJISE 3aCTOCOBYBATH HOBI 3HAHHS B 3HAOMOMY KOHTEKCTI.
Hampukiazn, enekTpoMexaHik MOXe PO3IMOBICTH aHTIIIHCHKOK MOBOIO PO aBapiiHy CHUTYAIlIlo, 3
SIKOIO BiH CTHKaBCs Ha CyaHi. Lle He nuie TpeHye MOBY, a i 103BOJISI€ IHIIIMM BUUTHUCS Ha Ty)KOMY
JOCBII.

e CamocrilinicTh. Jlopocni 3100yBayi 0akarOTh KOHTPOJIFOBATH CBIM IMPOIEC HAaBYAHHSI.
Buknagau crae dacumitaropoMm, a HE €IUHHM JDKEpelaoM 3HaHb. lloenHaHHs nocBimy Ta
CaMOCTIHHOCTI JIOMIOMara€ CTBOPUTU JUHAMIYHE, IHTEPAKTHBHE CEpPEJOBHUINE, /1€ HABYAHHSI
MEPETBOPIOETHCSA HA OCMHCIICHHH 1 IIJIECTIPSIMOBAaHUH MPOLIEC, a HE HA PYTUHHE 3ayJyBaHHS.

[tyunuii [HTENEKT — 1€ HE MPOCTO TEXHOJIOTiS, a MOTYXHHUI 1HCTPYMEHT, II0 MOXKeE
3HAYHO MiABUIIMTH €(PEKTHBHICTh aHAPATrOTIYHOTO IMiIXOAY Y BUKJIAJaHHI MOPCHKOI aHTIIHCHKOT
Ui cyAHOBUX enekTpomexaHikiB. 11l qomomarae peanizyBaty KIIF0OUOBI IPUHIIMIIN aHAPATOTIKH,
poOJisTur HaBYAaHHS OLUIBII 1HAWMBIMYyalTi30BaHWUM, MPAKTHYHHM Ta MOTHBOBaHMM (Al-Qurashi,
2019).

3a momomororo Il moxnHa mimiOpatm HaBYadbHI MaTepiaiau, SKi BiAMOBITAIOTH
KOHKpETHUM TmpodeciiHuM 3amuTaM Ta IHTEepecaM JAOpOCIHMX 3/100yBayiB OCBITH. SIKIIO
eJIEKTPOMEXaHIK MEePEeBAKHO IMpaIIoe 3 cuctemMamu aBromaru3anii, LI momomoxe 3 TekcTamwu,
BiJle0 Ta JiajoramMM camMe Ha I[f0 TeMy, ITHOPYIOYM, HANpUKIaA, MaTepiaid MpO CHCTEMHU
KOH/IUITIOHYBaHHS, SIKIIIO BOHH HE € MPIOPUTETOM.

OauH 13 HaWBaXJIMBIIIMX AacMeKTIB aHAPAroriku — II€ Opi€HTallis Ha MpaKTHYHE
3acrocyBaHHs 3HaHb. LI moxe imiTyBaTu peanbHi poOoul CiieHapii, 10 J03BOJSIE JOPOCIUM
3100yBayaM BiJIIPalbOBYBAaTH MOBHI HABUYKH B O€3MIEUHOMY BIpTyaIbHOMY CepEI0BHILLI.

¢ BipryanbHi ponboBi irpu: 3a gfonomoroto L1 ta TexHomoriil BipryansHoi peaabHocTi (VR)
MOKHa CTBOPUTH CHUMYJISILIIO, € 37400yBau MOBUHEH B3a€EMOJISTHU 3 BIPTYaJbHUM CTapIIUM
MEXaHIKOM, 1HCTIEKTOpoM a00 1HO3eMHHUM KoJieroro. BiH Mae pearyBaT Ha yCHI 3allUTH, JaBaTH
3BITH TIPO CTaH 00JIaJHAHHSI, BUKOPUCTOBYIOUHN NIPO(ECiiiHy TEPMIHOJIOTIIO.

e TpeHyBaHHA B €KCTPEMAJBbHUX CHUTYaIisix: 3 BUKopucTaHHsM llI-cumynsropiB MoxHa
IMITyBaTH aBapiiiHl cuTyalii Ha CyJIH1 (HampHKIal, MOXekKa B MallMHHOMY BiJUIEHHI a0o
Bi/IMOBa TOJOBHOTO JBUTYHA). 3M00yBady OCBITH MOBHHEH IIBUIKO Ta YIiTKO KOMYHIKYBaTH
aHTJIIICHKOI0 MOBOIO 3 BIPTyaJIbHOIO KOMaH/I010, 11100 "po3B's3atu’ mpobnemy. Lle monomarae ue
JIMIIE 3aCBOITH MOBY, aJie i Mo10JIaTH NICUXOJIOTIYHUHN Oap'ep y CTPECOBUX YMOBaX.

ITo cyri, LI nae 3mMory 30cepeauTHCcsa Ha HABaKIMBIIIOMY — KOMYHIKaIlii, MOTHBALi Ta
MeHTOpcTBI. Lle 3poOuTh mpolec HaBUaHHS MOPCHKOI aHIJIINCHKOI HE MPOCTO €(hEeKTUBHUM, a
COpaBli MUIECHPSIMOBAaHMM, a TMPOLEC HaBYaHHS OuIbIl iHTepakTUBHUM. [loeqHaHHS
aHjaparoriuiux 3acaj 3 texHosorisimu LI BinkprBae HOBI MOKJIMBOCTI JJIs1 HABYaHHS MOPCBHKOT
aHrmicekoi. J[03BoJisie CTBOPIOBATH Pi3HOMaHITHI 3anuTu Juia podortu 3 III, ski He mpocTo
HaJal0Th 3HAHHA, a JIONOMAararoTh MOpSIKaM PO3BUBAaTH HABUYKW, HEOOXIJHI A YCHIIIHOT
Kap'epu.

TakuMm ynHOM, noeaHaHHs anaparoriku Ta I qo3Bosisie cTBOprOBaTH OCBITHIM MPOAYKT,
IO 1JleaJIbHO BIATOBiAAa€e MOTpedaM MOPSKIB, CHpHUSAOUM iX mpodeciiiHoMy 3pocTtanHio. Llei
MIIX17 MOXKEe 3pOOHUTH TPOIEC HABUYAHHS OUIBII OCMHUCIECHUM 1 MOTHBOBAaHWUM, a TOJIOBHE —
Ha/I3BUYAHO €(eKTUBHHM.
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PREPARING MARINE ENGINEERS FOR INTERVIEWS USING Al

Tokarieva O. V.
Separated Structural Unit “Maritime Applied College of
Kherson State Maritime Academy”
Ukraine

Before diving into practical advice, it’s important to understand the current reality. With
the advent and rapid development of Al, everyone is tempted to delegate some of their tasks to it.
Employers are adapting to the spread of Al as quickly as candidates. Accordingly, they may resort
to the following methods to check the authenticity of your knowledge, particularly in English:

e spontaneous questions that deviate from standard topics;
e technical tasks or role-playing games in English;
e analysis of the consistency of your level of English throughout the conversation.

Mechanically learning the “right” phrases will most likely not allow you to reveal yourself
as a specialist and a potential part of a crew. Your goal is to use Al as a tool for building real
communication skills (Murshidi et al., 2024).

Step 1: Diagnosing your own English level. How can you do it? Write down answers to
typical interview questions and ask the Al to evaluate your speech.

Typical questions in a marine engineer interview include questions about his previous
experience and vessels, knowledge of maritime conventions (e.g. MARPOL) and equipment
regulations (e.g. bilge separator, incinerator), as well as questions about maintenance systems,
lubricating oil classification and bunkering procedures.

Be prepared to talk about your responsibilities in previous jobs, as well as your experience
participating in emergency drills.

Ask the Al to determine your approximate level on the CEFR scale (A1-C2).

Focus on the following aspects:

e Grammar (pay attention to what exactly you have difficulty with);

e Vocab (practice both general and professional);

e Pronunciation (pay attention to specific sounds or intonation patterns);

e Speech speed and reactions (consider the speed of your own responses and speech in
general).

Based on the test results, set goals: short-term (for the next interview); long-term (for career
growth and general development) (Bearman et al., 2022).

Step 2: Unpredictable situations. Think through a strategy for dealing with difficult
situations:

e request techniques if you don't understand the question;

e phrases for gaining time when you need to think;

e rephrasing methods if you forget a certain word.

Practice unpredictable scenarios with Al:

e Ask Al to generate non-standard questions;

e Practice answering provocative questions (if they are a regular occurrence during an
interview, consider whether this is a “red flag”);

e Practice describing complex professional concepts in simple terms.

Prepare for the technical part of the interview in English:

e create a glossary of professional terms in maritime industry;
e prepare phrases to describe your previous work experience.

Step 3: Questions for the employer. The interviewer will appreciate genuine interest on
your part, so be sure to take the time to research the company and come up with interview
questions. Coming up with them from scratch can be difficult, so Al will come to your aid again.
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First, research the company’s latest news and technologies they use. Provide this context
to the Al and ask it to prepare questions based on it. For example, on topics like these (don’t forget
to ask the Al for English translation):

1. Questions about corporate culture:

e How would you describe the relationships within the crew, the communication style?
e How does the crew measure success?
2. Questions about the role and expectations:
e What are the biggest challenges in the first six months?
e How is performance assessed in this position?
3. Development Questions:
e What training opportunities are available in the company?
e How have other employees in related positions used these opportunities?
4. Questions about the future:
e What are the company's strategic priorities for the next year?
e How does this position contribute to the company's mission?
Step 4. Practice and simulate interviews:
e Conduct a full interview simulation with the Al;
o Ask the Al to vary question styles (direct, behavioral, hypothetical);
e Record this session for further analysis.

Step 5: Demonstrate genuine competence. This is equally important for marine engineers

with experience and beginners with no voyages under their belt:

e Prepare specific stories from your experience that demonstrate your skills;

e Be prepared to explain your thought process behind the stories you provide, not just your
final answers;

e Show cases of your mistakes and lessons learned.

Al can help you build a coherent narrative around these points. Write out the answers to
each of them and ask the Al, for example, to create a list of English phrases that you can use to
describe your experience.

Step 6: Different interview formats. Depending on the interview format, you may need to
focus on several different aspects of communication:

e in a phone interview, focus on clarity of pronunciation and tone of voice;

e video interview/live conversation: learn more about non-verbal communication and, based
on Al advice, try to implement it into your behavior;

e to pass the group interview, practice active listening skills (for example, listen to
discussions and lectures on your field);

e at the technical interview, you will need the skills to explain and, importantly, “defend”
your chosen solutions in English. Here, Al can act as your opponent.

Y ou may ask, how can employers check whether you actually have the expertise or whether
it was generated in AI? We have identified the main signs in the behavior and speech of candidates
that are most likely to prompt interviewers to think that there is too much Al in the answers:

e inability to rephrase your answers;

e language that is too academic or formal;

e behavioral changes when asked non-standard questions;

e inability to continue a thought if interrupted;

e general answers without specific examples;

e Lack of personal experience and emotional component (Hagendorff, 2020).

Thus, we can conclude that the basics of using Al effectively to prepare marine engineers
for an interview are the following:

1. Use Al as a coach and consultant, not as a replacement for language learning.
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2. Focus on understanding, not memorizing ready-made answers.
3. Review different interview scenarios. Ask the Al to generate a scenario of a specific
problem for you and ask you questions step by step using until you reach the optimal solution.
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LEVERAGING ARTIFICIAL INTELLIGENCE IN
MARITIME ENGLISH TEACHING

Frolova O.
Kherson State Maritime Academy
Ukraine

Amid the ongoing global shift, artificial intelligence (Al) is revolutionizing approaches to
language education by addressing challenges in skill development, particularly in specialized
fields such as Maritime English. Al-driven tools support teacher-led instruction by fostering
speaking fluency through personalized, adaptive, and interactive practice. When applied
strategically, they turn learners into confident communicators in a wide range of professional
situations. By leveraging Al, Maritime English teachers can enhance learner engagement, provide
immediate performance insights, and align instruction to individual student needs, thereby
strengthening professional competencies of future seafarers.

Recent studies highlight the value of Al in supporting real-time learning, as well as the
opportunities and challenges of integrating Al into the educational process. Chen, Pang, and Pang
(2024) emphasize that while the extensive use of Al enhances operational efficiency in the modern
shipping industry, there is a lack of Al-focused content in the curricula. They suggest strategies
for maritime institutions to effectively utilize available resources to prepare cadets for an Al-driven
maritime environment better. Demirel (2024) mentions that maritime education has to benefit from
Al in terms of both improving education and training. According to him, Al offers personalized
learning, task automation, smart content creation, adaptable access, and closing the industry skill
gap. In the view of Noble, Decancq, and Lisaité (2024), the integration of Al into Maritime English
teaching is inevitable. They point out that awareness of the benefits and limitations of Al
technology is instrumental to language teachers as they are trying to reconsider and reflect on their
teaching practices. Taken together, the above studies advocate for the strategic incorporation of
Al into the curricula to ensure students obtain the skills demanded by the maritime industry.

A notable contribution to this field is Pokrivédkova’s study, which examines the impact of
Al on foreign language education. She categorizes and summarizes the numerous Al tools applied
in language instruction. Furthermore, the author emphasizes the need for a revised framework for
the effective preparation of foreign language teachers, suggesting ways to integrate Al to enhance
teaching efficiency, reduce workload, and improve learning outcomes. In her opinion, Al tools
help reduce the time and frustration associated with traditional learning methods by adapting to
learner’s behaviour, providing immediate feedback on students’ strengths and weaknesses, and
developing an entirely personalized set of learning materials (Pokrivéakova, 2019).

Among Al-driven technologies, chatbots are becoming increasingly popular in educational
contexts, offering interactive, accessible, and personalized learning experiences (Al Ghaithi and
Behforouz, 2024; Cemy, 2023). Kohnke, Moorhouse and Zou (2023) explore the potential of
ChatGPT, one of the most advanced Al-powered chatbots, in supporting language teaching and
learning. The authors present initial ideas on how educators and learners can utilize ChatGPT,
offering practical examples of language learning tasks.

The aim of the current study is to examine the application of Al in Maritime English
teaching by exploring the various ways Al can be effectively integrated to enhance learning
outcomes.

Based on practical experience, Al can be leveraged in Maritime English teaching as
follows:

Enhancing Speaking Fluency and Accuracy. Al-powered tools, such as automated speech
recognition (ASR), provide instant, individualized feedback on pronunciation and fluency. These
tools enable learners to self-correct and develop more accurate spoken professional language,
which is essential for facilitating interaction within the international maritime community.
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Al chatbots simulate authentic conversational scenarios, allowing learners to practice
speaking in profession-specific situations, for example, rehearsing commands, distress calls and
radio communications. In addition, Standard Marine Communication Phrases (SMCP) can be
effectively practiced and trained through this approach. Speaking fluency can be increased through
repetition and the use of automation tools, such as Google Speech-to-Text and ELSA Speak, as
these technologies help promote automaticity in language production.

Advancing Writing Skills. Al assistants (e.g. Grammarly, LanguageTool, ProWritingAid)
guide students throughout the writing process. These systems correct spelling and grammatical
mistakes by conducting deep error analysis, providing suggestions for improvements, and offering
additional resources for further practice. These tools promote self-correction and independent
learning. Al writing assistants can be particularly beneficial for maritime students. Due to the
international nature of the shipping industry, clear and precise written communication is essential
for the crew’s safety. Al-powered tools help students enhance their writing skills in various
contexts, including ship’s logbooks, reports (e.g., repair reports, incident reports), emails (e.g.,
correspondence with agents, charterers, port authorities), safety and cargo documentation (e.g.,
risk assessment forms, cargo inspection reports). Utilizing Al writing assistants in Maritime
English, students can strengthen writing techniques and improve accuracy in the ship’s
correspondence.

Designing Personalized Learning Materials. Al systems adjust learning content based on
students’ responses, ensuring it is tailored to individual needs. Al enables scenario-based learning
by developing lessons that reflect authentic workplace procedures, including watchkeeping, cargo
handling, and internal/external communications. Al can be purposefully used to improve
electronic textbooks and descriptive texts by adapting reading materials or providing explanations
of professional terminology according to the students’ industry roles (navigation officer, marine
engineer, electro-technical officer, or ratings). Additionally, Al provides feedback by
recommending targeted practice activities when learners study specialized vocabulary (e.g.,
nautical terms, safety terms, meteorological terms) or grammar patterns (e.g., VHF radio
exchanges, ship’s documentation), ensuring a more effective and personalized learning
experience. Al tools used for this purpose include ChatGPT, Quizlet, Squirrel Al, and EdApp.

Facilitating Collaborative Learning. Al can considerably promote monitoring of
cooperative learning in Maritime English by tracking students’ progress in group tasks. Al ensures
effective interaction and language use by analyzing student engagements during group activities.
It identifies which students are participating actively and which students are not involved. In
addition, it allows teachers to address issues such as unequal work distribution or difficulties in
cooperation, ensuring all students contribute equally to activities like discussions, debates,
projects, and role-plays (e.g., safety briefings, toolbox meetings). Al also tracks individual written
and/or spoken contributions to ensure all group members are involved. If any student is not
contributing enough, Al highlights this and provides insights to teachers. Al tools such as
ChatGPT, Dialogflow, and Teamflow support those functions.

Al-driven tools are becoming an integral part of language education, necessitating teachers
to develop advanced digital competencies. Al proposes ways to improve communication fluency
and better adhere to maritime standards, helping students develop language skills. Al advises
additional tools, resources, or activities to enhance collaboration. Ultimately, this facilitates a
dynamic and interactive learning environment, essential for mastering Maritime English.
However, it is important to recognize that Al serves as a valuable supplement to the learning
process. Only by maintaining an appropriate balance between Al technology and traditional
teacher-led instruction can students successfully achieve the intended learning outcomes.
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3ACTOCYBAHHSA HITYYHOTI'O IHTEJIEKTY Y BUBYUEHHI
OPAHIY3BKOI MOBU: AHAJII3 IHCTPYMEHTIB, HEJAT'OI'TYHHUX
HEPEBATI

Xabaposa H. A.
JIHITPOBChKMI HalioHAIBHUN yHIBepcuTeT iMeH1 Onecs ['oHuapa
VYkpaina

[[IBuaka iHTETpaIlis TEXHOJIOTIH MTYYHOTO 1HTEJIICKTY B OCBITHIM IPOIIEC BiJKPUBAE HOBI
MO>KJIMBOCTI JJIs1 BUKJIAJIAHHS Ta BUBYCHHS 1HO3EMHHX MOB. BiJl afanTHBHUX HAaBYAIBHUX CUCTEM
0 1HTepakTHUBHUX d4ar-O0otriB, III-iHCTpyMeHTH paauKadbHO 3MIHIOIOTH TPAJAUIIHHY
METOAOJIOTiI0 HaB4aHHs. L 1omoBine Mae Ha MeTi HaAaTH BCEOIUHUM 1 KpUTHYHUI aHawi3 poii
I y BuB4eHHI (paHIly3bK01 MOBHU, BUXOASYHU 32 PAMKU IMPOCTOrO MEPEiKy IHCTPYMEHTIB. Mu
JOCIITUMO He JIMIIE SIBHI IepeBar, MiATBEPKCHI HAYKOBUMH JIOCIIIPKEHHSIMH, a i BUCBITIMMO
MaJIOBiJIOMi BHKJIMKH Ta JOBTOCTPOKOBI HACIHIJKH, SIKI IISI TEXHOJIOTIS HECe JJIs MeJaroriku Ta
camoi MpUPOAU MOBH.

Sk 3a3navae B. 0. buxos ta O. M. Cuipin, puHok LI-iHCTpyMeHTIB 17151 MOBHOI OCBIiTH
CTaB HaJ3BUYAaWHO AMBEPCU(IKOBAHUM, MPOMOHYIOYHM CIICLialli3oBaHl pIMIEHHS i1 PI3HUX
acrextiB napuanHs (BukoB & Cmipin, 2020). Ix moxnHa KmacuikyBaTH 3a OCHOBHUMM
(GyHKIISIMU, K1 BOHU BUKOHYIOTh PO3riisiHeMo Jiesiki iIHTepaKTUBHI MIaTGOopMH Ta 4aT-00TH AJis
PO3MOBHOI IIPAKTUKU

Hanpuxknan, nnatrgopmu, sx-ot Pingo Al, Langua, TalkPal ta ParlezAl, cnemianbno
po3po0ieHi A imitarii po3MOB 3 HOCIIMH MOBH. BOHM J03BOJISIIOTH YUYHSIM «CTPHOHYTH» B
JiajioTd 3 TEepIIOro JHSA, HaJaloud CEepelOBHUINE 3 «HYJIbOBUM THCKOM» Uil HpakTUkd. Lli
THCTPYMEHTH IIPOTIOHYIOTh PEXXHUM PEILTIKH-poIb0BOi IpH, e LI agantyerses 10 piBHS Ta TEMITY
CTY/IEHTA, IMITYIOUH peajbHi clieHapii, Taki sIKk 3aMOBJICHHS B Kade a00 OpOHIOBaHHS MOT3KH /10
[Mapuxy. deski nogatku, Hanpukiaz, TalkPal, HaBiTh 1O3BOJISIFOTE CHIJIKYBATHCA 3 ICTOPUYHUMU
Ta BUTAJaHMMHU TMEPCOHAaXKaMH, 110 MPOMOHY€E YHIKaJbHUHA HaBYaIbHUM HocBid. Lle no3Boise
CTYIEHTaM MPAaKTHKYBAaTH TOBOPIHHS IOIHS Y 3pYYHHUH TSI HUX Yac, 10 3HAYHO M ABHIIY€E IXHIO
MOBHY BII€BHEHICTb.

3aranpHOILTEOBI MOieni, Taki sk ChatGPT, xou4a 1 He CTBOpEHi creriaabHO IJii MOBHOTO
HaBYaHHS, MOXYTh OyTH e(pEeKTMBHO a/JanToBaHi K BipTyajbHiI peneTuTopu. CTyAEHT MOKe
BUKOPHCTOBYBATH X JIUIsl 6a30BOT PO3ZMOBHOI NMPAKTHKH, BUMPABJICHHS TPaMaTHKH Ta CTBOPEHHS
1HAMBITyanbHUX YpoKiB. OnHak, Ha 1ymMKy T. FO. I'puropenko, ixHs eheKTUBHICTb 3aJI€KUTh BiJl
sxocti npomnTiB (I'puropenko, 2022). 3amicTb OJHIET yHIBEpCAIbHOI MO/IEN, MU CIIOCTEPIraEMO
nepexij 10 Creriani3oBaHuX A0AaTKiB (Hamnpukian, ParlezAl mist crpykTypoBaHux 3aHsTh, Pingo
Al s po3MOBHOT IPAKTUKH), SIKI BUPIIIYIOTh KOHKPETHI MEaroriyHi 3aBJaHHs.

Ha nymky nmocnmigHukiB, 1€ CBIAYMTH TPO JO3piBaHHS ramysi, IO MEPEeXOIUTh Bij
«3araJibHOT» TIOTYXXHOCTI BEJIMKHX MOBHHUX MOJIENIEH 110 IIIECHPSIMOBAHOTO TIEIarorigyHOTrO
u3aiiHy. 3aBAsSKH HiJIECIPSIMOBaHOMY (YHKIIIOHAIY, SIK-OT PEKUM PEIUTIKU-POILOBOI I'PH, KU
IMITy€ peasibHI ClieHapii, a TaKoX (PYHKIIis ajanTalii 10 piBHS CTYAEHTA, 1 IHCTPYMEHTH MalOTh
MO3UTHBHE 3HaueHHA. BoHu Oe3nocepeHbO BIUIMBAIOTH HA IiJIBUIICHHS BIIEBHEHOCTI Ta
CHPUSAIOTh AKTUBHIN MOBHIM MPaKTHUI, 1110 IOIOMarae BUPIIIUTH MPOOJIEMY, 3 IKOI0 CTUKAIOTHCS
0araTo y4HiB: CTpax TOBOPHUTH 3 HOCISIMU MOBH.

Iactpymentn, taki sk Wordvice Al Tta QuillBot, nmpusHadeHi misi BIOCKOHAJICHHS
MMCbMOBUX HaBUUOK. BOHM MUTTEBO BUSBIISIOTH Ta BUIPABISAIOTH IpaMaTudHi, opdorpadivni ta
MyHKTYaliiHl MOMWJIKHM, HAJal0ud JeTalbHl NOsICHEHHd Ta mnpono3ulii. Lli iHcTpymeHTH
JOTIOMAaraioTh PO3LIMPIOBATH CIOBHUKOBHUI 3amac, MPOMOHYIOYM CHHOHIMHM Ta 1J10OMaTH4HI
BHpPAa3H, 1110 POOUTH TEKCT OUIBII MPUPOTHUM. IXHsI HiHHICTH 0COGIMBO BUCOKA IS CTYJICHTIB Ta
JOCIITHUKIB, SKi MUIIYTh HAYKOBI poOOTH (PpaHIly3bKOI0 MOBOIO. SIK OKa3yIOTh JTOCIIIKEHHS,
BOHU ITO3UTHBHO BIUIMBAIOTh HA SKICTh Ta TOYHICTH MHUCHhMA, OCOOJMBO TMPH CAMOCTIHHOMY
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HaBYaHHI. 3aBISKU I1I0J000BOMY JIOCTYIly Ta MHUTTEBOMY 3BOPOTHOMY 3B'SI3Ky, BOHH
3a0€31evyI0Th MOCTIHE HaBYaHHS 110710 cBOiX momuiok (I'puropenko, 2022).

[Tnardopmu, sik-or Mondly VR, cTBOpIOIOTH 3aHYprOIOYE BIipTyalbHE CEPEOBHIIE, IO
JI03BOJISIE CTYIEHTaM ITPAKTUKYBATH (PPAHILy3bKY B pEaliCTUYHHUX CLIEHAPISAX, HAIPUKIA[, Y FOTel
4yu pecTopani. JlochipKeHHs MATBEPAXKYIOTh, 1110 TexHoJorii BipTyansHoi (VR) Ta nomoBHEHOT
(AR) peanpHOCTI MiIBUIIYIOTh MOTHBAILI10, 3a7Iy4YCHICTh Ta HaJIal0Th AaBTCHTUYH1 MOKJIUBOCTI JIJIS
npaktuku (I'puropenko, 2022). Bonu He nuIie 70IOMaraiTh Y BABUEHHI JIEKCHKH Ta TPaMaTHKH,
a U y pO3BUTKY HAaBMYOK PO3MOBHOI MOBM, YMTaHHS Ta ayAilOBaHHs. TakoX 3'SBIIAIOTHCS
cnenianizoBani 1ardopmu, sfk-oT Tutor Al siKi J03BOJIAIOTH CTBOPIOBATH IIEPCOHANI30BaHi
HaBYaJIbHI IPOrpamMu i OyIb-IKOT TEMH, BKJIFOUAIOUN TPOMIKHHUI piBEHBb (paHITy3bKO1.

Iarerpamiss III B ocCBiTHI mpolec BHUXOAWTH 3a PaMKH NPOCTUX 3PYUHOCTEH,
JIEMOHCTPYIOUHM 3HAYHI MeJaroriufi nepeBaru, miaTBepAKeH1 akaJeMIYHUMHU JOCTKEHHSIMU.

HII-iHCTpyMEHTH aHANI3YIOTh JaHi MpPO YCHINIHICTh y4YHS, BU3HAYAIOTh WOTO CHIIBHI Ta
cJ1a0Ki CTOPOHHU Ta AJANTYIOTh KOHTEHT 1 BIPAaBU JUIsl 3alIOBHEHHS MPOTaIMH Yy 3HaHHAX. Llei
miaxia 3abe3nedye, mo0 y4eHb 30CepeKyBaBCs Ha THX 00JIacTAX, e HOMy NOTpiOHa HalO1bIIa
IPaKTUKA, MAaKCUMI3yIOUM pe3yibTaTH HaB4yaHHsA. Hampukiaza, miuatgopma Moxe JUHAMIYHO
3MIHIOBAaTH KOHTEHT 3aHATh, WIIO0 BIANOBINATH IHAMBIAYaJbHUM TOTpedaM, CIPHUSIIOYN
HiBUILIEHHIO 3aIy4€HOCTI Ta e(peKTUBHOCTI HaBYaHHs. J{OCIiIPKEeHHS OKa3yIOTh, 1110 KEpOBaHe
Il nHaByaHHS TMO3WTHBHO BIUIMBA€ HA MOTHBAII0 YYHIB Ta iXHIO 3[0aTHICTH JO
camoperynboBaHoro HaBuyaHHs (I'puropenko, 2022). 3 oxgnoro Ooky iHctpymentu LI
HiJTAIITOBYIOTHCS i/ iHAMBIAyalbHI IOTPEOH CTYAEHTA, IO CIPHUSIE€ aBTOHOMIii Ta MOTHBALIi.
Age 3 iHII0ro 60Ky, CIOCTEPIraeThCs BiACYTHICTh aBTEHTUYHOI JIt0/IChKO1 B3aemoii. [ He mosxke
BIITBOPHUTHU KYJIBTYPHI HIOAHCH, EMIIATIIO0 Ta He(hOpMAIIbHY B3aEMO/III0 3 HOCIEM MOBH.

Ha nepmmii mornsin 31aeTbes, L0 CTYJASHTH Bi4yBalOTh cebe OUIbII BIIEBHEHO Ta
KOHTPOJIIOIOTh BJIACHUIM HaBYAIbHUN IUIAX. Y IbOMY KOHTEKCTI IEpcOHali3allisl Ta aJanTarlis
6e3nocepeIHbO MPU3BOAATH A0 MiIBULICHHS 3aJy4Y€HOCTI Ta BiAYYTTS KOHTPOJIIO HAJl IPOLIECOM,
110, y CBOIO Yepry, B/ /10 3pOCTaHHs BHYTPIIIHbOI MOTHUBALT Ta camocTiiiHOCTI. Lle mosicHioe,
yomy UII € edexkTuBHUM KaTamizaToOpoM, a He MPOCTO «IHCTpyMEeHTOM». IcHye minomo6oBa
JOCTYIHICTh Ta 3BopoTHUM 3B's130K. [lI-mnardopmu noctynui 24/7, Hanatoun MUTTEBUH (indOex
1010 BUMOBH, TpaMaTHUKU Ta JIEKCHKH. AJie ICHY€ TaK0X MOXIIUBICTh YIEPEeKEHOCTI Ta
HeToyHocTl. Skicth IIII-BignoBimel Moke 3anexaTd BiJl MOBH, a aJlOPUTMH MOXYTb OYyTH
HEKOPEKTHUMH, 1110 MIPU3BOJUTH JI0 Ae3iH(OpMaIllii Ta JTIHIBICTUYHOI HEPIBHOCTI.

[TozutuBHUM OIK 1100 MiABUIIEHHS BIEBHEHOCTI Ta MOBHOI KOMIIETEHIII1 CTY/I€HTA, MAE
3BOPOTHiM BruB. HaueGTo mokpaiiyoThcsi pO3MOBHI HAaBUUYKH, BUMOBA, CJIOBHUKOBHI 3amac Ta
TOYHICTh MHUChMa B OE3MEYHOMY CEpeNOBHII. AJie, IOpS 3 IIUM BUHUKAE PU3HK HAJAMIPHOTO
MOKJIAIaHHS Ta «IIOBEpXHEBOro» HaB4yaHHsA. HagmipHa 3anexnicts Big LI moxe nepemnikompkatu
PO3BUTKY KPUTHUHOTO MHCIIEHHS Ta IJIMOOKOro po3yMiHHS. IMepcuBHI Ta IHTEpPaKTUBHI
cepenoBuIna, Taki gk TexHonorii AR/VR Ta uyaT-00TH 37aTHI MOJENIOBATH pealbHI CHUTYaIlii,
MIJBUIIYIOYH 3aly4yeHICTh Ta i1HTepec. AJie 3acCTOCyBaHHS LUX IHCTPYMEHTIB CTUKA€ThCA 3
€TUYHUMH Ta KOH(INeHLIHHI BUKIMKaMU. MoBa HaeTbes mpo 30ip BENMKHUX OOCATIB JaHUX,
BKITIOYHO 3 TOJIOCOBHMH 3aITACAMH, TOMY BUKITUKAE 3aHETIOKOEHHS III0I0 TPUBATHOCTI Ta OE3MEKH.

YucaeHHl AOCHIHKEHHS MiITBEPDKYI0Th, M0 HII-iHCTpyMEHTH CIPUSIOTH MOKPALICHHIO
MOBHHX pe3ynbrariB. Hampukinan, y gocaimkenHi 2024 poxy, 58 CTyIeHTIB yHIBEpCUTETY, K1
BUBYAJIM aHIIIHCBKY MOBY, IPOJEMOHCTPYBAaJIM 3HAYHE IOJIIMIIEHHS CBOIX MOBHHMX HaBHUYOK
MICJIST MICSIIISI BAKOPUCTAHHS 4aT-00Ta, 110 MiATBEPANUIIO HOTO MO3UTUBHUN BIJIUB Ha PO3BUTOK
MoBHUX 311i0HOocTel (Pérez & Demaiziere, 2021).

TakuM YMHOM, MOXKEMO CIIOCTEpIraTh SK TepeBarv, TaKk 1 HEAOIIKH HEOOMEKEHOTO
Bukopuctanns LI. [To-nepiie, 11e HETOYHOCTI, YIEpeIKEHICTh Ta JiHrBicTUYHA HepiBHICTD. LT
MO)XEe TeHepyBaTH HeTouHy abo 3acrapiny iHdopmariro. [le 0cobmuBo MOMITHO y pasi, SKIIO
HaBYaJIbHI JaHI € 3acTapiauMu abo MicTaTh nomMuiku. Kpim toro, II-cuctemu TpeHyoThCs Ha
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MacHMBax JaHHUX, SIKIi MOXYThb MICTUTH yHepelkeHHsA. Hampukian, N0JaToKk MOXe HaJaaBaTh
nepeBary OAHOMY JiajJeKTy 4YM aKIEHTY (HalpuKIal, Mapu3bKOMY), MapriHaIi3ylOud I1HIII
Bapiauii ¢paniy3pkoi MoBu. HalOinblml KPUTHYHUN BUKIMK IOJIATAE y 3arpo3i MOTIHOIeHHS
rI00anbHOI JIIHTBICTUYHOT HepiBHOCTI. [locmimkenns, nmposeneni HaykoBusmu C. E. Pérez,
F. Demaiziére y Microsoft, mokasytoTs, 1o sKicTh Bianosige LI € HIKY0I0 B HEAHTTIOMOBHHX
MOBaXx, OCKIJIbKH MOJIEII TPEHYIOThCS MEPEBAKHO Ha aHTIIiMChKiM MoBI. Ile o3Hauae, 1o, xoua
aHIJIOMOBHI CTYJCHTH MOXYTh OTPUMYBaTW Oarari, HIOQHCOBaHi BiAIMOBiJi, CTYAEHTH, MIO
BHUBUAIOThH (DPaHIy3bKy, MOXKYTh MaTH CIIpaBy 3 MEHII IKICHUM KOHTEHTOM. Lle Moxe HecBiioMo
PO3LIUPUTH PO3PHB Y IMPOTYKTHUBHOCTI Ta 3HAHHAX M)XK MOBHUMH I'pyTIaMH, TOCHITIOIOYH 1CHYIOUY
repeBary aHrjIiichKoi MOBH B TEXHIUYHUX Ta HayKoBHX cepax (Pérez & Demaiziere, 2021).

[To-gpyre, icHye 3arpo3a rIMOOKOMY HAaBUAaHHIO Ta aBTEHTHYHIN B3aemoii. HagmipHa
3anexHicth Big Il Moxe mepemkoIuTH PO3BUTKY KPUTUYHOTO MHCIICHHS, AHATITUYHOTO
MUCIICHHS Ta 3[aTHOCTI J0 BHUpilIeHHs mpobieM. EkcriepTu momepemkaroTh, M0 HEKPUTHIHE
Bukopuctanus LI mosxe «006iiiTH rirnboke HaBYaHHS, KO CTYIEHTH MPUHMaIOTh 3T€HEPOBaH1
BiIMOBiAI O0e3 perenbHOrO aHamizy. Kpim Toro, Il He MoXxe BiTBOpHUTH 0ararcTBO JHOACHKOT
B3a€MO/I1, KyJIbTYpHI HIOAHCH, €MIIaTiI0 Ta HECTIOAIBaH1 MOBOPOTH peaibHOi po3MoBH. Lle Moxe
MPU3BECTH JI0 BITUYTTS 130JIALi Ta 3BECTH MOBY JIO MPOCTOrO HAOOpY MpaBuiI, irHOPYIOUM ii
couianeHy npupoay. OnHak, npoOiemy ctBoproe He cam LI, a memaroriyni mpakTHKH, SKi He
allanTyBaJIHCA 10 HOBHX TEXHOJIOTiH. 3amicTh Toro, mob Biakuaatu LI, ekcnepTn 3akiInkaoTh
710 TIEPEOCMUCIICHHS METO/I1B OLlIHIOBaHHS. SIKIIO TpaauIiiH1 3aBlaHHs (HAMPUKIIAI, HallMCAaHHS
ece) MOXyTh OyTH jierko BukoHaHi L1, 1ie cBiquuTh po c1abKicTh caMmoro 3aBnanHs. BupimeHHs
— 1Ie Tepexia A0 OIIHIOBAHHS MPOIECY, a HE JIMIIE pe3yibTaTy, HAPHUKIAJ, Yepe3 HaBYalbHI
KypHaJIH, yCHI 3aXHCTH a00 pedrekcuBHi ece, aKi PIKCYIOTh YXBaJICHHS PillIeHb.

[To-TpeTe, MpUCYTHICTh €TUYHOI AWIIEMHU: KOH(IICHIIIMHICTD Ta MaiilOyTHE MOBH.

[I-nnaTtdopmu 30uparoTh BEIWYE3HI 00CATH AAHMUX, BKIIOYAIOYM T'OJIOCOBI 3alMCH Ta
ocobucty iH(hOpMaIli0, 10 BUKIMKAE CEPHO3HI 3aHETIOKOEHHSI 111010 MPUBATHOCTI Ta OE3MeKu.
be3 HanexHUX eTHYHUX 3alO01KHMKIB, 11 JaHI MOKYTh OyTH HEMpPaBOMIPHO BUKOpPHUCTaHi abo
Ii/1aH1 3arpo3i, MipUBalOYM J0BIpY KOpHcTyBauiB. OKpiM IIbOT0, JOCHIKEHHS BKa3ylOTh Ha I11e
OJINH, MaoBigoMui acrekT: morenmian [ Moxxe BIutMBaTH Ha MOBHI 3BHYKHU Ta CTHJII JIOJEH Ha
oe3nperieeHTHOMY piBHI. L[g KoHIemiis, BioMa siK "COLIOIHAEKCUKAIBHICTD'", O3HAYae, IO
€JIEMEHTH, TaKl SIK aKIIEHT, IHTOHAIIIs Ta CTHUJIb MOBJICHHSI, 1110 MICTATHCS Y CHHTETUYHHUX T0JI0cax,
MOKYTh BIUIMHYTH Ha Te, SIK KOPUCTYBaui cami roBopsTh. Lle Mae JOBroCcTpOKOBI HACTIAKU TS
eBoJttollii MoBH, ockuibku 111 moxe cpuatu crangaptuzanii ado, HaBMaKy, BIUIMBAaTH Ha MOBHI
MapKepH, 10 CUTHATI3YIOTh PO COIlialbHY MPUHANEKHICTh. Lle Takok Moke MaTu HACHiAKU AJIs
npodeciiinux cdep, ockinbku LI-iHCTpyMeHTH Bke 3MIHIOIOTh poOOUni Mpoliec NepeKsaiayvis,
BUTICHSIOUM X 3 JIESKUX cdep 1 MepeTBOPIOIOYM iXHIO POJib Ha PEelaKkTOpiB 3reHEpOBAHOTO
KOHTEHTY.

[ITy4yHuii iHTENEKT € TMOTYXHHUM, aje He 1JeaTbHUM IHCTPYMEHTOM Ui BHUBUEHHS
(paniy3pkoi MoBH. Moro ocHOBHA CHITa TONATAaE B 3MATHOCTI 3a0€3MedyBaTH MepCOHATI30BaAHE
HaBYaHHS, MUTTEBUN 3BOPOTHUI 3B'SI30K Ta HU3bKOPU3UKOBE CEPEAOBHUINE JJIS MPAKTHKH, 10
3HAYHO TI/JBMILYE MOTHBALII0 Ta TOKpallye MOBHI KoMmeTeHIii yuHiB. OnHak, #oro
BIIPOBAKEHHS HECE 3HAYH1 BUKIIUKH, SIKI HE MOYKHA ITHOPYBATH.

Buxopucrtannus mryunoro inrenekty (L) nns cTBopeHHS AMIAaKTUYHUX MaTepiajis,
30KpeMa Ui BUKJIaJaHHs (PpaHIly3bKOi MOBH, Ma€ HU3KY CyTTE€BUX HEIONIKIB, SIKi BUMAararoTh
peTeNbHOT YBaru Ta KOHTpoIIo 3 60Ky Bukianaya (Kosanenko & Hikomnaesa, 2023).

Otxe, posrssHemo Hemoniku I mpu miaroToBHmi JTUAAKTHYHUX MaTepialiB, BUALICHI
C.T. Komanenko Ta JI. A. Hikomnaera (2023).

1. ®dakTU4HI MOMHJIKMA Ta JIHTBICTUYHI HETOYHOCTI (IHIIMMH CIIOBaMHM TE€HEpaTHBHI
«ramonrHamii). OgHie 3 HAUOLTBITNX MPOOJIEM € CXUIIBHICTh BEJTMKMX MOBHUX MOJEJEH 10
reHepalii HermpaBaAKUBO1 200 HepesIeBaHTHOI iH(OpPMAIlii, BIIOMOT SIK «TaTIOIMHALID». Y KOHTEKCTI
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(bpaHIry3pK01 MOBH 11€ MOXKE TIPOSIBIIATUCS SIK:

— (bakTHYHI TOMUJIKK Y KpaiHO3HABYOMY MaTepiajli, TOOTO Ha/JlaHHs HEBIPHUX JaHUX TPO
iCTOpIit0, KyJIBTYpY, reorpadiro i Tpaaullii ppaHKOMOBHHUX KpaiH.

— CHHTAaKCH4YHI Ta imioMatuyHi HeTouHOCTi. Xoua IIII 3a3Buuaii reHepye rpaMaTUdHO
MPaBUIJIbHI PEUEHHS, BIH MOKE HE BJIOBUTH TOHKHX iIOMATUYHHX BiIMIHHOCTEH a00 CTBOPUTH
peueHHs, SIK1 € IPaBUILHUMHU, ajie 3By4aTh HENPUPOIHBO IS HOCIS.

— HEBIAMOBITHICTH piBHIO ckiaaaHOCTi: Il Moke HEKOPEKTHO OIIHUTH HEOOXiTHHIA
JeKkcuuHui abo rpamatnuHuid piBeHb (A1-C2) mis niIbOBOi ayAWTOpii, CTBOPIOIOYM 3aHAITO
npocTi 200, HaBIMaKy, HAATO CKJIA/IHI 3aBJIaHHS.

2. BiacyTHICTh eAaroriyHoi Ta KyJabTypHOT TITMOMHU

— TeHepalis Ia0JIOHHOTO Ta HENEepCOHANI30BaHOTO KOHTEHTy. Matepialii 4acTo €
y3arajlbHEHUMU Ta HE BPaxOBYIOTh creuudiuHi moTpedu, iHTEepecH YU MOomepenHiil JoCBil
YKpaiHCBKUX CTYJCHTIB, IO 3HIKYE IXHIO MOTHBAILIIO.

— KynbTypHa HeuyT/IHMBICTh Ta yrepelxeHicTb. HaBuanbHi naHi, Ha sikux TpenyBancs L1,
MOXYTh MICTUTH TIPUXOBaHi a00 SIBHI alrOpUTMIi4yHI yrepemkeHHs. Lle mMoxe mpusBecTH a0
CTBOPEHHS MaTepiaiiB, 10 TPAHCIIOIOTh CTEPEOTUIH LIOJI0 NMEBHUX COLIANBHUX TPYII, PETIOHIB
a0o reHiepHUX poJer y (paHKOMOBHOMY CBITI.

— BigcyTHicTh emouiliHO-1iHHICHOTO KoMmoHeHTa. LIl He mMoxe monaTu A0 MarepialiB
€JIEMEHTH eMIaTii, ryMopy a00 CIIOHYKaTH 10 KPUTUYHOTO MHUCJICHHS Ta €eMOIIIHOI peakiii Tak,
K 11 pOOUTH MaTepiai, CTBOPEHUH JIIOIUHOO-BUKIIAIauEM.

Tomy, MOkeMO 3p0OUTH BUCHOBOK, 1110 HABITh ITPH MIBUKiH reHepatii, piHaIbHHIA mporec
CTBOPEHHSl JMJAKTUYHOTO Marepially BCEe Il€ 3alUIIA€ThCA pecypcoeMHUM. Buknamau
3000B'sI3aHUN BUTpayaTH 3HAYHUI Yac Ha TEPEBIpPKY, BHUIIPABICHHS, aJaNTaIllil0 Ta JOJaHHS
IHCTPYKIIM 10 3reHepoBaHOro KoHTeHTy. PaxtuyHo, LI meperBoproe mpolec «CTBOPEHHS 3
HYJIS» Ha «BUIPABJICHHS Ta pearyBaHH», 0 HE 3aBXK/H € IIBUIINM.

3. IToTteHuiitHe nopyuieHHs: aBTopchbkux mpas. LI Moxke reHepyBaTu TEKCTH, CTPYKTYPH
3aBJaHb a00 UTIOCTPaTUBHI MPHUKIIAIH, K1 € HAJTO CXOKMMH Ha BHUXIJIHI JIaHl 3 HOTO HaBYAJIBHOI
6a3H, 1110 CTBOPIOE PU3HK IUIariaTy abo MOpyIIeHHs aBTOPCHKUX pPaB.

Buxopuctanus mtyunoro iHtenekty (ILII) ans cTBOpeHHS AMJAKTMUHUX Marepiajis,
30KpeMa Ul BUKJIAZaHHsA (ppaHIly3bKOlI MOBH, Ma€ HU3KY CYTTEBUX HEIOJNIKIB, sIKI BUMAararmTh
pETeNBhHOI YBark Ta KOHTPOIIIO 3 OOKY BUKJIaaua.

MoxeMo 3poOUTH BUCHOBOK,, 1110 HaaMmipHe BukopucTaHHs LI sx mi1s ctyneHTis, Tak i
JUIS BUKJIaJa4iB, MOKE MPHU3BECTHU JIO TEXHOJIOTIYHOI 3ajexHOCTi. KpiM Toro, 3aBaHTaKeHHS
BJIACHUX 1JI€}l, KOHKPETHUX HAaBYAJbHUX IUIaHIB a00 JaHUX CTYJCHTIB JUId reHepalii KOHTEHTY
MO>K€ CTBOPUTH PU3UKHU KOH(DIIEHIIIMHOCTI Ta O€3MEKH TaHUX.

MaiiGytHe Il y MOBHI} OCBITI 3aJI€)KUTh BiJl pO3POOKH OLIbII IHKIIO3UBHUX Ta ETUYHHUX
CHUCTEM, L0 BPAaXxOBYIOTh JIHIBICTUYHY PI3HOMAaHITHICTh Ta J0JAIOTh ynepexeHHs. [loganpuri
JOCIIJKEHHSI MalOTh OyTH CIIPSMOBaHI Ha BUBUEHHSI COLIIOMIHIBICTHYHOTO BIUMBY 1111 Ha MOBHY
BapilaTUBHICTH Ta 1AeHTUYHICTh. Tomy 1o LI Tpanchopmye He nuie ocBity, a it nmpodecii, IK-0T
nepekyal, 3MiH04H (GOKyC 3 6e310cepeTHbOr0 CTBOPEHHS Ha SIKICHUI KOHTPOJIb.
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CORPUS-BASED LEARNING OF MARITIME ENGLISH
IN THE DIGITAL ERA

Shvetsova I.
Kherson State Maritime Academy
Ukraine

The rapid digitalization of the maritime industry, driven by the integration of artificial
intelligence (Al), automation, and advanced navigation technologies, has substantially altered the
linguistic requirements for deck officers. Contemporary ship operation increasingly involves
interaction not only with multilingual crews but also with complex human-machine interfaces,
automated alerts, and operational reports that demand precise and timely interpretation. In this
context, Maritime English is no longer limited to the reproduction of standardized communicative
patterns; it functions as an instrument of situational awareness, operational decision-making, and
safety management.

Nevertheless, training practices in many maritime academies remain predominantly
oriented toward the memorization of Standard Marine Communication Phrases (SMCP) and the
translation of technical texts. Although such approaches provide cadets with a basic terminological
framework, they are insufficient for developing the analytical, adaptive, and context-sensitive
skills required in digitalized operational environments. This pedagogical imbalance creates a
competence gap whereby learners possess declarative knowledge of phrases but lack the ability to
apply them flexibly in dynamic and safety-critical scenarios. Consequently, linguistic
misinterpretations persist as a significant contributing factor to communication failures and
navigational incidents at sea (International Maritime Organization, 2020).

The study set out to design and evaluate a corpus-based linguistic adaptation model for
Maritime English training, aiming to strengthen cadets’ operational readiness, improve
communication accuracy, and align language education with the realities of Al-driven and
automated navigation systems.

The development of Maritime English in the digital era should be situated within the
broader paradigm of English for Specific Purposes (ESP), where language is conceptualized as a
tool for executing precise professional actions rather than as a purely communicative medium. In
maritime operations, linguistic accuracy has direct safety implications, as commands and reports
function as triggers for technical procedures and navigational maneuvers. This perspective aligns
with the “language for action” framework, which interprets linguistic units as catalysts of
operational decision-making and coordinators of professional activity.

The cognitive-functional approach further emphasizes the role of language as a means of
processing information, identifying patterns, and making timely operational decisions in high-
stress environments. Within this framework, professional texts such as interface messages,
simulator dialogues, and incident reports are not merely instructional materials but authentic
communicative acts that demand interpretation, evaluation, and action.

Contemporary research in corpus linguistics (McEnery & Hardie, 2012) provides
methodological tools for addressing these challenges. Corpus-based instruction enables learners
to analyze authentic language data, identify frequent collocations, and acquire domain-specific
terminology in realistic contexts. When integrated into Content and Language Integrated Learning
(CLIL) environments, corpus analysis has been shown to enhance vocabulary retention,
grammatical accuracy, and professional language awareness more effectively than traditional
approaches (Annury, Fridolini, & Sutrisno, 2025). This theoretical convergence suggests that
corpus-driven methods are well positioned to address the linguistic demands of automation and
Al-mediated ship operations.

The research involved 30 cadets of the Kherson State Maritime Academy (aged 19-22,
proficiency level B1-B2 CEFR), divided into two groups: a control group receiving traditional
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instruction and an experimental group engaged in corpus-based training. The Maritime English
corpus was compiled from authentic sources such as electronic chart display and information
systems (ECDIS), automatic identification systems (AIS), radar messages, simulator dialogues,
and official incident reports. Instruction in the experimental group integrated corpus data into
functional tasks, including concordance searches, collocation analysis, and scenario-based role
plays.

The findings demonstrated substantial linguistic and operational gains in the experimental
group. Vocabulary size increased by 76.8%, grammatical accuracy improved by 78.5%, and
comprehension of technical terminology grew by 114.7%, with all results statistically significant
(p < 0.05). In addition to quantitative outcomes, qualitative data highlighted higher levels of
learner motivation and engagement: 88% of cadets reported strong professional relevance of the
materials, and 81% confirmed improved usability of corpus tools after training. Simulator-based
observations further revealed that cadets trained with corpus methods responded to navigational
alerts approximately 40% faster than the control group and committed three times fewer
communication errors during operational drills.

The results of the study provide compelling evidence that corpus-based training
substantially enhances both linguistic competence and operational readiness among cadets.
Beyond measurable improvements in vocabulary, grammar, and terminology, corpus-driven
instruction cultivates situational awareness and the ability to process authentic communicative
input under time pressure. This outcome directly supports the “language for action” paradigm,
according to which linguistic units function not merely as neutral conveyors of information but as
operational triggers that initiate and regulate professional decisions in safety-critical contexts.

The integration of authentic maritime corpora into instruction bridges the gap between
theoretical language knowledge and real-world operational performance. By exposing cadets to
interface messages, simulator dialogues, and incident reports, corpus-based learning ensures that
language acquisition is embedded in realistic communicative environments, thereby reducing the
risk of misinterpretation and communication failure during ship operations. This approach also
addresses the limitations of traditional methods that emphasize memorization of SMCP without
fostering adaptive or analytical language skills.

Based on these findings, several recommendations can be formulated for maritime
education:

1. Curricular integration. Maritime academies should adopt corpus-based methods
systematically, aligning instructional materials with IMO SMCP and STCW standards to
guarantee both linguistic precision and regulatory compliance.

2. Instructor professional development. Targeted training must be provided to equip
instructors with the technical and pedagogical skills necessary for corpus compilation, annotation,
and effective classroom implementation.

3. Pedagogical scaffolding. Concordance and collocation tasks should be introduced
gradually, moving from guided activities to autonomous exploration in order to balance
authenticity with cognitive load, especially for learners at lower proficiency levels.

4. Simulation synergy. Corpus-based tasks should be closely integrated with simulator
training and emergency drills, ensuring that the linguistic gains directly translate into enhanced
operational performance.

5. Long-term evaluation. Further research is required to assess the durability of linguistic
and operational improvements over extended periods of sea service and to explore the scalability
of the model across different maritime academies.

Taken together, these conclusions highlight that corpus-based instruction is not only a
methodological innovation but also a pedagogical necessity in the context of digitalized and
automated shipping. Its adoption can contribute to higher standards of communication reliability,
navigational safety, and professional competence in the global maritime sector.
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BIZOMOCTI ITPO ABTOPIB

1. AdanacieBcbka Ipuna OuinekcaHapiBHa, CTapliMii BuKIanad Kadenpu
aHTJIIACHKOI MOBH B CYJTHOBIM €HEPreTHII
XepcoHChKa JepKaBHA MOPChKa aKa eMist

2. basuuenko Bikropis BikropiBHa, BUKJIaga4 aHIIIMCHKOT Ta YKPaiHCHKOI MOB
Buie npodeciiine yunnumie Ne 2 m. XepcoHa
3. Bbapcyxk Ceitnana JleoHigiBHa, KaHAUAAT MEaroriYHUX HAyK, JOLEHT, TOUEHT

kadenpu aHTTCHKOI MOBH B CYTHOBOIIHHI

XepcoHChbKa JepKaBHa MOPChKa akaieMist

4. berzenko Omis IOpiiBHa, BUKIamay IUKIOBOI KOMICIi aHTJIIHACHKOI MOBH
CYIHOMEXaHIYHOIO Ta €JIEKTPOMEXAHIYHOTO B1JI/IJICHb

BinokpemiieHuii cTpyKTypHUH Tigpo3aut «Mopcbkuil (paxoBH KOJIEIHK
XepCOHCHKOI Aep:KaBHOI MOPCHKOI aKaIeMIi»

5. benbkoBchka Harans bopuciBHa, KaHIuaaT NemaroriyHUX HAyK, JOIEHT,
3aBigyBay Kadeapu MOBHOI MiITOTOBKU

[HCcTHTYT BiMichKOBO-MOpCHhKMX cmil  HamioHanesHoro yHiBepcutery «Ojecbka
MOPCHKa aKkajaeMis»

6. bninoBceka Penara IropiBHa, BUKiIaia4 kadeapu MOPChKOT aHTIIIACHKOT MOBU
Hanionansuuit yaiBepcuteT «Ofiecbka MOPChKa aKaieMis»

7. botiko Kcenis JleoniniBua, ctapimmii BUkiagayd kadenpu aHTiiicbkoi MOBH B
CYAHOBO/IIHHI

XepcoHChKa Jiep:KaBHA MOPChKA aKaJIeMisl

8. bonornikoBa Amna IlerpiBHa, kaHAuAarT QUIONOTIYHUX HAyK, JIOLEHT,

3aBilyBa4 KaeIpu 3araJibHOr0O MOBO3HABCTBA Ta 1HO3EMHUX MOB

Hauionansuuit yniepcutet «llonraBceka nosmitexHika iMeHi FOpist Konapariokay
9. bounapenko Banepis BacuniBHa, BUKIIagad Kaeapu MOPCHKOi aHIIHACHKOT
moBu Harionansuuit yHiBepcutet «Onecbka MOPChKa aKaaeMishy

10.  bopcyk Omnekcannpa MwuxaiiniBHa, BUKJIa/a4 MEPIIOi Kareropii, BUKIAga4d
aHTIIICHKOT MOBH

[Ipodeciiino-Mopcbkuii sinei XepcoHChKOT 1epKaBHOT MOPCHKOT akaaemii

11.  Borucinsky Mirjana, PhD, Associate Professor, Chair of Foreign Languages
University of Rijeka

12.  Vasadze Natia, PhD, Associate Professor

Batumi State Maritime Academy

13.  Vid Alina, English Language Tutor, Department of Foreign Languages
Maritime University of Szczecin

14.  Bacunumuna Haranis MakcumiBHA, JOKTOp MEIaroriyHux Hayk, mpodecop
Kadenpu 1H0O3EMHUX MOB Ta MEPEKIIATy

JlepxaBHuil yHiBepcuTeT « KMIBChbKUI aBlalliiHUI THCTUTY T

15. Bonkxosa Auna CepriiBHa, cTapiinii BUukiagad kadeapu aHIiHChKOT MOBU y
CYIHOBI1i €HEpTeTHII

XepCoHChKa JiepyKaBHA MOPChKa aKaJaeMist
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16. Taunenko Jlapuca BonogummwupiBHa, noktop ¢inocodii, AOUEHT Kadenpu
COIITbHIX KOMYHIKAIii

HarmionansHuii TpaHCIOPTHHUM YHIBEPCUTET

17.  Tepremp Onbra €preniBHa, Bukiagad [[MK «CycniuibHo-rymMaHiTapH1
JTUACILIUILTIHIY

XepCOHChKUM MOPChKUM (haxoBU KOJIEIK PUOHOT IPOMUCIIOBOCTI

18.  I'maBanpka FOmis JIeoniniBHa, kKaHAMAAT (1IOJIOTTIYHUX HAYK, JOIICHT, TOIIEHT
Kadeapu myOIYHOro yIpaByIiHHS, paBa Ta T'YMaHITapHUX HAyK

XepCOHCHKUM JIepKaBHHUM arpapHO-€KOHOMIYHHUIN YHIBEPCUTET

19. TopaieBcbka lOmisi BanentuniBHa, 3100yBau Apyroro (MaricTepchbKoro)
PIBHS BUILIOI OCBITH

HanionansHuii yniBepcutet «llonraBchka nosmitexHika imeHi FOpis Kongpariokay
20.  Jenuuenko Ipuna MuxonaiBHa, BUKJIaJa4 ITUKJIOBOI KOMICIi aHDIIHCHKOT
MOBH CYTHOMEXaHIYHOTO Ta €JIEKTPOMEXAHIYHOTO BIAAICHb

Binokpeminenuii CTpyKTypHU# miapo3ain «Mopcekuil paxoBuid KOJIEIK
XepCOHCHKOI AepKaBHOI MOPCHKOT akaaeMiix»

21.  [Jinenko Mapis OnekcanapiBHa, CTapiiuid BUKIagad kadeapu COoLialbHUX
KOMYHIKaIlii

HartionanpHu#t TpaHCTIOPTHHUI YHIBEPCUTET

22.  Jlo6poBonbchka BikTopist AHaromiiBHa, KaHAWAAT ICTOPUYHUX HAYK, TOIEHT,
3aBigyBad Kadeapu coIiaabHO-TyMaHITapHOI MiITOTOBKU

XepcoHChKa Jep>KaBHA MOPChKa aKaIeMist

23.  Dolidze Tamari, PhD, Associate Professor

Batumi State Maritime Academy

24.  Jly6oosuu Kapina CepriiBHa, BUKJIaJa4 UKIOBOI KOMIcCli ()yHIaMEHTAIbHUX
Ta ICTOPUYHUX JAUCITUTLIIH

Yepkacbka MeAMYHA aKaeMist

25.  KensckoB Bacunp SkoBMY, JOKTOp MeNaroriyHUX Hayk, mpodecop,
3aBiAyBay Kadeapu ryMaHiTapHUX AUCIIUILIIH

Hynaiicekuii iHcTuTyT HationansHoro yHiBepeuteTy «Ofiechbka MOpChbKa akaaeMish»
26. 3abomorceka Ombera OmnekcaHapiBHA, JOKTOpPKAa TMEAAroriyHUX —Hayk,
npodecop, momneHT Kadeapu aHTIChKOi (ioJI0Tii Ta CBITOBOI JITEpaTypy IMEHi
npodecopa Onera MimrykoBa

XepCOHCHKUIM JIep:KaBHUHN YHIBEPCUTET

27.  3arpebenvna Haramist BsuecnaBiBHa, kaHauaar (GUTONOTIYHUX HAYK, TOIEHT,
JOIEHT Kadeapu MOPCHKOI aHIITIMCHKOT MOBU

Hamionanpauit yHiBepcuteT «Oniechbka MOPChbKa aKaJieMis»

28. 3y6poBa Onbra AHJpiliBHA, KaHAUJAT MEJATOTIYHUX HAyK, JOILICHT, JOLICHT
Kadeapu aHMIMChKOI (P1I0JIOTIT Ta CBITOBOI JiTepaTypu iMeHi npodecopa Onera
MimrykoBa

XepCOHCHKUM JIepKAaBHUM YHIBEPCUTET
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29. Kawminceka Csitnana BacumiBHa, noktop ¢inocodii, crapuimii BHKIagayd
Kadenpu CycniibHUX KOMYHIKaIlii

HarionansHuii TpaHCIOPTHHUM YHIBEPCUTET

30.  Kegalj Jana, PhD, Assistant Professor, Chair of Foreign Languages
University of Rijeka

31. Kupna Anna BomomumupiBHa, KaHAWAAT TII€IaroriyHUX HAyK, JOIICHT,
JOIIEHT KadeapH COoliaIbHO-TYMaHITapHOI OCBITH

KomyHanbHui 3aK1aa BUILOT OCBITH «/JIHIMPOBChKA akaieMisi HEMEPEePBHOI OCBITH
JIHIIpOoneTpOBCHKOi 00JIaCHOT paau

32.  Kosanb Tamapa IBaHiBHa, JOKTOp MEAAroriyHUX HayK, mpodecop, npodecop
Kadeapu Meaaroriky 1 METOAMKH HaBYaHHS 1HO3EMHUX MOB

KuiBchkuil HallioHaIbHUN JIIHTBICTUYHUIN YHIBEPCUTET

33.  KoaiboB Aptem CepriiioBud, 3100yBad OCBITH

BinokpemiieHuii cTpyKTypHUH Tigpo3aut «Mopcbkuil (paxoBHM KOJIEIHK
XepCOHCHKOI Aep:KaBHOI MOPCHKO1 aKaJIeMIi»

34. Konomienp Tersna B’suecnaBiBHa, PhD, fgoieHT, goueHT kadeapu MOBHOI
miaroroBkd HMY iMm. O.0. Boromosblis

HMY im. O.0. boromonblis

35. KononoBa Onena OpiiBHa, BUKIIagau IIUKIOBOT KOMICIi aHITIIACHKOT MOBH
CYTHOMEXaHIYHOTO Ta eJIEKTPOMEXaHIYHOTO BiJIJIIJICHb

Binokpemnenuii cTpyKTypHU# miapo3nit «Mopcekuil paxoBHii KOJIEIK
XepCOHCHKOT IepKABHOT MOPCHKOT aKajemMii»

36. Coslovich Sandra Tominac, PhD, Full Professor, Chair of Foreign
Languages, University of Rijeka

37. Kotrikla Anna Maria, PhD, Doctor, Assistant Professor, Department of
Shipping, Trade and Transport

University of the Aegean

38.  Kpacoscekuii I I'ennaniiioBuy, 3m00yBad 0CBITH

Binokpemiienuii cTpyKTypHUH Tiapo3aut «Mopcbkuil (paxoBH KOJIEIHK
XepCOHCHKOI Jep>KaBHOI MOPCHKOT aKaieMii»

39. KynpsiBieBa Banentuna ®enopiBHa, KaHIUIAT TIEAAroriYHUX HAYK, JOIEHT,
3aBigyBa4 Kadeapu aHTIiHChKOI MOBU B CyTHOBOIIHHI

XepcoHChKa Jiep>KaBHA MOPChKa aKaIeMist

40.  Kyxapuyk Oxcana [leTpiBHa, BUUTEIH BUIIOI KATETOPii, yUUTEIh aHTIIIACHKOT
MOBU

Jlineid Ne 13 «Yemix» [lonTaBchkoi MiChbKOT pajau

41.  Kyueunko Ipuna BanentuniBHa, 1okTOp (diocodii, JOLUEHT, AOLUEHT Kadenpu
aHTJIIACHKOI MOBH B CYJTHOBOJIIHHI

XepcoHChKa JepyKaBHA MOPChKa aKaIeMist

42.  Jlinumus Jlapuca BonogumupiBHa, KaHAMAAT MENAroriYHUX HayK, JTOLEHT
Kadeapu aHNTMChKOT MOBU B CY/IHOBOIHHI

XepcoHChKa Jiep>KaBHA MOPChKA aKaIeMist
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43.  JlitikoBa Omekcannpa IBaHiBHA, KaHAWAAT TEAArOTIYHUX HAYK, JMOICHT,
JIOLIEHT KadeApy aHIITICHKOT MOBU B CYTHOBIN €HEPreTHII

XepcoHChKa JepyKaBHA MOPChKa aKaIeMist

44.  JlixomepcroBa Banepis I'puropiiHa, Bukianad kadeapu aHTIIHCEKOT MOBU
B CYyJTHOBOJIIHHI

XepcoHChKa Jep>KaBHA MOPChKa aKkaJIeMis

45. JIsmenko YasiHa [ropiBHa, KaHIUAAT MEJAroriYHUX HAYK, CTapIIMi BUKIaaa4d
Kadeapu aHDTICEKOT MOBU B CY/THOBIH €HEPreTHIl

XepcoHChKa Jep>KaBHA MOPChKa aKaJIeMis

46. Menbuuk Karepuna MukonaiBHa, MaricTp, 3100yBauka MariCTEpPChKOIO
piBHa 2-r0 KypCy HaB4aHHS Kadeapu aHNIMChKOI (DUIOJIOTIT Ta CBITOBOI JITEpATYpHU
iMeHi1 npoecopa Onera MinrykoBa

XepCOHChKUM JE€PKABHUIN YHIBEPCUTET

47.  MenbaukoBa AHactacis CepriiBHa, BUKJIa[ a4 [IMKJIOBOI KOMICITi aHIJIIACHKO1
MOBH CYTHOMEXaHIYHOTO Ta €JIEKTPOMEXaHIYHOTO BIAA1ICHb

Binokpemnenuii  CcTpykTypHuid  mifgpo3ain  «Mopcbkuil  (axoBUH  KOJEIK
XepCOHCHKOI JIep>KaBHOT MOPCHKOT aKajemiin»

48. MuponoBa Jlapuca AHaTomiiBHA, CTapIIMil BUKIagad Kaeapu 1HO3EMHHX
MOB TIpo(heciiHOTO CIpSIMYBaHHS

Opnecwkuii HalioHaNbHUN yHIBepcuTeT iMeHi [.I. MeunukoBa

49.  MimykoBa JIr0o60B IBaHIBHa, BUKJIagad IUKJIOBOI KOMICIi aHTIIHCHKOT MOBHU
CYJTHOMEXaHIYHOTO Ta eJIEKTPOMEXaHIYHOTO BIITIJICHb

Binokpeminenuii cTpyKTypHU# miapo3ain «Mopcekuil paxoBuii KOJIEIK
XepCOHCHKOI AepKaBHOI MOPCHKOT akaaeMiix»

50.  Mopos3 Irop Iroposuy, kypcant K232 rpynu

Binokpemnenuil  CcTpykTypHuid  migpo3ain  «Mopcbkuil  (axoBUH  KOJEIK
XepCOHCHKOI Iep>KaBHOT MOPCHKOT aKaaemii»

51. Mopo3 Onena JleoniniBHa, kaHauaaT (HIOIOTITYHUX HAYK, JOIEHT, JOIEHT
Kadeapu aHMTIICbKOT MOBH B CYTHOBOJIIHHI

XepcoHChKa JiepKaBHA MOPChKa aKaIeMist

52.  Harpubenbanit borman SfpocmaBoBuu, crapmuii BUKIagad Kadeapu
aHTITIMCHKOI MOBH B CYTHOBOJIIHHI

XepcoHChKa Jiep:KaBHA MOPChKa aKaIeMist

53.  Hikitenko Tumodiit JImurpoBud, 3100yBa4 OCBITH

Binokpemnenuii cTpyktypHUit miaposain «Mopcekuii paxoBuii KOJIEIK
XepCcOHCHKOI Aep>KaBHOI MOPCHKOT aKaaeMiix»

54. HouoBna Haramis BsdecnaBiBHa, KaHAWAAT IEIAaroriyHUX HAyK, JTOIEHT
Kadeapu ¢iaoJorii Ta COIlagbHO TYMaHITAPHUX AUCIUTLIIH

[TonTaBChbKU IHCTUTYT €KOHOMIKH 1 TIpaBa YHIBEPCUTETY « YKpaiHa»

55. Oroponuuk Harans €BreniiBHa, KaHIMJIaT M€IaroriyHUX HayK, JIOIEHT, B.O.
3aBiyBada Kadeapu aHTIiHChKOI MOBH B CYJIHOBIN €HEPreTHlll

XepcoHChKa JepyKaBHA MOPChKA aKaIeMist
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56. IlaBenpuyk Mapuna OnekcanapiBHa, KaHIWAAT TMEJAroriyHUX Hayk,
CTapIIUiA HAYKOBUH CIIBPOOITHUK BIIIITY TUAAKTUKH

IncturyT negaroriku HAITH Ykpainu

57.  Tlerpymenko Onena BikTopiBHA, BHKIa/Ja4 IIMKJIOBOI KOMICIi aHIIIHCHKOL
MOBH CYTHOBOIMHOTO BiJIIIJICHHS

Binokpeminenuii cTpyKTypHUN MiaApo3aiT «Mopchkuil haxoBUM KOSk
XepCOHCHKOT Iep’KaBHOT MOPCHKOI akaaeMii»

58.  IleryxoBa Onena BacwuiiBHa, BUKIaaa4 Kaeapu TyMaHITaApHUX JUCITUIUTIH
Yepkacbka MeAMYHA aKaJIeMisl

59.  Iunumuyk Onexcanap OnexcanapoBud, 37100yBad OCBITH

BinokpemiieHuii cTpyKTypHUH Tigpo3aut «Mopcbkuil (paxoBHM KOJIEIHK
XepCOHCHKOI Aep:KaBHOI MOPCHKOI aKaIeMIi»

60. [TlinmocoBa Tamapa CepriiBHa, KaHAuJaT MEIAroriyHUX HAyK, JOIICHT,
JOIIEHT Kadeapu aHITIMChKOT MOBU B CY/IHOBOIHHI

XepcoHChbKa JiepKaBHa MOPChKa akaieMist

61. Iloropnenska Hanis BikropiBHa, crapimmii BUkianad kapeapyu aHIiACHKOT
MOBH B CyJTHOBI! €HEPreTHIll

XepcoHChKa JiepyKaBHA MOPChKa aKaJIeMist

62. TlomBoiicbkka Oxcana BomnogumupiBHa, KaHaujar (UIOJIOTIYHUX HAYK,
JIOIICHT, TOIIEHT Kadeapu HIMEIbKOT MOBH JOIIEHT Kadeapu raay3eBoro nepexiamny
Ta IHO36MHHUX MOB

KuiBchbkuii HalliOHAIBHUN CKOHOMIYHHMM yHIBepcUTET iMeHI Bamuma I'erbmana
XepCOHChKUI HalllOHATbHUN TEXHIYHUNA YHIBEPCUTET

63.  Polydoropoulou A.

University of the Aegean

64.  IlpumaxoBa Onbra BononumupiBHa, BUKIaAay aHITIMCHKOI MOBU
Binokpemnenuit  cTpykTypHuid  migpo3ain  «Mopcbkuil  (paxoBUH  KOJEIK
XepCOHCHKOT JIepKaBHOT MOPCHKOI akajeMiix

65.  Ilpuxogpko Onena OnexcaHapiBHA, CTAPIINNA BUKIIaJa4y Kadeapy raay3eBoro
MepeKIaay Ta IHO3eMHUX MOB

XepCOHChKHM HalllOHAJIbHUN TEXHIYHUM YHIBEPCUTET

66. Panenbka Ciiiana BanepiiBHa, KaHAWAAT TENAroriyHUX HayK, JOLCHT,
JIOIIEHT Kadeapy JIHTBICTUKH Ta MEPEKIIATy

KwuiBchkuii cronnunuii yHiBepcuteT iMeH1 bopuca [ pinuenka

67. Pu0iit JIronmuia AmnaroiiBHa, BUKJIaga4 IIUKJIOBO1 KoMmiciT
(GyHIaMEHTaIbHUX Ta ICTOPUYHUX TUCHUUILIIIH

Uepkacbka MeIUYHA aKaIeMist

68. Ponix Onekcanap OnexkcanapoBud, 3100yBad OCBITH

Binokpemiienuit cTpyKTypHU# migpo3ait «Mopchkuil paxoBHii KOJEIK
XepCOHCHKOT Iep’KaBHOT MOPCHKOI akaaeMii»

69. Psi6okins Haramist OnekcanapiBHa, kaHAuAaT GUIONOTTYHUX HAYK, JAOILICHT,
3aBimyBau Kadeapu (iiaosaorii Ta colianbHO-TYMaHITApHUX TUCIUILIIH
[TonTaBChbKMIi IHCTUTYT €KOHOMIKH 1 paBa YHIBEPCUTETY « YKpaiHa»
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70.  Psabyxa IBan MuxaiinoBuy, JOKTOp MEAArOriYHUX HAyK, JOIEHT, mpodecop
kadeapu aHTTIMCHKOT MOBH B CyJHOBIM €HEPreTHII

XepcoHChKa JepyKaBHA MOPChKa aKaIeMist

71. Cagsina FOmiana ['epmaniBHa, BUKIIa1a4 [IUKIIOBOT KOMICiT aHTVIICHKOI MOBH
CYTHOBOJIIMHOTO B1IICHHS

Bigokpemienuii cTpyKTypHU# miapo3aiia «MopchbKuii (haxoBui KOJIemx
XepCOHCHKOT JepyKaBHOT MOPCHKOT aKaaeMii»

72. Curaiino Haramis MukonaiBHa, BuKIagad Kadeapu aHIIINHCBKOI MOBH
TEXHIYHOTO cripsimyBaHHs Nel

HanionanbHuii TexHIYHUI yHIBepcUTeT YKpaiHu «KUIBCbKMI MOMITEXHIYHUI
1HCTUTYT IMeH1 [ropst CIKOpCHKOTO»

73.  Cmarmii Muxaiiio AnaromniiioBud, 3100yBay OCBITH

Binokpeminenuii CTpyKTypHU# miapo3ai « Mopcekuil paxoBuid KOJEIK
XepCOHCHKOI AepKaBHOI MOPCHKOT aKkaaeMii»

74.  CwmepeunHcbkuil Mukosna BacuiboBuy, 3100yBad OCBITH

Binokpeminenuii CTpyKTypHU# miapo3ain «Mopcekuil paxoBuid KOJEIK
XepCOHCHKOI JAep>KaBHOI MOPCHKOT aKkaeMii»

75. CmupHoBa Mapuna BonogumupiBHa, BHKIagad ITUKIOBOI  KOMICIT
dbyHIaMEHTAJIBHUX Ta ICTOPUYHUX JUCITUTIIIH

Uepkacbka MeMYHA aKaIeMist

76. Conogeii 'anna CepriiBHa, kaHauaar (GuIONOTIYHUX HAYK, JOILEHT, JIOICHT
kadenpu aHDTICHKOT MOBH B CYJTHOBIM €HEPTeTHII

XepcoHChbKa JiepKaBHA MOPChKa akaaeMis

77.  CraBenko Onena BikropiBHa, mokrop ¢inocodii, mpoBiaHA (PaxiBUUHA
CEKTOpY 1HIIIOMOBHOI OCBITH BTy MIXXHApOAHUX 3B’SI3KiB; BUKJIagad Kadeapu
aHDIChKOT (PLI0MOrIT Ta CBITOBOI JiiTeparypH iMeH1 npodecopa Onera Mimrykosa
XepCOHChKUM JepKaBHUIN YHIBEPCUTET

78.  Crenenko Hartans MukonaiBHa, KaHIWJAT TEAAroriyHUX HAyK, IOIICHT,
JOLIEHT KadeApu raiay3eBoro rnepekyiaay Ta iHoO3eMHUX MOB

XepCOHChKHI HAIlIOHAIbHUN TEXHIYHUM YHIBEPCUTET

79.  TumodeeBa Oxcana SpociaBiBHa, KaHIUAAT MEJATOTIYHUX HAyK, TOIICHT,
JOTICHT Kadeapy TyMaHITApHUX JUCIUILIIH

Hynabicekuii iHcTUTYT HarionansHoro yHiBepcurety «Onecbka MOPChKa
aKageMisDy

80.  Tumomryk FOmist BiktopiBHa, cTapimii BUkianad kadeapu aHmTiiCbKoi MOBH
B CYJAHOBI €HepreTHIll

XepcoHChKa Jep)kaBHAa MOPChKa aKaeMist

81. Tupon Onena MukonaiBHa, KaHIWJAT TICUXOJOTIYHMX HAyK, JOLEHT, B.O.
3aBiyBada Kadeapu coliaibHUX KOMYyHIKaIlii

HamionanpHu#M TpaHCIIOPTHUHN YHIBEPCUTET

82. TokapeBa Ombra BikTopiBHa, KaHAMIAT NEAAroriyHUX HayK, BHUKJIaaad
ITUKJIOBOT KOMICIi aHIJIIACHKOI MOBH CYTHOMEXaHIYHOTO Ta EJIEKTPOMEXaHIYHOTO
BIJIIJIEHD
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Binokpemiienuit cTpykTypHUl miapo3ait «Mopcbkuil paxoBuil KOJIEIK
XepCOHCHKOI AepxKaBHOI MOPCHKOT akaieMii»

83.  Vmapkina Ceitnana OnekcaHApiBHA, BUKJIAAa4 aHTIIMCHKOI MOBH LIUKIIOBOI
METOIMYHOI KOMICIi CYCIUJIBHO-TYMaHITApHUX JUCIUILIIH

XepCOHCHhKUI MOPChKUH (haXOBUH KOJIEK PUOHOT MPOMHUCIIOBOCTI

84.  VupsnoBa Biktopis OmneriBHa, KaHaugaT (UIOJOTIYHMX HAyK, JOLICHT
kKadeapu 1IHO3eMHHUX MOB MPOGECIHHOTO CIIPSIMYBaHHS

Opnecbkuii HallioHanbHUM yHIBepcuTteT iMeH1 [.I. MeunukoBa

85.  Fameli K.M. University of the Aegean

86.  denoposa Onbra BomonmumupiBHa, kaHauAaT (HUIOIOTIYHUX HAyK, JIOLICHT,
JOLIEHT Ka(epy aHIIIHCHhKOT MOBH B CYIHOBOJIIHHI

XepcoHChKa JepKaBHA MOPChKA aKaIeMisl

87. ®ponoBa Onena OnekcaHapiBHA, KaHIWJAT MEAArOTiYHUX HAyK, JOLICHT,
JOIIEHT Kadeapu aHITIMChKOT MOBU B CY/THOBO/IHHI

XepcoHChbKa JiepKaBHa MOPChKa akaieMist

88.  Xabapoma Haramiss AnatomniiBHa, KaHAWAAT TNEAAroriyHUX HAyK, JIOLEHT
Kadeapu poMaHO-TepMaHChKO1 (10011

JIHITpOBCHKUI HalllOHAMBHUN YHiBepcuteT iMeHi Onecst [oHuapa

89.  Xpaban Muxaiino IropoBuu, HayKOBHi CIIBPOOITHMK HAyKOBOTO IEHTPY
3B’s13Ky Ta iH(dopMaTu3arii

BiiicbkoBuil THCTUTYT TeleKOMYHiKalliii Ta iHpopmaruzaiii imeni ['epois Kpyt

90. Xpaban Tersna €BreHiBHa, KaHAWAAT (PUIOIOTIYHUX HAYK, JIOIEHT, JOICHT
Kadeapu aHTTINChKOT MOBH

JlepxaBHUI1 yHIBEpCUTET 1H(POPMAIITHO-KOMYHIKAIHHUX TEXHOJIOT1H

91. Hwranenko Onbsra AHppiiBHa, cTapluuMi BUKIaAa4 KadeApu aHMIIHACHKOT
MOBU B CyAHOBOAIHHI

XepcoHchbKa JepkaBHa MOPChKa akaieMist

92. TloGenko Onbra BacuniBHa, kaHauaaT (HUIONOTIYHUX HAYK, JIOLEHT, JTOIEHT
Kadeapu MOPCHKOT aHTITIMCHKOT MOBU

Harmionansuuit yaiBepcuteT «Onechka MOPChKa aKaieMis»

93. Yepesanb Bikropis MuxonaiBHa, BUNTETh aHTITIHCHKOT MOBH

XepcoHcrkuii 6araronpodinbaumii mirei Ne2(0 XepcoHChKOT MICHKOT pan

94.  Yepuenko BanenTuna MukonaiBHa, BUKIIa1a4 [IUKIIOBO1 KOMICIi aHTITHCHKOT
MOBU CYTHOMEXAHIYHOTO Ta EJICKTPOMEXaHIYHOTO BI1ICHD

Binokpemnenuii cTpykTypHU# miapo3ait «Mopchkuil axoBH KO
XepCOHCHKOT Aep’KaBHOT MOPCHKOI akajaeMiix»

95.  UYexoBcbka AHHa BiktopiBHa, 3100yBau CTyIeHs BULIOI OCBITH Kadempu
JIOIIKIJIBHOT OCBITHA

BinHunpkuii  nepkaBHUM — MeAaroriyHUid  yHIBepcuTeT  iMeHl — Muxaiina
Koriro0uHCHKOTO

96. Ywmx Csimiana ['eopriiBHa, KaHIUJAT MEAArOT1YHUX HAyK, JAOLEHT, TIOLEHT
kKadenpu ryMaHITapHUX TACIUATIIIH

Hynaiicekuii iHcTUTYT HamionansHoro yHiBepeuteTy «Ofechbka MOpChKa aKaieMish»
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97.  Iamosan Onekcannapa CepriiBHa, BUKIaga4d kadeapu MOPCHKOi aHTTIHCHKOT
MOBU

Harionansauit yaiBepcuTeT «Ofechka MOPChKa aKaIeMish»

98.  llleBenvoBa-l'apkymia Haramst BacwimiBHa, kanaumar (ilojoriyHUX Hayk,
JOIEHT KadeapH aHTIHChKOT MOBH B CYTHOBOIIHHI

XepcoHChKa Jiep)kaBHAa MOPChKa aKaieMist

99. llluxupunceka Omnekcangapa BacwiiBHa, KaHAWAAT I€IaroriYyHUX Hayk,
JIOIIEHT, JOIICHT Kadeapu MOMKIILHOI OCBITH

BinHuupkuii  gep)kaBHUM — TMEJaroriyHMid  yHiBepcuTeT  iIMeHi  Muxaiina
Ko1roomHCchKOTO

100. HOpxenko AnboHa FOpiiBHa, KaHIUIAT MEJArOTIYHUX HAyK, JAOLICHT, JOIIEHT
Kadenpu aHMIMCHKOI MOBH B CY[THOBI/ €HEPreTuLl

XepcoHChKa Jiep>KaBHAa MOPChKa akaieMist

101. Jurkovi€ Violeta, PhD, Associate Professor, Faculty of Maritime Studies and
Transport

University of Ljubljana

102. Sxymenko Inna OnexkcanjpiBHA, CTaplIuil BUKIAgad Kadeapu raay3eBOro
NepeKsaay Ta IHO3EeMHUX MOB

XepCOHCHKUI HalllOHAJILHUN TEXHIYHUN YHIBEPCUTET

103. IlIBemoBa IpmHa BikTopiBHA, IOKTOp TIENAroriyHUX HaykK, Ipodecop,
npodecop kadenpu aHTITINCHKOT MOBH B CYTHOBO/IIHHI

XepcoHChKa Jep>KaBHA MOPChKa aKaIeMist
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SECTION:
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IMPLEMENTATION OF CRITICAL THINKING THROUGH WRITING 21
ACTIVITIES IN MARITIME ENGLISH

Bondarenko V.

National University “Odesa Maritime Academy” (Ukraine)

STUDY PATTERN FOR MOULDING LEGAL ENGLISH COMPETENCIES 24
WITHIN THE DISCIPLINE “ENGLISH FOR SPECIALTY”

Vasylyshyna N.

State University “Kyiv Aviation Institute” (Ukraine)

BUKJIAJJAHHA MOPCBKOI AHIJIIMCBKOI MOBU HA OCHOBI 27
AHJIPATOI'THHOI'O MHIAXO0AY I3 3ACTOCYBAHHSsM CYYACHHX
OCBITHIX TEXHOJIOI' T

BoJakosa A.C.

XepcoHChKa JepKaBHa MOPChKa akaneMis (YkpaiHa)

AHTJIIMCBKA MOBA SIK BA3OBUH IHCTPYMEHT BUKJAJIAHHS 32
YKPATHCBKOI MOBH IS IHO3EMHUX CTYJIEHTIB

I'anenko JI.B.

HamionansHuii TpanciopTHril yHiBepcuteT (YKpaiHa)
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DERIVATION: A KEY TO LEXICAL ENRICHMENT FOR HIGHER
EDUCATION LEARNERS (OWN TEACHING PRACTICE) 36
Hlavatska Yu.L.

Kherson State Agrarian and Economic University (Ukraine)

®OPMYBAHHS COIIOKYJITYPHOI KOMIIETEHTHOCTI Y ITPOILIECI
HABYAHHS AHIJIIACBKOI MOBH 39
I'opaiescbka 1O.B., boiornikoBa A.Il.

Harmionansauii yHiBepeutet «llontaBcbka momitexnika imeHi FOpis Kongpatiokay (Ykpaina)

IMPACT OF GAMIFICATION ON LEARNER MOTIVATION IN 42
MARITIME ENGLISH COURSES

Didenko M.

National Transport University (Ukraine)

CLIL-IIAXIA Y BUKJIAJAHHI COIIAJIBHO-I'YMAHITAPHUX
JUCHUILIIH: CTPATEIIS IHTEI'PAIIII AHTJIOMOBHOI'O KOHTEHTY 46
JoopoBosbcbka B.A.

XepcoHChKa AepkaBHAa MOPChbKa akaneMis (YkpaiHa)

THE ROLE OF HUMANITARIAN TRAINING FOR THE PROFESSIONAL
DEVELOPMENT OF FUTURE SEAFARERS IN MODERN CONDITIONS 50
Zheliaskov V.

The Danube Institute of the National University “Odesa Maritime Academy” (Ukraine)

JUCKYCIMHI METOJU HA 3AHATTAX AHIIIMCBKOI MOBH 52
3yoposa O.A.

XepcoHChKU JiepkaBHUH yHIBepcHuTeT (YKpaiHa)

CTPYKTYPHO-KOMINOHEHTHUH NIJIXIJ O ®OPMYBAHHS
T'OTOBHOCTI ®AXIBIIB MOPCBKOI I'AJIY3I 1O IPO®ECIMHOI
THIIOMOBHOI KOMYHIKAIIII 55
Kaminceka C.B.

HanionansHuii TpancriopTauil yHiBepcuteT (YKpaiHa)

USING FUTURE SCENARIO BUILDING TO ENHANCE CLIMATE 59
LITERACY, RAISE AWARENESS, AND INFORM POLICY

Kotrikla A.M., Fameli K.M., Polydoropoulou A.

University of the Aegean (Greece)

PEER-TO-PEER TEACHING AND LEARNING ENVIRONMENT 63
Kudriavtseva V.
Kherson State Maritime Academy (Ukraine)

CYYACHI IIIJIXOIH 1O HABUAHHS AHI'JITMCBKOI MOBH Y
MPOPECIVHINA OCBITI 67
JIsmenko V.11, Tepreas O.€.2

Xepconchbka sepikaBHa MOpChKa akaaemis (Ykpaina)

2XepcoHChKHM MOPCHKHH (haxoBHil KosiepK pruOHOT ipomuciioBocTi (Ykpaina)

KEY STAGES OF INNOVATIVE TEACHING TECHNIQUES
IMPLEMENTATION

Moroz O.

Kherson State Maritime Academy (Ukraine)

70
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JIHTBICTUYHI TA IEJATOI'TYHI ACIIEKTH HABYAHHS IHO3EMHOI
MOBH Y MOPCBKIN OCBITI 73
Mopos L.I., MeabuukoBa A.C.

Bimoxpemnenuii cTpykTypHHH migpo3nin "Mopchkuil  (paxoBHil KONEMK XepCOHCHKOI
nepskaBHOI MOpChKOT akanemii" (Ykpaina)

OHOBJIEHHSI 3MICTY HABYAHHSI AHTJIIMCBKOI MOBH

MAMBYTHIX MOPSIKIB Y KOHTEKCTI HABUYKOBOI'O HIJIXO1Y 76
Oropoanuk H.€.

XepcoHChKa JepKaBHa MOPChKa akameMis (Ykpaina)

SYNERGETIC APPROACH IN FOREIGN LANGUAGE TEACHING AS A

WAY TO IMPROVE THE QUALITY OF STUDENTS' KNOWLEDGE 31
Pietukhova O.

Cherkasy Medical Academy (Ukraine)

SOFT SKILLS DEVELOPMENT IN MARITIME ENGLISH TEACHING 84
Prymakova O.

Separated Structural Unit "Maritime Applied College of Kherson State Maritime Academy"
(Ukraine)

NEOLOGISM IN THE PROFESSIONAL SPHERE: LINGUISTIC AND
TRANSLATIONAL ASPECTS 87
Radetska S.V.

Borys Grinchenko Kyiv Metropolitan University (Ukraine)

ISSUE OF NEEDS ANALYSIS IN THE CONTEXT OF DELIVERING OF
MARITIME ENGLISH COURSE FOR ADULT LEARNERS 90
Riabukha I.

Kherson State Maritime Academy (Ukraine)

UNDERSTANDING CONCEPT - BASED INQUIRY AND THE LANGUAGE
LEARNING PROCESS 93
Smyrnova M., Dubovich K., Rybiy L.

Cherkasy Medical Academy (Ukraine)

MOBA MOPCBKOI IT'AJTY3I IK OB’€EKT BUBUEHHS: TIPOBJIEMU
MEPEKJIATY 96
Crenenxko H.M.

XepcoHChKUH HaIllOHAILHUN TEXHIYHUN yHiBepcuTeT (YKpaina)

MOJOJAHHS MOBHOI TPUBOKHOCTI SIK HJIAX 10 YCHIIIHOT'O
MNPOXO/KEHHS CIIBBECIJIA B KPIOTHI'OBIA KOMIIAHII 99
Tupon O.M.

Hamionansauii TpancnopTarit yHiBepcuteT (YKpaiHa)

NEJATOI'TYHU TOTEHIIAJI IHHOBAIIMHOI'O HABUAHHSI
AHIJIIMCBKOI MOBH 103
Xpaoan T.€.

HepxaBHuil yHiBepcuTeT iH(pOopMaLifHO-KOMYHIKaliHHUX TeXHOoJori# (YKpaiHa)

THE ROLE OF NATIONAL-CULTURAL COMPONENT IN INCREASING
MOTIVATION FOR FOREIGN LANGUAGES LEARNING 107
Tsyhanenko O.

Kherson State Maritime Academy (Ukraine)
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TEACHING AND STUDYING ENGLISH ONLINE DURING THE PERIOD

OF WAR IN UKRAINE 110
Cherevan V.

Kherson Multidisciplinary Lyceum 20 of the Kherson City Council (Ukraine)

SOME ASPECTS OF COMMUNICATION TRAINING OF THE FUTURE
TRANSPORT TECHNOLOGIES SPECIALISTS 112
Chyzh S.

the Danube Institute of the National University Odesa Maritime Academy (Ukraine)

TASK-BASED LEARNING AND THE ROLE OF NARRATIVE IN

DEVELOPING PRAGMATIC COMPETENCE OF MARITIME CADETS 114
Shapoval O.

National University “Odesa Maritime Academy” (Ukraine)

INTERVIEW STRATEGIES AND TECHNIQUES IN DEVELOPING 117
ENGLISH-SPEAKING SKILLS OF STUDENTS AT THE ENGLISH

LESSONS

Shevelova-Harkusha N.

Kherson State Maritime Academy (Ukraine)

ANALYSIS OF THE BASIC CONCEPTS OF NEUROLINGUISTIC
PROGRAMMING IN FOREIGN LANGUAGE LEARNING (ENGLISH) 120
Yakushenko 1.0., Prykhodko O.O.

Kherson National Technical University (Ukraine)

CEKIIISI:
[IU®POBI TEXHOJIOTI'Ti TA OHJIAVH-IIJIAT®OPMH B IPO®PECITHOMY 123
MOBHOMY HABUAHHI

SECTION:

DIGITAL TECHNOLOGIES AND ONLINE PLATFORMS IN PROFESSIONAL
LANGUAGE LEARNING

USER PERCEPTIONS TOWARDS DIGITAL MARITIME

COMMUNICATION TRAINING TOOLS 124
Borucinsky M., Tominac Coslovich S., Kegalj J.

University of Rijeka (Croatia)

MYJbTUMEJIVMHI IHCTPYMEHTH HA 3AHSTTSIX 3 BUBYEHHSI
THO3EMHOI MOBH 128
IHoaBoiicbka O. B.

KuiBchkuii HaltioHaIBHUM €KOHOMIYHMI yHiBepcuTeT iMeHi Baanma I'eremana (Ykpaina)
XepcoHChKUI HAIlIOHALHUN TEXHIUYHMIA yHIBepcuTeT (YKpaina)

INTERACTIVE METHODS OF ASSESSING STUDENTS’ ENGLISH
KNOWLEDGE IN A VIRTUAL ENVIRONMENT 132
Borsuk O.

Professional Maritime Lyceum of Kherson State Maritime Academy (Ukraine)

ERASMUS+ DIGIMAR: ENHANCING NAVIGATIONAL SAFETY
THROUGH MORE EFFICIENT MARITIME COMMUNICATION
Jurkovié¢ V.

University of Ljubljana (Slovenia)

134
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CIIEIIU®IKA BUKJAJAHHSA JUCIUIIJITH ITPO®ECIMHOI O
CIIPSIMYBAHHSI AHTJIIHCHKOIO MOBOIO 3 BUKOPUCTAHHAM
OHJIAMH-IVIAT®OPM B YMOBAX BOEHHOI'O YACY 138
ba3unuyenko B. B.

Bumie npodeciiine yunnumie Ne 2 m. Xepcona (YkpaiHa)

CTPYKTYPA IHOOPMAIIIMHO-IU®POBOI KOMIETEHTHOCTI
MABYTHbHOI'O BUMTEJISI IHO3EMHUX MOB 141
Kopaan T. L.

KuiBcrkuii HamioHATBHUH JIHTBICTHYHUH yHiBepcuteT (YKpaiHa)

TEACHING MARITIME ENGLISH WITH THE USE OF MODERN
EDUCATIONAL TECHNOLOGIES 146
Kutsenko 1.

Kherson State Maritime Academy (Ukraine)

USING THE OCEAN LEARNING PLATFORM TO DEVELOP HARD AND

SOFT SKILLS OF MARINE ENGINEERS 149
Litikova O.

Kherson State Maritime Academy (Ukraine)

OHJIAWH IHCTPYMEHTH JJIsI CTBOPEHHS CTOPIBOPIIB Y

KOHTEKCTI BUBYEHHSI THO3EMHOI MOBHU 153
JlixomepcroBa B. T'.

XepcoHChKa epKaBHa MOpcbKa akaaeMis (YkpaiHa)

NONYJIAPHI OHJIAVH IVIAT®OPMM JIJIS1 310BYBAUYIB MOPCBKOI
OCBITH 156
MeabaukoBa A. C., Hikitenko T. JI.

BimokpemieHuit cTpykTypHuii miapo3min  «Mopchkuii  (axoBUH KOJIEK XEPCOHCHKOT
JepkaBHOI MOpCHKOi akaznemii» (Ykpaina)

THHOBAIIIMHI OCBITHI TEXHOJIOT'TI Y IPAKTUIII BUKJIAJTAHHSI
JATUHCBKOI MOBH MAUBYTHIM ®AXIBISIM ITPUPOJHAYOT O 160
HPOPLIIO

Muponosa JI. A., YabssinoBa B. O.

Opnecpkuii HarlioHansHUH yHiBepcuTeT iMeHi 1.I. Meununkosa (Ykpaina)

DIGITAL TECHNOLOGIES IN THE EDUCATIONAL PROCESS FOR
FUTURE SEAFARERS 162
Mishukova L.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
(Ukraine)

OCBITHIA NOTEHIIAJI E-PECYPCIB Y ®OPMYBAHHI

MIXKKYJbTYPHOI KOMIETEHTHOCTI 3J0BYBAYA OCBITH 165
Harpu6eabnuii b. 51.

XepcoHChKa IepKaBHa MOpcbKa akaaeMis (YkpaiHa)

ITHKJIFO3UBHI MOXKJ/IMBOCTI HUPPOBUX ITJIAT®OPM Y ITPOLECI
HABYAHHSI IHO3EMHOI MOBH 167
Houosna H. B.!, Padokins H.O.,! Kyxapuyk O. I1.?

TlonTaBchKuii IHCTUTYT EKOHOMIKH i ipaBa YHiBepcuteTy «Ykpaina» (Ykpaina)

2Jline#t Ne 13 «Yemix» [Monraseskoi Mickkoi paau (Ykpaina)
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USING THE PADLET PLATFORM TO DEVELOP THE SOFT SKILLS

OF FUTURE MARINE ENGINEERS 169
Pohorletska N.

Kherson State Maritime Academy (Ukraine)

Z0O0OM ONLINE PLATFORM AS AN EXAMPLE OF DIGITAL

TECHNOLOGY FOR TEACHING ENGLISH TO FUTURE MARITIME
PROFESSIONALS 172
Savvina 1.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
(Ukraine)

TRANSFORMATION OF ESP LANGUAGE LEARNING IN THE DIGITAL

ERA 175
Sytailo N.

National Technical University of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute” (Ukraine)

®OPMYBAHHS AHIJIOMOBHOI KOMIIETEHTHOCTI MAMBYTHIX
®AXIBIIB Y COEPI IHOOPMALIMHUX TEXHOJIOI'TH 3A
JOIMOMOI'OI0 IUPPOBUX PECYPCIB

Crasenko O. B.

XepCcOoHChKUH AepKaBHUM yHiBepcuTeT (YKpaina)

SOME DIGITAL TOOLS FOR ENHANCING MARITIME ENGLISH 181
VOCABULARY ACQUISITION

Tymofyeyeva O.

Danube Institute of National University “Odesa Maritime Academy” (Ukraine)

ADVANCING GENERAL AND PROFESSIONAL COMPETENCIES OF
MARITIME CADETS THROUGH TECHNOLOGY-ENHANCED
PROFESSIONAL LANGUAGE TRAINING

Uvarkina S.

Kherson Professional Maritime College of Fisheries (Ukraine)

178

184

OCBITHI MOXJIMBOCTI HUPPOBHUX TEXHOJIOI'IA ¥

IMPO®ECIMHOMY MOBHOMY HABYAHHI 187
Xpab6an M.I.

BiiicbKoBHIf IHCTUTYT TeJCKOMYHiKaIlii Ta iHhopMmaTu3aiiii imeHi ['epois Kpyt (Ykpaina)

POJIb IIM®POBUX TEXHOJIOI'THA TA OHJAWH IIJIAT®OPM Y
MMPOPECIMHOMY MOBHOMY HABUAHHI MAMBYTHIX
EJEKTPOMEXAHIKIB

Yepuenko B. M.

Binmokpemniennii cTpykTypHHH Tigpo3nin «Mopcbkuil  (axoBHH KONEIK XEepCOHCHKOT
JepKaBHOI MOpPCHKOT akaneMii» (Ykpaina)

190

IHTEPAKTHUBHI ITPU TA BIIPABH Y BUKJIAJIAHHI IHO3EMHOI MOBH

3A MIPOD®ECIHHAM CHIPSIMYBAHHSM (HA ITPUKJIAII PECYPCIB
LEARNINGAPPS TA GENIALLY) 192
IMukupuncska O. B., YexoBcbka A. B.

BinHuekuii  Aep)KaBHUWA TIEHaroTiyHUN yHIBepcHUTeT IMeHi Muxaina KomroOnHChKOTO
(Yxpaina)
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DESIGNING A DIGITAL MARITIME ENGLISH COURSE WITH A FOCUS

ON SOFT SKILLS DEVELOPMENT 194
Yurzhenko A.,! Kononova 0.2, Bevzenko Yu.?

'Kherson State Maritime Academy (Ukraine)

2Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
(Ukraine)

CEKIIIS:

IHCTPYMEHTH I JUIS BAKJIAJAHHS TA HABYAHHS THO3EMHOI MOBH 197
3A MPO®ECIAHUM CIIPSIMYBAHHSIM

SECTION:

AI-BASED TOOLS FOR TEACHING AND LEARNING FOREIGN

LANGUAGE FOR SPECIFIC PURPOSES

BUBUYEHHS NOTEHLIAJY I JIVISI HEPCOHAJII3AII

HABYAJIBHOT'O CEPEJJOBHUIIIA HA 3AHSTTSX MOPCBKOI

AHIJIIACBKOI MOBU 198
Adanaciescbka 1.O.

XepcoHChKa JAepKaBHa MOPChKa akameMis (YkpaiHa)

POSSIBILITIES OF MICROSOFT COPILOT IN CREATING ADAPTIVE
FOREIGN LANGUAGE LEARNING MATERIALS 201
Denychenko I.M.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
(Ukraine)

IITYYHUM THTEJIEKT Y BUKJIAJIAHHI MOPCHKOI AHTJITMCBKOI 204

3arpebensna H.B., Llooenko O.B.
HarionansHuii yHiBepeutet «Oiechka MOpchKa akajaeMist» (YkpaiHa)

AI-BASED TOOLS IN DEVELOPING INTERACTIVE ESP ACTIVITIES 207
Kyrpa A.V.

Communal Institution of Higher Education “Dnipro Academy of Continuing Education” of
Dnipropetrovsk Regional Council” (Ukraine)

PREPARING MARINE ENGINEERS FOR INTERVIEWS USING Al 210
Kovalov A.S., Tokarieva O.V.

Separated Structural Unit “Maritime Applied College Kherson State Maritime Academy”
(Ukraine)

MEPCOHAJIIBAIIISI HABUAHHS AHTJIIMCBKOI MOBHY CTYJIEHTIB-
MEJHMKIB 3A JOMIOMOTI'OIO THCTPYMEHTIB IITYYHOT'O 213
IHTEJIEKTY

Koaomieus T.B.

Hauionansauii Mmeguunmii ynisepcutet iMeni O.0. boromonsus (Ykpaina)

THCTPYMEHTHM LI JJ151 BUKJAJIAHHSI TA HABYAHHS THO3EMHO{
MOBH 3A IPO®ECIMHUM CHIPIMYBAHHAM

Kpacoscebknii LI'., Tokapesa O.B.
BimokpemiieHuii cTpyKTypHHHA miapo3ain «Mopcbkuil ¢GaxoBui KOJEK XepCOHCHKOI
Jep>kaBHOT MOPCHKOT akanemii»y (YkpaiHa)

215
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SOME ASPECTS OF ACADEMIC INTEGRITY WHEN USING AI FOR
TEACHING AND STUDYING FOREIGN LANGUAGE 217
Lipshyts L.

Kherson State Maritime Academy (Ukraine)

IMIVIEMEHTALLIS T Y HABYAHHSA IHO3EMHOI MOBH 3A
MNPODECIHHAM CIIPIMYBAHHAM

Measnuk K.M., 3a60a0Tcbka O.0.
XepcoHChKU nepkaBHUE yHiBepcuTeT (YKpaiHa)

219

BUKOPUCTAHHSA LITYYHOI'O IHTEJIEKTY HA 3AHSATTAX 3
AHI'JIIACHKOI MOBH IIJT YAC IIJITOTOBKHU ®AXIBIIIB 2922
MOPCBKOI'O TPAHCIIOPTY

Meabnukosa A.C.

Bimokpemnenuii CTpykTypHHH Tiapo3min «Mopcbkuil (axoBHH KOJEIK XEepCOHCHKOL
Jep>kaBHOT MOPCHKOI akanemii» (Ykpaina)

IHHOBAIINHI CTPATEI'TI HO€THAHHS MOBHOI IIJITOTOBKHU TA

LJIEA CTAJIOTO PO3BATKY 226
MMaBeabuyk M.O.

IncturyTt menaroriku HAITH Ykpaiau (Ykpaina)

CHATGPT IN MARITIME ENGLISH LESSONS 229
Pindosova T., Fedorova O.
Kherson State Maritime Academy (Ukraine)

SOME ASPECTS OF DEVELOPING CRITICAL THINKING OF FUTURE
NAVIGATORS VIA USING AI TOOL 234
Petrushenko O.V.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy’
(Ukraine)

)

ENHANSING MARITIME ENGLISH LEARNING THROUGH ARTIFICIAL
INTELLIGENCE: OPPORTUNITIES AND CHALLENGES 237

Pylypchuk O.O.
Separated Structural Unit "Maritime Applied College of Kherson State Maritime Academy"
(Ukraine)

CHATGPT Y BUBYUEHHI AHIIIHCbKOI MOBH 239
Poaix O.0.

Binokpemnenuid cTpykrypHHi migposmin «Mopcbkuil (GaxoBHH KOJEIDK XEepCOHCHKOL
JepkaBHOI MOpPCHKOT akaaeMii» (YkpaiHa)

AI INTEGRATION IN TEACHING AND LEARNING OF FOREIGN
LANGUAGE FOR PROFESSIONAL PURPOSES 241
Smagliy M., Mishukova L.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy’
(Ukraine)

AI TOOLS APPLICATION IN PROFESSIONAL FOREIGN LANGUAGE
EDUCATION
Smerichinskiy N., Mishukova L.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy’
(Ukraine)

)

244

9
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AI IN MARITIME ENGLISH CLASSES: POTENTIAL SOLUTIONS FOR
FUTURE MARINE ENGINEERS

Solovey G.

Kherson State Maritime Academy (Ukraine)

MOETHAHHS 11 3 AHJIPATOT'TKOXO Y HABYAHHI AHIJITHCHKIN
MOBI MOPCBKHUX ®AXIBIIIB

Tumomyk 10.B.

XepcoHChKa JepKaBHa MOPChKa akaneMis (YkpaiHa)

PREPARING MARINE ENGINEERS FOR INTERVIEWS USING Al
Tokarieva O.V.

Separated Structural Unit “Maritime Applied College of Kherson State Maritime Academy”
(Ukraine)

LEVERAGING ARTIFICIAL INTELLIGENCE IN MARITIME ENGLISH
TEACHING

Frolova O.

Kherson State Maritime Academy (Ukraine)

3ACTOCYBAHHS IITYYHOI'O IHTEJIEKTY Y BUBYEHHI
®PAHIY3bKOI MOBOI: AHAJII3 IHCTPYMEHTIB, ITIEJJAT OI' TYUHUX
HHEPEBATI

Xabaposa H.A.

JuinpoBcekuil HaumioHanbHUH yHiBepcuteT iMeHi Onecs ['ondapa (Ykpaina)

CORPUS-BASED LEARNING OF MARITIME ENGLISH IN THE DIGITAL
ERA

Shvetsova I.
Kherson State Maritime Academy (Ukraine)

BIIOMOCTI ITPO ABTOPIB
3MICT
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30ipHHUK MaTepiaiB
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HOBITHI TEHJEHIII HABYAHHSA IHO3EMHOI MOBH
3A MPO®ECIMHUM CHPSIMYBAHHSIM

BianosinaneHi 3a Bunyck Jlinwuys J1.B., Jlixowepcmosa B.I'., Ilinoocosa T.C.
TexHiuHUl peaakTop, KoMl otepHa Bepctka Paodyn T.0.
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